
Louisiana Department of Education 

FY14 1003(g) School Improvement Grant 

LEA Application Narrative 
 

SUBMISSION INSTRUCTIONS 

 

LEAs must submit a PDF application narrative and an excel budget form for each school for which the 

LEA is applying for a grant to David.Shepard@la.gov by Wednesday, September 2, 2015 at 3:00pm CT.  

The budget form and resources, including a sample evaluation rubric, can be found on the 

Department's website at this link. Please contact David.Shepard@la.gov with questions. 

 

APPLICANT CONTACT INFORMATION 

 

Official Name of LEA (Agency/Organization) Ouachita Parish School Board 

  
Name of Superintendent/CEO Dr. Don Coker 

Phone Number 318-432-5000 

Email Address superintendent@opsb.net 

Mailing Address 100 Bry Street 

City, State Monroe, Louisiana 

ZIP Code 71201 

  
Name and Title of LEA Grant Contact Person Linda Trimble, Grant Writer/Facilitator 

Phone Number 318-387-8267 

Email Address trimble@opsb.net 

  
Name and Title of Fiscal Contact Person Juanita Duke, Business Manager 

Phone Number 318-432-5000 

Email Address jduke@opsb.net 

 

A. SCHOOL TO BE SERVED: Provide information about the school to be served with a School 

Improvement Grant. 

 

* Select one of the following: Turnaround, Restart, Closure, Transformation, Evidence – Based Whole 

School Reform Model or Early Learning Model. 

 

 

 

 

 

Official Name of 

School  
Site Code 

(6 digits) 

NCES ID  

(12 digits) 

Priority or 

Focus School 
Intervention Model* 

Amount  

Requested 

Shady Grove 

Elementary 
037030 220120037030 Focus 

Evidence-Based 

Whole School Reform 
$3,252,159.85 
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School Profile 

*Complete for all years for which funding is requested. 

 

Has the LEA been awarded a SIG grant prior to SY14-15? 

 Yes [X] No 

 

If the LEA was awarded a SIG grant prior to SY14-15, state the intervention model(s) implemented and 

describe the impact of the grant in terms of meeting performance goals. Support findings with data. 

 

 

 

 

 

Optional: Additional contact information or information about the school to be served: 

 

 

Shady Grove Elementary has a lower enrollment this school year (2015 – 2016) due to their current 

participation in “School Choice” based on their low performance scores.  With the assistance from SIG 

funds, we anticipate enrollment growth for the upcoming years. 

 
 

Rurality 

(Rural, 

Suburban, 

Urban) 

% Free/Reduced 

Lunch or % 

Educationally 

Disadvantaged 

Current  

SY14-15  

Enrollment  

Anticipated Enrollment* 

SY15-16  SY16-17 SY17-18 SY18-19 SY19-20 

95% Urban 

5% Rural 

95% Free 

Breakfast & 

Lunch 

479 

354 

(School 

Choice) 

400 425 450 N/A 
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SECTION 1: SCHOOL NEEDS 

1) Needs Assessment. Describe how the LEA has analyzed the needs of the school (e.g., 

instructional programs, school leadership and school infrastructure) based on a needs analysis 

that, among other things, analyzes the needs identified by families and the community, and how 

the selected intervention(s) aligns to the needs of the school. 

Shady Grove Elementary is a small, Title I school, serving grade levels K – 5.  The school site rests 

within the Town of Richwood, a community stricken with high poverty, high minority, and high 

unemployment rates.  The faculty and staff of Shady Grove Elementary have a high turnover 

due to low morale and stress from coping with hardship situations as high risk students.  A needs 

assessment was conducted from teachers, support staff, students, parents/guardians, and 

community members to determine the priorities of the district.  We are required to engage all 

stakeholders in the annual school improvement planning process, which includes an annual 

needs assessment.   Stakeholders participate in the analysis of data from multiple indicators 

including:  state assessments, diagnostic tests, AYP trends, Benchmark test data, student report 

cards, student/teacher attendance, discipline report, and staff evaluations.  The school also 

takes part in a parent, staff, and student survey.  

 

A planning team was formed to analyze the results of the needs assessment and provide 

direction in the pursuit of a School Improvement Grant.  The planning team comprised of Title I 

Administrator, Superintendent, Principal, Curriculum Coordinator, Personnel Director, Counselor, 

Special Education Director, Teacher, and Parent met to develop and provide leadership in 

taking steps to involve all stakeholders during a planning phase for selecting “Success for All” (An 

evidence based, whole-school reform model developer).   

 

The analyzed needs of school leadership: 

The success of schools is dependent on the strengths of its leader.  Strong principals lead strong 

school by: 

 

 *  Setting goals and the directions for the school 

 *  Implementing structures and processes for improvement 

 *  Evaluating and providing feedback to all teachers 

 

It was evident to the planning team and stakeholders involved that the school was failing in the 

areas of reading and math, and this determined the need of improvement.  There appears to 

be a systemic breakdown in reading and math instruction and student skills acquisition.  The 

planning team determined that corrective action was needed in the areas of instructional 

delivery methods, community/parent involvement, support, and intensive professional 

development that would support school reform. 

 

When professional development is aligned with the identified needs of the teachers, it will be 

more customized to the needs of the learners.  Customization allows for coherency in curriculum 

and instruction along with coaching, monitoring and accountability of implementation.  As a 

result, of the needs assessment survey, professional development should be aligned with the 

needs of teachers; and teachers require more coaching and monitoring.   

 

Shady Grove Elementary is currently participating in a Principal Fellowship Grant program along 

with Best Practices (A Resource for Teachers).   This program coupled with “Success for All” will 

strengthen principal leadership with a mentor, provide training for teacher leadership, help 

principals develop their skills as instructional leaders, provide policy improvement, and provide 

tools and resources, and direct support. 
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How the selected intervention aligns to the needs of the school. 

  

OPSB has selected the Evidence-Based Whole-school Reform Model as the model.  This model 

will address, at a minimum and in a comprehensive and coordinated manner “School 

Leadership” with proprietary strategies though a partnership with “Success for All” (SFA).  SFA 

provides an innovative leadership development model for principals, principal mentoring 

coaches, and professional development with sessions focused on “The Principals Role as a 

Leader.”  Professional development and SFA coaches for teachers will help improve school 

leadership that will reflect in students’ performance on state assessments.  The selected 

intervention aligns with the critical needs of professional development, coaching, and guidance 

of Shady Grove Elementary staff. 

 

The analyzed needs of instructional programs: 

The damage of early reading failure and the costs to school systems and society are heavy.  

Students who fail to read adequately by third grade are highly unlikely to ultimately graduate 

from high school and are at very high risk for delinquency, early pregnancy, and other problems 

(Kelly, Veldman, & McGuire, 1964; Lloyd, 1978).  As a result, there is a school – wide need to target a 

specific full academic content area including professional learning for teachers. At the end of 

the 2013- 2014 school year, 60% of students performed below grade level.  In the spring of 2014, 

4th grade LEAP scores identified 42% of the students scored below Basic.  In the subgroup 

category of students with disabilities, 24% scored on or above grade level.    

 

It is apparent that teachers are feeling overwhelmed with the inconsistency of teaching 

strategies and the shortage of professional development at Shady Grove Elementary.  In a 

“Staff” survey, 28% DID NOT agree with the statement, “all teachers in our school personalize 

instructional strategies and interventions to address individual learning needs of students,” and 

33% DID NOT agree with the statement, “All teachers in our school provide students with specific 

and timely feedback about their learning.”  Parents and guardians are also showing concern 

with the instructional programs.  In a parent survey, an average of 20% of the parents DOES NOT 

agree with the questions concerning the teaching and assessing for learning section.  Some 

parents DID NOT agree with questions such as, “all of my child’s teachers uses a variety of 

teaching strategies and learning activities,” and “all of my child’s teachers provide an equitable 

curriculum that meets his/her learning needs.”  There is a need for mechanism to provide for 

ongoing collection, management, and analysis of school data.  Shady Grove has had some 

academic inconsistencies on district-wide state assessments (LEAP/iLEAP); therefore, our students 

need additional opportunities to mediate deficient skills and more practice using test prep 

strategies in order to improve their scores on standardized assessments.  With varying levels of 

teacher-preparedness and understanding of effective teaching strategies, with little or no 

training in new Common Core learning standards our professional staff needs ongoing 

professional development.  Professional Learning Communities will provide teachers and staff 

the opportunity to share common effective teaching practices across grade levels and 

classrooms. 

 

How the selected intervention aligns to the needs of the school. 

The Evidence – Based Whole – School Reform Model selected also addresses the component of 

teaching and learning in at least one full academic content area (including professional 

learning for educators).    SFA will provide a great deal of professional development for all staff 

at Shady Grove Elementary.  The School Performance Scores indicates a CRITICAL need for 

professional development for teachers.  Our professional educators will receive regular 

guidance for SFA coaches, who will work with school staff to progressively improve their quality 

of implementation and outcomes.   OPSB feels this is the perfect fit for the desires of Shady 

Grove Elementary. 
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The analyzed needs of student non-academic support: 

There is a definite need to improve processes for providing targeted support for students.  Due to 

limited school-wide implementation of differentiated instruction and intervention strategies, 

instruction needs to be more student-centered, using data more effectively to identify students’ 

needs and to plan instruction that targets specific deficiencies. Providing one-on-one tutoring, 

after school access to tutoring and supports, and access to counselors and social workers are all 

strategies consistent with needed supports.  The parent survey states that an average of 30% of 

our parents DOES NOT agree that our school provides excellent resources and support services 

(e.g. Counseling, Mental Health, Health and Nutrition Education, Bullying Prevention, etc…).   

How the selected intervention aligns to the needs of the school. 

OPSB believes that in order for students to become successful, students must be well-rounded 

and focused on academics and non-academic areas, such as; self-control, listening, 

interpersonal problem solving, empathy, anger management, and patience. (A few to 

mention).  Students from Shady Grove Elementary face poverty issues daily and are lacking non-

cognitive skills.  SFA will provide an extensive program designed to build students non-academic 

skills, positive behavior intervention strategies which will include effective uses of time. The 

selected model will address the non-cognitive skills facing students from Shady Grove 

Elementary. 

The analyzed needs identified by Family and Community Engagement:   

The Ouachita Parish School Board has solicited input from parent surveys which are collected 

each academic school year online from our community.  The parent survey indicated an 

average of 21% of parents DO NOT agree that our school is providing adequate resources and 

support systems.  For example: “our school provides qualified staff members to support student 

learning;” and “our school provides an adequate supply of learning resources that are current 

and in good condition.”  The percent of parents that DO NOT agree with these statements 

clearly indicates that drastic measures must take place. 

 

Parents/community partnership lack consistent academic focus.  A need to increase 

opportunities for parenting education is so that parents are more involved in supporting their 

children’s success in school.  Population 25 years and over in the town of Richwood, 66.3% have 

a high school diploma or higher.  (2013 citydata.com) 

   

How the selected intervention aligns to the needs of the school. 

Parents and guardians from Shady Grove Elementary face several obstacles daily supporting 

their children’s academic needs.  A large percent of the community are unemployed, 

uneducated, and suffer from poverty.  The selected model, Evidence-Based Whole-School 

Reform Model will allow OPSB to address the needs of the community and open the doors to 

fight literacy so that parents will be educated, prepared, and equipped in supporting their 

children’s academic future.  SFA engages parents and communities in many ways with activities 

involving the community through programs that interact with community agencies, students, 

and the school.  The selected model is a perfect fit for the needs of the community. 

 

The analyzed needs of School infrastructure: 

Shady Grove Elementary sits in the heart of the Richwood Township, in the City of Monroe, which 

has a poverty level at 36.1%.  Crime in the Richwood community is also a factor for our high risk 

students.  Currently the town of Richwood operates under one police chief and one police 

officer; therefore, law and order is a concern of the citizens of the community.  Overall crime 

rate data for Monroe, Louisiana reveals that crime rates are 141% higher than comparison to the 

Louisiana mean and are 219% higher than the nation’s mean.  In regard to violent offenses, 

Monroe, Louisiana has a rate that is 101% higher than the Louisiana average; compared to the 
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United States, it is 183% higher than.  Property crimes of Monroe, Louisiana are 147% higher than 

the state’s mean, and 224% higher than the country’s average.   

 

Located on the Southside of Monroe, the town of Richwood has a population of 3,386.  The 

town’s makeup is 80.9% African-American.  The school’s makeup is 95.2% African-American.  The 

estimated median income of Richwood is $21,177.  The unemployment rate is 18.4%. (2013 

citydata.com) 

 

Construction on Shady Grove Elementary began in 1950.  A one story brick veneer elementary 

school including a cafeteria and an auditorium.  It opened its doors to the public the school 

year of 1955 – 1956.  Air conditioning completed the construction in 1977 where as the school 

served 300 students grades 1 – 6.   Currently Shady Grove Elementary has an enrollment of 354 

students (Enrollment is down since the school fell into “School of Choice” due to their low 

performance scores.), and 17 regular classroom teachers. (A ratio of 20:1 per student/teacher.) 

 

This school year marks the 65th birthday of Shady Grove Elementary.  Today Shady Grove is 

showing its age from the wear and tear of years past.  An observation was conducted by OPSB 

Personnel, Maintenance Supervisor, and the Safety/Construction Supervisor.  The inspection of 

the building and grounds noted the needs of several areas to be addressed.  The following 

examination determined that; 

 

 Paint from the trim, eves, and doors are peeling and would need to be stripped and re-

painted. 

 

 The facility is constructed of Red Brick, (original from 1950 construction).  The brick is stained 

from the weather. 

 

 The majority of the windows (classroom, office, cafeteria, etc…) are fabricated out of 

stained (yellow) scratched plexy glass material.  Installing new glass would enhance the look 

of the old school and the view would not be obstructed when looking out. 

 

 Replacement of old metal blinds that are bent, broken, and missing for classroom, office, 

cafeteria, etc… are needed throughout the school.  

 

 Signs designated for handicap parking, bus area, car pick up area, including the “School 

Sign” are faded, peeling, and damaged.  New signs for visitor direction and identification 

would improve the schools image. 

 

 Intercom system throughout the school is inconsistent and lacking in a few areas. 

 

 Inside classrooms are in need of fresh paint and several air handlers are in destitution.  

 

Shady Grove Elementary lacks the beautification of landscaping, benches, and fencing.   

Every student wants to be proud of their school, and the community deserves a top quality 

facility along with an excellence education program for their children.  Sidewalk upgrades were 

put into place for walkers through our Safe Routes to School grant.  The school has the potential 

of becoming a community hub for parents and families.  SIG funds will be used to purchase 

additional technology, supplies, and materials for a successful implementation of the program. 
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How the selected intervention aligns to the needs of the school. 

Shady Grove Elementary celebrates its 65th birthday since construction began in 1950.  The 

school has undergone some renovations and upgrades to grow with its community.   However, 

the school is showing its age. Shady Grove Elementary is located in a low-housing income and 

sub-standard neighborhood.  Students need to feel a since of pride and belonging to their 

community.  With SIG funds, Shady Grove Elementary will have an opportunity for improving the 

infrastructure of the building giving back to the students and the community a feeling of self-

respect and dignity.   

 

 

2) A)  Describe the identified need and explain the process that the LEA used to determine the 

intervention model selected to meet those needs.  

Shady Grove Elementary is a school in need of improvement based on its School Performance 

Score (SPS), and the overall academic assessment data.  This school has not met the annual 

growth target, though there has been some increase over the past three years in percent 

proficient per content area.  In spite of previous efforts to close identified achievement gaps, 

too many of our students are still scoring below the state required achievement levels and our 

school’s expectation levels for our students.    

The current need for a school reform model is to ensure a long-term transformation to cultures of 

excellence and achievement.  Shady Grove has begun a whole school approach by utilizing 

targeted professional development and instruction, tutoring, and family support programs.  The 

school has chosen to focus heavily on reading and math.  These areas can be integrated across 

all subject areas.   

Ouachita Parish School Board (OPSB) is seeking School Improvement Grant (SIG) funding to 

carry out a coordinated, multiyear program of prevention and early intervention to ensure 

improved academic performance of our students and to ensure the effectiveness of school 

leaders and teachers.   

The district team conducted a comprehensive needs assessment of all stakeholders to identify 

strengths and weaknesses at Shady Grove.  Sources of data include, but are not limited to: 

 Academic data: LEAP, iLEAP, DIBELS, interim benchmark assessments 

 Teacher/Leader evaluations: Observations using Compass and student performance scores 

on academic assessments 

 Parent Surveys, Staff Surveys, and Student Surveys 

 Teacher/Leader Interviews 

 Unit Assessments 

 Team Walkthroughs 

 

After a careful study of the available intervention models and the results of our needs 

assessments, our district determined that selecting the evidenced-based, whole school reform 

model for Shady Grove Elementary would be best model to meet the needs of the school.  We 

believe that the required components included in this model are most closely aligned to our 

needs and challenges, and it is also the best match for the current needs and capacity of the 

school. 
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B)  Describe the LEA’s comprehensive theory of change for addressing the needs of identified 

persistently low-achieving schools and how SIG funds will be part of a comprehensive approach 

to addressing these needs.  

Our district’s comprehensive position and theory of change will have as its foundation research 

on the effects of prevention and early intervention on the school success of disadvantaged 

students.   We will implement a change process, which  implements high-quality preschool and 

kindergarten programs, one-to-one tutoring in reading to students (especially first graders) who 

need it; research-based reading instruction in all grades, frequent assessment of progress in 

reading, and a family support program.  Shady Grove Elementary School is a high resource 

school with teachers and tutors needs of being trained specifically in areas of need to identify 

learning problems, use different strategies to teach the same skills, and teach metacognitive 

skills beyond those taught in the classroom program. 

