
Curriculum Samples 
ELA Content Module 1, Session 1 

Grades 6-8 

EXAMPLE #1 
Excerpt from Lesson #5: “What’s an Inkblot? Some Say Not Much” 

Let's Read! 

Suggested Pacing: ~ 12 minutes 

Directions: 

• Ask students, “What event prompted the author to write this article?” (Students should
identify that an article was published saying the Rorschach test is flawed and should not
be used.)

• Say: “I’m going to read the first part of this text aloud. As I read, I want you to think
about the debate over the Rorschach and other projective tests. What is the claim of
each side of the debate?”

• Read aloud the first section of the text (from the beginning until “A History of
Controversy”) as students follow along.

• Conduct a brief whole-class discussion based on the claim of each side of the debate.
Students should cite evidence to support their answers.

• Record student answers on a white board or chart paper.
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Guiding Questions and Prompts: 

• “What does it mean if a test is flawed?”
• “Why does the author suggest the debate over the Rorschach test will become more

heated?”

Student Look-Fors: 

• Students should understand that the Rorschach tests are often in custody battles and
for diagnosing and treating patients who may have experienced abuse.

• One side of the debate believes projective tests are flawed and limited in their use.
o “While the Rorschach and the other projective techniques may be valuable in

certain specific situations, the reviewers argue, the tests' ability to diagnose
mental illnesses, assess personality characteristics, predict behavior or uncover
sexual abuse or other trauma is very limited.” (Paragraph 11)

o “The tests, which often take hours to score and interpret, add little information
beyond what can be gleaned from far less time-consuming assessments, the
psychologists say.” (Paragraph 12)

• The other side of the debate believes projective tests are useful in clinical situations.
o “They ‘have been used for a long time very effectively, with very good results

and a great deal of scientific support,’ he said.” (Paragraph 16)
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EXAMPLE #2 
Excerpt from Lesson #8: Apply Knowledge to “Flowers for Algernon” 

Let’s Read!   

Suggested Pacing: ~ 10 minutes 

Directions: 
• Instruct students to write their claim in response to the question on the top of the

evidence chart.
• Prompt students to review “What’s in an Inkblot? Some Say, Not Much” and “Flowers

for Algernon” to locate evidence which supports and conflicts with their claim.
• Allow students to use their completed H-chart and argument analysis handout to locate

evidence.

Guiding Questions and Prompts: 
• As needed, model for students how to support their claims: Project a paragraph and

model where to include evidence from the text to support the identified claim and how
to locate that evidence using the text and other notes. Access model paragraphs
(original and revised) from the lesson exemplars and revised lessons exemplars under
the Additional Materials tab.

Student Look-Fors: 
• Access a completed evidence chart under the Additional Materials tab.
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EXAMPLE #2 (continued) 

Let’s Discuss!  Suggested Pacing: ~ 10 minutes 

Directions: 
• Conduct a discussion (either as a whole class in various small groups) in response to the

question on the slide.
• Ensure students use the conversation stems and provide relevant textual evidence in

their discussion.

Guiding Questions and Prompts: 
• “Was the Rorschach useful in Charlie’s situation?”
• “How does Charlie’s experience with the Rorschach tests support the controversy

surrounding the tests?”
• Prompt students to use the conversation stems as they are discussing. As needed during

the discussion, model how to use the stems. The goal is to get students to use these
prompts as statements when they discuss with their peers.

o “So you’re saying/asking/seeking clarification on [restatement of the student’s
comment/question]. Do I have that right?”

o “Y, restate or rephrase what X said.”
o “How do you know? What evidence from the text supports your thinking?”
o “Who agrees/disagrees with X? Why?”
o “Can someone add to what X said?”
o “Take your time. We’ll wait.”
o “Who wants to change their thinking after listening to X’s

explanation/comment/question? How did it change your thinking?”

Student Look-Fors: 
• Access exemplar student responses under the Additional Materials tab.
• Students should express similar ideas in their conversations in preparation for writing in

response to a similar prompt.
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EXAMPLE #3 
Excerpt from “Let’s Set the Context” Video for Lessons 5-9 

Let’s Set the Context! 

These instructional videos are for students who need extra support with the content and 
texts in advance of the unit. Assign one or more videos to those selected students to watch on 
their own on any device. 

• Students encounter stopping signs across the video when they pause to complete part
of a handout.

• Students need a printed handout for each video

What is a Rorschach Test? 

1. Click the video to play and pause.
2. Follow instructions in this video for when to pause it and answer the questions in the

handout.

