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The Louisiana Department of Education recognizes that great teachers and school leaders are critical to student 
success.  Annually, the Department, in partnership with Dream Teachers and the Louisiana Association of Principals, 
honors the state’s most exceptional educators through the Teacher and Principal of the Year programs.  

The Louisiana Teacher and Principal of the Year awards programs provide an opportunity to acknowledge those 
educators who are making exceptional gains with students. Their commitment to student success exemplifies 
Louisiana’s teaching profession. 

 

Excellent Principal of the Year candidates are those who: 

• Demonstrate excellence in the field, guiding students of all backgrounds and abilities to achieve excellence.  
• Consistently demonstrate a positive impact on student achievement.  
• Collaborate with colleagues, students, and families to create a school culture of respect and success. 
• Demonstrate leadership and innovation in and outside of the classroom walls that embodies lifelong learning. 
• Express themselves in an engaging and articulate way. 

 

2018 state-level application process: 

• Districts/LEAs may choose the best process for selecting their Teacher and Principal of the Year winners to submit 
to the state-level competition.  

• Teachers and principals taking part in the state-level competition will submit their applications online. 
• If districts choose the state-level Teacher and/or Principal of the Year application process to select district winners, 

candidates should save all application materials (listed below) electronically. Candidates participating in the state-
level competition will submit this information into the state’s online application portal. 

• Compass and school achievement data is considered in the state-level competition. District/LEAs should conduct 
observations of principal candidates to ensure success with students is demonstrated.  

• Please email excellenteducators@la.gov with any questions regarding the state-level application process.  

 

A complete state-level application includes: 

☐ Basic information   
☐ Résumé (limit: 2 pages) 
☐ 2016-17 student learning targets 
☐ 2015-16 student learning targets, with results  
☐ Up to three letters of recommendation 
☐ Responses to the three reflection questions  

A CALL FOR EXCELLENT EDUCATORS 
2018 Principal of the Year Application 

http://www.dreamteachers.org/
http://www.dreamteachers.org/
http://laprincipals.org/
mailto:excellenteducators@la.gov
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I. BASIC INFORMATION 

Name: Click here to enter text.   Personal Phone Number: Click here to enter text.  

Preferred Email Address:  Click here to enter text. 

School: Click here to enter text.   District/LEA: Click here to enter text. 

Grade(s) of School: Choose an item.   Total Enrollment: Click here to enter text.         

How many years have you been the administrator at this particular school? Click here to enter text. 

II. STUDENT DATA REFLECTION 

What were your goals for students last year?  What were the most important things you did to achieve these 
goals?  Did students achieve your goals?  If so, what led to students meeting this goal?  If not, what would you have 
done differently?  (Two pages or less) 
 

