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Title          
Time Studies: Tempo and Rhythm

Time Frame
60 minutes

Overview 
Students experiment with tempo and rhythm beginning with the students’ heartbeat rhythms and ending with 8- and 16-count movement phrases.

Standards

Creative Expression, Aesthetic Perception

	Arts Benchmarks


	Understand the elements of dance and apply advanced dance vocabulary.
	D-AP-H1

	Use the elements of dance to develop technical skills and expand or refine movement vocabulary.
	D-CE-H2

	Incorporate improvisation, choreography, and choreographic forms into dance compositions.
	D-CE-H4


Foundation Skills  Communication, Problem Solving, Citizenship

Student Understandings 
Students demonstrate an understanding of the element of time, apply advanced dance vocabulary, and incorporate improvisation and kinesthetic awareness when they choreograph movement phrases based on their heartbeat, add sound, and alter the rhythms to create small compositions.
Vocabulary  

rhythm, tempo, meter, accent, stillness

Materials and Equipment 

dance space, CD player, learning log, pen

Recordings of music with different meters (e.g., waltz, march) and different tempos 
Prior Knowledge

Students have basic modern dance skills.
Sample Lesson  

Introduction to concepts
Like music and poetry, dance incorporates the element of time. Dances can be fast or slow. They can be performed with different rhythms and with phrases of differing counts. Our perception of time is different when we move faster than when we move slowly.

Students respond to the following questions:

· What are some natural involuntary rhythms of life?

· What are some voluntary rhythms of life?

The warm-up will take 15 minutes. Incorporate desired dance skills into an extended warm-up for the next ten minutes. 
Have the students jog in place for one to two minutes. When their breathing and heart rates become accelerated, instruct them to drop to the floor. The students should lie quietly and tune in to the rhythms of their bodies. As they feel the natural rhythms of their breathing and heart beat, they should focus on one and establish a beat in which to move. Ask them to begin with a small movement. Continue moving with the beat and allow the rhythm to move to other parts of the body as it becomes bigger.  Slowly rise while maintaining the beat. Students must hold onto the pulse as they take up the beat in their feet. Ask the students to stamp the beat so that the other students can hear it, and the room takes on a rhythm of its own.

Explain the assessment rubric at the end of the lesson or create a new rubric with the students.

Exploration


Allow five minutes for students to work individually. Students create an eight-count movement phrase. Perform one movement on each beat, so that there are eight distinct moves to the phrase. Suggest that a sound accompany each beat. This might be a stomp, finger snap, clap, slap, or even a vocal sound. Students record this composition in their learning logs.
For the next ten minutes the students alter the rhythm of the phrase to extend it to16 counts. An arm swing that lasted one beat in the original phrase might be slowed to last three beats.  The same swing might be repeated quickly six times to fill two beats. Moments of stillness should be incorporated. Ask the students to experiment with different rhythms to add variety and interest to their work. 

For the next fifteen minutes, students dance for the class. Students perform the original 8-count phrase, followed immediately by the 16-count variation.  

Use the last ten minutes for students to analyze their work by answering the following questions in their learning log (view literacy strategy descriptions):
· How did changing the rhythm of your phrase make it more or less interesting? 

· How did you move into your still point? Did you move suddenly or slowly?

· How would approaching stillness differently change the mood of your work?

· Can you describe the difference between tempo and rhythm?

This lesson may be extended another day. 
After the students warm-up, ask them to review the dance that they created. Select a student’s 8-count composition and direct the class to learn it. After the class is familiar with it, challenge them by altering the rhythm of it. 

Repeat this process until you are certain that all students understand the concept of rhythm.
Allow time at the end of the class for students to perform and respond to performances in writing.

Sample Assessments
Formative 

Students select four dancers to observe. In their learning logs, they describe the short performances they are observing using the elements of dance and advanced vocabulary.
Complete the assessment rubric following the lesson.

Resources

Blom, L., & Chaplin, L. (1982). The intimate act of choreography. University of Pittsburgh Press.

Ellfeldt, L. (1988). A primer for choreographers. Prospect Heights, IL: Waveland Press.
Humphrey, D. (1959). The art of making dances. New York: Grove Press.

Sample Assessment Rubric

10th Grade Rhythm Studies

Student Name
____________________________________________________________

	Points per Skill
	1:  Below Basic
	2:  Basic
	3:  Proficient
	4:  Mastery

	8-count phrase
	Students used five or less movements in their phrase.
	Students used six or seven movements in their phrase.
	Students used eight movements in their phrase.
	Students used eight movements in their phrase with eight accompanying sounds.

	16-count phrase
	Students used only one rhythm in performing their phrase.
	Students incorporated stillness and two or three different rhythms in their phrase.
	Students incorporated stillness and four or more different rhythms in their phrase
	Students incorporated stillness and four or more different rhythms in their phrase and demonstrated the phrase consistently two times.




Total Score  ____/8
Title      
1920s – Dance and Freedom

Time Frame
50 minutes
Overview 
Students transfer the idea of improvisation in jazz music to improvisation with movement. Students improvise movements and compose studies.

Standards

Creative Expression, Historical and Cultural Perspective

	Arts Benchmarks


	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions. 
	D-HP-H1

	Incorporate improvisation, choreography, and choreographic forms into dance compositions.
	D-CE-H4


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students learn how the art of dance was influenced by the cultural values and prevailing social, political, and economic conditions of the United States in the 1920s. Students demonstrate an understanding of improvisation and choreography when they work in a group to create movement and then use the movement to create small studies.
Vocabulary  

ballet, modern dance, jazz, codified, free form, improvisation, locomotor steps

Materials and Equipment 

dance space, CD/music player

Prior Knowledge

Students have basic ballet and modern dance skills.  
Sample Lesson  

The 1920s were a decade of many extraordinary changes in life, culture, and society in the U.S. The decade was known for radical political movements. Women gained the right to vote (Kyvig, 2002).  The arts were all direct reflections of reaction to these concepts. Visual art, dance, and music had many faces during this decade. The art form of dance became a direct reflection of the post World War I optimism through dance marathons featuring such social dances as the Lindy Hop, Charleston, and Shimmy. Another great influence on dance was the birth of jazz music, bringing the African-American rhythms and improvisation to life (10 minutes). 

Improvisation is the practice of acting and reacting, making and creating in the moment and in response to the stimulus of one’s immediate environment. This practice results in the creation of new rhythms, sounds, patterns, structures, movements, or symbols that can impact the arts significantly. It also allows for innovation of work that may not have been seen or heard by audiences before. These skills apply to many different types of communication across the arts, sciences, academic, and non-academic disciplines (Smith-Autard, 2004; River North, 2008). The social dances of the time used the jazz rhythms and animal movements to inspire their dances. They were often given names from animals such as the Turkey Trot, the Bunny Hug, and the Monkey Glide.  
Students respond to the following questions in their learning logs (view literacy strategy descriptions): 
· What is improvisation to you? 

· What is the value of improvisation?

· Who were some great jazz musicians?

· What is modern dance?

· Who are some modern dance choreographers today?

· Who were some great modern dance pioneers?

Students participate in a warm-up. Then, students find a place in a circle and participate in a story circle. Play jazz music from the 1920s (recommended artists – Louis Armstrong, Billie Holiday, Duke Ellington). Each dancer in the circle creates a movement or a shape that the rest of the people in the circle repeat. Go around the circle once, keeping each movement and adding on the next. At the end, perform all movements together three times without speaking or pausing. 

Exploration/Creation (25 minutes)

Make groups of 3-4 students. Students use their individual movements or shapes created in the warm-up as the basis for their study. The study must have a beginning, middle, and end with at least one locomotor movement (hop, skip, jump, leap, roll, walk, run) and one entrance or exit. Students are assessed on the inclusion of these items in their dance via a rubric at the end of class.

After ten minutes of working, the groups show their work. Facilitate a discussion among the groups: 

· What type of movements did you see? 

· Was this something that you normally see in a ballet/modern dance class? 

· Were the movements unique and individual? 

· How many students have improvised before? 

· Was it difficult to make up something on the spot? 

· Was it easier to work as a group or to improvise your individual movement? 

Sample Assessments
Formative 

Students reflect on the lesson by answering the following questions in their learning logs: 

· Did you find yourself thinking about your movement too much?

· What background or experiences do you think dancers and musicians need in order to improvise confidently without thinking so much? 

· Do you think dancers and musicians need a lot of training and skill in the art form before creating? 

· Do you think it is better for dancers and musicians not to have skill in the art form and to just react freely? 

Summative 

Utilize the rubric for each group to assess completion of the assigned task and following instruction.
Resources

Kyvig, D. E. (2002).  Daily life in the United States, 1920-1939: Decades of promise and pain. Greenwood Press. 

Smith-Autard, J. M. (2004). Dance composition, New York: Routledge.
Thomas, H. (1995). Dance modernity and culture. London: Routledge.