Questions included in the Student Handout: 

1. Write one sentence explaining what you see in the inkblot.
2. Write one sentence summarizing the excerpt from the article.
3. Read the sentence: “And the psychologists argue that even when the Rorschach

appears to have greater validity – for example, in assessing intelligence, diagnosing
schizophrenia, and predicting a patient’s success in psychotherapy – it is not clear how
much additional knowledge is gained from the test.”

a. Underline the part of the sentence that lists three instances when the inkblot
test is useful.

b. Circle the part of the sentence where the author states the opposite view.
4. Summarize both sides of the argument about the Rorschach test in your own words.
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EXAMPLE #4 
Sequence of texts included in the “Flowers for Algernon” unit 

The above content is from Goode, E. (2001). What’s in an Inkblot? Some Say, Not Much. The New York Times. Retrieved 
from http://www.nytimes.com/2001/02/20/science/what-s-in-an-inkblot-some-say-not-much.html. This third party 
content may not be available under the CC-BY license. 
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EXAMPLE #4 (continued) 
Sequence of texts included in the “Flowers for Algernon” unit 

New and Emerging Theories of Intelligence 
Originally prepared by: Kristin Garrigan and Jonathan Plucker (fall 2001) 

The above content is from Plucker, J. A., & Esping, A. (Eds.). (2014). Human intelligence: Historical influences, current 
controversies, teaching resources. Retrieved from http://www.intelltheory.com. This third party content may not be 
available under the CC-BY license. 
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EXAMPLE #4 (continued) 
Sequence of texts included in the “Flowers for Algernon” unit 

The above content is from Mann, D. (2012). Does IQ Test Really Measure Intelligence? Retrieved from https://
www.webmd.com/brain/news/20121218/iq-test-really-measure-intelligence#1. This third party content may not be 
available under the CC-BY license. 
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EXAMPLE #4 (continued) 
Sequence of texts included in the “Flowers for Algernon” unit 

The above content is from 
McDermott, N. (2012). IQ tests 
are ‘meaningless and too 
simplistic’ claim researchers. 
Daily Mail. Retrieved from 
http://www.dailymail.co.uk/
sciencetech/article-2250681/IQ-
tests-meaningless-simplistic-
claim-researchers.html. This 
third party content may not be 
available under the CC-BY 
license. 

ELA Content Module 1, Session 1 P-02.9



EXAMPLE #5  
Excerpt from Lesson #14: Conduct a Socratic Seminar 

Let's Read! 

Suggested Pacing: ~ 8 minutes 

Directions: 
• Divide students into pairs so that students with similar claims are paired together.
• Remind students of the goal and process of the Socratic seminar: “Today we are going

to conduct a Socratic seminar. The goal of the seminar is to evaluate the success of
Charlie’s surgery as we understand it so far in ‘Flowers for Algernon.’ To conduct our
seminar, we will be dividing into two circles--an inner circle and an outer circle. The
inner circle will be responsible for discussing the questions on the slide. The outer circle
will be responsible for listening to the inner circle and taking notes of the claims,
reasons, and evidence provided during the seminar. To prepare for our seminar, we are
going to locate evidence and then establish norms for the inner circle as a class.”

• Ask each pair to share the evidence they gathered for homework and work together to
locate additional evidence.

• Remind students to collect as much evidence as they can, as they will use it during the
seminar.

Student Look-Fors: 
• Access a completed evidence chart under the Additional Materials tab.
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EXAMPLE #5 (continued) 
Excerpt from Lesson #14: Conduct a Socratic Seminar 

Let's Discuss! 

Suggested Pacing: ~ 10 minutes 

Directions: 

• Establish norms as a class for the inner circle during the seminar.
• See the Additional Notes below for other options in adapting this process.
• Write the norms on chart paper or white board so students can see them during the

seminar.
• Model and/or practice expectations for engaging in the seminar. See the Student Look-

Fors for modeling/practice ideas.

Student Look-Fors: 

• Ask students to review the conversation stems with their partner to identify which ones
would be good for meeting a specified expectation. Have 2-3 pairs role play some
examples of how they could use the stems to meet that expectation, such as inviting
someone into the conversation or considering all viewpoints and ideas while justifying
their own claim and acknowledging changes in their perspective.
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Student Look-Fors (continued): 

• Prompt pairs to write 2-3 clarifying questions they might ask about the Socratic seminar
question, such as “Why did Charlie have the surgery?” or “What were the results of the
surgery?” Explain to students that having these questions on hand will allow them to
extend the conversation and invite others to participate.

• Have students practice with their partner using the conversation stems to distinguish an
opposing claim from their own claim and using evidence which supports that claim to
support their own. For example, “While X says Charlie is not better off from the surgery
because he is now knows his friends really aren’t his friends, I see it differently because
now at least Charlie knows not to hang out with Joe and Frank any longer. Knowing is
better than not knowing and being a fool.”

Additional Notes: 

• Depending on the situation in the classroom, there a few options for personalizing the
process described above. For example, the outer circle may keep track of the claims,
reasons, and evidence on notebook paper, or, if there is access to technology, the outer
circle may capture the claims and evidence using a backchannel platform such
as TodaysMeet. Another option for the outer circle is for them to evaluate the
performance of an identified person in the inner circle using a discussion rubric or
watching for use of the conversation stems.

• Norms are a list of expectations students should meet and will be evaluated on during a
Socratic seminar.

• They are important to set up front and practice so that students have a clear idea of
what a successful seminar will look and sound like.

• When establishing norms as a class, focus on what students most need support with in
scholarly conversations.

• The norms and conversation stems on the slide are options, but these should be
established by the class based on areas in which students need additional practice.

• For further clarity on how to implement a Socratic seminar in a classroom, refer
to http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-
resources/student-led-discussions.pdf?sfvrsn=2 or https://www.facinghistory.org/for-
educators/educator-resources/teaching-strategy/socratic-seminar.
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