      Our 2014-2015 goal was to improve our school’s Student Performance Score of 67.3 to 77.3.    During the 
2014-2015 school year, students exceeded the targeted goal by attaining a School Performance Score of 93.8, 
compared to 67.3 during the 2013-2014 school year. 
      Our goal-setting process consisted of members the school’s leadership team working during the summer to 
examine the previous year’s data points and set purposeful school wide goals.  As the instructional leader of 
the school, I actively participated in reviewing and disaggregating our school’s data in order to develop rigorous 
performance targets.  In addition, our school uses data as a part of the ongoing process of instructional 
improvement; our teachers and students are valuable stakeholders in this process.   
      A critical component of our goal-setting process involved setting and explicitly communicating rigorous 
goals for every student and teacher on campus.  In calculating individual student goals, we used a formula to 
establish performance growth points for each student.  In turn, teachers became familiar with the individual 
student goals and used this data to establish realistic and attainable goals for each of their classes.  Goals for 
the school’s ACT index, grad index, and Cohort graduation rate were also established.  However, as a school 
struggling to just maintain a performance level of “D”, I knew more than statistical test data was needed to set 
goals that would trigger sustainable growth.  Therefore, we examined trends within student performance data.  
Beyond that, we examined teacher effectiveness data; attendance data of both students and teachers; 
discipline data, and engaged in conversations with student leaders, to explore and pinpoint some of the 
underlying causes of our lack of success.   Trend data revealed an inconsistency in teacher effectiveness; 
therefore, within our job-embedded cluster meetings (PLCs), we identified needs specific to our students and 
structured a plan to further empower and support teachers in implementing the best instructional practices 
that would lead to student achievement.    
      As importantly, data revealed a prevailing apathy among students; therefore, we scaffold a plan to create a 
healthy school culture for learning. A culture for learning that reflected the importance of work undertaken by 
both the students and teachers.  A culture of Individual goal-setting structures that allow students to define 
their own criteria for success.   A culture where teachers, students, and parents perceive the school as positive 
and well-functioning.   
      To sail forward, we concluded that there was a need to develop an understood, agreed-upon purpose and a 
plan that provided direction to reaching our goals.  Thus, we needed wind in our sails to get to the desired 
harbor-improved student achievement.  As a team, we built a common language of instruction for clarity and 
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collaboration. This process launched the beginning of our “School Mission Plan.”  A plan that identified the kind 
of learning to be achieved and would serve as a filter to keep the school and the efforts of staff and students 
on target.   
      Since instructional rigor without a healthy culture for learning would result in a false positive, I promoted a 
culture of teachers and students working together as partners. They structured their work around individual 
student data, as well as class and school goals.  This cooperative learning activity helped students realize that 
personal effort can contribute to group as well as individual goals. Teachers provided high quality academic 
feedback; progress-monitoring and teacher and student self-reflections. “Failure Is Not an Option” became the 
mantra for our teachers.  Teachers engaged in outcome-based instruction and evaluation which made it 
possible for all students to experience success without having to compete with more advanced students.    If a 
child did not perform well on an assignment, teachers provided extra help during WIN (Whatever I Need) or 
after school.  Students were given the option to redo the assignment or test for a higher grade.  Teachers 
fostered the “Growth Mindset” concept among students.   They coached students to value effort and realize 
that even geniuses have to work hard to develop their abilities and make contributions.  Thus, students started 
to view failure as a lack of effort rather than a lack of ability.  Students started to believe in themselves and 
take ownership for their learning.     
      I worked to model learning, shape the conditions for all to learn, and cleared the path for learning to place 
in demonstrable ways.  For example, an EOC teacher was on paternity for a full semester leaving the school 
without a certified math teacher.  With the support of teachers in the math department, I successfully taught 
the class.  
      After each 9 week grading period, all students meet with me to reflect and review progress on their data-
story, and discuss and adjust their goals, as needed.  
      We start our day, each morning, with a 5 minute assembly where students and teachers are recognized and 
celebrated for their progress toward their individual, class, and school goals.   It is not uncommon for district 
leaders, Board members, and civic-minded community members to drop by, celebrate with us, and encourage 
students and teachers. 
      The above activities coupled with my daily Leadership Learning Walks to ensure instructional consistency 
and teacher effectiveness allowed me to communicate the value that I place on the quality of education, at 
ABC.  Those collective efforts and the authentic commitment of each staff member prompted change, pride in 
achievement, momentum, and growth.   
      We have identified a blueprint to achieve sustainable success; however, we are a work in progress.  Thus, 
we are not resting on our laurels.  Reflecting and tweaking are as much a part of our daily practices as are all 
other purposeful, student-centered activities. 
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III. INSTRUCTIONAL PRACTICE REFLECTION               

Summarize how you support teachers as they plan, instruct, and assess in a way that aligns to higher academic 
standards.  Include the processes you have in place for providing timely, meaningful feedback and professional 
development opportunities to teachers as needed. Explain how you support teachers who are struggling, and challenge 
those who are excelling, while maintaining high standards for all. (Two pages or less) 
 