Dancing [DVD/VHS]. (1993). Part 7 – Individual and Tradition is one part of an eight part video series depicting every aspect of dance. Each part is one hour.
“River North Dance Chicago Study Guide.” New Orleans Ballet Association. Retrieved March 1, 2008, from www.nobadance.com.

Information and listening examples of jazz can be found at the following websites:

http://artsedge.kennedy-center.org/jazzintime/timeline.html 

http://louisdl.louislibraries.org/cdm4/browse.php?CISOROOT=%2FJAZ 
1920s – Dance and Freedom
Students 


























	
	1 - Below Basic
	2 – Basic
	3 - Proficient
	4 - Mastery
	Score

	Locomotor Steps
	Students did not use any locomotor movements in their dance and stayed in one place.
	Students did not utilize the space with their locomotor steps.
	Students did not show clear direction with their locomotor steps.
	Students demonstrated locomotor steps with clear direction and use of space.

	

	Beginning/
Middle/End
	Students did not have all three in their dance.
	Students used two of the three instructions provided.
	Students used all three without clear and focused beginning/ending.

	Students used all three with clear intention.
	

	Movement contributed by each participant
	There were less than two recognizable movements created by students in the dance. 
	There were two movements created by the students from the warm-up in the dance.
	There were three movements created by the students, but they were not recognizable from the warm-up

	There were three-four movements by each of the students, and they were recognizable from the warm-up
	

	Completed Composition/
Repeatable
	The composition did not meet instructions by the group. Students could not recall the composition in order to repeat and instruct each other during the composition.
	The composition was missing two of the four instructions in the composition or demonstrated basic understanding of the project without the capability to perform it twice.

	The composition was missing one of the four instructions in the composition and the group could not repeat it in performance. 
	All parts of instruction were included in the composition, and the group could perform the piece multiple times without reworking.
	

	
	Total Score
	_____/16


Pioneers in Modern Dance

Daniel Nagrin, born in New York City in 1917. He studied with Martha Graham, Doris Humphrey, Anna Sokolow, Hanya Holm, and Helen Tamiris. His career began in the 1940s when he discovered a love of jazz music and jazz dance. He began using jazz music before it was considered popular in modern dance. After service in the Army Air Force, he began choreographing his own works and dancing on Broadway. He was known for solo dances portraying tough, masculine characters. His characters were strong and were allowed to be vulnerable. His technique was described as “high-powered.”
He fought against the stigmatized image of men dancing. His notable solos included – Strange Hero, Man of Action, and Indeterminate Figure.  The Peloponnesian War (1968) was a complex solo which was an evening-length performance. While this piece was about the war between Athens and Sparta, it paralleled the events of the Vietnam War. He passed away in 2008 after a long career as a choreographer, company leader, and educator
Martha Graham is recognized as a primal artistic force of the 20th Century—alongside Picasso, Stravinsky, James Joyce, and Frank Lloyd Wright. She created 181 ballets and a dance technique that has been compared to ballet in its scope and magnitude. In 1926, Martha Graham founded her dance company and school in midtown Manhattan. In developing her technique, Martha Graham experimented endlessly with basic human movement, beginning with the most elemental movements of contraction and release. Using these principles as the foundation for her technique, she built a vocabulary of movement that would "increase the emotional activity of the dancer's body." Martha Graham's dancing and choreography exposed the depths of human emotion through movements that were sharp, angular, jagged, and direct. During her 70 years of creating dances, Martha Graham collaborated with such artists as sculptor Isamu Noguchi; actor and director John Houseman; fashion designers Halston, Donna Karan and Calvin Klein; and renowned composers including Aaron Copland, Louis Horst (her mentor), Samuel Barber, William Schuman, Carlos Surinach, Norman Dello Joio, and Gian Carlo Menotti. Her company was the training ground for many future modern choreographers, including Merce Cunningham, Paul Taylor, and Twyla Tharp. She created roles for classical ballet stars such as Margot Fonteyn, Rudolf Nureyev, and Mikhail Baryshnikov, welcoming them as guests into her company (Graham, 2008).

References
Martha Graham Center of Contemporary Dance Resources website retrieved April 13, 2009, from http://marthagraham.org/resources/about_martha_graham.php
Information about Daniel Nagrin may be found at the following websites: http://www.nagrin.com/frames.htm
http://ame2.asu.edu/projects/nagrin/project.html
http://thephoenix.com/Providence/Arts/74738-Daniel-Nagrin/
Title       
Loie Fuller and Alwin Nikolais


Time Frame
Three lessons: 45-55 minutes

Overview
Students compare and contrast the works of Loie Fuller and Alwin Nikolais and compose their own dances in the style of Fuller or Nikolais.

Standards

Creative Expression, Historical and Cultural Perspective
	Arts Benchmarks


	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance.
	D-HP-H3

	Present a multi-disciplinary dance project.
	D-CE-H6

	Manipulate technical dimensions of dance individually and collaboratively.
	D-CE-H7


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students demonstrate an understanding of the innovations of dancers from different time periods when they study Loie Fuller and Alwin Nikolais, compare and contrast their works, and compose studies in the style of Fuller or Nikolais.

Vocabulary 
art nouveau, abstraction, illusion
Materials and Equipment 


TV/DVD, computer with Internet access or books with images of Fuller and Nikolais,
slide projector, and colorful slides

Prior Knowledge

Students are familiar with stage lighting from having performed in a theater with modern theatrical lighting or from having attended concerts with modern theatrical lighting.
Sample Lesson 

Background Information 

Loie Fuller (1862-1928), a forerunner of modern dance and a forerunner of the modern system of projected stage lighting, was a dancer and stage inventor. In her dances, Fuller created illusions from nature by manipulating 100 yards of silk fabric in front of colored light. Her illusions came to personify the art nouveau movement. To get her special effects, Fuller draped stages in black velvet and used large projectors with slides of frosted glass painted with liquefied gelatin, which she had patented. 

Alwin Nikolais (1910-1993), a pioneer of modern dance, is called the “technical wizard.” Nikolais studied scenic design, acting, puppetry, and music composition before beginning his dance training with German modern dancer Hanya Holm. After serving in the army in World War II, Nikolais became Hanya Holm’s assistant. In 1948 he became the director of the Henry Street Playhouse where Nikolais Dance Theatre was formed. The major theme of Nikolais’ work was abstraction. With innovative movement, lighting, music, stage design, and costume, Nikolais created total theatre. Nikolais was the first to use side lighting to give the illusion of lifting the dancers off the floor.

Lesson 1
In a lecture setting, describe the innovative work of Loie Fuller and Alwin Nikolais. Show images of Fuller and Nikolais and their work. Show video of any piece by Alwin Nikolais.

Students respond to the following questions in their learning logs (view literacy strategy descriptions):
· How were Loie Fuller and Alwin Nikolais similar?

· How were Loie Fuller and Alwin Nikolais different?

· Why do you think they are two of the greatest innovators of the 20th century?

Lesson 2
Students participate in a 20-minute modern dance warm-up that incorporates desired dance skills.
Divide the students into pairs. Give each pair of students either a five-yard piece of fabric or a bed sheet (white or light color). Students create eight illusions/movements with the fabric or sheet. The fabric or sheet must be an extension of the dancers’ bodies and an essential part of the creations (15 minutes). Students choreograph simple transitions from one illusion/movement to the next. (20 minutes) Students show their work.

Lesson 3
Students participate in a 20-minute modern dance warm-up that incorporates desired dance skills.
They have 15 minutes to review studies from the previous lesson. Set up a slide projector and project colorful slides onto the dancers/illusions as the students perform the studies a second time, creating a multi-disciplinary dance. Students reflect on how the slide projections enhanced or took away from the original studies.

As an extension of this lesson, students may study Garth Fagan and Jawolle Willa Jo Zellar.

Students examine the choreographers and respond in their learning logs to the following questions.


Who would you add to this list and why?


Who is innovative?


What makes something innovative?

Sample Assessments
Formative 

Review learning logs and observes the choreographic studies and how well the students incorporated the fabric into their work.
Summative 

Students write a one- to two-page essay describing the innovations of Fuller and Nikolais and how their studies related to the works of Fuller and Nikolais.

Resources

Dance On: Alwin Nikolais. (1982). The world of Alwin Nikolais. Video D Studios.
Video available through Insight Media, www.insight-media.com.
The following websites contain information and images about Loie Fuller and Alwin Nikolais.
http://www.pitt.edu/~gillis/dance/loie.html
http://www.pbs.org/wnet/americanmasters/database/nikolais_a.html 

http://www.library.ohiou.edu/archives/dance/index.html 

http://www.library.ohiou.edu/archives/dance/movingimage/streamed.html 

These websites contain information about current choreographers.

http://www.dancetheaterworkshop.org/artist_resources/member_profiles 

http://www.americandancefestival.org/international/iccp.html

Title      
What did you say?

Time Frame
Two 55-minute lessons
Overview
Students use verbs and adverbs to create movement studies.