The Ouachita Parish School Board proposes utilize SIG funds by implementing the “Success for 

All” (SFA) whole-school reform model for K – 5th grade at Shady Grove Elementary School.  SFA is 

one of the evidence based, whole school reform models identified by the United States 

Department of Education. (hhtp://www.2ed.gov/programs/sif/sigevidencebased/index.html). 

OPSB will utilize SIG funds to support the implementation of proven strategies by contracting 

services with “Success for All”.  Success for All’s Whole-School Reform Model aligns closely with 

the results of Shady Grove Elementary school comprehensive needs assessment.  The 

comprehensive needs assessment identified the following high priority areas to be addressed: 

 Reading Intervention 

 Math Intervention 

 High Quality, Focused Professional Development 

 School Leadership 

 Technology Acquisition/Replacement/Integration 

 Non – Cognitive / Non – Academic Program 

 Parent/Community Center 

 After – School Program 

 Student Summer Academy 

Success for All’s Evidence-Based Whole-School Reform Model will help Shady Grove Elementary 

significantly improve in each of these areas of need. 

SFA is clearly designed to improve the reading performance of students in elementary schools 

grade level Pre K – 5, including students in special education and English learners.  It provides 

extensive professional development, materials, and software to help all teachers in high-poverty 

Title I schools us proven strategies to ensure reading success. 
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Reading Intervention 

Shady Grove Elementary has identified the need for an improved reading intervention at all 

grade levels from Pre K – 5.  The research – proven reading programs included in SFA’s Evidence 

– Based Whole – School Reform Model will address this need in a comprehensive and 

coordinated manner. 

Math Intervention 

Shady Grove Elementary has also identified the need for an improved math intervention, 

particularly at the 4th and 5th grade levels.  SFA’s Powering Teaching math program is an 

instructional multiday framework for the 4th and 5th grade levels and provides teachers with a 

clear and simple structure for framing their mathematics instruction no matter which curriculum 

or textbook they use.  In addition, SFA’s professional development for teachers, with its emphasis 

on the Cycle of Effective Instruction and cooperative learning will enhance math instruction at 

all levels. 

High Quality, Focused Professional Development 

Robust professional development and on-site coaching are critical components of Success for 

All’s  Evidence – Based Whole – School Reform Model.  SFA will provide introductory workshops 

for all of SFA educational programs and school-wide initiatives.  SFA coaches will follow up this 

initial training with regular site visits to provide on-going support to teachers and school leaders. 

School Leadership 

SFA provides an innovative leadership development model for principals, beginning with a 

week-long professional development program with other SFA principals and continuing with 

mentoring from SFA coaches, principals of other SFA schools, and participation in an annual 3 

day conferences with sessions focused on the principal’s role as a leader.  In addition, Shady 

Grove Elementary will establish a facilitator, and experience teacher who will also receive 

extensive leadership training, coaching, and networking opportunities with SFA coaches and 

other SFA facilitators.  The principal and facilitator form staff teams of teachers within the school 

who provide distributed leadership.  For example, typical teams would focus on early childhood, 

beginning reading, and upper-elementary reading; parent issues, including attendance, 

struggling readers, special education, and English learners.  All of the teams meet regularly to 

review data and make plans to solve identified problems, and then check progress against their 

plans. 

Technology Acquisition/Replacement/Integration 

Technology is tightly integrated into SFA Whole – School Reform Model.  SFA’s Pre – K – 5th grade 

programs (Curiosity Corner, Kinder Corner, Reading Roots, Reading Wings, Reading Edge, and 

PowerTeaching) are available as interactive white board lessons.  Tutoring with Alphie, is a web-

based program that supports tutoring in reading at the 1st – 3rd grade levels.  SFA’s Member 

Center is an online tool for data collection, planning, and coaching.  SIG funds will be used to 

purchase technology, such as “Reading/Learning Centers”, “Computer/Math Labs”, and a 

“Parenting Center”; (i.e. Computers, Printers, Listening Centers, Kindles/IPads, and other 

technology such as DVR, Video/Audio Players) to implement SFA’s Whole – School Reform 
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model to enable Shady Grove to effectively and coherently deploy technology to deliver 

instruction, conduct strategic planning, and provide professional development.  

Non – Cognitive / Non – Academic Program 

SIG funds will also be utilized to support building students non – cognitive/ non – academic skills.  

SFA provides professional development and materials to support interventions of several kinds. 

 Getting Along Together.  An extensive program designed to build students’ non – academic 

skills, including self – control, listening, cooperation, interpersonal problem solving, empathy, 

anger management, and patience.  Each of these skills is presented in books and animated 

videos, and students have opportunities to act them out. 

 Classroom Management.  SFA develops teachers proven strategies for effective classroom 

management, including effective uses of time, transitions, responding to behavior problems 

without disrupting lessons, and positive reinforcement for good behavior.   

 Parent Involvement in Problem Behaviors.  SFA engage parents as partners in building 

positive behaviors.  This can take the form of workshops for parents, daily report cards in 

which teachers send home good news to parents when students meet expectations, and 

“walking school bus” strategies to round up children in the morning to ensure on – time 

attendance.  (Which will feed into the “Safe Routes to School” educational program where 

new sidewalks were put into place to encourage students to walk and bike to and from 

school safely.) 

Parent/Community Center 

SIG funding will help to develop a Parent/Community Center to help fight literacy in the 

Richwood community.  A technology – based center will provide the instruments for parents to 

obtain their Graduating Equivalency Diploma, and/or further support them with online courses 

for community career technical college courses to further their education and increase career 

opportunities.  At the Parent Center, parents will have the opportunity to study Common Core 

State Standards so they can be of help during their child’s homework assignments and have a 

better understanding of their child’s educational needs. 

SIG funds will also be used to support SFA in engaging parents and community in many ways; 

 Raising Readers.  A program element for parents and children in which parents are shown 

ways of reading to or with their children and discussing books.  

 Second Cup of Coffee.  A program element in which parents who walk their children to 

school are invited to come to the Parent Center and meet with a meet with a member of 

the school staff about anything on their mind:  behavior management, supporting reading 

at home, nutrition, health, even finances or relationship problems.  The idea is to build a solid 

relationship with parents before any problem arise. 

 Home – Based Reinforcement.  As noted earlier, parents of children having behavior 

difficulties may be sent “daily report cards” when children have done well.  When children 

bring this home, parents are asked to do something “Special” for the child, such as playing a 

game with Dad, or going to the grocery store with Mom. 
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 Community Engagement.  Whenever possible, local churches, clubs, and individuals are 

invited to participate in the school.  They may serve as volunteer readers, listeners, teach 

singing or sports after school.  Community agencies are called upon to help with issues such 

as need for vision or hearing services, health services, or social and mental health services. 

After – School Tutoring 

Shady Grove Elementary has a jump start in after school tutoring with the assistance from their 

community partner, “The Boys & Girls Club.”  The school is also participating in the 21st Century 

Community Learning Center’s Grant along with a partnership from “Broaden Horizons.”  

Although these after school programs limit the number and grade level of after school tutoring, 

SIG funds will allow ALL students from ALL grade levels the opportunity to participate in an after – 

school program for academic remediation and life skills enrichment. 

Student Summer Academy 

Shady Grove will utilize SIG funds to develop a Student Summer Academy with a focus on 

literacy and math.  The academy will focus on all grade levels with an emphasis on targeting 

students with low performing scores in ELA and Math on state assessments and Dibles.  Certified 

teachers will be utilized to bridge the summer achievement gaps by extending the math and 

literacy content subject matter and utilize best practices for teaching and learning.  College Ed 

students/paraprofessional will assist in tutoring students and small group interventions and instill 

positive life skill lessons.   

C) Include in the description a high-level summary of how the LEA will use SIG funds to support 

the implementation of proven strategies that result in increased student achievement. 

In summary, SIG funding will be utilized to support the above mention educational programs for 

the implementation of all proven strategies from “Success for All” and added support programs 

from the Ouachita Parish School Board that will lead to student’s improvement on attendance, 

behavior, state assessment testing, and overall increased student achievement by: 

 Purchasing professional services from “Success for All” a Whole – School Reform Model 

meeting the Strategy Requirements by the Department of Education. 

 Purchase professional services for Mental Health & Counseling Services. 

 Purchase professional services for Nutritional/Health Educational Services. 

 Purchase professional services for an “All writing Component” to motivate and inspire staff to 

make the necessary changes in closing the achievement gaps in school. 

 Purchase professional services for Motivational speakers for parents, students, and teachers.  

(A professional speaker from a successful turn-around model school with a student 

population/culture resembling Shady Grove Elementary.) 

 Purchase Technology for “Reading/Learning Centers,” “Computer Labs,” and the “Parenting 

Center.” 
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 Travel expenses for Project Director, Project Facilitator, Curriculum Coordinator, and Principal 

to attend required meetings, conferences, leader institutes, and symposiums.  

Reimbursement pay for travel within the district for site visits. 

 Pay Stipends, Sub Pay, and Salaries for; Professional Development, Project Facilitator, Project 

Directors, Bus Drivers, Certified Teachers, Paraprofessionals, Tutors, etc... (Including Benefits) 

 Purchase materials, supplies, equipment, software, furniture (Classroom Reading/Writing 

Centers), Star Lab/Planetarium, I pods, Common Core Reading Library for each classroom, 

newspaper subscriptions for students at every grade-level (connecting real word reading), 

hands – on science kits, etc… 

 Provide light infrastructure remodeling, landscaping, upgrading lighting, painting, and 

window dressing, upgrade signs, replace window panes, and provide upgraded intercom 

system. 

 Provide enrichment field trips for students to participate with hands – on learning. 

o Audubon Zoo / Jackson Zoo 

o Aquarium of America 

o Butterfly Garden and Insectarium 

o Sci-Port/IMAX  

o College campus tours (ULM, LaTech, GSU)  

(Students need to know that college is possible in – spite of where you live.) 
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3) Family and Community Input. Describe how the LEA has taken into consideration family and 

community input in selecting the intervention to address our identified needs and challenges.   

The whole school reform model includes the Family and Community focus.  Parent and 

community participation at a variety of school activities is encouraged because involvement is 

critical to empowering parents to be involved in decision-making and developing their skills to 

support their children’s academic growth.   

 

The district took steps to involve all stakeholders during the needs assessments and planning 

phase.  A planning team was formed to analyze the results of the needs assessment, provide 

feedback, and direction in the pursuit of a School Improvement Plan.  This planning team has 

evolved into the School Reform Advisory Council to provide leadership during the 

implementation of the Whole School Reform Model with SFA as a partner.   

 

Shady Grove Elementary has established a Parent Action Team that meets monthly.  The parent 

team provides input and support services.  The team will be part of the districts whole school 

reform strategy which will continue throughout the implementation of the SFA model and 

beyond. 

 

A survey is also available online for parents to rate the school’s and district’s performance.   The 

results of the survey conducted indicate that parents have also identified the needs of the 

school, and their input helped the district in selecting an intervention when choosing the 

Evidence – Based Whole – School Reform Model. 

 

Shady Grove Elementary will continue to coordinate with these stakeholders through meetings, 

surveys, family/community events, and other measures for the term of this grant and beyond to 

insure the sustainability of the progress achieved. 
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SECTION 2: INTERVENTION DESIGN 

4) SIG Requirements. Describe the actions that the LEA has taken, or will take, to design and 

implement a plan consistent with the final requirements of the turnaround model, restart model, 

school closure, transformation model, evidence-based whole school reform model, early 

learning model, or state-determined model.  

 

A whole-school reform model is a model that is designed to: 

a) Improve student academic achievement or attainment; 

b) Be implemented for all students in a school; and  

c) Address, at a minimum and in a comprehensive and coordinated manner, each of the 

following: 

i. School leadership 

ii. Teaching and learning in at least one full academic content area (including 

professional learning for educators). 

iii. Student non-academic support. 

iv. Family and community engagement. 

 

If implementing either the turnaround or transformation model, describe how Increased Learning 

Time will be provided for: 

a) Core academic subjects (including English, reading or language arts, mathematics, 

science, foreign languages, civics and government, economics, arts, history, and 

geography); 

b) Other subjects and enrichment activities that contribute to a well-rounded education, 

such as physical education, service learning, and experiential and work-based learning 

opportunities; and, 

c) Teachers to collaborate plan and engage in in professional development within and 

across grades and subjects. 

 

 

The Ouachita Parish School Board has designed and implemented a plan of action consistent 

with the evidence-based whole-school reform model that meets all designated components by 

contracting services with the “Success for All Foundation.”  SFAF has a demonstrated a record of 

success in implementing a whole-school reform model and has met the requirements of the U.S. 

Department of Education with at least one study meeting What Works Clearinghouse standards.  

In addition to contracting service with SFA, the district also plans on implementing; an after 

school tutoring program, a summer academy, a parent center, minor infrastructure 

upgrade/repairs, and a professional development program (Portfolio Development) to 

implement instructional programs and strategies.  
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Describe the services the school will receive and/or what activities the school will implement 

using SIG funds. 

Shady Grove Elementary School will partner with the Success for All Foundation to implement its 

SFA Pre K – 5 Whole-School Reform Model.  This model relies on the following integrated 

activities: 

 

Leading for Success  

Leading for Success is a collaborative leadership process that brings school staff together to 

focus everyone’s efforts on success for every student. 

 

Online Data Tools: Member Center 

The Success for All Member Center is a suite of data-management tools that link day-to-day 

classroom performance in reading with quarterly benchmarks to make data easy to use for 

discussion and decision making throughout the year. 

 

Professional Development and Coaching 

The SFA Pre K – 5 approach is supported by extensive professional development and job-

embedded coaching that enables teachers and school leaders to make the most of Success for 

All’s research-proven approach. 

 

Schoolwide Support and Intervention Tools 

SFA’s research-proven strategies for solutions involve a cross section of the school’s community 

working together in a problem-solving model that begins in the classroom and extends into the 

community. 

 

Cooperative Learning and Powerful Instruction 

Cooperative learning is one of the most powerful tools teachers have in providing the level of 

engagement, academic, and social support their students need to be successful. 

 

Differentiation and Grouping  

In SFA Pre K – 5 schools, all teachers of grades 1st – 5th teach reading for ninety minutes at the 

same time each day. During this time, students move to reading classes in which every student is 

reading at one instructional level. 

 

Curiosity Corner  

Curiosity Corner is a comprehensive program for three and four year old preschoolers designed 

to provide a strong foundation in language and literacy, mathematics, science, listening and 

social skills, creative expression, and positive self-esteem through a holistic, thematic approach 

to instruction. 

 

KinderCorner 

KinderCorner is a comprehensive kindergarten program based on research indicating that 

young children learn best when material is delivered holistically rather than in isolation. 

KinderCorner specifically targets language and literacy development through the discussion of 

thematic concepts to promote children’s phonological awareness, phonemic awareness, 

phonics, fluency, comprehension, and oral-language development. 

 

Reading Roots  

Reading Roots 4th Edition is a ninety – minute comprehensive program that targets the needs of 

beginning readers. It provides a strong base for successful reading through systematic phonics 

instruction supported by decodable stories, along with instruction in fluency and 

comprehension. 
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Reading Wings  

Reading Wings 4th Edition is a research-based reading curriculum that provides ninety – minute 

daily lessons and targets the needs of students reading on a second – through – sixth grade level 

who have successfully learned to decode but need to develop more sophisticated reading skills. 

 

PowerTeaching 

PowerTeaching is an instructional multiday mathematics framework for the 1st-5th grade levels. It 

is composed of research-proven instructional strategies that increase student achievement and 

provides teachers with a clear and simple structure for framing their mathematics instruction. 

 

Tutoring 

Tutoring with Alphie (TwA) is a web-based reading-intervention program for struggling readers. 

(See SECTION 5: MODEL SPECIFIC QUESTIONS for a detailed description of the components and 

services listed above.) 

 

Afterschool Tutoring/Summer Academy (After school hours remediation) 

Along with the efforts of Success for, the district will support the program by including an “After 

School Program” and a “Summer Academy” for Shady Grove Elementary, targeting students in 

each grade level (Grades K – 5th) who scored below basic. Certified Teachers, will provide 

remediation for students struggling in subject specific areas.  Paraprofessionals and Tutors will 

deliver homework assistance, life skill lessons, enrichment activities, work with students on non – 

cognitive skills, and serve as a mentor to low – performing students.   

 

Parent Center 

Shady Grove Elementary will also house a “Parent Center”.  This center will be utilized by parents, 

guardians, and the community with homework instruction/support so they will be able to assist 

their child during their classroom assignments.  The center will also provide on – line services to 

parents and the community for adult education and continuous educational courses provided 

by technical and/or community colleges.  The center will provide a certified 

teacher/paraprofessional to supply assistance and provide instructional services. 

 

Minor Infrastructure Upgrades/Repairs 

In the needs assessment, areas of major concerns were noted.  Activities in this area include 

minor infrastructure upgrades and repairs to include; landscaping for beautification, painting to 

restore the schools appearance (inside and outside), replace plastic window panes and broken 

window blinds, relocate air condition chillers (located at the front of the school), provide 

awnings over doors, replace damaged/faded signs, provide an intercom system in areas not 

covered, replace ceiling tile, and lighting in kitchen area for employees to provide food service 

in a cleaner and more sanitary environment.  

 

Portfolio Development 

Shady Grove Elementary will establish a Professional Development Program (Portfolio 

Development) to implement instructional programs and strategies to work collaboratively with 

other staff member and to be subject to additional observations for the purpose of monitoring 

the implementation of staff development.  A portfolio will be compiled from each professional 

growth session to be submitted upon completion. 
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5) Evidence-Based Strategies. Describe how it will implement, to the extent practicable, in 

accordance with its selected SIG intervention model(s), one or more evidence-based strategies. 