      I feel that supporting teachers is the most important part of my job as the instructional leader of the school. I do this 
by providing the environment and school culture that sets the expectations for learning, then get out of the way and let 
them do their jobs. Of course that which gets monitored gets done, so I do monitor to make sure that what we have in 
place is completed as expected, but with excellent teachers and a self-motivated staff, that is not difficult. My teachers 
tell me often they like the monitoring I do, it makes everyone accountable.  
      Several years ago, prior to Professional Learning Communities, PLC, becoming a buzz word across the state, I 
attended a PLC conference in New Orleans along with one of my outstanding teacher leaders. At the conclusion of the 
conference, we had a new plan for increasing collaboration on our campus which totally changed the learning 
environment. I had already initiated common planning time for all grade levels several years before, so we already had 
the hard part tackled, we had the guarded time for professional conversations. My teacher leader and I provided 
professional development to all staff members on how we would address the four guiding questions for PLCs – What do 
we want each student to learn? How will we know when each student has learned it? How will we respond when a 
student experiences difficulty in learning? How will we respond when a student already knows it? Each teacher received 
a copy of “Learning by Doing, a Handbook Professional Learning Communities at Work”, by Richard Dufour, Rebecca 
DuFour, Robert Eaker, and Thomas Many. Team Leaders understood my expectations for how PLCs were to operate and 
they provided the guidance for their teams. As was stated in the last reflection, grade level teachers meet weekly. I 
attend as many as I possibly can, but Team leaders submit their team meeting notes to me weekly so whether I am there 
or not, I know what is occurring in each. My team leaders do an excellent job of running the meetings with or without 
me. We have been asked often to redeliver how we “do” PLCs to other schools in the district. 
      In order to answer the guiding questions of PLCs appropriately, we needed to establish and facilitate effective 
interventions. We implemented interventions the first year with PLCs, but not all grades were operating well. So the 
next year, I and several of my team leaders, attended a conference in Dallas – Response to Interventions.  The group 
returned and re-delivered to the staff what high quality interventions looked like and how our school was going to 
institute every day to increase student achievement. Benchmark testing and Progress monitoring conducted periodically 
provides the data necessary to gauge each student’s growth to tell us what we are doing well and what we need to 
change to better meet each student’s needs, struggling, accelerated, and on-level. I monitor to make sure this is 
occurring as planned, but it is really the individual teachers that make it work. They understand that if the students 
aren’t performing, they are not going to meet their rigorous SLTs established each year. My teachers are quite 
competitive, they don’t want 3’s, they want 4’s, so I don’t really have any issues in getting my teachers to provide 
appropriate support for our students.  
      In addition to the above professional development that I have provided for my staff, I encourage my teachers to 
attend in-services and conferences to further their expertise in their subject matter. They know if they attend, they are 
required to return and re-deliver to appropriate staff on campus. My teachers, the district staff, and I all truly believe 
that is why we have been so successful with Eureka math. Teachers did the hard work to learn to use the program with 
fidelity and I supported and monitored the teachers in their work.  
      The summer prior to common core being placed in the schools, my third – sixth grade math teachers met and 
discussed what curriculum they needed to use. Guidance from the district was not forthcoming, so the teachers 
conducted their own search. They found Eureka Math, and convinced me that is what they needed to use. I supported 
them in their decision since I knew each had been conducting extensive research and trusted they had matched to CCSS. 
I purchased the materials for the teachers to use and they did the hard work of learning the program.  Each committed 
to using the program with fidelity and would assist each other in their work. They also began looking for any professional 
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development that was available. Fortunately, DFG Parish had adopted Eureka Math for the entire district and was 
holding a weekend professional development that my teachers could attend. Those that attended came back and 
redelivered. The next summer, one teacher from each grade level, Pre-K through 6th grade attended a two day in-
service on how to properly use Eureka math in the classroom. For some this was reinforcement, for others instruction on 
how to properly implement the program. That year the district did adopt Eureka math for the entire school district, but 
ABC teachers were the only ones that had attended any type of in-service. As a former math teacher, I am impressed 
with the level of understanding our students have developed using Eureka math. This is our third year to use the 
program and I am convinced it is the best I have seen in all my years as an educator, teacher or administrator.   
      In ELA and other subject areas, we are fortunate to have some of the best teachers in the district in our school that 
can assist others in providing the appropriate instruction and to the rigor we demand. They work together across grade 
levels to make sure that the instruction meets the rigors of CCSS and the spring assessment. 
      A huge part of having a successful school is making sure that all formative and summative assessments are aligned to 
the state spring assessment. The second year I was Principal at ABC I started requiring my teachers to submit their 
weekly assessments for my review every Friday by 8:30 AM. I developed an assessment rubric that I use to provide 
feedback on every assessment or performance based activity used as a test grade, grades first – sixth. Teachers know 
their assessments must contain assessment items that mirror what the students will see on spring testing - Unseen text, 
text based questions, open-ended, constructive response, etc. This way I know that we are appropriately preparing our 
students for testing and that their grades are reflective of how they should perform on the spring test. The assessment 
checklist has evolved over the years, but the expectation has not. Teachers know I look every week, which requires each 
to provide appropriate assessments. I feel I learn more from teacher assessments than I do in reviewing lesson plans. 
     First year teachers to our school, whether novice or experienced, go through an induction process with their team 
leader. I monitor throughout the school term and provide additional, appropriate peer support as needed. Again, there 
are many excellent teachers on our campus and I feel that teachers can learn greatly from effective teachers. I 
encourage all my teachers, new and experienced, to seek out effective teachers in their area so they can conduct peer 
observations, whether on our campus, district or in a neighboring district. For some it is a validation of what they are 
already doing, some learn valuable instructional strategies, but all come away learning something. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