Standards

Creative Expression, Aesthetic Perception

	Arts Benchmarks


	Analyze and express the impact of dance on intellect and emotions. 
	D-AP-H3

	Use the elements of dance to develop technical skills and expand or refine movement vocabulary.
	D-CE-H2

	Utilize dance as an expression of individual ideas and feelings.
	D-CE-H3

	Incorporate improvisation, choreography, and choreographic forms into dance compositions.
	D-CE-H4

	Present and evaluate dance compositions designed to display skills and techniques.
	D-CE-H5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge
Student Understandings 
Students demonstrate an understanding of the impact dance has on intellect and emotions when they use verbs and adverbs to create movement studies and when they perform a group study based on the positive characteristic of the individual students.
Vocabulary  

pathways – zig zag, line, spiral, circle, diagonal

levels – high, medium, low

locomotor – hop, skip, jump, leap, walk, run, crawl, roll, gallop

non-locomotor – shapes, stationary movement

qualities – 
suspend, smooth/sustain, collapse, swing, light, strong, vibratory, sharp/percussive

Materials and Equipment 


learning log, dance space, CD/music player, word wall for verbs and adverbs 
Prior Knowledge

Students have basic composition skills.
Sample Lesson  

Students participate in a 15-minute modern dance warm-up incorporating desired dance skills. Then have the class get into a circle. To begin, the artist makes a shape while saying a positive characteristic about him/herself. For example, the artist/student throws his or her arms up in a “V,” looks up, and says “optimistic.” The group repeats the shape and word. Next, the second person makes a new shape and says his or her quality. The group repeats the first shape and word, followed by the second shape and word. The exercise is repeated until everyone has contributed a shape and word. At the end of the circle, there is a shape dance that everyone knows and no words are spoken to perform it for the final time.  

Ask students to discuss the difference between verbs and adverbs. Discuss that verbs are action words and are directly related to dance. What are some action words that can be used in dance? Include locomotor and non-locomotor movements. What does an adverb do when it is placed in a sentence? Adverbs can be compared to pathways, levels, and qualities in dance, as they describe how the action will be done. Ensure that the word wall includes words that can be used in pathways, qualities, locomotor, non-locomotor, and levels for the creating exercise. Offer words if they are not suggested by students (15-20 minutes). 

For example:

Pathways – zig zag, line, spiral, circle, diagonal

Levels – high, medium, low

Locomotor – hop, skip, jump, leap, walk, run, crawl, roll, gallop

Non-locomotor – shapes, stationary movement

Qualities – suspend, smooth/sustain, collapse, swing, light, strong, vibratory, sharp/percussive
Look at the word wall that lists verbs and adverbs. Words can be from material learned in class, literature covered, or random words selected for the lesson.
Ask students to look at the word wall and identify two locomotor movements, one non-locomotor movement, one level, one pathway, and one quality. Ask students to write the words selected on small strips of paper. How many ways can you order the words? Students will place the words in an order they prefer. Students should make a dance using the words. They use their bodies to speak the words (15-20 minutes).

Divide the class into pairs. Each pair will use their sentences to create a duet. Individuals are each performing solos. However, the use of the pathways, facing, levels, and qualities are the methods for connecting the solos to make a duet. When can paths cross? Are there times to have opposite levels and others to be the same? Students examine their individual solos for moments of connection to their partner’s solo without changing the solos dramatically.

Divide the class in half to watch the compositions. Discuss what was performed. Was the intent of the movement clear? Did you understand or have an idea of the words chosen by each dancer? 
Sample Assessments

Formative 

Have students create a process guide (view literacy strategy descriptions) in their learning logs detailing their creative process.

In the learning logs, students select four dancers to observe. They analyze the solos performed. They write about the impact that the solo had and what ideas or emotions were being communicated in the solo composition.
Resources

Blom, L., & Chaplin, L. (1982). The intimate act of choreography. University of Pittsburgh Press.

Ellfeldt, L. (1988). A primer for choreographers. Prospect Heights, IL: Waveland Press.
Humphrey, D. (1959). The art of making dances. New York: Grove Press.

Title      
Student Collaborators


Time Frame 
Two 55-minute lessons
Overview 
Peer choreographers manipulate a movement phrase to create short studies.


Standards

Creative Expression, Aesthetic Perception

	Arts Benchmarks


	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance.
	D-AP-H5

	Use the elements of dance to develop technical skills and expand or refine movement vocabulary.
	D-CE-H2

	Incorporate improvisation, choreography, and choreographic forms into dance compositions.
	D-CE-H4


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students demonstrate an understanding of the significance of the collaborative process when they work as choreographer or dancer and observer on a choreographic assignment to manipulate a movement phrase in order to create a study.

Vocabulary  

collaboration, manipulation of movement, repetition, retrograde, tempo change, quality change, canon

Materials and Equipment 

open space, sound equipment

Prior Knowledge

Students have basic modern dance skills and basic compositional skills.
Sample Lesson 
Students participate in a modern dance warm-up that incorporates desired dance skills.

Lesson 1
Teach a 32-count modern dance phrase.

Review methods for manipulating movement phrases (examples: repetition, retrograde, tempo change, quality change, inserting canons).
Assign students into groups of four or five. Each group selects a choreographer from the group. The other members of the group are the dancers in the study. Each choreographer creates a one- to two-minute study by manipulating the movement in the 32-count phrase learned at the beginning of the lesson.

Allow students the rest of the class period to complete the studies.

Lesson 2
Students participate in a modern dance warm-up that incorporates desired dance skills. Then they use 10 minutes to review and refine the studies completed in the previous class.  Each group shows their study to the class. After the showing, the class discusses the dynamics of collaborating with their peers. The students reflect on the process in their learning logs (view literacy strategy descriptions).

Students respond to the following questions in their learning logs:
· Choreographers, were the dancers patient and responsive when you worked? How would you work differently if you were to repeat this assignment?

· Choreographers, how did the finished product meet or not meet your expectations?

· Choreographers, do you prefer being a choreographer or a dancer?

· Dancers, was it difficult taking instructions from a peer choreographer? 

· Dancers, what would you have done differently if you were the choreographer?

· All of the studies were based on the same movement phrase. How were the studies different?

Sample Assessments
Formative 

Observe the choreographic process, noting whether the students work collaboratively on the project. Review the learning logs.
Resources

Blom, L., & Chaplin, L. (1982). The intimate act of choreography. University of Pittsburgh Press.

Ellfeldt, L. (1988). A primer for choreographers. Prospect Heights, IL: Waveland Press.
Humphrey, D. (1959). The art of making dances. New York: Grove Press.
Title      
Dances of Different Lands

Time Frame
Three 55-minute lessons
Overview
Students research the traditional dances of Ireland and Spain and improvise using the characteristics of these dances.

Standards

Creative Expression, Aesthetic Perception

	Arts Benchmarks


	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures.
	D-AP-H2

	Utilize dance as an expression of individual ideas and feelings.
	D-CE-H3


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students demonstrate an understanding of the unique characteristics of dance reflecting beauty and quality of life in various cultures when they research the traditional dances of Ireland and Spain and improvise using characteristics of these dances.
Vocabulary  
elements, tradition, ceremonial, entertainment, beauty, value, isolations, mirroring, fluid, restrictive, controlled
Materials and Equipment 

dance space, CD/music player, computer with internet access, handout for research assignment

Prior Knowledge
Students have basic improvisation skills.
Sample Lesson
Research Assignment – Prior to this class, students receive a handout questionnaire to be completed.  They examine books, magazines, Internet resources, research, and/or photos. Students demonstrate an understanding of each country’s traditional dance form, dress, economy, and primary industry (urban, rural, agricultural, industrial). 

Students have researched Ireland and Spain (or other selected countries). Discuss one country each class period. Discuss differences in historical/traditional dance styles, clothing, shoes, and overall information of each country, as requested in the research assignment.  

Allow 15 minutes for students to respond to the information they found through discussion:
· What are common elements in each country’s traditional dance form? (stamping, upright torso, spatial patterns, rhythm)

· What are some similarities of the two countries’ traditional dance forms?

· When are these dances performed? Are they for entertainment, tradition, work, ceremony?

· What are characteristics of clothing worn when these dances are performed?

· What could be considered the beauty of each country’s dance form?

· What value does the dance forms provide the countries?

Lead a 15-minute warm-up that uses isolations of the limbs, torso, head/neck, hands, and feet. Students mirror the teacher. 
Exploration/Creation (15-25 minutes)
After the warm-up, guide students through basic improvisational techniques. Have students work individually. Direct students to begin moving through the space using word/movement concepts that are reflective of the traditional dances from each country. Examples include:

· Fluid arms

· Restrictive arms

· Large controlled arm movement

· Clapping

· Legs only

· Feet only

· Stamping

· Small quick steps

· Upright torso

· Bend at the waist

As students are moving, give them a new concept. Add freezes and level changes as desired. 