6) The LEA should at least include one strategy that relates to quality curriculum development that 

aligns with the State’s academic standards.  For Priority schools, the State has identified two 

additional priorities for which LEA’s may choose to align evidence-base strategies: 1) Early 

Childhood Education; and, 2) Career and Technical Education. 

The district will implement the Evidenced - Based, Whole - School Reform Model, Success For All 

with strategies designed to improve student academic achievement or attainment; is 

implemented for all students in the school; addresses school leadership; focuses on teaching and 

learning in one full academic content area (including professional learning for educators); 

targets students’ non-academic support; and family and community engagement.  The Success 

for All (SFA) Pre K - 5 comprehensive approach to school improvement focuses on ensuring grade 

– level performance in reading and math for every student.  SFA’s curriculum development meets 

and aligns with Louisiana State Common Core Standards. 

 

The SFA comprehensive approach to school improvement focuses on ensuring grade – level 

performance in reading and math for every student—the key to success in school.  The approach 

relies on these important components:  

 

 Cooperative learning is the basis of the Cycle of Effective Instruction. Students work together 

productively to learn and take responsibility for one another. 

 Reading approaches and materials emphasize phonemic awareness, phonics, 

comprehension, vocabulary, and fluency. 

 Technology is deeply embedded in daily teaching and learning. 

 Students are highly motivated and engaged and discuss curricular content every day. 

 Proven strategies are used to support English language learners. 

 The pace of instruction is fast, and students keep up with the pace. 

 Every minute of teaching is well planned, exciting, and engaging. 

 Learning is consistently monitored, and problems are solved immediately. 

 Teachers teach the whole child—social/emotional learning, behavior, and cooperation are 

as important as academics. 

 Professional development is high quality and continuous. Teachers know their craft and apply 

it with intelligence and adapt it to students’ needs. 

 Everyone is involved in supporting student success—teachers, parents, community members, 

and the students themselves. 

 A facilitator from the school’s own faculty helps every teacher succeed and grow in skill and 

sophistication. 

 Teachers work in teams to help one another develop as professionals.  

 A coach is assigned to each site to assist and guide each school in refining its 

implementation. 

 

Leading for Success  

Leading for Success is a collaborative leadership process that brings school staff together to 

focus everyone’s efforts on success for every student. Together, staff members: 

 

 assess the current status, 

 set annual and quarterly goals for growth, 

 identify measurable targets for short-term improvement,   
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 make a detailed action plan based on root causes and leverage points to ensure 

achievement of those targets, and 

 review progress quarterly, celebrate targets met, and then plan the actions to be taken.  

 

The Leading for Success process is built around teams of staff members who take responsibility for 

different aspects of building school and student success.  Instructional teams examine student 

progress and address the implementation quality for each of the academic components. Team 

members support one another to improve instruction and increase student learning.  Schoolwide 

Solutions teams, including those for attendance, intervention (which focuses on referrals of 

individual students from teachers), parent and family involvement, cooperative culture (Getting 

Along Together program), and community connections, focus on creating systems to support 

students, parents, and teachers. They design solutions to meet the needs of individual students.  

Every team makes a quarterly plan, meets regularly to put it in place, and reports progress to the 

entire school. Together they build a dynamic school culture that provides powerful instruction in 

every classroom and ensures that no student falls between the cracks. 

 

Online Data Tools: Member Center 

The Success for All Member Center allows each teacher to have an ongoing record of students’ 

progress to facilitate differentiated instruction, celebration of students’ successes, and easy 

communications with parents. Data-management tools that link day-to-day classroom 

performance in reading with quarterly benchmarks make data easy to use for discussion and 

decision making throughout the year. The tool tracks the quality of students’ spoken and written 

responses to questions related to the texts they read and their use of key reading-comprehension 

strategies. The reports address phonics skills, vocabulary development, and comprehension 

strategy use. Member Center reports produce summaries at the classroom, school, and district 

levels across grading periods. 

 

Professional Development and Coaching 

The SFA K–8 approach is supported by extensive professional development and job-embedded 

coaching that enables teachers and school leaders to make the most of Success for All’s 

research-proven approach.  

 

Each Success for All partner schools in the United States is assigned an area manager in its region. 

Additionally, each school is assigned one or more point coaches who specialize in components 

of the program. These individuals are the school’s first points of contact with SFAF, and they 

ensure that other supports are available as needed. The relationship with SFAF coaches is 

developed through topic-specific workshops, school visits, telephone conferences, e-mail, online 

resources, and online data sharing. 

 

The school’s Project Facilitator, Parent Action (Leading for Solutions) Coordinator, and district 

point staff receive additional training in the GREATER Coaching process, which provides the skills 

and practice to provide coaching to colleagues using a data-driven decision-making model. 

GREATER Coaching enables schools to build the internal capacity to sustain the whole-school 

reform model in later years, with minimal support from SFAF. 

 

The SFAF coaching network is comprised of more than one hundred former teachers, school 

leaders, principals, and superintendents. SFAF coaches monitor schools' reading-achievement 

data and work with school leaders to create school wide and individual-student achievement 

goals through achievement planning, data reviews, and program monitoring.  

 

School wide Support and Intervention Tools 

SFA’s research-proven strategies for solutions involve a cross section of the school’s community 

working together in a problem-solving model that begins in the classroom and extends into the 

community. SFA helps schools establish a coordinated, proactive support network consisting of a 
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core group of school leaders, teachers, parents, and support staff to address all barriers to 

individual students’ success and to ensure that the school meets the targets set forth in its 

achievement plan. This network meets throughout the school year to discuss, monitor, and plan 

strategies to focus on issues such as parent involvement, attendance, school climate, behavior, 

and health.  

 

The parent involvement team sets realistic expectations for reaching families, educating them on 

what is going on at the school, and creating opportunities to build partnerships to support 

learning. 

 

School wide Solutions teams design a school wide behavior-management plan based on the 

needs of each school. Data, including discipline referrals, suspension records, and teacher 

surveys, are used to assess behavior hot points and determine appropriate interventions for 

improvement. This approach includes: 

 

 behavior-tracking mechanisms, 

 proactive behavior management, 

 behavior-management workshops, and 

 end-of-year data reviews to update plans. 

 Getting along Together is the Success for All Foundation’s school wide social problem-solving 

curriculum. Implemented throughout the year, these classroom resources teach students to 

think critically, productively solve problems, and work cooperatively in teams. 

 Attendance 

 Community Connections 

 Structured individualized student interventions to help individual students who are identified as 

having difficulty. 

 

Cooperative Learning and Powerful Instruction 

Cooperative learning is one of the most powerful tools teachers have in providing the level of 

engagement and academic and social support their students need to be successful. In the 

cooperative-learning classroom, all students benefit from the constant coaching, 

encouragement, and feedback of their peers. Teachers still initiate the learning process with fast-

paced lessons, but after the initial instruction, more of the responsibility for learning rests on 

students and teams, allowing teachers to spend more time working with individuals and small 

groups of learners. 

 

Research shows that cooperative learning provides opportunities for cognitive rehearsal, 

clarification, and reteaching that have a positive effect on academic achievement. 

 

When students collaborate, they have an opportunity to discuss new concepts with someone 

close to their own level of understanding. They get to practice new ideas and ask questions in a 

small group before speaking to the whole class or finishing a written product. When students 

discuss and defend their ideas or solutions with teammates, they learn to think problems through, 

to support their own opinions, and to critically consider the opinions of others before coming to a 

conclusion. And they learn that, in the end, the responsibility for learning still rests with them. 

 

The SFA K–8 curriculum emphasizes team goals that can only be achieved when all members of 

the team are learning and improving. The task is not only to do something as a team, but also to 

learn something as a team. Because individual students compare their scores only with their own 

past performance, every team member is able to contribute equally to the success of the team. 
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Differentiation and Grouping 

In SFA K–8 schools, all teachers of grades 1–5 teach reading for ninety minutes at the same time 

each day. In grades 6–8, sixty uninterrupted minutes are required. During this time, students move 

to reading classes in which every student is reading at one instructional level. Students are 

grouped across grades and across classes to allow this arrangement because increasing 

teacher-led instructional time and reducing seatwork increases students’ progress in developing 

reading skills. Each grading period each student is placed in a reading class at his or her 

instructional level. Most students move to new reading levels every quarter, and many students 

who start at low reading levels catch up to grade-level performance within a year. 

 

Programs Proposed for Implementation at Shady Grove Elementary School 

 

Curiosity Corner (pre-kindergarten): 

Curiosity Corner is a comprehensive program for three- and four-year-old preschoolers designed 

to provide a strong foundation in language and literacy, mathematics, science, listening and 

social skills, creative expression, and positive self-esteem through a holistic, thematic approach to 

instruction. 

 

Curiosity Corner provides teachers with well-structured thematic units that are aligned with state 

and national early learning guidelines. The program includes detailed instructions and provides 

many of the materials necessary to implement a stimulating, engaging program while training 

and supporting the educators who are implementing it.  

 

KinderCorner (kindergarten):  

KinderCorner is a comprehensive kindergarten program based on research indicating that young 

children learn best when material is delivered holistically rather than in isolation. Using a thematic 

approach to learning, KinderCorner addresses all key developmental domains for early learners. 

KinderCorner helps children make sense of the world around them, fostering the development of 

their language, literacy, math, interpersonal, and self-help skills and science and social studies 

concepts. 

 

KinderCorner consists of thematic units that are designed to relate to children’s lives, interests, 

and surroundings and introduce them to concepts that are then explored and reviewed through 

concrete, integrated, theme-related activities. 

 

KinderCorner specifically targets language and literacy development through the discussion of 

thematic concepts to promote children’s phonological awareness, phonemic awareness, and 

oral-language development. These activities include interactive story reading and storytelling, 

action songs and rhymes, and verbal guessing games. Each day, children choose from among 

Learning Labs and engage in reflection activities to promote their problem-solving skills. The 

literacy development emphasized through KinderCorner also includes the development of 

phonics and during the second half of the school year, a formal introduction to reading 

phonetically controlled text through KinderRoots. 

 

KinderRoots provides kindergarten students with an introduction to reading, beginning halfway 

through the school year. Through structured lessons and Shared Stories, students are exposed to 

the use of sound blending and strategies for word recognition and text comprehension. 

 

Reading Roots (reading level 1): 

Reading Roots 4th Edition is a ninety-minute comprehensive program that targets the needs of 

beginning readers. It provides a strong base for successful reading through systematic phonics 

instruction supported by decodable stories, along with instruction in fluency and comprehension. 

Reading Roots also fosters students’ love of reading by providing rich literature experiences, 

extensive oral-language development, and thematically focused writing instruction. These 
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objectives are embedded in a fast-paced, engaging, and highly effective instructional process. 

Students are assessed and regrouped according to their reading levels every quarter to ensure 

that they receive the most focused instruction. 

 

Reading Roots is built around forty-eight lessons. Separated into four levels, it supports concept 

development in oral-language development, phonemic awareness, phonics, word skills, fluency, 

and writing. Second- and third-grade nonreaders can be regrouped into Reading Roots classes.  

 

Extensive video vignettes and electronic materials for use on interactive whiteboards, computers 

with projectors, or DVDs include numerous presentations of letter sounds, sound blending, and 

vocabulary in addition to modeling of cooperative learning.  

 

Reading Wings (reading levels 2–6): 

Reading Wings 4th Edition is a research-based reading curriculum that provides ninety-minute 

daily lessons and targets the needs of students reading on a second- through sixth-grade level 

who have successfully learned to decode but need to develop more sophisticated reading skills. 

 

To ensure that students become proficient readers, Reading Wings uses SFA’s core instructional 

structures to target vocabulary development, reading comprehension, fluency, oral-language 

development, and written expression by providing students ample opportunities with both 

narrative and expository texts. 

 

Targeted Treasure Hunts, a key component of the Reading Wings program, provide instruction 

focused on targeted reading skills and strategies. All the instruction accompanying each five- or 

six-day lesson cycle centers around a narrative or expository trade book or basal selection, 

allowing for background building, topic-specific and technical vocabulary development, 

utilization of targeted skills, team discussion, relevant writing activities, and assessment. 

 

Reading Wings further supports reading comprehension through the Savvy Reader. The Savvy 

Reader provides intensive, engaging introductions to each of the four core comprehension 

strategies—clarifying, questioning, predicting, and summarizing. Additional Savvy Reader lessons 

provide comprehension-strategy instruction throughout the year, and this instruction is reinforced 

through Targeted Treasure Hunts. 

 

Video vignettes for use on interactive whiteboards or other electronic formats include compelling 

introductions to novels and expository texts, modeling of advanced reading and writing 

strategies, and modeling of cooperative learning. 

 

Levels 1–8 use literary and informational texts with rich media supports on the interactive 

whiteboard to help students learn and apply effective comprehension skills and strategies. All 

levels focus on building background knowledge and developing study skills both to foster success 

in school and ready students for college and careers.  

 

Tutoring:  

Tutoring with Alphie (TwA) is a web-based reading-intervention program for struggling readers. 

Tutors use Tutoring with Alphie to assess students, develop instructional plans, and deliver 

effective, fun instruction. Tutoring with Alphie provides the assessment, planning, and instructional 

tools for one-to-one tutoring with the Alphie’s Alley component and for small-group tutoring with 

the Team Alphie component. Alphie’s Alley and Team Alphie provide reading instruction and 

practice at the 1st-3rd grade levels and address skill development in phonemic awareness, 

phonics, vocabulary, fluency, and comprehension. TwA instruction is aligned to the classroom 

objectives being taught.  
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Afterschool Tutoring / Summer Academy: 

Shady Grove Elementary will also build upon OPSB 21stCCLC model that is already aligned to this 

school’s need.  Each child who is in need of remediation will also have the privilege of homework 

help, small group tutoring/mentoring, life skills/enrichment activities, counseling/mental health, 

fitness and nutrition to improve non-cognitive skills during after school hours. 

 

Parenting Center: 

Shady Grove Elementary will provide an In-school and After School Parenting Center – Tutoring in 

the Shady Grove Parent Center is to provide academic help to parents in order that they might 

be able to help their children with homework and academics.  The parenting center will also 

provide opportunities for adult education and extended learning opportunities for parents and 

the community. 

  

 

7) External Providers. (If applicable) The LEA must describe actions it has taken, or will take, to 

recruit, screen, and select external providers to ensure their quality, and regularly review and 

hold accountable such providers for their performance. 

 

Shady Grove Elementary School identified Success for All as an evidence-based, whole-school 

reform model by the United States Department of Education. SFAF, headquartered in Baltimore, 

Maryland, is a nonprofit organization with 216 employees that is dedicated to the development, 

evaluation, and dissemination of educational programs with a strong research base for 

preschool, elementary, middle, and high schools, especially those serving many children 

considered at risk.  SFAF offers high-quality, research-proven educational programs to increase 

student learning and achievement and SFA programs have been used in schools for more than 

25 years by more than 2 million students. Success for All has been researched by over thirty 

institutions for more than two decades and has been found to increase reading achievement, 

cut the achievement gap between African Americans, Hispanic, and white students, and 

prepare teachers to support the needs of English language learners. 

 

See SECTION 5: MODEL SPECIFIC QUESTIONS for detailed information on SFA’s evidence of 

effectiveness.) 

 

All vendors and contractors will go through a rigorous selection process and evaluated regularly 

to ensure their services align with the school’s goals.  We will seek contractors and vendors that 

support our mission and will strive to incorporate their services to support our model. 

 
(See Appendix A – Rigorous Review Process Procedures / OPSB – CAPS Statutes) 

 

 

 

8) Planning/Pre-Implementation. (For an LEA that intends to use the first year of its School 

Improvement Grants award for planning and other pre-implementation activities for an eligible 

school) Describe planning and other pre-implementation activities, provide a timeline for 

implementing those activities, and describe how those activities will lead to successful 

implementation of the selected intervention. 
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To prepare for the full whole-school reform implementation Shady Grove Elementary Staff, 

Project Facilitator, Parent Action Coordinator and Interventionist will need to complete various 

trainings necessary to implement the introductory school wide Success for All components, and 

continue with SFA comprehensive planning for full implementation in Year 2. 

 

Implementation Plan (See SECTION 5: MODEL SPECIFIC QUESTIONS for a detailed description of 

the components and services listed below.) 

 

The plan for implementation in Year 1 (2015 – 2016 school year) will be as follows: 

 

Year 1 Materials  

Delivery of materials for school wide structures provided for start-up including the New Leader’s 

Guide, the Leading for Success School wide Solutions Guide, and Getting Along Together 

classroom materials.  

 

Implementation Planning 

Success for All Foundation consultants will continue a review of district/school policies and 

procedures, and provide advice and possible solutions to school-design issues such as school 

calendar and schedule development, budgeting, Board of Education (BOE) and collective-

bargaining agreement issues, and developing partnerships with community resource 

organizations.  An initial two-day assessment will be conducted with district/school leadership, 

community organizations, collective-bargaining organizations, and BOE representation.  This 

assessment will allow consultants and district/school leadership to continue developing the plan 

for full implementation in Year 2. 

 

Shady Grove Elementary School will employ a Project Facilitator (one individual) to coordinate 

and oversee planning activities, and act as a liaison with SFA.  

 

Introductory Workshops  

Success for All coaches will present New Leaders workshops for the superintendent, principal, the 

Success for All Facilitator, and the School wide Solutions coordinator.  Participants will gain an 

understanding of the school wide structures, including data-based goal setting, progress-

monitoring tools, and instructional processes that form the SFA Pre K–5 approach.  