IV. PERSONAL IMPACT REFLECTION               
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NOTE- The question and response included here are from last year’s application. This year’s Personal Impact Reflection 
question is slightly different. Please describe how you have demonstrated leadership qualities that contribute to the 
work of the profession. Also include how you have invested and inspired colleagues, families, students and the 
community in efforts which lead to student success. (2 page limit) 
 
     Named ABC Parish Principal of the Year (POY) by my peers and district staff is one of the most notable 
accomplishments of my career.  My selection as POY is a tribute to the work, dedication, and collaboration of many.  
Among those are my fellow principals who provide a safe venue for me to reflect, get information or simply vent and my 
administrative team, faculty, and staff who are relentless in their commitment to providing a quality education for every 
student.   Most importantly, my selection would not be evident without my students who are “daring to achieve 
greatness.”  Coaching, support, and mentoring from district staff are also key in helping me implement those effective 
instructional leadership practices that have led to the success that I have achieved.   
      We all know that test scores are important, but they alone do not tell the whole story.  There are many other factors 
that must be in place to achieve a high level of student performance.  This leads to my second most important 
accomplishment- our emerging, positive school culture.  Students are taught to love challenges, to be resilient, and 
value their own improvement: which is leading to a culture for learning that reflects the importance of work undertaken 
by both the students and teachers.  A culture of Individual goal-setting structures that allows students to define their 
own criteria for success.   A culture where teachers, students, and parents perceive the school as positive and well-
functioning.  This cultural change has been the edifice upon which academic growth and leadership, in both the teachers 
and students, has been evidenced.  Factor for this cultural change, for teachers, is our participation in TAP and the 
development of our School Mission Plan.  TAP brings out the best in teachers while enabling them to constantly improve 
the quality of their instruction.  It provides teachers with multiple career paths, instructional focused accountability, job-
embedded professional development, and performance-based compensation for teacher effectiveness.  Our school 
Mission Plan allows everyone in the building to have a voice in addressing issues critical to the optimal functioning of the 
school.  
      Thirdly, but most importantly, I am proud of our school’s academic growth.   The actions and behaviors within this 
accomplishment are the result of a unified effort by teachers, teacher-leaders, administrator, and parents with our 
students as the cornerstone of this meritorious breakthrough.   As a school, we are a kaleidoscope of many talents; 
however, we are a school where learning is purposeful, meaningful, integrative, value-based, challenging, and active: 
resulting in remarkable academic growth.  We have grown from a “D” school to a “B” school in the last academic school 
year.  Additionally, we have increased our graduation rate from 66% to 95%. ABC was recently named one of the TOP 
GAIN schools in the state.  That is especially significant not only for status but, more importantly, for the psyche of our 
students.  They don’t have to just believe that their dreams can become their realities.  There realities are yesterday’s 
dreams.  This has not always been the case for students at our school.  There is a pride in achievement and prevailing 
“new attitudes” toward learning. 
 
 
 
 
 
 
 
 
 
 

V. SIGNATURES 
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Applicant: 
 

Date: 

Principal (required): Date: 
 

Superintendent/CEO (required): 
 

Date:  

 
 
 

**While it is not a requirement to be a member of the Louisiana Association of Principals to be eligible for Louisiana 
Principal of the Year, to be considered for the National Principal of the Year, nominees must be a member of the 
Louisiana Association of Principals/National Association of Elementary School Principals or National Association of 
Secondary School Principals. Contact Debra Schum @ debra.schum@laprincipals.org for more information. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

mailto:debra.schum@laprincipals.org