Break into two groups and have an audience observe as well as participate in the improvisation. Change the music each time. Discuss as a class the similarities and differences between the improvisation and perceptions of the traditional dance forms from the countries. Ask students to discuss the concept of what beauty means to the students in dance and in life. Does the improvisation reflect beauty according to the students’ concepts? If not, why? Review with the students how to stay objective.
Sample Assessments

Formative 

Have students record their notes and the research assignment in their learning logs (view literacy strategy descriptions).
Students record their feedback to the performances in their learning logs.
Resources

Information on specific dances may be found in the following books. 
Buckman, P. (1978). Let’s dance: Social, ballroom & folk dancing. New York: Paddington.
Duke, J. (1996). Recreational dance: Ballroom, Cajun & country-western. Boston: American.

Largest collection of folk dance videos on line:
http://www.dancilla.com/search_videolist.asp?MT=V&CT=D&VY=X&LANGU=EN
Research Assignment

Different Lands

Find the answers to the following questions.  You may find information in books, magazines, encyclopedias, and on the internet. You can access all of these information sources at a library.

1. Where are Spain and Ireland located (Europe, UK, etc.)? 





2. What is the land like in each one (mountainous, flat)?






3. What is its primary industry? On what is the economy based (urban and/or rural, agricultural and/or industrial)? 










4. What are the traditional dance forms? 








5. What are common elements in each country’s traditional dance form? (stamping, upright torso, spatial patterns, rhythm) 





























































6. When are these dances performed? Are they for entertainment, tradition, work, ceremony?

7. What are the characteristics of the clothing worn when these dances are performed?

8. What could be considered the beauty of each country’s dance form?

9. What value does the dance form provide each country?

10. Give any additional important information about each location.  Bring a map of each state, city, etc.  

Title      
The Tango and The Polka

Time Frame
Two 55-minute lessons
Overview 
Students research the tango and the polka, learn basic tango and polka steps, and compare and contrast the two dance forms.


Standards

Creative Expression, Historical and Cultural Perspective
	Arts Benchmarks


	Compare, contrast, and categorize styles of dance representative of various cultures and time periods.
	D-HP-H2

	Use the elements of dance to develop technical skills and expand or refine movement vocabulary.
	D-CE-H2


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge
Student Understandings 
Students demonstrate an understanding of the dances of various cultures and time periods when they research, view, compare, and contrast the tango and the polka and learn the basic tango and polka steps.
Vocabulary  

tango, polka, closed ballroom position

Materials and Equipment 

computer and Internet access, questionnaires, open space, sound system

Sample Lesson  
Background Information

The Argentine tango originated in the poor neighborhoods of Buenos Aires, Argentina, in the second half of the 19th century. It is an expressive, dramatic, and elegant social dance for couples. The dancers are either in an open or closed ballroom position and use gliding steps with interesting rhythms that reflect the music. The dance is improvisational, led by the man and followed by the woman. The intricacies and the improvisational nature of the dance require great non-verbal communication between partners. Strictly Ballroom, Take the Lead, and Shall We Dance are current movies with tango sequences.
The polka originated in central Europe and was introduced to the United States in the 19th century where it was danced at American balls. After losing popularity in the early 20th century, it regained popularity after World War II and remains a favorite of country and western dancers. Anna and the King perform a polka in the "Shall We Dance" sequence of The King and I. The polka is danced in a 2/4 rhythm.

Lesson 1
Students research the tango and the polka and complete the questionnaires at the end of the lesson. The students use the Internet or books, articles, or videos in the school library. Allow the students 30 minutes to research and answer the questions.

Students share their answers and discuss the similarities and differences of the tango and polka.

Show video clips of the tango and the polka. (See resources)

Lesson 2
Teach a basic tango step and rhythm. Students work without partners until the step is mastered. 

A simple Tango rhythm for beginners to practice is slow-slow-quick-quick-slow with the man stepping forward-forward-side-together-forward while the woman is stepping back, back, side-together, back.

Teach a basic polka step. The polka is a couples dance, but the basic step is best taught individually.

The following is a progression for teaching the polka.

(Students dance across the space diagonally from the up-left corner to the down-right corner and then from the up-right corner to the down-left corner.)

Basic polka steps:

Gallop across the space leading with the right leg.


Gallop across the space leading with the left leg.

Gallop across the space leading with the right leg for 4 gallops, switching to the left leg for 4 gallops, continue switching every 4 gallops. Encourage the students to switch in the air (on 
the hop).


Repeat until every student can switch legs every 4 gallops.


Repeat switching legs every 3 gallops.


Repeat switching legs every 2 gallops (with the switch happening on a hop).


The students are now dancing a polka!

Turning polka:

One polka (2 gallops) forward leading with the right leg.


½ rotation clockwise to polka backwards leading with the left leg.


½ rotation clockwise to polka forward leading with the left leg.


Continue with ½ turns on each polka.

Next Partners!

Students get partners. (If there are not equal numbers of boys and girls, these dances have been historically danced by same-gendered partners.  Students decide who will be the lead and who will follow.)  Students get in a closed ballroom position with the lead's left hand on the follower's mid-back. The follower's right hand is on the lead's shoulder. Elbows are lifted. The free hands are joined away from the body.

Couples form a circle around the room with the joined hands facing counterclockwise around the circle. Students polka, turning clockwise, while they move counterclockwise around the room.

Sample Assessments
Formative 

Review tango and polka questionnaires and observe participation in activity.

Resources

World’s Arts West viewer’s guide, retrieved April 10. 2008, from
http://www.worldartswest.org/main/discipline.asp?i=11
Brief video clips of the tango and polka are on the Library of Congress website. 
http://lcweb2.loc.gov/musdivid/080.mpg 
http://lcweb2.loc.gov/musdivid/050.mpg
http://memory.loc.gov/ammem/dihtml/divideos.html
Movies with tango and polka scenes:
Chelsom, P. (Director). (2004). Shall we dance [Motion Picture].

Friedlander, L. (Director). (2006). Take the lead [Motion Picture].

Lang, W. (Director). (1956). The king and I [Motion Picture]. 
Luhrmann, B. (Director). (1993). Strictly ballroom [Motion Picture].

The Tango 

Find the answers to the following questions.  You will be able to find information in books, magazines, encyclopedias, and on the Internet. You can access all of these information sources at the school library or the local library.

1.  Where did the tango originate? ______________________________________

2.  When did the tango originate?  _______________________________________
3.  Who danced the tango? (royalty, the poor, entertainers, religious)  

















4.  When or why was the tango originally danced? (ceremony, social, entertainment) 









































5.  What are elements of the tango? (rhythm, spatial patterns, body posture) 























































6.  What is the traditional costume or dress for dancing the tango?

7.  Is the tango popular today?

8.  Do you know of any examples of the tango in modern movies?

The Polka 

Find the answers to the following questions.  You may find information in books, magazines, encyclopedias, and on the Internet. You can access all of these information sources at a library.

1.  Where did the polka originate? ______________________________________

2.  When did the polka originate?  _______________________________________
3.  Who danced the polka? (royalty, the poor, entertainers, religious)   

















4.  When or why was the polka originally danced? (ceremony, social, entertainment, etc..) 































5.  What are elements of the polka? (rhythm, spatial patterns, body posture) 























































6.  What is the traditional costume or dress for dancing the polka?

7.  Is the polka popular today?

8.  Do you know of any examples of the polka in modern movies?

Title          
Critiquing Dance

Time Frame
One 60-minute lesson
Overview
Students use Liz Lerman’s “Critical Response” technique to critique the use of the element of space in dance compositions.

Standards

Creative Expression, Critical Analysis  

	Arts Benchmark

	Critique works of dance using advanced dance vocabulary.
	D-CA-H5


Foundation Skills:  Communication, Linking and Generating Knowledge 

Student Understandings: 
Students demonstrate an understanding of how to critique works of dance when they use Liz Lerman’s “Critical Response” technique and advanced dance vocabulary to critique the use of the element of space in dance compositions.
Vocabulary
artist, responder, facilitator, critical response, objectivity, subjectivity
Materials and Equipment
video equipment/computer, learning log 

Prior Knowledge

Students have basic composition experience and an understanding of  space as a dance element.
Sample Lesson  

Students will list and define the following words in their learning logs (view literacy strategy descriptions):

Artist – one who professes and practices an imaginative art. (Webster, 1991)

Responder – one that responds. (Webster, 1991)

Facilitator – one that makes work easier. (Webster, 1991)

Students engage in the observation, questioning, and responding procedure to have a discussion on critique that engages the artist and audience member. The process, which is called “critical response,” is a four-step process created by Liz Lerman that follows the observation of a work, activity, or performance. There are two additional steps that are continued through individual exploration and one-to-one feedback. For further explanation, distribute Toward a Critical Response article at the end of the lesson.
Students watch a selected dance work on video or a live performance (e.g., dance showcase created by the class, student/faculty concert, or composition studies from the day). 
Students limit their critique to the use of the element of space in the compositions.