 

The Success for All point coach will conduct a Leading for Success planning kickoff meeting with 

the school’s Leadership team. This meeting will be at the school site in preparation for the 

program-introduction workshops that will be conducted for the full staff in Year 2.  

 

An SFA coach will present introductory workshops for the staff responsible for implementing the 

School wide Solutions component.   

 

Program Implementation 

Implementation begins for the SFA component: School wide Solutions.  

 

Success for All coaches will visit each school throughout the year to provide coaching related to 

the School wide Solutions component. During visits, coaches will review progress relative to 

previously set goals and against previously selected progress metrics and will carry out 

observations of classrooms, discussions with teachers, reviews of student progress data with 

teachers and school leaders, reviews of implementation self-assessments, and meetings with 

school staff responsible for school wide initiatives. Coaches are also available by telephone and 

e-mail to check on progress, answer questions, and problem solve between visits.  
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After School Tutoring/Summer Academy Program Preparations and planning 

The Project Facilitator will form a team to recruit, train, and prepare certified teachers, 

paraprofessionals, and tutors for the implementation of a rigorous academic remediation and 

enrichment after school program to begin the summer of 2016. 

 

TIMELINE 

 

November 2015 

 

 New Leaders workshops for superintendent, principal, project facilitator, parent action 

coordinator 

 Leading for Success training with Leadership team (All members of the school Leadership 

team attend this training) 

 School wide Solutions introduction (superintendent, principal, turn around officer/project 

director, project facilitator, parent action coordinator, and School wide Solutions team 

members) 

 

January/February 2016 

 

 Planning for upcoming site visit to strengthen implementation and build leadership 

capacity (via phone conference or webinar) 

 Leading for Success quarterly review 

 Implementation visit and School wide Solutions team support (School wide Solutions 

team’s members: 

o Meeting with principal 

o Leading for Success 

o Setting targets 

o Reviewing data 

o Meet with subcommittees of School wide Solutions components to review goals. 

o Discuss the structure of a Leading for Success quarterly meeting. 
 

February 2016 

 

Attendance a three-day Experienced Sites Conference for Principal, Turnaround Officer/Project 

Facilitator, School wide Solutions Coordinator  

 

April/May 2016 

 

Planning for upcoming site visits (via phone conference or webinar) 

Additional professional-development opportunities for staff 

Leading for Success quarterly review 

Implementation visit and School wide Solutions teams’ support (School wide Solutions teams’ 

members): 

• Coaching 

• Leading for Success 

• Contract planning 

• Review accomplishments. 

• Review results. 

• Review goals and direction for the next year. 
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June 2016 

 

Begin Summer Academy for remediation and enrichment activities. 

 

 Academic tutoring 

 Enrichment activities 

 Life skills training 

 Building non-cognitive skills 

 Mental health services 

 Nutritional education 

 

 

9) Family and Community Engagement.  Describe how the LEA will meaningfully engage families 

and the community in the implementation of the selected intervention on an ongoing basis.  

The Parent and Family Involvement Team will be one of the programs that are implemented as a 

part of the School wide Solutions component. 

 

Parent and Family Involvement Team  

Participants in the parent and family involvement component of the Leading for Success 

program work to identify what family activities could have the greatest impact on the students’ 

success and then design implementation plans that are engaging to their community.  

 

Members of this team participate in quarterly meetings. They identify the needs of specific 

parent/family groups and design plans to implement the initiatives that most meet those needs. 

Several essential elements that are based on best practices and research are designed to 

involve families and the community in ways that best support the students, teachers, and the 

school. Some of these essentials are:  

 

SFAF Success Cards: Success Cards are brightly colored postcards sent to a parent at least twice 

a year. These cards give an unsolicited compliment to the parent’s child based on a recent 

accomplishment.  

 

Positive Home Visits: Positive Home Visits are meant to communicate good news to the parent 

regarding their child. The physical presence of the teacher at the family’s home, however, 

establishes an even greater level of trust between the parent and teacher.  

 

Second Cup of Coffee: This is an event that occurs once every quarter, and caters to the time 

constraints experienced by many working parents. Coffee is set up in the vestibule of the school, 

and parents are encouraged to stop and have a cup before heading off to work. Members of 

the Leading for Success teams and other staff are available to greet parents and discuss 

upcoming projects of interest.  

 

Read and Respond: Read and Respond facilitates parental involvement by requiring them to 

read with their child for 20 minutes each school night.  

 

Volunteer Listeners: A volunteer listener is generally an adult who is willing to listen to a few 

children read, give encouragement, and, most importantly, give praise for a job well done. Staff 

members, older students, other parents, college students, retirees, and business and community 

partners should all be considered as possible listeners. 
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SECTION 3: GOALS 

10) Monitoring. Describe how the LEA will monitor each Tier I and Tier II school, or each priority and 

focus school, that receives school improvement funds, including by: 

a) Establishing annual goals for student achievement on the State’s assessments in both 

reading/language arts and mathematics 

SPS Performance Goals. Complete the table below by entering the actual and projected School 

Performance Score(s) for each year in which the LEA is requested School Improvement funds.  

 

Actual SPS Projected School Performance Score 

2013 SPS 2014 SPS 2015 SPS 2016 SPS 2017 SPS 2018 SPS 2019 SPS 

43 = F 48.8 = F 51 = D 53 = D 55 = D 57 = D N/A 

 

Percent Proficient Performance Goals. Complete a table below by entering the actual and projected 

reading/language arts and mathematics percent proficient data for each year in which the LEA is 

requested School Improvement funds. Example – if the LEA is requesting funds for a school that serves 

grades K-8, an application may include tables for 4th grade math, 4th grade reading/language arts, 8th 

grade math, and 8th grade reading/language arts. 

 

Subject: ELA 

Grade 
Actual % Proficient Projected % Proficient 

SY2013-14 SY2014-15 SY2015-16 SY2016-17 SY2017-18 SY2018-19 SY2019-20 

3rd 46% Not Released 48% 50% 54% 56% N/A 

4th 56% Not Released 58% 60% 61% 62% N/A 

5th 54% Not Released 56% 58% 61% 62% N/A 

Subject: MATH 

Grade 
Actual % Proficient Projected % Proficient 

SY2013-14 SY2014-15 SY2015-16 SY2016-17 SY2017-18 SY2018-19 SY2019-20 

3rd 53% Not Released 57% 59% 60% 62% N/A 

4th 44% Not Released 48% 50% 52% 54% N/A 

5th 46% Not Released 48% 50% 52% 54% N/A 
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b) Establishing and measuring progress of annual goals beyond State assessments that the LEA 

will use to measure the success of the selected interventions that, if met, will result in the 

school meeting the annual student achievement goals on State assessments. 

Establishing and Measuring Progress 

Four performance-based objectives will guide delivery of the Evidenced-Based Whole School 

Reform Model for the reading and math components for raising achievement levels at Shady 

Grove Elementary School: 

 

Objective #1: Participants in the program at Shady Grove Elementary Schools will demonstrate 

increased academic achievement in reading and mathematics.  Participants will show 

statistically significant progress in reading and mathematics scores as measured by benchmark 

assessments, pre-post test, unit assessments, and teacher/student weekly assessments. 

 

Sub-Objective #1.1: OPSB’s goal is that 50% of regularly participating 3rd – 5th grade students will 

demonstrate an increase in proficiency in reading by the end of year two. 

   

Sub-Objective #1. 2: OPSB’s goal is that 60% of regularly participating 3rd – 5th grade students will 

demonstrate an increase in proficiency in reading by the end of year three.   

 

Sub-Objective # 1.3: OPSB’s goal is that 70% of regularly participating 3rd – 5th grade students will 

demonstrate an increase in proficiency in reading by the end of year four. 

 

Sub-Objective #1.4:  OPSB’s goal is that 50% of regularly participating 3rd - 5th grade students will 

demonstrate an increase in proficiency in math by the end of year two. 

 

Sub-Objective #1.5: OPSB’s goal is that 60% of regularly participating 3rd - 5th grade students will 

demonstrate an increase in proficiency in math by the end of year three. 

 

Sub-Objective #1.6: OPSB’s goal is that 70% of regularly participating 3rd – 5Th grade students will 

demonstrate an increase in proficiency in math by the end of year four. 

 

Sub-Objective #1.7:  50% of students in primary grades K-2nd will demonstrate reading readiness                             

for the next grade level as measured by the DIBELS assessment by the end of year two. 

 

Sub-Objective #1.8:  60% of students in primary grades K-2nd will demonstrate reading readiness 

for the next grade level as measured by the DIBELS assessment by the end of year three. 

 

Sub-Objective #1.9:  70% of students in primary grades K-2nd will demonstrate reading readiness 

for the next grade level as measured by the DIBELS assessment by the end of year four. 

 

Students in need of remediation will receive intensive afterschool and summer academic 

tutoring for at least1.5 hours per day, four days per week. Tutoring will be done in small groups in 

conjunction with the 21st Century Community Learning Centers Program, and its community 

partners.   

 

Sub-Objective #1.10: The OPSB’s goal is that 65% of regularly participating 1st – 5th grade students 

will show an increase in G.P.A. and classroom participation by the end of year two.  

 

Teachers will participate in specifically designed professional development in reading and math. 

With carefully designed and ongoing professional development to enhance effective teaching 

strategies in line with common core state standards, participants will be more likely to show 

improvement in performance in the target areas.   
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Academic activities draws from the after school tutoring program already in progress and the 

partner organization, Broaden Horizon’s proven approach to reaching at-risk populations, 

especially those in high poverty schools. It promotes student needs for specific knowledge in 

core subjects coupled with them gaining an understanding of cultural, economic, business, and 

civic themes that impact the whole child. Participants will rotate through academically-focused 

and carefully-designed activities each day. Teachers will use effective strategies in reading and 

math in the after school tutoring sessions. Teachers will utilize hands-on and innovative practices 

for reading and math emphasizing inquiry, and problem solving skills to enrich students’ 

knowledge of skills and strategies. Students will play games pertaining to language acquisition. 

Students will role play and use dramatic situations to increase vocabulary and pronunciation. 

Teachers, along with the tutors and mentors, will monitor and assess the progress of students. 

Teachers must utilize assessment tools to guide daily academic plans in conjunction with 

information from the Project Facilitator/Education Liaison. 

 

Assessment tools to be used are (DIBELS, STAR Reading, DIBELS NEXT(Math), EAGEL Benchmark, 

Pre-Post Tests). Assessment provides estimates of students' skills and comparisons of students' 

abilities to national norms. Each is intended to aid with developing curriculum and instruction by 

providing feedback about student, classroom, and grade level progress. The STAR software 

reports grade equivalents, percentile ranks, and normal curve equivalents. The purpose of the 

STAR assessments is to provide information to teachers about student growth and achievement 

in grades 1st – 5th.  Students take the assessment which is scored automatically by the software. 

Teachers and administrators are able to view and print a number of reports at the individual, 

classroom, and grade level in order to monitor progress. Teachers can then tailor instruction to 

individuals and to high-stakes testing requirements. Each assessment is standardized and highly 

correlated to other assessments. Thus, the results predict achievement on other standardized 

tests. (Renaissance Learning, 2013) 

 

Dynamic Indicators of Basic Early Literacy Skills (DIBELS) are a set of assessments used for 

universal screening and progress monitoring in grades K-6. It is standardized, efficient and 

extensively researched.  DIBELS offers math benchmark assessments linked to the common core. 

(https://dibels.uoregon.edu/) 

 

The second and third performance-based objectives will guide delivery of increased 

attendance rates and positive behavior toward school. 

 

Objective #2: Participants will demonstrate improved homework completion and class 

participation in other subject areas such as social studies, science, technology, arts, music, 

health and physical education. Participating students will have a higher attendance rate during 

the regular school day, and a change in their attitudes toward school as measured by 

attendance data and student program surveys.  In the After School Program with 21st CCLC, 

students participate in 30 inspirational minutes of life enrichment time (which includes speakers 

and motivational activities), and afterwards they will engage in elective activities to enhance 

their academic and social skills. 

  

Sub-objective #2.1:  OPSB’s goal is that 100% of regularly participating 1st – 5th  grade students will 

demonstrate improved homework completion and class participation not only in reading and 

math, but also in other subjects such as art, music, technology, sports, etc. by the end of the 

grant period. 

 

In the Afterschool tutoring component the student-to-teacher ratio is the key to the participants 

receiving quality academic help and focus. Student engagement in the 30 minute motivational 

life skills training increases participants’ awareness of 21st Century global themes: financial, 

economic, business, entrepreneurial literacy; civic literacy, health literacy; and environmental 
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literacy. They will engage in recreational-classroom/physical education games, sports, theater, 

musicals, and other elective activities to enhance learning.   

 

Students will be provided with opportunities in areas such as but not limited to fitness, nutrition, 

healthy relationships, personal boundaries, art, music, and sports. Students will participate in a 

variety of enrichment opportunities, engage in hands-on learning through playing a musical 

instruments, agricultural experiments, technology, and attend educational, active, and 

engaging field trips. Students will be taught by a teachers certified in music or an expert 

musician from the community. Students will manipulate various media and create pieces of art 

for display. The students will be taught by a certified teacher in arts or an expert artist from the 

community. Under the direction of a certified teacher in performing arts or an expert performing 

artists from the community, students will explore their creative nature through dramatic play and 

experiments. Students will also explore educational technology in the computer lab using 

engaging online resources. 

 

Objective #3: Participants will demonstrate positive behavior changes.  Students participating 

will show improvements in measures such as an increase in attendance, decrease in disciplinary 

actions, less violence, and a decrease in other adverse behaviors as measured by SIS data, 

student program surveys, teacher surveys, and focus groups.  

 

Sub-objective #3.1: OPSB’s goal is that 100% of regularly participating 1st – 5th grade students will 

demonstrate positive behavioral changes because of participation in Success for All, after 

school tutoring, summer academy, and parent/community activities by the end of the grant 

period.  Students will receive life skills training, mentoring from caring adults as they build on their 

non – cognitive skills. 

 

Success for All comprehensive, integrated components is built around the Schoolwide Solutions 

teams which include staff members who take responsibility for different aspects of building 

school and student success.  Students will be mentored by caring adults. Students will spend 

time daily in small groups developing relationships with adults through our community volunteer 

and service programs. These caring adults, teachers, tutors, mentors, and volunteers will be 

properly screened through background checks and interviews for our students’ safety. 

 

Objective #4: OPSB’s goal is that 75% of the participants’ parents will attend monthly individual 

and small group classes, access mental health counseling as needed, and participate in 

collaborative programs with students.  OPSB will provide services that benefit the entire 

community by including families of participants, and collaborating with other agencies and non-

profit organizations. The program will offer enrichment and other support services for families of 

participants as measured by program sign-in sheets, partnership surveys, and the state annual 

performance report. Parents and caregivers will have access to individual and small group 

classes with evidence based curriculums, and mental health counseling, that will help build 

relationships while serving others. As this type of Parent/Child interaction occurs, students will 

have a decrease in disciplinary actions and poor conduct referrals. Students will gain more 

confidence which results in improved grades and increased performance on standardized tests. 

 

Parent/caregiver participation will create community involvement and promote stronger 

parent/child relationships. The OPSB’s 21st CCLC program is in partnership with Broaden Horizon, 

and involves other volunteer organizations such as Project HELP, University of Louisiana at 

Monroe (ULM) and other community resources. These services will encourage 

parental/caregivers participation and provide Life Skills training when necessary.  

 

The Broaden Horizon non-profit organization is a strong partner agency of OPSB’s 21st CCLC 

Afterschool Tutoring program and will continue to work diligently to meet the challenge of 
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engaging community resources. The Broaden Horizon’s Board will continue to meet quarterly in 

order to further the vision and mission.  

 

The after school intensive tutoring program will offer the students, not only remediation but a 

“head start” on the lesson. The project facilitator will work directly with the inschool teachers to 

coordinate afterschool activities with the curriculum and common core state standards before it 

is taught.  

 

Teaching will be by class and in small group settings for elementary (5:1) to bring about the 

desired results in reading and math. Students will have more confidence in themselves and the 

opportunities that lie ahead for them. Performance indicators of success will be evidenced by 

students’ meeting academic targets and progress goals towards the next level. Evidence of 

achievement in reading will be measured by using STAR Reading standards and DIBEL scores.  

 

The STAR Reading Enterprise assessments include new skills-based test items, and new in-depth 

reports for screening, instructional planning, progress monitoring, standards benchmarking, as 

well as a Core Progress learning progression and Student Growth Percentile measurements. STAR 

Reading delivers a wealth of valid, reliable, and actionable RTI data. (Renaissance Learning, 

2013, http://www.renlearn.com/sr) 

 

The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) is a set of procedures 

and measures for assessing the acquisition of early literacy skills from kindergarten through 

sixth grade. They are designed to be short (one minute) fluency measures used to regularly 

monitor the development of early literacy and early reading skills. (Dibels, University of Oregan, 

https://dibels.uoregon.edu/training/measures/dibelsinfo.php) 

 

Math skills will be measured by DIBELS Next and Eagle Benchmark Tests, and the classroom basil 

Pre/Post test. DIBELS Next is an Online Math Assessment with Reports linked to the Common Core 

State Standards. EAGLE is an online assessment tool that supports formative assessment in the 

classroom and can be used to aid and enhance student learning throughout the year. Teachers 

can select items in the EAGLE bank to create and schedule tests in an online testing 

environment. (University of Oregon, 2013, Louisiana Eagle, 2013) 
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c) Measuring progress on the leading indicators as defined in the final requirements (viz., 

number of minutes within the school year; student participation rate on State assessments in 

reading/language arts and in mathematics, by student subgroup; dropout rate; student 

attendance rate; number and percentage of students completing advanced coursework 

[e.g., AP/IB], early-college high schools, or dual enrollment classes; discipline incidents; 

truants; distribution of teachers by performance level on an LEA’s teacher evaluation system; 

and teacher attendance rate). 