For this lesson, act as the facilitator and students act as the artists when discussing their work and responders when they are audience members. When students understand the process, they can also act as facilitators. 

Step 1:  
After viewing the work or performance, responders discuss what was positive about the performance they just observed.

Step 2:  
The creator asks questions about the work for the responders to answer without opinion.  

Step 3:  
Responders then ask the artist questions about the works that are neutral without opinion. For example, when discussing the costumes, “Why did you have two different color dresses that didn’t match?” is not neutral. A neutral question would be, “What guided your costume choice?” 

Step 4:  
If responders have opinions or questions that include an opinion, the process requires that permission be given by the artist. For example, “I have an opinion about lighting; would you like to hear it?” If the artist prefers not to address the subject, he/she can decline to further discuss.
Sample Assessments
Formative 

Observe the process with the students as responders and assess student participation in respectful and positive fashion. Observe students’ accurate use of dance vocabulary.

The teacher observes students engaging in the process throughout the course of the semester in order to assess their work and compositional activities.
Resources

Lerman, L. (2003). Toward a process for critical response. Retrieved May 22, 2008 from http://www.communityarts.net/readingroom/archivefiles/2003/10/toward_a_proces.php.

Webster, M. (1991). Webster’s ninth new collegiate dictionary. Springfield, MA: Merriam-Webster.
Title      
Site Specific Dances

Time Frame  
Three 55-minute lessons
Overview
Students create site-specific dances on the school campus.

Standards

Creative Expression, Aesthetic Perception

	Arts Benchmarks


	Compare and contrast multiple possibilities and options available for artistic expression through dance.
	D-AP-H4

	Incorporate improvisation, choreography, and choreographic forms into dance compositions.
	D-CE-H4

	Present and evaluate dance compositions designed to display skills and techniques.
	D-CE-H5

	Manipulate technical dimensions of dance individually and collaboratively.
	D-CE-H7


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students demonstrate an understanding of the possibilities and options available for artistic expression through dance when the students choreograph and then compare and contrast site-specific studies. Students manipulate technical dimensions of dance when they create a video piece of the studies.
Vocabulary 

site-specific dance 

Materials and Equipment 

notebook and pen, video camera, computer with video editing software

Prior Knowledge

Students have basic dance composition skills. 
Sample Lesson  

Lesson 1
Students participate in modern dance warm-up that incorporates desired dance skills. Divide students into groups of three or four. Choose contrasting sites on the school campus. (Examples: athletic field, playground, garden, inside or outside staircase, room with large windows).
Tour the sites with the class. Students bring a notebook and pen. At each site, the students use split-page notetaking (view literacy strategy descriptions) to list the characteristics of each site that inspires movement. Students write the name of the site in the left column and the characteristics in the right column.

Sample prompts:

· What are the lines in the space? Are the lines perpendicular, random, curved, straight?

· Is there any movement at the site from wind, swings, or doors opening?

· Are the surfaces hard or soft, flowing or rigid?

Sample Notes

	Site
	Characteristics of Site

	Playground
	swinging swings 

diagonal see-saws  

round tires

	Garden
	thorny rosebushes 

swaying willow tree


Lesson 2
Students participate in modern dance warm-up that incorporates desired dance skills. Then each group goes to a different site and choreographs a study that enhances and calls attention to the unique characteristics of the site. Students refer to the split-page notetaking to find appropriate movement. The adjectives used to describe the site should also describe the dancer’s movements.
Lesson 3
Students participate in modern dance warm-up that incorporates desired dance skills. Then each group performs their site-specific study for the class. A student video records each study.

The class returns to the classroom where they have a discussion comparing and contrasting the studies.

Sample Questions:
· Did the studies enhance the characteristics of the site?

· Did the studies call attention to a feature of the site not noticed previously?

· Would the same study performed in the studio be as interesting?
· Could the groups switch sites and perform their studies with the same interest?
· How does your perception of the dance change when viewed as a video?

Sample Assessments
Formative 

Observe the students working on site-specific choreography. Did the students use the space as the inspiration for the choreography?

Videos of the studies may be edited into a video piece.

Students respond to the previous questions in their learning logs.
Resources

Blom, L., & Chaplin, L. (1982). The intimate act of choreography. University of Pittsburgh Press.

Humphrey, D. (1987). The art of making dances. Princeton, NJ: Princeton Book Company.
An online video of site specific dances in National Parks commissioned by Wolf Trap, available at http://www.pbs.org/video/video/1099370504/search/dance/tag/dance.

Title      
Opening “The Envelope”: Using Space


Time Frame
45-60 minutes

Overview 
Students use space to alter the shape of movement and then analyze David Parson’s use of space and shape in “The Envelope.”

Standards

Creative Expression, Critical Analysis  

	Arts Benchmarks


	Explain how elements of dance communicate the choreographic intent in various works.
	D-CA-H2


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students demonstrate an understanding of how elements of dance communicate choreographic intent when they use space to alter the shape of movement and then analyze David Parson’s use of space and shape in “The Envelope.”
Vocabulary  

space: level, direction, shape, symmetry, asymmetry, positive/negative space, focus

Materials and Equipment 

dance space, learning log, video of “The Envelope” on The David Parsons Company
Prior Knowledge

Students have basic modern dance skills and are familiar with the elements of dance.
Sample Lesson

Students participate in a 20-minute modern dance warm-up that incorporates desired dance skills.
Exploration
A choreographer can manipulate movement by altering its elements of space. Consider a simple linear shape. It can be changed in a number of ways.  Students follow directions in changing the spatial characteristics of the arabesque (10-15 minutes).

1) Level: jump, relevé, fondu, kneel, lunge


2) Direction: spin, pivot on one leg, tilt


3) Shape: change the shape of the arms; change the shape of the legs


4) Symmetry: join with another dancer and create symmetrical poses; asymmetrical poses


5) Negative space: manipulate the shape of the arabesque to alter the negative space


6) Focus: change the focus 

Introduce the students to David Parson’s “The Envelope.” This is a humorous work set to a Rossini overture. In the opening moments of the piece, a single figure attempts to toss an envelope offstage. Throughout the piece, figures come and figures go, and all the while the envelope takes center stage as it is passed from dancer to dancer.

In “The Envelope,” one distinguishing and unifying element is the use of shape. Throughout the piece, the dancers use their elbows in an angular way: thrust forward with hands on hips, jutted to the side, and sticking out as the dancers stack themselves one above the next. 

Show “The Envelope” to the students. Ask the students to use their understanding of space, particularly shape as an element of dance, to analyze “The Envelope.”  If time allows, you may show the video a second time.

Use the last ten minutes of class for students to address these points in their learning log (view literacy strategy descriptions):
· List examples of the geometric shapes used to unify the work.

· How did the use of space serve to convey intent in the piece?

· In what way was humor incorporated into the work?
· Name a moment when you were aware of the negative space shaping the piece.

· Name an example of using varying levels. 

· Name a symmetrical moment and an asymmetrical moment.

 Sample Assessments


Formative  

Students respond to the video by writing about the elements and principles of design used in the dance.

Resources

Blom, L., & Chaplin, L. (1982). The intimate act of choreography. University of Pittsburgh Press.

Humphrey, D. (1959). The art of making dances. New York: Grove Press.
RM Associates (1992). The David Parsons Company. Danmarks Radio and Film Arts.

Title          
Dances of Ritual: Whirl Dances


Time Frame
60 minutes

Overview 
Students practice whirling and learn about several cultures that use dance as part of their religious practices.

Standards

Creative Expression, Historical and Cultural Perspective
	Arts Benchmarks


	Analyze universal themes as exhibited in dance from various cultures.
	D-HP-H5

	Utilize dance as an expression of individual ideas and feelings.
	D-CE-H3


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understanding
Students demonstrate an understanding of the universal theme of dance as part of religion when they learn about cultures where whirling is part of their religious practice. They demonstrate dance as an expression of feeling when they reflect on their experiences of whirling.

Vocabulary  

whirling dervishes, Sufi, semazen, Qu’ran (Koran), Islam 

Materials and Equipment 

open dance space, learning log 
Sample Lesson

Students participate in a modern dance warm-up (see Appendix A).  After the 30-minute warm-up, students learn to whirl. Direct them to pay attention to the sensations they experience as they spin. Begin slowly. Maintain weight on the left foot and use the right foot to push the body around in revolutions. Maintain an even pace. Students try to clear their minds. With their eyes closed, students continue whirling for five minutes or as long as they can comfortably do so. Finally, students increase the speed of their whirls until they take on a harried pace.

Provide 10 minutes for students to respond to the following questions in their learning logs (view literacy strategy descriptions):
· What sensations did you experience when you whirled slowly?

· What sensations did you experience when you whirled quickly?

· How would you identify the theme that this dance represents?

Allow five to ten minutes to share the following information with students: 
Cultures around the world practice dance as a component of their religion. Whirling is sometimes the form that the dance takes. In the dances of the Armenian Molokani, whirling leads to a “loss of self” and frees the dancer to experience the spiritual. 