 

Our school community has established the following annual performance goals for student 

achievement on state assessment and leading indicators which impact student achievement: 

% Proficient 3
rd

 

4
th

 and 5
th

 Grade 

ELA Sub groups 

2013-2014 2014-2015 
2015-2016 

Grant Year (1) 

2016-2017 

Grant Year (2) 

2017-2018 

Grant Year (3) 

2018 – 2019 

Grant Year (4) 

African 

American 
51 N/A 54 56 59 60 

Hispanic 0 N/A 0 0 0 0 

White  0 N/A 0 0 0 0 

Native American 0 N/A 0 0 0 0 

Asian/Pacific 

Islander 
0 N/A 0 0 0 0 

Economically 

Disadvantaged 
52 N/A 54 56 59 60 

Students with 

Disabilities 
21 N/A 25 30 35 38 

Male 40 N/A 45 50 55 60 

Female 61 N/A 65 67 69 70 

% Proficient 3
rd

 4
th

 

and 5
th

 Grade 

Math Sub groups 
2013-2014 2014-2015 

2015-2016 

Grant Year (1) 

2016-2017 

Grant Year (2) 

2017-2018 

Grant Year (3) 

2018 – 2019 

Grant Year (4) 

African 

American 
48 N/A 50 53 55 57 

Hispanic 0 N/A 0 0 0 0 

White  0 N/A 0 0 0 0 

Native American 0 N/A 0 0 0 0 

Asian/Pacific 

Islander 
0 N/A 0 0 0 0 

Economically 

Disadvantaged 
48 N/A 50 53 55 57 

Students with 

Disabilities 
14 N/A 18 20 23 25 

Male 45 N/A 48 51 55 57 

Female 49 N/A 51 55 57 60 

 

 

 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 2018-2019 

Suspensions 101 107 95 85 75 65 

Discipline 

Referrals 
149 154 100 85 75 65 

Student Ave. 

Daily Attend. 
95.25 94.51 95.5 96.5 97.5 98.5 
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Distribution of Teachers by Performance Levels on SEA’s Evaluation System 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Performance 

Levels 
2012 – 2013 2013 – 2014 2014 – 2015 2015 – 2016 2016 – 2017 2017 – 2018 

4.1 – 5.0 13 19 10 13 15 20 

3.1 – 4.0 8 4 13 10 8 3 

2.1 – 3.0 0 0 0 0 0 0 

1.1 – 2.0 2 0 0 0 0 0 

Below 1.0 0 0 0 0 0 0 
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Our overall project goal is to transform the teaching and learning process in our school in a manner that 

is systematic and sustainable, and results in improved achievement for all students.  This process involves 

working collaboratively with staff and our school community to identify deficiencies between current 

performance and desired outcomes, to set and prioritize goals to help close the gap, to develop 

improvement and monitoring strategies aimed at accomplishing the goals, and to communicate goals 

and change efforts to the entire school community.  Our goals result directly from the data analysis and 

are directly aligned with the SEA’s strategic plan.  Goal statements are student-centered, clear, 

measurable, and time bound.  The School Improvement Team also ensures that staff development and 

other programs needs are identified and are in alignment with school improvement priorities. 

  

The success of our school leadership team and school leaders will be measured by our schools’ 

performance on the following leading indicators: 

  

 Baseline SPS increases annually 

 Improved student performance on state assessments 

 Improvement in student academic achievement or attainment 

 Increase in teachers meeting levels of effectiveness on COMPASS 

 Reduced teacher absences 

 Decline in disciplinary incidents 

 Improved student attendance rate 

 

Our monitoring progress on identified leading indicators will be a continuous process, led by the school 

leadership team including the School Improvement Specialist, Curriculum Coordinators, Academic 

Coaches and Data Manager.  The school will use data systems that include formative and summative 

assessments to provide staff, students, parents, and community/partners continuous feedback. The 

feedback will help to identify program processes and practices that are resulting in improved teaching 

and learning; and to identify and make adjustments where needed.  Along with the School Leadership 

Team, the district team and the Program Evaluator, the monitoring of the school’s implementation 

progress will be documented on a quarterly basis.  An annual program evaluation will be conducted 

and summative reports will be sent to the state as required. 

 

OPSB will request and hire an outside evaluator who will provide an effective monitoring plan of the 

School Improvement Grant implementation.  School leaders will be trained to use the evaluation for 

assessing and facilitating our Whole-school Reform Model. 

 

Most importantly, data analysis results will be incorporated into our school’s Professional Learning 

Clusters (PLC).  Our PLC’s (School’s Leading for Success Teams) will focus on identifying areas of reform, 

including:  Common Core State Standards implementation, student assessment results, curriculum 

content and delivery, cooperative learning and powerful instruction, differentiated instruction and 

grouping, schoolwide support and intervention tools, professional development and coaching.  The 

school’s professional learning community will continually monitor student progress through diagnostic 

and formative assessment results such as those gained from classroom assessments, Benchmark Tests, 

and state assessments.  This information will then be used to inform instruction. 

 

SIG funds and Title I funds will be allocated to continue providing substitutes for teachers to participate 

in  work groups, professional learning communities, and meetings with Title I coordinators and special 

education teachers.  Teachers participating will target and document certain strategies and 

interventions as they relate to student achievement.  The outcomes of these focused interventions will 

also become an integral component of PLCs and School Leadership Team strategies.  Teachers will also 

document their activities and strategies by developing a professional portfolio. 

 

Using the COMPASS evaluation process all teachers and School Leaders will be evaluated annually.  

COMPASS differentiate levels of effectiveness using multiple rating categories which take into account 
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data on student growth as a significant factor, as well as classroom observation.  The evaluation process 

uses measures of student achievement growth obtained from the state’s SIS data system that tracks 

longitudinal student data. 

 

Participants in the evaluation process are required to set two rigorous Student Learning Targets (SLTs) 

which will serve as 50% of their annual COMPASS evaluation.  The goals must address student 

performance on state assessments, growth of non-proficient students on state assessments, student ACT 

and AP scores, and high school graduation. 

 

Our School Leadership Team in conjunction with our School Improvement Team will also come together 

operating in a framework to develop and/or refine processes that will facilitate our systematic collection 

and analysis of data to make informed choices, make use of the information to guide our decisions, 

and take actions for continuous improvement. 

 

In addition to participation in our state’s ongoing monitoring and evaluations, we will contract with an 

external evaluator to conduct annual program evaluations to measure both the effectiveness of the 

School Improvement Grant implementation and related outcomes.  The primary goal of the project is its 

ability to increase student achievement in multiple subject areas, as measured by state assessments.  

The second goal of the project is to enhance teachers’ and administrators’ ability to manage and 

deliver comprehensive classroom instruction and assessments.  Thus, the evaluation questions to be 

answered will include the following: 

 

 Do students demonstrate significant learning gains in the targeted subjects? 

 How does the subject area skill attainment of participating students compare to their previous 

performance and that of students in similar, neighboring schools? And 

 How well do teachers and administrators implement the school improvement program 

components in their classrooms and school? 

 

A formative evaluation will be conducted to collect baseline information, monitor progress toward the 

goals, identify possible problems and identify opportunities for improvement.  In order to obtain high 

quality implementation data, ongoing teacher and administrator data will be collected via interviews, 

surveys, and classroom observations. 

 

In order to gather appropriate performance feedback on student achievement, the project evaluation 

will employ a quasi-experimental design (QED) using the state’s assessment as the outcome measure.  

According to the What Works Clearinghouse (WWC), in a QED, the intervention group includes 

participants who were selected for participation (in this case, the entire school), along with a 

comparison group of non-participants (in this case, neighboring, similar schools).  In terms of its outcome 

measure for student achievement, the state’s iLEAP and LEAP exams were approved by the U.S. 

Department of Education as meeting validity and reliability measures,  Additional periodic assessment 

data will be obtained from the project’s planned benchmark assessments. 

 

The evaluation data will supply both qualitative (interviews) and quantitative data (student test scores, 

staff survey results), and the data will be collected on-going.  Quarterly, formative evaluation reports or 

feedback will be provided to the School Improvement Specialist as well as a year-end report.  The 

formative evaluation data will be used to improve the program design as well as their delivery (e.g., 

adjust contents and pace, emphasize critical content areas).  The final, summative evaluation will 

address the issues of impact/outcomes, feasibility/replication, benefits, and obstacles from the 

perspectives of students, teachers, administrators, and other project stakeholders. 

 

The external evaluator will play a key role in coordinating the overall project evaluation, including data 

collection, analysis, and writing the evaluation reports.  The School Improvement Specialist will ensure 

that surveys are completed and other data measures are provided to the evaluator.  External, trained 

coaches will also be available to conduct the classroom observations and interviews using a standard 

34



 
 

protocol.  

11) Oversight and Support. Describe how it will provide effective oversight and support for 

implementation of the selected intervention for the school the LEA proposes to serve (for 

example, by creating an LEA turnaround office). 

The Ouachita Parish School Board, the Title I Supervisor assigned to Shady Grove, and the school’s 

leadership team is made up of committed individuals who are skilled in education, community relations 

and economic development.  Their professional expertise and belief in and support of the school is 

significant.  The school’s leader is an experienced leader and is capable of making decisions relative to 

governance, finance and strategic planning.  Annual audit findings consistently report that the school is 

in compliance in all significant respects, with applicable state laws, regulations, contracts, grant 

requirements and administrative procedures.  These committed individuals will collaborate with the 

following personnel to effectlvely manage, oversee, and monitor the implementation of the of the 

School Improvement Grant. 

 

To help build the capacity needed and to ensure that adequate technical assistance and support is 

provided to the school, we will use grant funds to provide the following skilled personnel to provide the 

technical assistance required to facilitate successful grant implementation: 

 

Project Director: (PD) 

A Project Director will be responsible for the oversight of the day-to-day management and monitoring 

of the implementation of the Success for All Whole-School Reform Model.  The Project Director will 

collaborate with the Superintendent and the School Leadership Team to ensure that district resources 

are provided and available for support and implementation of the program.   

 

The Project Director will collaborate with the School Principal at Shady Grove and central office staff on 

a continual basis to ensure program success.  The Project Director will facilitate the immediate and long-

term needs and solutions for efficacy of the SFA Whole-School Reform Model through collaboration and 

support from the school staff.  In order to identify any potential barriers to successful implementation, 

the Project Director and the district leadership team will share progress of implementation, goals, and 

the action plan so that input and feedback can be provided by the school staff. 

 

The project director will be further responsible for aligning those activities outlined in the School 

Improvement Grant with other district initiatives  such as:  extended day programming, PLC’s, 

professional development endeavors, data management to foster a seamless learning and working 

environment.  The Project Director will serve as the SFA Facilitator and will work hand-in-hand with the 

Success For All Foundation to effectively implement the SFA Whole-School Reform Model. 

 

The Project Director (PD) will be in direct contact with Success for All Staff and be responsible for most 

communication with SFA.  The PD/Success for All Facilitator will manage the materials, services, and 

activities as provided by Success for All and seek support from SFA where needed.  The PD/Success for 

All Facilitator should actively participate in and pursue all benefits and resources that are available from 

Success for All.  The PD will coordinate SFA visits and conferences in support of the program. 

 

The PD/SFA Facilitator will collaborate with the State Department of Education in the implementation of 

the SFA Whole-School Reform Model.  He/She is responsible for maintaining communication with SEA 

staff and keeps them updated on the progress of the program which includes consulting, meeting, 

reporting, and providing information to the SEA staff as requested. 

   

Project Facilitator: 

 

Professional Development Coordinator: 

 

Administrative Assistance: 
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12) Accountability. (If applicable) Describe how the LEA will hold the charter school operator, CMO, 

EMO or other external provider accountable for meeting grant requirements. 

N/A 

 

SECTION 4: LEA STRATEGY 

13) Capacity. Describe the actions that the LEA has taken, or will take, to determine its capacity to 

provide adequate resources and related support to each Tier I and Tier II school, or each priority 

and focus school, identified in the LEA’s application(s) in order to implement, fully and 

effectively, the required activities of the school intervention model it has selected on the first day 

of the first school year of full implementation. 

 

OPSB will assign a Project Director charged with the implementation of the School Improvement 

Grant Evidenced – Based Whole – School Reform Model project.  The project director will have 

experience in administering federal, state, and foundational initiatives.  The project director 

should have a proven record of leadership, communicative skills, accountability, and evaluative 

knowledge.  We will expect the project director to oversee the coordination of all activities 

outlined in this proposal, to collaborate effectively with school leadership, project facilitator, and 

all stakeholders about the progress of the SIG.   

 

Ouachita Parish School Board’s management team consists of the Superintendent of Ouachita 

Parish Schools, Dr. Don Coker, who will function as the Executive Director of the School 

Improvement Grant project.  In that role, he will assure that the governing body, the Ouachita 

Parish School Board, receives training and understanding of their legal and fiscal responsibilities 

for the SIG project.  He will also ensure that the Board has provided periodic updates on the 

project from the Project Director in order to make informed decisions about the program.  Dr. 

Coker holds a Doctorate of Education in Administration and Supervision.  He has worked in 

educational settings for almost 30 years and has served as teacher, principal, personnel director, 

and assistant superintendent.  

 

The Chief Fiscal Officer, Juanita Duke, holds a Bachelor of Science degree in accounting from 

Southeastern Louisiana University, and she has 28 years of accounting experience.  She is a 

Certified Public Accountant as well as a Certified Louisiana School Business Administrator.  Mrs. 

Duke will assume oversight of accounting for all SIG funds.  Her capable fiscal staff will submit all 

required SF-425 reports in a timely manner and issue regular financial reports to the Board, Policy 

Council, and management staff showing amounts of funds budgeted, expensed, and remaining 

for each reporting period.  

 

To help build the capacity needed and to ensure that adequate technical assistance and 

support is provided to our schools, we will use grant funds to employ the following skilled 

personnel to provide schools the technical assistance required to facilitate successful grant 

implementation: 

 

Project Facilitator (School Improvement Specialist) – will serve as liaison to the LEA and will be 

expected to support and work collaboratively with the school’s Leadership staff on all critical SIG 

activities; facilitate the development, implementation; monitoring and evaluation of the schools 

comprehensive reform efforts; monitoring grant budget expenditures; and helping to ensure that 

SIG requirements are being met.  The School Facilitator will promote building a positive school 

climate that supports students' success; and should possess the skill sets necessary to assist the 

school leaders with leveraging research and data to support school reform interventions. 
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The Project Facilitator will also assist the Professional Development Coordinator in facilitating 

professional development activities with all external contractors; work with other program and 

school site personnel to plan and implement Professional Learning Communities activities; will 

also be expected to coordinate the completion of program evaluations and appropriately 

communicate results to all stakeholders.  The Project Facilitator will coordinate and facilitate 

annual school wide capacity and need assessments to determine causes for identified 

problems, and assist in the development of a plan/process to address these challenges.  

The Project Facilitator will assist school personnel in assessments, data collection, and analysis of 

formal and informal data for use in targeting and monitoring the effectiveness of academic 

interventions and work closely with staff to organize Leadership team meetings.  The School 

facilitator must possess the ability to build capacity; to analyze student achievement data for 

instructional decision making; the ability to establish and maintain effective working 

relationships; the ability to help manage fiscal, physical, and human resources to successfully 

carry out the functions and activities required for school improvement.  

 

The school recognizes that the quality of our teachers and leadership is the largest lever in 

ensuring quality instruction and academic success.  Our staff recruitment plan provides for a 

stable pipeline of high-quality teachers which is supported by our intense professional 

development plan to rapidly grow less experienced teachers, build an internal leadership 

pipeline, and retain high-quality teachers.  

 

Math and Reading Interventionist – will be utilized to work with the school’s leadership team to 

provide coaching related to school wide solutions component.  Interventionist will review 

progress relative to previously set goals, against previously selected progress metrics; will carry 

out observations of classrooms discussions with teachers, reviews of progress data of students 

with teachers and school leaders, reviews of implementation self-assessments, and meetings 

with school staff responsible for school wide initiatives.  Coaches are also available by telephone 

and email to check on progress, answer questions, and problem solve between visits. 

 

Parent Action Coordinator – will be a part of our parent and family outreach to raise awareness 

and to support families.  The School will employ Teachers, Tutors, and Paraprofessionals to be 

assigned for intensive follow-up academic remediation for after school and during the summer.  

A family support coordinator will support the school through parent communication through 

parent – teacher conferences, parent meetings, the school Messenger (phone bank system), 

notes, marquee, and direct teacher – parent contact, and school website.  The Evidenced – 

Based Whole – School Reform Model allows us to address structured student academic and 

nonacademic support including a family support coordinator, and a special education 

coordinator.  We will implement a number of daily and weekly activities throughout the year to 

ensure all students have full opportunity to master ambitious academic goals. 

 

 

 

 

 

 

 

 

37



 
 

14) Resource Alignment. The LEA must describe actions it has taken, or will take, to align other 

resources (for example, Title I funding) with the selected intervention. 

Consider, for example, such resources as local, state or federal funds (including 1003[a]; Title I, 

Part A; Title II; Title III; and IDEA funds), community resources and wraparound services that may 

address the academic, physical health and mental health needs of students. Describe how the 

LEA will coordinate or integrate programs and activities at the school that the LEA commits to 

serve. 