The Sufi tradition of Islam bases its practices on the teachings of the Qur’an (Koran). The Sufi way is one of love, service to people, and a loss of ego in order to achieve perfection. Some monks of the Islamic faith have long practiced whirling as a part of their religious experience. 

Mevlana Jalaluddin Rumi, a spiritual master and poet of the thirteenth century who settled in present day Turkey, inspired the Sema ritual which is still practiced today. The precept of the rite is that revolving is a fundamental state of our existence, from the whirling of atoms to the cyclic nature of life itself. Through whirling, one is able to participate in the revolutions of the world.

With their arms spread out horizontally from the shoulder, the dervishes spin counter-clockwise in small circles, over and over. There is great symbolism involved in the ceremony. The semazen proceed through seven stages in the rite. It is a sacred ritual involving the heart, head, and body. 
Sacred dances from other cultures such as Indian and Korean may be explored as an extension. 
(Students may also be asked to reflect upon any liturgical dances in which they have participated to explore common themes.) 
Sample Assessments
Formative  
Observe student participation in the whirling exercise.

Check student responses to the questions on their experiences of whirling.

Resources

Sachs, C. (1937). World history of the dance. New York: W. W. Norton.
The following website contains videos that may be used with this lesson. http://www.whirlingdervishes.org/multimedia.htm 

http://tkdbible.com/korculture/dance/korean-dance02.html 

Title      
Social Themes and Revelations by Alvin Ailey

Time Frame
45-55 minutes

Overview 
Students view Revelations and discuss the social themes in the piece.

Standard

Critical Analysis  

	Arts Benchmark

	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance.
	D-CA-H4


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students demonstrate an understanding of how experiences influence the interpretation of social themes in dances when they view and discuss Revelations by Alvin Ailey.
Vocabulary 
repertory, procession, civil rights, ritual, spiritual 
Materials and Equipment 

video of Revelations by Alvin Ailey
Prior Knowledge


Students are familiar with the civil rights movement.
Sample Lesson

Alvin Ailey (1931-1989) was the founder of the Alvin Ailey American Dance Theater (1958), the first modern dance company created for African-American dancers. It continues to tour internationally and to be an ambassador for African-American culture. The Ailey Company is a repertory company.

Alvin Ailey grew up in rural Texas in the 1930s where he attended services at a Baptist church. Ailey’s most famous work is Revelations, a piece drawing on Ailey’s memories and set to the spiritual he was familiar with from his youth.

Revelations is divided into three parts. In the first part of the piece, dancers seek spiritual redemption and deliverance from oppression and bondage. In the second part, a traditional ritual, a baptism, is depicted. In a procession, the dancers move toward “the waters” where initiates “Wade in the Waters.”  In the third part, a congregation gathers in community at a rural gospel church service. Revelations ends in celebration as the participants “Praise the Lord with Dance.”

Students view Revelations.  Lead a discussion on the social themes of Revelations. 
Students respond to the following questions in their learning logs:
· Revelations was first presented in 1960, very early in the civil rights movement. Do you think that, if you had been in the audience of Revelations in 1960, you would have responded differently to the work? How and why?

· Do you think the baptism has other meaning beyond the ritual? What?

· In what ways is the portrayal of a church service similar to your own church experience? In what ways is it different?

· What social themes were presented in Revelations?

· How did Ailey use movement to present the themes?

· Why do you think Revelations is such a powerful piece? Is it the subject matter, the movement, the music? Explain.

· Do you think your background influences how you interpret or respond to the dance? Why?
Sample Assessments
Formative 

Observe student participation in discussions.

Students describe the social theme portrayed in “Revelations” and what brought them to 
that interpretation of the dance.
Resources

Background information can be found at the Alvin Ailey American Dance Theater web site. Retrieved April 7, 2008, from http://www.alvinailey.org/index.php
Title      
Choreographic Tools: Chance

Time Frame
One to three lessons: 45-60 minutes
Overview  
Students use “chance dance” to choreograph small studies.


Standards

Creative Expression, Critical Analysis  
	Arts Benchmarks


	Explain the manipulation of movement content and how it influences expression in a dance.
	D-CA-H1

	Incorporate improvisation, choreography, and choreographic forms into dance compositions.
	D-CE-H4

	Present and evaluate dance compositions designed to display skills and techniques.
	D-CE-H5


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings  

Students demonstrate understanding of the manipulation of movement content and how it influences expression in dance when they use “chance dance” to choreograph and then present small studies.
Vocabulary  
choreography, composition, improvisation, chance dance, still point

Materials and Equipment 

dance space, CD/music player, notebook, Choreographic Elements and Tools

Prior Knowledge
Students have basic improvisation and composition experience.

Sample Lesson  

In a lecture setting, use the first 15 minutes to share the following with the students. Distribute the Choreographic Elements and Tools or review selected parts of the list for students to duplicate in notebooks.  Review the overall dance elements and lead a discussion about the selected form and structure for the lesson (chance). 
Chance dance, most notably linked to choreographer Merce Cunningham, is a method of structuring choreography with an element of the unknown by the dancers and the choreographers.  For Cunningham, chance is not chaos or improvisation.  His method typically involves a prepared set of movement possibilities or phrases.  By chance (flipping a coin, random selection), he sets sequences for the performance of the work.  The reasoning for his use of chance was to reveal alternative uses of movement that otherwise may not come to mind. Chance dance may not always work.

Students participate in a modern dance warm-up that incorporates the Cunningham technique.
Divide the class into groups of four.  Allow ten minutes for each student to create one 8-count phrase of movement.   Provide ten minutes for the students to teach their movement to the other members of the group.  Each group will have four 8-count phrases that will be assigned A, B, C, or D.  Each group should have a still point within their phrases.  This episode may take 30 – 50 minutes. 
Assign an order to the groups. Just before the showing of their work, each group draws letters A, B, C, and D from a “hat.”  The sequence of phrases is placed in order of the draw. The group has one minute to regroup and prepare. Each group will show their phrases in order of A, B, C, D. Then, the “chance” dance is shown to the rest of the class. The other groups are observing the work. After the showing, have students discuss their observations and the manipulation of movement content. Did the manipulation change the intent or expression in the dance? To add another element of chance, the teacher can select random music that the dancers haven’t heard before. Continue with each group until the entire class has participated.

Sample Assessments
Formative 

Observe the conversation and the impact the manipulating of the work through chance had on dancers in performance. 
Record the dance and have students respond to their own dances.
Resources
Blom, L., & Chaplin, L. (1982). The intimate act of choreography. University of Pittsburgh Press.

Humphrey, D. (1987). The art of making dances. Princeton, NJ: Princeton Book.

Turner, M. J. (1971). New dance. London: University of Pittsburgh Press.

Points in Space: Merce Cunningham Dance Company (V4-55) is in the Myrtle Kerr Slide/Video Library at the Louisiana Department of Education.

American Masters website of Public Broadcasting System retrieved May 22, 2008, from http://www.pbs.org/wnet/americanmasters/database/cunningham_m.html. 
BASIC CHOREOGRAPHIC ELEMENTS AND TOOLS
	Space
	Time
	Energy
	Choreographic Forms and Structure

	Shape

Size/range of movement


Levels: low, medium, high


Dimension: depth/width/height


Body design: curved, angular, symmetrical, asymmetrical


Pathway


Direction 


Facing


Proximity


Focus


Location in the space/on the stage

Positive/negative space
	Speed (Tempo): quick, moderate, slow, still


Meter and subdivisions: pulse, rhythm, traditional time signature (3/4, 4/4, 6/8, etc.), mixed meter


Phrasing


Duration


Accelerating/Decelerating


Non-metered/Personal 

Time/Breath phrasing

	Force


Quality: sustained/smooth, strong, light, swinging, collapse, vibratory, suspended, percussive/sharp, 
	Motif


Repetition


Theme and Variation (A, A1, A2, A3, etc.)


Simple Contrast (ABA)


Rondo (A.B.A.C.A.D.A, etc.)


Narrative (tells a story with a clear beginning, development or change, and ending)


Tradition dramatic form: introduction, development, conflict, climax, resolution.

Canon


Chance


Title      
Résumé Building

Time Frame
Two to four 45-50-minute lessons 
Overview
Students practice writing dance résumés that could be used to pursue a career in dance.

Standard

Historical and Cultural Perspective

	Arts Benchmark

	Investigate and assess roles, careers, and career opportunities in dance production.
	D-HP-H4


Foundation Skills 
Communication, Resource Access and Utilization, Citizenship

Student Understandings 
Students prepare for a career in dance professions by writing résumés and putting the résumés in a useable digital format. 
Materials and Equipment 

learning log, computers for each student (if possible), camera (disposable – manageable or digital - ideal), board or chart paper
Prior Knowledge
Students have used word processing software (preferably Microsoft Word).
Sample Lesson  

Take 10 minutes to explain what a résumé is to the students. Show them templates of the types of résumés that people submit for employment and explain that the structure may be different depending on which part of the profession they enter.  Also, discuss the differences of a dance résumé and a general employment résumé. Dance résumés focus on technical training, performance, choreography, and then education. General résumés focus on education, job experience, then outside/extracurricular activities. Distribute templates for both. There are two templates available with this lesson. 
For 10 minutes, students conduct split-page notetaking (view literacy strategy descriptions) in their learning logs that lists things that are important for a dance résumé based upon prompting, for example
	Topic
	Information

	Education/Training
	Magnolia Middle School, Meridian, MS

10 years ballet with Suzi-Q Dance School

	Teaching
	2007-08 Teacher’s Assistant XYZ Studio

	Performance
	Clara, The Nutcracker, ABC Theatre, 2007

	Additional Skills
	Costume Assistant, Sleeping Beauty, ABC Theatre, 2006


Information in the split-page notetaking should include the following:
1) Education (high school, any college, etc.
2) Training (list teachers, studios, intensives, master classes separately)

3) Teaching (list any teaching)

4) Performance (list major performances or any work that has been set for the student)

5) Additional Skills (computer, costuming, lighting, technical assistance, etc.)
Ask students to take the template provided and fill it in based upon their lists. They will need to type this and check for all spelling and grammatical errors before submission. This may require homework, depending upon the computer lab availability at school (30 minutes). 
Students divide into groups. Bring a digital or disposable camera. Find a background that is simple, allowing for the subject to be showcased properly.  Have the students pose for a photo. It can be a full body dance shot or a head shot, depending on the proper background. The photos can be printed or placed on a CD, depending on the budget of the school to accompany their résumé. Ideally, the photo and the résumé will be placed on one CD (30 minutes). 
Have the class exchange their résumés with other classmates, local arts/dance organizations, or other classes for review. Assess each student on attention to detail, clarity of the résumé, and correct grammar/mechanics/spelling. This episode will take approximately 30 minutes. 
Sample Assessments
Formative 

Observe students’ attention to detail, ability to use computer, and ability to articulate personal achievements in pursuing a dance career.
Assess résumé and head/dance shot.
Resources

Samples of résumés for this lesson may be found at the following websites:
www.résumé templates.org
www.résumé -resource.com
www.pongorésumé .com
Jonathan Wright - Smith Agency 

123 ABCD St.

   

Hollywood, CA 90000

(555) 555-5555



ABC@DEFG.com

Personal Information

Height:

6' 1"

Weight:
210 lbs

Hair:

Brown

Eyes:

Brown

Relevant Experience 
Film  

All's Quiet in Ashville
 
Sam

TCS

Enduring Night

James

Universal Productions

Television

The Dawsons


Principal
Turner Studios

One Life to Learn

Principal
ABS

Theatre

Hamlet



Horatio 
State Street Theatre

Macbeth


MacDuff
East Side Troupe 

Long Days Journey

Jamie 

Eureka Theater

Glass Menagerie

Tom

Sunset Theatre

Training 
B.A., Theater

1992

American University, Washington D.C. 
Concentration: Early American Drama, Improvisational Theatre 

Director: Laural Smith 

 Skills
Musical - Piano, Trumpet, Vocal (Baritone)

Athletic - Bench press 300 lbs, skiing, basketball, ability to perform frontflips & backflips

Accents - British, Australian, French

Languages - Spanish  

Janet Kamen 
17 GT Terrace



Augusta, GA 30000




(555) 555-5555



hij@klmn.com

Objective
A challenging career as a company administrator
Education
B.A., Political Science, Business, 1992

University of Pennsylvania

Experience
1998 - Present
Administrative Assistant, Augusta Chamber of Commerce, Augusta, GA


Provided a full range of administrative support to the organization's president.  Duties included word processing of letters, memos, articles, travel arrangements, etc; organizing annual Chamber Gala; writing/designing monthly newsletters; updating Chamber registry and recruiting new businesses for membership; and designing a new edition of the Chamber Membership Directory on a yearly basis 

 1992 - 1998

Assistant Office Administrator, KF Radio, Atlanta, GA




Managed all aspects of the office.  Prepared extensive correspondence and written communication; participated in and coordinated a wide range of projects involving writing and editing critical media analyses, research briefs and articles relating to broadcasting; additionally, was responsible for maintaining an extensive computer network, updating music and client databases, organizing incoming and outgoing mail, managing the office filing system as well as supervising one junior support-staff member and performing light general accounting duties 

Skills
· Exceptional written and oral communication abilities 

· Proven leadership and managerial skills
· Goal oriented
· Typing: 70wpm

· Proficient with Word, WordPerfect, Excel, and PowerPoint 
References
Available upon request

Appendix A

Basic Modern Dance Warm-Up

Rolling Down the Spine

Beginning with the very top of the spine, drop the chin and continue to roll down through the spine, one vertebrae at a time until the torso is inverted.

Reverse by rotating the pelvis to vertical and continue to straighten the spine, one vertebrae at a time until the head is lifted and the torso is vertical.


Roll down the spine 8 counts


Bend the knees (plié) 2 counts


Straighten the knees 2 counts


Bend the knees 2 counts


Straighten the knees 2 counts


Roll up the spine 8 counts


Bend the knees 2 counts


Straighten the knees 2 counts


Rise on the toes (relevé) 2 counts


Lower the heels 2 counts

Pliés

Plié means to bend a weight-bearing leg or legs at knee, hip, and ankle.


With feet hip width apart in parallel 1st position



Bend the knees 2 counts



Straighten the knees 2 counts



Rise on the toes (relevé) 2 counts



Lower the heels 2 counts


Repeat adding arms



Bend the knees and bring the arms forward to waist height



Straighten the knees and bring the arms overhead



Rise on the toes and open the arms to the side shoulder height



Lower the heels and lower the arms


Repeat entire exercise in turned out 1st, parallel 2nd, and turned out 2nd positions.

Brushes (Tendu) and Foot Articulations


In parallel 1st position, begin with right foot

Lift the heel leaving the ball of the foot on the floor (“ball”) 1 count



Press the toes off the floor with the foot pointed (“point”) 1 count



Return the toes and ball of the foot to the floor (“ball”) 1 count



Return the heel to the floor (“flat”) 1 count


Repeat with left foot, right foot, left foot


Repeat in turned out 2nd position.


In parallel 1st position with right leg



Brush right leg forward 2 counts



Return leg to parallel 2 counts



Repeat


Repeat with left leg 


Repeat in 1st position turned out, extending legs to side 

Body Swings

Students begin standing in parallel 1st position and bouncing. Continue the bounces as arms swing up above the head. Take the head down with the arms to swing to the bottom and back up.


Perform 16 body swings

Leg Swings


Begin in turned out 1st position

Raise the right leg up and forward in a bent position suspending at the top. Drop the leg and let momentum carry the leg through 1st position to a lifted back suspended position until it drops again through 1st position


Repeat the swings for 16 counts.


Repeat on the left leg for 16 counts

Small Jumps


Jump in 1st parallel 4 times


Jump in 1st turned out 4 times


Jump in 2nd parallel 4 times


Jump in 2nd turned out 4 times


Jump in each position 2 times


Jump in each position 1 time, twice through.
Appendix B

Basic Ballet Warm-Up

All ballet is performed “turned out,” with the legs rotated outward at the hip socket.  

The foot maintains its point in the air and passes through the point in opening and closing from the floor. Arms are rounded.

Plié
- Plié means to bend a weight-bearing leg or legs at knee, hip, and ankle

Standing in first position


Bend the knees 2 counts


Straighten the knees 2 counts


Bend the knees 2 counts


Straighten the knees 2 counts


Bend the knees and continue until the heels lift off the floor in a full squat 4 counts





Straighten the knees 4 counts


Bend the knees and continue until the heels lift off the floor in a full squat 4 counts





Straighten the knees 4 counts

Rise to the toes (relevé) 1 count


Lower the heels 1 count


Point the toe (tendu) to the side 1 count


Lower the heel to second position 1 count

            Repeat the exercise in second position and in fifth position

Tendu
- Tendu (stretch) brushes the foot along the floor until it extends into a point 


Standing in first position with the arms extended to the side in 2nd position



Tendu to the front 2 counts



Return the foot to first position 2 counts



Tendu to the side 2 counts



Return the foot to first position



Tendu to the back 2 counts


Return the foot to first position



Tendu to the side 2 counts



Return the foot to first position

          Repeat the exercise four times

          Repeat the exercise from 5th position

Dégagé  - Dégagés (disconnected) are tendus extended to several inches off the floor



Standing in first position with arms extended to the side 




Brush the foot forward to extend pointed off the floor 1 count




Brush the foot back in to first position 1 count




Brush the foot backward to extend pointed off the floor 1 count




Brush the foot back in to first position 1 count




Repeat the forward and backward brush three more times 12 




counts more




Brush the foot to the side to extend pointed off the floor 1 count




Brush the foot back in to first position 1 count



Repeat the sideways, brushing seven more times, 14 counts more

Rond de jambe à terre - Rond de jambe à terre  means “round of the leg on the floor” 