 

Resource Alignment with 1003 (g) SIG Grant 

Title I, Part A 

 Provide Pre-Kindergarten program, including 1 teachers and 1 

paraprofessional as needed.  The Pre-Kindergarten program will consist 

of a program of instruction providing language and literacy, 

mathematics, and interpersonal skills to students prior to mandatory 

Kindergarten enrollment that establishes a foundation for learning in the 

early years. 

 Provide a supplement for state assessment remediation. 

 Provide subs pay and paid stipends for teachers to attend professional 

development. 

 Provide needed services for homeless and/or migrant children. 

Title II, Part A 

(as Title VI, Part B-REAP) 
 Provide sub pay for teachers to attend professional development. 

Title III, Part A Not Applicable 

Title VI, Subpart 1 or 2 of 

Part B, if applicable 

 Assist with extended day program 

 Child Nutrition Program will sponsor and participate in the Summer Food 

Service Program 

Other Federal Resources 

 * Title VII 

(Indian Education) 

Not applicable 

Other Federal Resources 

 IDEA Part B Flow-Through 

 IDEA Park B Preschool 

 Speech Pathologist, Paraprofessionals services, and materials and 

equipment provided through IDEA funds.  Coordination of services for 

SPED students within framework of Success for All program. 

Other Federal Resources 

Child Nutrition Services 

After School Snack 

Program 

 Summer Food Service 

Program 

 Child Nutrition Program will participate in and provide an After School 

Snack Program (ASSP) for students in an extended day setting.  This will 

assist students as they participate in after-school supplemental reading 

and math instruction. 

State Resources 

*  State Textbook 

 Assist in the provision of state approved textbooks that fit within the 

Success for All 

Framework, especially due to the likelihood of new state standards and 

new improved curriculum. 

State Resources 

 21st Century Community Learning Centers.  Assist in providing Reading 

and math small group tutoring and individualized instruction to 

struggling students.  Out of school time activities include activities that 

support students in need. 

  Cooperative effort with school district and business community 

 

 Assist with extended day programming (Before/After School and 

Summer Program) that provides tutor-based supplemental literacy and 

mathematics instruction for struggling learners, and to reinforce and 

provide assistance for literacy and mathematics skills acquisition.  

Additional recreational programming also provided. 

  Provide resources and assistance as needed. 
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15) Practices and Policies. The LEA must describe actions it has taken, or will take, to modify its 

practices or policies, if necessary, to enable it to implement the selected intervention fully and 

effectively. 

Practices and policies may include, but are not limited to, those relating to staffing, Union issues, 

school board issues, increased learning time, etc. 

 

OPSB will make the following modifications to policies and or procedures for Shady Grove Elementary 

School 

 Modify the school calendar to include additional professional development days 

 Develop class schedules that provide teachers a minimum of 90 minutes for collaboration each 

week 

 Modify class schedules to allow additional instructional time for reading and mathematics 

instruction 

 Develop regulations, schedules, and procedures for extended day and summer school 

programming 

 

No specific policies and procedures were identified that might inhibit effective implementation of the 

Evidence – Based, Whole – School Reform Model and the chosen provider.  Success For All policies and 

procedures will be reviewed and compared for alignment and/or change regarding requisitions, 

purchasing, service providers/contracts, employment, evaluation, and staff/student duties and 

responsibilities.  Any modifications to existing policies and procedures will be made as needed for 

successful implementation of the SIG grant.  In addition, any new policies and/or procedures that are 

needed will be presented for school board approval and implementation upon consultation with the 

LEA attorney and presented to the Board of Education. 
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16) Sustainability. Describe how the LEA will sustain the reforms after the funding period ends. 

The Success for All Foundation will provide robust professional development over the course of the grant 

to enable Shady Grove Elementary School to build the internal capacity to sustain the implemented 

strategies to improve student achievement. Key leadership staff receives additional training in the 

GREATER Coaching process, which offers the skills and practice to provide coaching to colleagues 

using a data-driven decision-making model. GREATER Coaching enables schools to build the internal 

capacity to sustain the whole-school reform model in later years, with minimal support from SFA. The 

level of professional development tapers off during the four years of the grant to a level appropriate for 

experienced sites focusing on refinement of the implementation. By the end of Year 4, Shady Grove 

Elementary School can exercise the option of maintaining a minimal association with SFAF in order to 

obtain online data tools support, updates to program materials, access to online professional learning 

communities and yearly conferences, and limited onsite support. It is expected that Shady Grove 

Elementary School will be achieving these goals before Year 4 and be well positioned to support the 

refinement of the model with school staff and only minimal support from SFAF. Beyond the four years of 

the grant Shady Grove Elementary School will continue to partner with SFAF to provide this refinement 

level of professional development and support.   

 

After the four year term of the grants ending, Shady Grove Elementary School will seek to secure other 

funding sources to continue efforts under the Evidence – Based, Whole – School Reform Model and 

continue the partnership with SFAF to provide the professional development and support necessary to 

sustain the program that is in place.  Planned funding sources include Title I, Title II (as REAP), and Title VI 

(REAP), Title VII (Indian Education), and other state/local funds that may be available.   

 

 

SECTION 5: MODEL SPECIFIC QUESTIONS (IF APPLICABLE) 

17) REAP. (For an LEA eligible for services under subpart 1 or 2 of part B of Title VI of the ESEA [Rural 

Education Assistance Program] that chooses to modify one element of the turnaround or 

transformation model) Describe how the LEA will meet the intent and purpose of an element of 

the turnaround or transformation model that the LEA chooses to modify. 

 

N/A 
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18) Whole-School Model. (For an LEA that applies to implement an evidence-based, whole-school 

reform model in one or more eligible schools) Describe how the LEA will: 

c) Implement a model with evidence of effectiveness that includes a sample population or 

setting similar to the population or setting of the school to be served; and 

d) Partner with a whole school reform model developer, as defined in the SIG requirements.  

Shady Grove Elementary School has chosen to partner with the Success for All Foundation (SFAF) 

to implement their Evidence-Based, Whole-School Reform Model because of their well-

documented and long history of success working with high-poverty student populations, similar 

to that of our PreK-5 site.  

SFAF, headquartered in Baltimore, Maryland, is a nonprofit organization with 216 employees that 

is dedicated to the development, evaluation, and dissemination of educational programs with 

a strong research base for preschool, elementary, middle, and high schools, especially those 

serving many children considered at risk. The Success for All Foundation, in partnership with Johns 

Hopkins University, was officially founded in 1998. SFAF offers high-quality, research-proven 

educational programs to increase student learning and achievement with a special focus on 

cooperative learning. Success for All (SFA) programs have been used in schools for more than 25 

years by more than 2 million students. SFAF currently serves more than 500 schools in at least 47 

states, including schools in large urban districts, and rural schools. Most SFA schools include many 

economically disadvantaged children qualifying for free lunches. 

Success for All has been researched by over thirty institutions for more than two decades. SFA 

has been found to increase reading achievement, cut the achievement gap between African 

Americans, Hispanic, and white students, and prepare teachers to support the needs of English 

language learners. In 2010, Success for All received the highest score in the Department of 

Education’s Investing in Innovation (i3) scale-up competition, which required strong scientific 

evidence of effectiveness.  

A meta-analysis of research on twenty-nine models categorized Success for All as one of only 

three programs with the “Strongest Evidence of Effectiveness” (Borman, Hewes, Overman, and 

Brown, 2003). 

Success for All was evaluated in a three-year randomized control trial, the gold standard of 

research, funded by the U.S. Department of Education between 2002 and 2006. Students in SFA 

schools achieved at significantly higher levels than similar students in control schools. The 

difference in student performance in only three years was enough to cut the black-white 

achievement gap in half (Borman, Slavin, Cheung, Chamberlin, Madden, and Chambers, 2007). 

Six studies have involved ELLs and have shown that SFA increases their reading levels 

substantially more than those ELLs in control schools (Cheung and Slavin, 2005). 

In a series of studies involving more than 6,000 students in high poverty schools over ten years, 

students in SFA schools were, on average, a full grade level ahead of students in similar control 

schools by the fifth grade. This difference was maintained during middle school even though the 

intervention was finished (Borman and Hewes, 2002). 
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Success for All is also one of the evidence-based, whole-school reform models identified by the 

United States Department of Education. 

http://www2.ed.gov/programs/sif/sigevidencebased/index.html 

http://www2.ed.gov/programs/sif/sigevidencebased/successforallnarrativedescription.pdf 

The SFA Pre K–5 comprehensive approach to school improvement focuses on ensuring grade-

level performance in reading for every student—the key to success in school. The approach 

relies on these important components: 

• Cooperative learning is the basis of the Cycle of Effective Instruction. Students work   

             together productively to learn and take responsibility for one another. 

• Reading approaches and materials emphasize phonemic awareness, phonics,  

             comprehension, vocabulary, and fluency. 

• Technology is deeply embedded in daily teaching and learning. 

• Students are highly motivated and engaged and discuss curricular content every day. 

• Proven strategies are used to support English language learners. 

• The pace of instruction is fast, and students keep up with the pace. 

• Every minute of teaching is well planned, exciting, and engaging. 

• Learning is consistently monitored, and problems are solved immediately. 

• Teachers teach the whole child—social/emotional learning, behavior, and cooperation  

             are as important as academics. 

• Professional development is high quality and continuous. Teachers know their craft and  

             apply it with intelligence and adapt it to students’ needs. 

• Everyone is involved in supporting student success—teachers, parents, community  

             members, and the students themselves. 

• A facilitator from the school’s own faculty helps every teacher succeed and grow in skill  

             and sophistication. 

• Teachers work in teams to help one another develop as professionals.  

• A coach is assigned to each site to assist and guide each school in refining its  

             implementation. 

 

Success for All Pre K–5 Comprehensive Integrated Components 

Leadership for Continuous Improvement 

The SFA K–5 collaborative leadership system focuses energy in the school around continuously 

improving student achievement. School staff work together to set quarterly goals, select 

leverage points for improvement, measure progress, and celebrate success. The Leading for 

Success component provides the framework for a collaborative leadership approach. Online 

data-management tools organize the information necessary for student success, and the online 

Member Center provides flexible access to this important information. 
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Leading for Success  

Leading for Success is a collaborative leadership process that brings school staff together to 

focus everyone’s efforts on success for every student. Together, staff members: 

• assess the current status, 

• set annual and quarterly goals for growth, 

• identify measurable targets for short-term improvement,   

• make a detailed action plan based on root causes and leverage points to ensure  

             achievement of those targets, and 

• review progress quarterly, celebrate targets met, and then plan the actions to be taken.  

 

The Leading for Success process is built around teams of staff members who take responsibility 

for different aspects of building school and student success. Instructional teams examine student 

progress and address the implementation quality for each of the academic components. Team 

members support one another to improve instruction and increase student learning.  

School wide Solutions teams, including those for attendance, intervention (which focuses on 

referrals of individual students from teachers), parent and family involvement, cooperative 

culture (Getting along Together program), and community connections, focus on creating 

systems to support students, parents, and teachers. They design solutions to meet the needs of 

individual students.  

Every team makes a quarterly plan, meets regularly to put it in place, and reports progress to the 

entire school. Together they build a dynamic school culture that provides powerful instruction in 

every classroom and ensures that no student falls between the cracks. 

Online Data Tools: Member Center 

The Success for All Member Center allows each teacher to have an ongoing record of students’ 

progress to facilitate differentiated instruction, celebration of students’ successes, and easy 

communications with parents. Data-management tools that link day-to-day classroom 

performance in reading with quarterly benchmarks make data easy to use for discussion and 

decision making throughout the year. The tool tracks the quality of students’ spoken and written 

responses to questions related to the texts they read and their use of key reading-

comprehension strategies. The reports address phonics skills, vocabulary development, and 

comprehension strategy use. Member Center reports produce summaries at the classroom, 

school, and district levels across grading periods. 

Professional Development and Coaching 

The SFA Pre K–5 approach is supported by extensive professional development and job-

embedded coaching that enables teachers and school leaders to make the most of Success for 

All’s research-proven approach.  
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Each Success for All partner school in the United States is assigned an area manager in its region. 

Additionally, each school is assigned one or more point coaches who specialize in components 

of the program. These individuals are the school’s first points of contact with SFAF, and they 

ensure that other supports are available as needed. The relationship with SFAF coaches is 

developed through topic-specific workshops, school visits, telephone conferences, e-mail, online 

resources, and online data sharing. 

The school’s SFA facilitator, Leading for Solutions coordinator, and district point staff receive 

additional training in the GREATER Coaching process, which provides the skills and practice to 

provide coaching to colleagues using a data-driven decision-making model. GREATER 

Coaching enables schools to build the internal capacity to sustain the whole-school reform 

model in later years, with minimal support from SFAF. 

The SFAF coaching network is comprised of more than one hundred former teachers, school 

leaders, principals, and superintendents. SFAF coaches monitor schools' reading-achievement 

data and work with school leaders to create school wide and individual-student achievement 

goals through achievement planning, data reviews, and program monitoring.  

School wide Support and Intervention Tools 

SFA’s research-proven strategies for solutions involve a cross section of the school’s community 

working together in a problem-solving model that begins in the classroom and extends into the 

community. SFA helps schools establish a coordinated, proactive support network consisting of a 

core group of school leaders, teachers, parents, and support staff to address all barriers to 

individual students’ success and to ensure that the school meets the targets set forth in its 

achievement plan. This network meets throughout the school year to discuss, monitor, and plan 

strategies to focus on issues such as parent involvement, attendance, school climate, behavior, 

and health.  

The parent involvement team sets realistic expectations for reaching families, educating them 

on what is going on at the school, and creating opportunities to build partnerships to support 

learning. 

School wide Solutions teams design a school wide behavior-management plan based on the 

needs of each school. Data, including discipline referrals, suspension records, and teacher 

surveys, are used to assess behavior hot points and determine appropriate interventions for 

improvement. This approach includes: 

• behavior-tracking mechanisms, 

• proactive behavior management, 

• behavior-management workshops, and 

• end-of-year data reviews to update plans. 

• Getting Along Together is the Success for All Foundation’s school wide social problem- 

             Solving curriculum. Implemented throughout the year, these classroom resources teach   

             students to think critically, productively solve problems, and work cooperatively in teams. 

• Attendance 

• Community Connections 

• Structured individualized student interventions to help individual students who are  

             identified as having difficulty. 
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Cooperative Learning and Powerful Instruction 

Cooperative learning is one of the most powerful tools teachers have in providing the level of 

engagement and academic and social support their students need to be successful. In the 

cooperative-learning classroom, all students benefit from the constant coaching, 

encouragement, and feedback of their peers. Teachers still initiate the learning process with 

fast-paced lessons, but after the initial instruction, more of the responsibility for learning rests on 

students and teams, allowing teachers to spend more time working with individuals and small 

groups of learners. 

Research shows that cooperative learning provides opportunities for cognitive rehearsal, 

clarification, and reteaching that have a positive effect on academic achievement. 

When students collaborate, they have an opportunity to discuss new concepts with someone 

close to their own level of understanding. They get to practice new ideas and ask questions in a 

small group before speaking to the whole class or finishing a written product. When students 

discuss and defend their ideas or solutions with teammates, they learn to think problems through, 

to support their own opinions, and to critically consider the opinions of others before coming to a 

conclusion. And they learn that, in the end, the responsibility for learning still rests with them. 

The SFA K–5 curriculum emphasizes team goals that can only be achieved when all members of 

the team are learning and improving. The task is not only to do something as a team, but also to 

learn something as a team. Because individual students compare their scores only with their own 

past performance, every team member is able to contribute equally to the success of the team. 

Differentiation and Grouping 

In SFA Pre K–5 schools, all teachers of grades 1–5 teach reading for ninety minutes at the same 

time each day. During this time, students move to reading classes in which every student is 

reading at one instructional level. Students are grouped across grades and across classes to 

allow this arrangement because increasing teacher-led instructional time and reducing 

seatwork increases students’ progress in developing reading skills. Each grading period each 

student is placed in a reading class at his or her instructional level. Most students move to new 

reading levels every quarter, and many students who start at low reading levels catch up to 

grade-level performance within a year.  

Programs Proposed for Implementation at Shady Grove Elementary School 

Curiosity Corner (pre-kindergarten): 

Curiosity Corner is a comprehensive program for three- and four-year-old preschoolers designed 

to provide a strong foundation in language and literacy, mathematics, science, listening and 

social skills, creative expression, and positive self-esteem through a holistic, thematic approach 

to instruction. 

Curiosity Corner provides teachers with well-structured thematic units that are aligned with state 

and national early learning guidelines. The program includes detailed instructions and provides 

many of the materials necessary to implement a stimulating, engaging program while training 

and supporting the educators who are implementing it.  
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KinderCorner (kindergarten):  

KinderCorner is a comprehensive kindergarten program based on research indicating that 

young children learn best when material is delivered holistically rather than in isolation. Using a 

thematic approach to learning, KinderCorner addresses all key developmental domains for 

early learners. KinderCorner helps children make sense of the world around them, fostering the 

development of their language, literacy, math, interpersonal, and self-help skills and science 

and social studies concepts. 

KinderCorner consists of thematic units that are designed to relate to children’s lives, interests, 

and surroundings and introduce them to concepts that are then explored and reviewed 

through concrete, integrated, theme-related activities. 

KinderCorner specifically targets language and literacy development through the discussion of 

thematic concepts to promote children’s phonological awareness, phonemic awareness, and 

oral-language development. These activities include interactive story reading and storytelling, 

action songs and rhymes, and verbal guessing games. Each day, children choose from among 

Learning Labs and engage in reflection activities to promote their problem-solving skills. The 

literacy development emphasized through KinderCorner also includes the development of 

phonics and during the second half of the school year, a formal introduction to reading 

phonetically controlled text through  

KinderRoots provides kindergarten students with an introduction to reading, beginning halfway 

through the school year. Through structured lessons and Shared Stories, students are exposed to 

the use of sound blending and strategies for word recognition and text comprehension. 

Reading Roots (reading level 1): 

Reading Roots 4th Edition is a ninety-minute comprehensive program that targets the needs of 

beginning readers. It provides a strong base for successful reading through systematic phonics 

instruction supported by decodable stories, along with instruction in fluency and 

comprehension. Reading Roots also fosters students’ love of reading by providing rich literature 

experiences, extensive oral-language development, and thematically focused writing 

instruction. These objectives are embedded in a fast-paced, engaging, and highly effective 

instructional process. Students are assessed and regrouped according to their reading levels 

every quarter to ensure that they receive the most focused instruction. 

Reading Roots is built around forty-eight lessons. Separated into four levels, it supports concept 

development in oral-language development, phonemic awareness, phonics, word skills, fluency, 

and writing. Second- and third-grade nonreaders can be regrouped into Reading Roots classes.  

Extensive video vignettes and electronic materials for use on interactive whiteboards, computers 

with projectors, or DVDs include numerous presentations of letter sounds, sound blending, and 

vocabulary in addition to modeling of cooperative learning.  

Reading Wings (reading levels 2–6): 

Reading Wings 4th Edition is a research-based reading curriculum that provides ninety-minute 

daily lessons and targets the needs of students reading on a second- through sixth-grade level 

who have successfully learned to decode but need to develop more sophisticated reading skills. 
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To ensure that students become proficient readers, Reading Wings uses SFA’s core instructional 

structures to target vocabulary development, reading comprehension, fluency, oral-language 

development, and written expression by providing students ample opportunities with both 

narrative and expository texts. 

Targeted Treasure Hunts, a key component of the Reading Wings program, provide instruction 

focused on targeted reading skills and strategies. All the instruction accompanying each five- or 

six-day lesson cycle centers around a narrative or expository trade book or basal selection, 

allowing for background building, topic-specific and technical vocabulary development, 

utilization of targeted skills, team discussion, relevant writing activities, and assessment. 

 Reading Wings further supports reading comprehension through the Savvy Reader. The Savvy 

Reader provides intensive, engaging introductions to each of the four core comprehension 

strategies—clarifying, questioning, predicting, and summarizing. Additional Savvy Reader lessons 

provide comprehension-strategy instruction throughout the year, and this instruction is reinforced 

through Targeted Treasure Hunts. 

Video vignettes for use on interactive whiteboards or other electronic formats include 

compelling introductions to novels and expository texts, modeling of advanced reading and 

writing strategies, and modeling of cooperative learning. 

PowerTeaching: 

PowerTeaching is an instructional multiday mathematics framework for the 1st-5th grade levels. It 

is composed of research-proven instructional strategies that increase student achievement and 

provides teachers with a clear and simple structure for framing their mathematics instruction. 

The PowerTeaching professional-development series gives a fresh approach to instruction. To 

ensure effective implementation, the PowerTeaching professional-development series 

incorporates ongoing coaching and support, both inside and outside the classroom. 

PowerTeaching empowers students to work together to improve their understanding of 

mathematics concepts and encourages students to take ownership of their learning during 

multiple opportunities for practice and evaluation. PowerTeaching leads to academic success 

by establishing a student-centered classroom through the use of compelling concept 

presentations, assessments for learning, and student learning teams. 

Tutoring: Tutoring with Alphie (TwA) is a web-based reading-intervention program for struggling 

readers. Tutors use Tutoring with Alphie to assess students, develop instructional plans, and 

deliver effective, fun instruction. Tutoring with Alphie provides the assessment, planning, and 

instructional tools for one-to-one tutoring with the Alphie’s Alley component and for small-group 

tutoring with the Team Alphie component. Alphie’s Alley and Team Alphie provide reading 

instruction and practice at the 1st-3rd grade levels and address skill development in phonemic 

awareness, phonics, vocabulary, fluency, and comprehension. TwA instruction is aligned to the 

classroom objectives being taught.  
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19) Restart Model. (For an LEA that applies to implement the restart model in one or more eligible 

schools) Describe the rigorous review process (as described in the final requirements) the LEA 

has conducted or will conduct of the charter school operator, CMO, or EMO that it has selected 

or will select to operate or manage the school or schools. 

 

N/A 

 

 

20) Timeline. The LEA must include a timeline delineating the steps the LEA will take to implement the 

selected intervention at the identified school.  

 

See Section E. 
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C. BUDGET: Include the FY14 LEA Application Budget form with this LEA Application Narrative. The LEA 

budget must indicate an amount of the school improvement grant the LEA will use each year in the 

school it commits to serve. 

 

In the FY14 LEA Application Budget form, provide a budget that indicates an amount of the school 

improvement grant the LEA will use each year to:  

 Implement the selected model in the school the LEA commits to serve; 

 Conduct LEA-level activities designed to support implementation of the selected school 

intervention models in the LEA’s schools; and 

 Support school improvement activities, at the school or LEA level,   

 

LEA Application Budget Form included with this application: 

X Yes  No 

 

Budget Summary 

 

The LEA must provide a budget that indicates the amount of school improvement funds the LEA will use 

in the school it proposes to serve and the funds it will use to conduct LEA-level activities designed to 

support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools, 

or priority and focus schools. 

 

If SIG funds will be used by the LEA/CMO, describe how the funds will be used to support SIG activities.  

 

See attached Budget Detail and Budget Summary Sheets… 

 

The Ouachita Parish School Board will utilize SIG funds to provide the following; 

 Provide Official/Administrative Personnel (50% FTE) 

 Provide Clerical/Administrative Assistance Services (50% FTE) 

 Provide Certified Teachers for After School Tutoring and Summer Academy 

 Provide Tutors/Paraprofessionals for classroom and after school homework assistance, and 

mentoring 

 Provide Transportation Services 

 Provide Stipends for Professional Development 

 Provide Substitute Pay for Professional Development 

 (Including all Benefits) 

 Contract Services for:  Mental Health Services; Activity Leaders, Project Director, Success for All 

Foundation, Professional Development, Project Evaluator, and minor upgrade to the infrastructure 

 Provide Travel for Conferences/Institutes/Workshops 

 Provide Admission Fees for Student Academic, Enrichment, Engaging Field Trips 

 Provide Classroom Materials & Supplies 

 Provide Technology for Classrooms 

 Provide Parent Center Technology and Supplies 

 Provide Computer / Math Lab Technology and Supplies 

 Provide Consumables for Classrooms, Parent Center, Computer/Math Lab, and Administration 

Offices 

 

 

 

49



 
 

Note: An LEA’s budget should cover three years of full implementation and be of sufficient size and 

scope to implement the selected school intervention model in each Tier I, Tier II, priority, or focus school 

the LEA commits to serve. Any funding for activities during the pre-implementation period must be 

included in the first year of the LEA’s budget plan. Additionally, an LEA’s budget may include up to one 

full academic year for planning activities and up to two years to support sustainability activities. An LEA 

may not receive more than five years of SIG funding to serve a single school. An LEA’s budget for each 

year may not exceed the number of Tier I, Tier II, and Tier III schools, or the number of priority and focus 

schools, it commits to serve multiplied by $2,000,000 

 

1. LEA/CMO Proposing a 3-Year Implementation Plan for a School 

 Year 1 Year 2 Year 3 
3-Year 

Total 

School-

Level 

Activities 

$ $ $ $ 

LEA/CMO-

Level 

Activities 

$ $ $ 

Total 

Budget 
$ $ $ $ 

Year 1 Budget: Full Implementation 

Year 2 Budget: Full Implementation 

Year 3 Budget: Full Implementation 

 

2. LEA/CMO Proposing to Implement a Model at a School on the First Day of the Upcoming School Year 

 

Year 1 

Year 2 Year 3 Year 4 
Year 

5 

5-Year 

 Total Pre- Implem. 
Full - 

Implem. 

School-Level 

Activities 
$1,044,514.35 $ N/A $838,033.35 $676,073.64 $693,538.51 $0.00 $3,252,159.85 

LEA/CMO-Level 

Activities  
$0.00 $0.00 $0.00 $0.00 $0.00 $ 0.00 

Total Budget $1,044,514.35 $838,033.35 $676,073.64 $693,538.51 $0.00 $3,252,159.85 

Year 1 Budget: Pre-Implementation / Full Implementation 

Year 2 Budget: Full Implementation 

Year 3 Budget: Full Implementation 

Year 4 Budget: Sustainability Activities (optional) 

Year 5 Budget: Sustainability Activities (optional) 
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3. LEA/CMO Proposing a Planning Year for a School  

 Year 1 Year 2 Year 3 Year 4 Year 5 
5-Year 

Total 

School-Level 

Activities 
$ $ $ $ $ $ 

LEA/CMO-

Level 

Activities 

$ $ $ $ $ 

Total Budget $ $ $ $ $ $ 

Year 1 Budget: Planning 

Year 2 Budget: Full Implementation 

Year 3 Budget: Full Implementation 

Year 4 Budget: Full Implementation 

Year 5 Budget: Sustainability Activities 
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D. ASSURANCES: Provide the following assurances as part of the application for a School Improvement 

Grant. 

 

The LEA must assure that it will: 

 

1) Use its School Improvement Grant to implement, fully and effectively, an intervention in each 

school that the LEA commits to serve consistent with the final requirements; 

2) Establish annual goals for student achievement on the State’s assessments in both 

reading/language arts and mathematics and measure progress on the leading indicators in 

section III of the final requirements in order to monitor each school that it serves with the school 

improvement grant, and establish goals (approved by the SEA) to hold accountable its schools that 

receive school improvement funds; 

3) If it implements a restart model in a school, include in its contract or agreement terms the authority 

to hold the charter operator, charter management organization, or education management 

organization accountable for complying with the final requirements; 

4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, 

to recruit, select and provide oversight to external providers to ensure their quality; 

5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, 

to sustain the reforms after the funding period ends and provide technical assistance to schools on 

how they can sustain progress in the absence of SIG funding; and, 

6) Report to the SEA the school-level data required under section III of the final requirements. 

LEA agrees to Assurances: 

X Yes  No 
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E. TIMELINE: Use the charts below to provide a brief timeline for implementation of the SIG intervention 

model at the school the LEA commits to serve. Include significant grant activities, budget items, 

deliverables, etc. Where applicable, specify any SIG-funded activities to be provided by the LEA. 

 

Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 
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Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 

The plan for implementation in 

Year 1 will be as follows: 

Preparing for Implementation 

Year 1 Materials  

Delivery of materials for school 

wide structures provided for start-

up including the New Leader’s 

Guide, the Leading for Success 

School wide Solutions Guide, and 

Getting Along Together classroom 

materials.  

Implementation Planning 

Success for All Foundation 

consultants will continue a review 

of district/school policies and 

procedures, and provide advice 

and possible solutions to school-

design issues such as school 

calendar and schedule 

development, budgeting, Board 

of Education (BOE) and 

collective-bargaining agreement 

issues, and developing 

partnerships with community 

resource organizations.  An initial 

two-day assessment will be 

conducted with district/school 

leadership, community 

organizations, collective-

bargaining organizations, and 

BOE representation.  This 

assessment will allow consultants 

and district/school leadership to 

November 2015 – January 2016 

 

 

 

 

 

 

 

 

 

 

November 2015 – June 2016 

 

 

 

 

 

 

November 2015 – June 2016 

Staffing:  Project Director, Project 

Facilitator, Professional 

Development Coordinator, 

Parent Action Coordinator, 

Admin. Assistant, Teacher 

Stipends, Tutor/ Paraprofessionals, 

Subs, Bus Drivers, Custodians: 

 

$464,380.00 

$148,193.35 (Benefits) 

 

Contract Professional Service: 

Success for All, Mental Health 

Services, Professional 

Development, Activity Leaders, 

Infrastructure Upgrades/Repairs. 

$238,800.00 

 

Materials & Supplies for: 

Classrooms, Parent Center, 

Computer/Math Lab 

 

$173,650.00 
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Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 

continue developing the plan for 

full implementation in Year 2. 

Shady Grove Elementary School 

will provide Success for All Project 

Facilitator (one individual) to 

coordinate and oversee planning 

activities, and act as a liaison with 

SFA.   

Introductory Workshops  

Success for All coaches will 

present New Leaders workshops 

for the superintendent, principal, 

the Success for All Facilitator, and 

the School wide Solutions 

coordinator.  Participants will gain 

an understanding of the school 

wide structures, including data-

based goal setting, progress-

monitoring tools, and instructional 

processes that form the SFA Pre K- 

5 approach.  

The Success for All point coach 

will conduct a Leading for 

Success planning kickoff meeting 

with the school’s Leadership 

team. This meeting will be at the 

school site in preparation for the 

program-introduction workshops 

that will be conducted for the full 

staff in Year 2.  

An SFA coach will present 

introductory workshops for the 

staff responsible for implementing 
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Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 

the School wide Solutions 

component.   

Program Implementation 

Implementation begins for the SFA 

component: School wide 

Solutions.  

Success for All coaches will visit 

each school throughout the year 

to provide coaching related to 

the School wide Solutions 

component. During visits, 

coaches will review progress 

relative to previously set goals 

and against previously selected 

progress metrics and will carry out 

observations of classrooms, 

discussions with teachers, reviews 

of student progress data with 

teachers and school leaders, 

reviews of implementation self-

assessments, and meetings with 

school staff responsible for school 

wide initiatives. Coaches are also 

available by telephone and e-

mail to check on progress, answer 

questions, and problem solve 

between visits.  

 

Delivery of materials 

New Leaders workshops for 

superintendent, principal, 

facilitator, School wide Solutions 

November 2015 
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Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 

coordinator  

Leading for Success training with 

Leadership team (All members of 

the school Leadership team 

attend this training.) 

School wide Solutions introduction 

(superintendent, principal, 

Turnaround Officer/SFA facilitator, 

School wide Solutions coordinator, 

and School wide Solutions team 

members) 

Planning for upcoming site visit to 

strengthen implementation and 

build leadership capacity (via 

phone conference or webinar)* 

Leading for Success quarterly 

review Implementation visit and 

School wide Solutions teams 

support (School wide Solutions 

teams’ members): 

•  Meeting with principal 

•  Leading for Success 

•  Setting targets 

•  Reviewing data 

•  Meet with subcommittees of    

   School wide Solutions   

   components to review goals. 

•  Discuss the structure of a  

    Leading for Success quarterly   

    meeting. 

January/February 2016 

 

 

SFA Conference: Attendance at 

three-day Experienced Sites 

Conference for Principal, 

Turnaround Officer/SFA Facilitator, 

School wide Solutions Coordinator  

 

Experience Site Conference 

February 2016 

 

 

 

 

January  2016 

Travel: $3,813.00 SFA Conference 

 

 

 

 

Travel: $6,294.00 Experience Site 

Conference 
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Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 

 

New Leader Institute 

 

Site Visits by Project Director, 

Project Facilitator, & 

Administration 

 

July 2016 

 

November 2015 – June 2016 

 

$4,844.00 

 

$1000.00 
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Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Additional professional-

development opportunities for 

staff 

 

Leading for Success quarterly 

review 

 

Implementation visit and School 

wide Solutions teams support 

(School wide Solutions teams’ 

members): 

• Coaching 

• Leading for Success 

• Contract planning 

• Review accomplishments. 

• Review results. 

• Review goals and direction for  

   The next year. 

• Celebrate! 

 

After School Tutoring & Summer 

Academy 

 Recruit teachers, tutors, 

paraprofessionals and 

other staff 

 Purchase materials and 

supplies 

 Align curriculum 

 Review data for student 

selection 

 Plan enrichment activities 

 Collaborate with 

community partners 

 

Design and set up a Parent 

April/May 2016 
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Year 1: 2015 - 2016 School Year 

 
Intervention Activities 

 
X Check here if Year 1 is for Planning 

X Check here if Year 1 is for Pre-Implementation 
 Check here if Year 1 is for Full Implementation 

Activities Timeline Costs 

Center 

 

Plan and attend educational, 

enrichment, and engaging field 

trips for students. 

 

November 2015 – January 2016 

 

 

 

$3,540.00 
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Year 2: 2016 - 2017 School Year 

 
Intervention Activities 

 
Year 2 is for Full Implementation 

Activities Timeline Costs 

The plan for implementation in 

Year 2 will be as follows: 

 

Beginning Implementation 

 

Year 2 Materials  

Materials delivered for the 

Curiosity Corner, KinderCorner, 

Reading Roots, Reading Wings,  

and PowerTeaching Math 

components.  

 

Online Tools  

Login passwords for all staff 

members and administrators 

are provided for the online 

SFAF Resource Centers that 

provide tools to track student 

progress on both classroom 

measures and formal 

assessments throughout the 

year and provide a wide 

variety of reports. In addition, 

teachers and school leaders 

will have access to webinars, 

tutorials, instructional resources, 

and members of the Success 

for All Foundation community 

for implementation support. 

The Resource Centers also 

include support for SFAF 

classroom interactive 

whiteboard media.  

 

Workshops  

The Success for All point coach 

will conduct a Leading for 

Success planning meeting with 

the school Leadership team to 

review progress and set the 

 Staffing:  Project Director, Project 

Facilitator, Professional Development 

Coordinator, Parent Action 

Coordinator, Admin. Assistant, 

Teacher Stipends, Tutor/ 

Paraprofessionals, Subs, Bus Drivers, 

Custodians: 

 

$464,380.00 

$148,193.35 (Benefits) 

 

Contract Professional Service: 

Success for All, Mental Health 

Services, Professional Development, 

Activity Leaders,  

 

$172,500.00 

 

Materials & Supplies for: Classrooms, 

Parent Center, Computer/Math Lab 

 

$34,500.00 
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Year 2: 2016 - 2017 School Year 

 
Intervention Activities 

 
Year 2 is for Full Implementation 

Activities Timeline Costs 

stage for continuous 

improvement of 

implementation and student 

achievement. This meeting will 

be at the school site in 

preparation for the program-

introduction workshops. 