Standing in first position with arms extended to the side




Tendu to the front 1 count





Circle the toe on the floor to the side 1 count




Circle the toe on the floor to the back 1 count




Return the foot to first position 1 count




Perform the rond de jambe eight times



Reverse the direction of the circle and perform the rond de jambe eight 



times
Frappé -Frappé (struck) should be performed with the force of a striking match


Stand on one leg with the foot of the other leg flexed and place in front of 



the ankle of the supporting leg, arms extended to the side






Strike (brush) the ball of the foot on the floor as it is extended to 




the side, pointed and several inches off the floor 1 count




Return the foot to the ankle, this time to the back, without touching 



the floor 1 count




Strike (brush) the ball of the foot on the floor as it is extended to 




the side, pointed and several inches off the floor 1 count




Return the foot to the ankle, this time to the front, without touching 



the floor 1 count

                              Perform the frappé sixteen times
Developé - Developé should be performed slowly

                             Standing in fifth position


Pick up the front foot and place it in front of the ankle of the 


supporting foot, pointed 1 count


Draw the toe up the front of the leg until it is pointed in front of 


the knee 1 count


Open the toe out to the front slowly until the leg is extended, in the 

air to the front, as high as it will go 4 counts


Lower the leg until it is pointed on the floor in front 1 count


Close the foot into fifth position 1 count

                              Repeat the developé to the side, then the back, then the side again

Grand Battement - Grand battement is a big kick

Standing in fifth position with the arms extended to the side



Point the foot on the floor to the front 1 count



Kick the leg into the air in the front 1 count



Lower the toe back to the floor in front 1 count 



Return the foot to fifth position 1 count



Kick the leg into the air in the front, passing through the 



point on the floor 1 count



Return the foot to fifth position, passing through the point 



on the floor 1 count



Kick the leg into the air in the front, passing through the 



point on the floor 1 count



Return the foot to fifth position, passing through the point 



on the floor 1 count


Repeat the sequence to the side, then to the back, then to 



the side again
Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

à terre​ - On the ground. This term indicates: (1) that the entire base of the supporting foot or feet touches the ground; (2) that the foot usually raised in a pose is to remain on the ground with the toes extended.
abstract– To remove movement from a particular or representative context and (by manipulating it with elements of space, time, and force). Dance that is without a plot, character, or storyline.
accent – A movement or shape performed in such a way as to give emphasis.
adagio – In dancing it has two meanings: (1) A series of exercises following the center practice, consisting of a succession of slow and graceful movements which may be simple or complex. (2) The opening section of the classical pas de deux, in which the ballerina assisted by her male partner, performs slow movements and enlèvements in which he lifts, supports, or carries the dancer.
asymmetrical – When the dance or the body parts are arranged differently on each side.
balancé – A rocking step.
ballet – The traditional style of [image: image1.png]


ballet, which stresses the [image: image2.png]


academic technique developed [image: image3.png]


through the centuries of the [image: image4.png]


existence of [image: image5.png]


ballet.
Bharata natyam – A classical Indian dance
canon – A canon or round can be described as singing “row, row, row your boat” in parts, but using movement in place of or along with lyrics. This structure works well with young children as well as older ones because they have less material to remember; they are familiar with this musical pattern; and a little choreography goes a long way, i.e., one movement pattern is continually repeated.

chance dance – Choreographic process in which elements are specifically chosen and defined but randomly structured to create a dance or movement phrase. 
choreographer – A person who creates dances.

choreographic intent - The mood or impression that the choreographer wishes to create or realize in the audience. It is achieved through use of technique, form, the principles of design, stagecraft elements, etc.
climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 

closed ballroom position – A position where partners face each other slightly apart, with a normal hold.
codified – To organize rules into an organized system.
collaboration – Two or more people working together to create a performance.
composer – A musician who creates original music.

composition – The act or process of creating a dance.
controlled – Movement quality that is carefully regulated.
costume designer – A profession where a person designs costumes for dance.
creativity – Making dance in a new way or different way – to move in ways that are unique.
critical response – A judgment of a performance based on previously established criteria.
cue – A signal to move, act, or speak.
dégagé – Shifting weight from one foot to another.
direction –  The movement from one point in the dance space to another.
director – Profession that is responsible for all aspects of a performance.
dirge – Movement quality that is very slow.
duration ​– The length of movement in relation to space and time.
elements – The components present in all movement: space and time with energy/force.
energy – An element of dance referring to force applied to movement.
entertainment – A production that is for the enjoyment of an audience. 
facilitator – Someone who encourages people to find creative solutions to problems.
fluid – Movement quality that is smooth and connected.
focus – A central point of concentration, attention, or specific energy given to movement in space.
force – An element of dance referring to the release of potential energy into kinetic energy. Force involves body weight (implied and real); reveals the effects of gravity on the body; is projected into space; and affects movement, emotional and spiritual relationships, and intentions.

gender – The sex of a person.
gesture – A movement made with a part of the body to express meaning or emotion.

grand battement – An exercise in which the working leg is raised from the hip into the air and brought down again, the accent being on the downward movement, both knees straight. 
Haka ​– A posture dance with shouted accompaniment, performed traditionally by the Māori of New Zealand.
hula – Ethnic dance from Polynesia. 

improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.

isolations – Movements of the body that occur separate from others.
jazz dance – A style of dance that encompasses the forms of tap swing
lighting designer – A professional who creates a lighting design to help communicate the intent of the choreography.
locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.

mazurka – A Polish folk dance in 3/4 time which has been introduced into a number of ballets as a character dance.
meter – Sets of beats grouped together.
momentum – Speed of force of movement.
motif – A short prominent sequence of movement forming the basis for development.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. 

music visualization – The structure of the music which is used to create the dance.
negative space – The area around an occupied space.
pas de Basque - A dance step performed usually on the spot, consisting of one long and two short movements during. 
pathway – The route a dancer takes through general space, or the route that a specific body part takes through personal space.
pattern – Forms, lines, or symbols that move in a pre-arranged sequence.

pedagogy – The art and study of teaching.
peripheral – Relating to the edge of something.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.

plié – Classical ballet term meaning to bend at the knees.

Polinaise – A processional dance in which two steps are taken forward on the demi-pointes and then the third step is taken flat with the supporting knee bent in fondu and the other leg raised in front.
Polka – A lively dance for couples consisting of three quick steps and a hop.
positive space – The space filled by the body when shape is made. 
principles of design – Refer to the concepts of repetition, balance, contrast, emphasis, and variety.

procession – A group of people moving forward as part of a celebration or demonstration.
release – The opposite of contract. A release is only done after the contraction. It is a “letting go” of a forced movement or pose.
rélevé – Classical ballet term meaning to lift or raise the body.

repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
responder – A person who acts on another’s prompt.
restrictive – Acting as a limit or control on movement.
retrograde – A choreographic technique where a dance is performed backwards.
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 

rond de jambe – A circular movement of the leg in a ballet style.
rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), as the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

sacred – Relating to or used in religious worship.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.

solar plexus – A point on the upper abdomen just below the point where the ribs separate.
solo – A feature dance performed by one dancer. 

space – The area occupied by the body as well as that area into which the body occupies; either high, medium, or low; an essential element of dance.

spatial patterns – A prescribed form which moves through space.
stage manager – A profession controls the action during a performance, making sure that technical aspects function as intended.
still point – A balanced moment between movements.
stillness – Dance quality referring to the absence of movement.
subjectivity – Interpretation based on personal opinions and feelings rather than established criteria.
symmetrical – When the dance or the body parts are arranged similarly on each side.
tango – A stylized Latin American ballroom dance in 2/4 time.
technical dimensions – The physical space for the dance.
tempo – Suggests the speed of the music.

tempo change – When the tempo of the music shifts.
tendue – Classical ballet term referring to the movement of the foot when it draws out and comes to a point.

Theme – The principal focus in a dance composition.
theme and variation – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

tradition – A long-established pattern of behavior.
unison – All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.

visual artist – A person whose mode of expression is two- and three-dimensional works of inanimate objects.
waltz – A ballroom dance in triple time in which a couple turns continuously while moving across a dance floor.
whirling dervishes – People who spin as part of their ritual religious observances.
work gang – A group of people who are forced to work, typically prisoners.

DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the elements of dance (space, time, and energy) 

(1, 2)
	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the elements of dance to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)


	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)


DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the elements of dance and apply basic dance vocabulary

(1, 4)
	Understand the elements of dance and apply expanded dance vocabulary

(1, 4)
	Understand the elements of dance and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance

(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance

(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how elements of dance are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how elements of dance communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
Name______________________________  School___________________________________


Grade_______ Teacher___________________________________
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