 

Success for All Coaches will 

deliver program-introduction 

workshops that present the 

schoolwide structures and 

instructional processes with an 

emphasis on preparing 

teachers to use the Success for 

All instructional tools and 

classroom materials. After a 

one-day whole-school 

overview, teachers meet in 

break-out groups, each guided 

by a SFAF coach, for 

introductions to Curiosity 

Corner, KinderCorner, Reading 

Roots, Reading Wings, and 

PowerTeaching Math.  

 

Program Implementation 

Implementation begins for the 

SFA components: Curiosity 

Corner, KinderCorner, Reading 

Roots, Reading Wings, and 

PowerTeaching Math. 

Implementation continues for 

the SFA component: 

Schoolwide Solutions. 

 

Ongoing Coaching  

Success for All coaches will visit 

each school throughout the 

year (approximately two to 

four days per month) to 

provide coaching related to all 
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Year 2: 2016 - 2017 School Year 

 
Intervention Activities 

 
Year 2 is for Full Implementation 

Activities Timeline Costs 

aspects of SFA PreK–5 

implementation. During visits, 

coaches will review progress 

relative to previously set goals 

and against previously 

selected progress metrics and 

will carry out observations of 

classrooms, discussions with 

teachers, reviews of student 

progress data with teachers 

and school leaders, reviews of 

implementation self-

assessments, planning for 

achievement growth, and 

meetings with school staff 

responsible for schoolwide 

initiatives related to prevention 

and intervention (such as 

attendance, parent 

involvement, and student 

referrals). Coaches are also 

available by telephone and e-

mail to check on progress, 

answer questions, and problem 

solve between visits. 
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Year 2: 2016 - 2017 School Year 

 
Intervention Activities 

 
Year 2 is for Full Implementation 

Activities Timeline Costs 

Delivery of materials 

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Leading for Success follow-up 

implementation:  

• Meet with subcommittees of   

    Schoolwide Solutions  

    components to review goals. 

• View an Intervention team  

    meeting if possible. 

• Discuss the structure of a  

    Leading for Success quarterly   

    meeting 

 

Faculty overview with faculty 

(Principal/Leadership team 

presents part of this day.) 

Program-introduction 

workshops (all school staff) 

 

August 2016  

Baseline assessment and 

implementation visit: 

• Regrouping 

• Initial coaching with all  

   faculty  

• Leading for Success  

• Meeting with principal 

• Setting goals 

August/September 2016  

Planning for upcoming site visit 

to strengthen implementation 

and build leadership capacity 

(via phone conference or 

webinar) 

 

Leading for Success quarterly 

review Implementation visit 

and Schoolwide Solutions 

teams support (Schoolwide 

November/December 2016  
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Year 2: 2016 - 2017 School Year 

 
Intervention Activities 

 
Year 2 is for Full Implementation 

Activities Timeline Costs 

Solutions teams’ members): 

• Assessment and regrouping  

   assistance 

• GREATER coaching practice  

   and modeling 

• Meeting with principal 

• Leading for Success 

• Setting targets 

• Reviewing data 

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Additional professional-

development opportunities for 

staff 

 

Leading for Success quarterly 

review 

 

Second quarter review – 

implementation visit: 

• Quality of implementation 

• Review second quarter  

    results. 

• Leading for Success 

• Meeting with principal 

• Reviewing progress of 

interventions 

 

Webinar training for Reading 

Roots teachers (online) 

 

Leading for Success follow-up 

implementation  

• Meet with subcommittees of  

   Schoolwide Solutions  

   components to review goals. 

• View an Intervention team  

    meeting if possible. 

• Discuss the structure of a  

    Leading for Success quarterly 

January/February 2017  
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Year 2: 2016 - 2017 School Year 

 
Intervention Activities 

 
Year 2 is for Full Implementation 

Activities Timeline Costs 

meeting. 

Attendance at three-day 

Experienced Sites Conference 

for principal, Turnaround 

Officer/facilitator, School wide 

Solutions coordinator 

 

2017 Experience Site 

Conference 

 

 

Site Visits by Project Director, 

Project Facilitator, and 

Administration 

February 2017 

 

 

 

 

January 2017 

 

 

 

August 2016 – June 2017 

$7626.00 

 

 

 

 

$6,294.00 

 

 

 

$1,000.00 

Planning for upcoming site visit 

(via phone conference or 

webinar)* 

 

Additional professional-

development opportunities for 

staff 

 

Leading for Success quarterly 

review 

 

Implementation visit and 

Schoolwide Solutions teams 

support (Schoolwide Solutions 

teams’ members): 

• Assessment and regrouping  

   assistance 

• Coaching 

• Leading for Success 

• Contract planning 

• Review accomplishments. 

• Review results. 

• Review goals and direction  

   for the next year. 

• Celebrate! 

 

April/May 2017 
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Year 2: 2016 - 2017 School Year 

 
Intervention Activities 

 
Year 2 is for Full Implementation 

Activities Timeline Costs 

After School Tutoring and 

Summer Academy is in full 

implementation 

 Academic remediation 

 Enrichment activities 

 Mentoring 

 Life skill lessons 

 

Parent Center is in full 

implementation 

 On-line education 

programs 

 Common core 

tutoring 

 Family Counseling 

 

Plan and attend 

educational, enrichment, 

and engaging field trips for 

students. 

 

August 2016 – June 2017 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

August 2016 – June 2017 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$3,540.00 
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Year 3: 2017 - 2018 School Year 

 
Intervention Activities 

 
Year 3 is for Full Implementation 

Activities Timeline Costs 

The plan for implementation in 

Year 3 will be as follows: 

 

Refining Implementation 

 

Year 3 Materials  

 

New materials for 

comprehension-strategy 

instruction, The Savvy Reader—

Predicting and The Savvy 

Reader—Questioning, are 

included for the Reading Wings 

instructional groups. Online 

Tutoring licenses are renewed.  In 

addition, consumable materials 

for Curiosity Corner, 

KinderCorner, Reading Roots, 

Reading Wings, and 

PowerTeaching Math may need 

to be replenished. 

 

Online Tools  

Login passwords for all staff 

members and administrators are 

provided for the online SFAF 

Resource Centers. In addition, 

teachers and school leaders will 

have access to new webinars, 

tutorials, instructional resources, 

and members of the Success for 

All Foundation community 

through discussion boards. The 

Resource Centers also include 

support for SFAF classroom 

interactive whiteboard media.  

 

Workshops  

The Success for All point coach 

will conduct a Leading for 

Success planning meeting with 

the school Leadership team to 

 Staffing:  Project Director, Project 

Facilitator, Professional 

Development Coordinator, 

Parent Action Coordinator, 

Admin. Assistant, Teacher 

Stipends, Tutor/ 

Paraprofessionals, Subs, Bus 

Drivers, Custodians: 

 

$394,510.00 

$127,616.64 (Benefits) 

 

Contract Professional Service: 

Success for All, Mental Health 

Services, Professional 

Development, Activity Leaders,  

 

$104,800.00 

 

Materials & Supplies for: 

Classrooms, Parent Center, 

Computer/Math Lab 

 

$34,500.00 
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review progress and set the 

stage for continuous 

improvement of implementation 

and student achievement. This 

meeting will be at the school site 

in preparation for the year 3 

refinement workshops for the full 

staff.  

 

Success for All Coaches will 

deliver refinement workshops 

that focus on areas in which 

improved implementation can 

accelerate student growth in 

achievement. 

 

Program Implementation 

Implementation continues for 

the SFA components: Curiosity 

Corner, KinderCorner, Reading 

Roots, Reading Wings, 

PowerTeaching Math and 

Schoolwide Solutions. 

 

Ongoing Coaching  

Success for All coaches will visit 

each school throughout the year 

to provide coaching related to 

all aspects of the SFA PreK–5 

implementation. Specific 

activities will be geared toward 

observing the levels of 

implementation of all program 

elements and utilizing classroom 

data and other assessments to 

identify opportunities for 

accelerating growth. Every visit 

will include meetings with school 

leaders, review of student-

progress and implementation-

progress data, review of 

Schoolwide Solutions data 

(attendance, parent 

involvement, and student 

referrals), selected classroom 

observations, teacher meetings, 

plans for continuous 

improvement, and a summary 

report. In addition, Schoolwide 

Solutions team members may be 

provided with refinement 

workshops and/or coaching. 

Coaches will continue to be 

available by telephone and e-
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mail to check on progress, 

answer questions, and problem 

solve between visits. 

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Program workshop refresher 

training sessions. 

August 2017  

Leading for Success follow-up 

implementation:  

• Meet with subcommittees of  

   Schoolwide Solutions  

   components to review goals. 

• View an Intervention team  

   meeting if possible. 

• Discuss the structure of a  

   Leading for Success quarterly    

   meeting 

August/September 2017  

Planning for upcoming site visit 

to strengthen implementation 

and build leadership capacity 

(via phone conference or 

webinar) 

 

Leading for Success quarterly 

review 

 

Implementation visit – quality of 

implementation and Schoolwide 

Solutions teams support 

(Schoolwide Solutions teams’ 

members): 

• Visit classrooms. 

• Quality of implementation 

• GREATER coaching practice  

   and modeling 

• Leading for Success 

• Meeting with principal 

• Reviewing progress of  

   interventions 

November/December 2017  

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Additional professional-

development opportunities for 

staff 

 

Leading for Success quarterly 

review 

 

Second quarter review – 

implementation visit:  

January/February 2018  
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• Quality of implementation 

• Review second quarter results. 

• Leading for Success 

• Meeting with principal 

• Reviewing progress of  

   interventions 

Attendance at three-day 

Experienced Sites Conference 

for principal, Turnaround 

Officer/facilitator, School wide 

Solutions coordinator. 

 

2018 Experience Site Conference 

 

 

Site Visits: Project Director, 

Project Facilitator, Administration 

February 2018 

 

 

 

 

 

Date: TBA 

 

 

 

August 2017 – June 2018 

$3,813.00 

 

 

 

 

 

$6,294.00 

 

 

 

$1,000.00 

Planning for upcoming site visit 

(via phone conference or 

webinar)* 

 

Additional professional-

development opportunities for 

staff 

 

Leading for Success quarterly 

review  

 

Implementation visit and 

Schoolwide Solutions teams 

support (Schoolwide Solutions 

teams’ members): 

• Assessment and regrouping  

   assistance 

• Coaching 

• Leading for Success 

• Contract planning 

 

After School Tutoring and 

Summer Academy is in full 

implementation 

 Academic remediation 

 Enrichment activities 

 Mentoring 

 Life skill lessons 

 

Parent Center is in full 

implementation 

 On-line education 

programs 

 Common core tutoring 

 Family Counseling 

 

Plan and attend educational, 

April/May 2018 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

August 2017 – June 2018 

 

 

 

 

 

 

  

August 2017 – June 2018 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$3,540.00 
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enrichment, and engaging 

field trips for students. 
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Year 4: 2018 - 2019 School Year 

 
Intervention Activities 

 
 Check here if Year 4 is for Full Implementation (Optional) 
 Check here if Year 4 is for Sustainability Activities (Optional) 

Activities Timeline Costs 

The plan for implementation in 

Year 4 will be as follows: 

 

Sustaining Implementation 

Quality 

 

Year 4 Materials  

Online Tutoring licenses are 

renewed. Schools may need to 

replenish consumables for 

Curiosity Corner, KinderCorner, 

Reading Roots, Reading Wings, 

and PowerTeaching Math. 

 

Online Tools  

Login passwords for all staff 

members and administrators 

are provided for the online 

SFAF Resource Centers. In 

addition, teachers and school 

leaders will have access to 

new webinars, tutorials, 

instructional resources, and 

members of the SFAF 

community through discussion 

boards. The Resource Centers 

also include support for SFAF 

classroom interactive 

whiteboard media.  

 

Workshops  

The Success for All point coach 

will conduct a Leading for 

Success planning meeting with 

the school Leadership team to 

review progress and set the 

stage for continuous 

improvement of 

implementation and student 

achievement. This meeting will 

be at the school site in 

preparation for the year 4 

 Staffing:  Project Director, Project 

Facilitator, Professional Development 

Coordinator, Parent Action 

Coordinator, Admin. Assistant, 

Teacher Stipends, Tutor/ 

Paraprofessionals, Subs, Bus Drivers, 

Custodians: 

 

$373,260.00 

$121,358.51 (Benefits) 

 

Contract Professional Service: 

Success for All, Mental Health 

Services, Professional Development, 

Activity Leaders,  

 

$95,823.00 

 

Materials & Supplies for: Classrooms, 

Parent Center, Computer/Math Lab 

 

$88,450.00 
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Year 4: 2018 - 2019 School Year 

 
Intervention Activities 

 
 Check here if Year 4 is for Full Implementation (Optional) 
 Check here if Year 4 is for Sustainability Activities (Optional) 

Activities Timeline Costs 

capacity-building workshops 

for the full staff.  

Success for All Coaches will 

deliver capacity-building 

workshops that focus on self-

assessment and planning for 

continuous improvement in 

student achievement based 

on the specific needs of the 

school. 

 

Program Implementation 

Implementation continues for 

the SFA components: Curiosity 

Corner, KinderCorner, Reading 

Roots, Reading Wings, 

PowerTeaching Math, 

Schoolwide Solutions. 

 

Ongoing Coaching  

Success for All coaches will 

conduct on-site support days 

at each school, distributed 

throughout the year. Specific 

activities will be geared toward 

observing levels of 

implementation of all program 

elements and utilizing the 

classroom data and other 

assessments to identify 

opportunities for accelerating 

growth. Every visit will include 

meetings with school leaders, 

review of student-progress and 

implementation-progress data, 

review of Schoolwide Solutions 

data, selected classroom 

observations, teacher 

meetings, plans for continuous 

improvement, and a summary 

report. In addition, Schoolwide 

Solutions team members may 
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Year 4: 2018 - 2019 School Year 

 
Intervention Activities 

 
 Check here if Year 4 is for Full Implementation (Optional) 
 Check here if Year 4 is for Sustainability Activities (Optional) 

Activities Timeline Costs 

be provided with refinement 

workshops and/or coaching. 

Coaches will continue to be 

available by telephone and e-

mail to check on progress, 

answer questions, and problem 

solve between visits. 

Deliver Materials 

 

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Program workshop refresher 

training sessions. 

August 2018  

Leading for Success follow-up 

implementation:  

• Meet with subcommittees of  

   Schoolwide Solutions   

   components to review goals. 

• View an Intervention team  

    meeting if possible. 

• Discuss the structure of a  

   Leading for Success   

   quarterly meeting 

August/September 2018  

Planning for upcoming site visit 

to strengthen implementation 

and build leadership capacity 

(via phone conference or 

webinar) 

 

Leading for Success quarterly 

review 

 

Implementation visit – quality of 

implementation and 

Schoolwide Solutions teams 

support (Schoolwide Solutions 

teams’ members): 

• Visit classrooms. 

• Quality of implementation 

November/December 2018  
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Year 4: 2018 - 2019 School Year 

 
Intervention Activities 

 
 Check here if Year 4 is for Full Implementation (Optional) 
 Check here if Year 4 is for Sustainability Activities (Optional) 

Activities Timeline Costs 

• GREATER coaching practice  

   and modeling 

• Leading for Success 

• Meeting with principal 

• Reviewing progress of  

   interventions 

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Additional professional-

development opportunities for 

staff 

 

Leading for Success quarterly 

review 

 

Second quarter review – 

implementation visit:  

• Quality of implementation 

• Review second quarter  

   results. 

• Leading for Success 

• Meeting with principal 

• Reviewing progress of  

   interventions 

January/February 2019  

Planning for upcoming site visit 

(via phone conference or 

webinar) 

 

Attendance at three-day 

Experienced Sites Conference 

for principal, Turnaround 

Officer/facilitator, School wide  

Solutions coordinator. 

 

2019 Experience Site 

Conference 

 

Site Visits by Project Director, 

Project Facilitator, and 

April/May 2019 

 

 

 

 

Date: TBA 

 

 

 

Date: TBA 

 

 

 

August 2018 – June 2019 

 

 

 

 

 

 

$3,813.00  

 

 

 

$6,294.00 

 

 

 

$1,000.00 
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Year 4: 2018 - 2019 School Year 

 
Intervention Activities 

 
 Check here if Year 4 is for Full Implementation (Optional) 
 Check here if Year 4 is for Sustainability Activities (Optional) 

Activities Timeline Costs 

Administration 

 

Additional professional-

development opportunities for 

staff 

 

Leading for Success quarterly 

review 

 

Implementation visit and 

Schoolwide Solutions teams 

support (Schoolwide Solutions 

teams’ members): 

• Assessment and regrouping  

   assistance 

• Coaching 

• Leading for Success 

• Contract planning 

 

After School Tutoring and 

Summer Academy is in full 

implementation 

 Academic remediation 

 Enrichment activities 

 Mentoring 

 Life skill lessons 

 

Parent Center is in full 

implementation 

 On-line education 

programs 

 Common core tutoring 

 Family Counseling 

 

Plan and attend 

educational, enrichment, 

and engaging field trips for 

students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

August 2018 – June 2019 

 

 

 

 

 

 

 

August 2018 – May 2019 

 

 

 

 

 

 

 

August 2018 – June 2019 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$3,540.00 
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