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1. Participants will engage in standards-aligned activities that promote the use of “just in 
time” support to address unfinished learning.

2. Participants will identify strategies for providing targeted math support and intervention 
to facilitate student learning.

 

3. Participants will learn how to use standards-aligned tools to support classroom 
instruction, acceleration, and intervention.

In this session ...
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Session Agenda

Timing Activity

5 minutes Welcome

10 minutes Opening Activity

5 minutes Workshop Goals/Objectives

5 minutes Introduction

30 minutes Hands-On Activity Session

15 minutes Making Connections

5 minutes Reflection/Questions

5 minutes Closing



Opening Activity
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Alex is training for his school’s Jog-A-Thon and needs to run at least 1 mile per 
day. If Alex runs to his grandma’s house, which is ⅝ of a mile away, and then to 
his friend Justin’s house, which is ½ of a mile further in the same direction, will 
he have trained enough for the day?  Show how you know. 

Identify any difficulties you anticipate some students might have with this task.

@Illustrative Mathematics Task (Grade 5)

Opening Activity
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● Engage in standards-aligned activities that promote the use of “just in time” support to 
address unfinished learning.

● Identify strategies for providing targeted math support and intervention to facilitate 
student learning.

● Learn how to use standards-aligned tools to support classroom instruction, acceleration, 
and intervention.

Goals for Today:



Introduction



Addressing 
Unfinished 
Learning

Unfinished learning 
refers to any 
prerequisite 
knowledge or skills 
that students need 
for future work that 
they don’t have yet.
Louisiana Important 
Prerequisite Math 
Standards 

https://drive.google.com/file/d/1siRCzqY6d0Jk88GJq9Fcjbr9MChF1D7F/view?usp=sharing
https://drive.google.com/file/d/1siRCzqY6d0Jk88GJq9Fcjbr9MChF1D7F/view?usp=sharing
https://drive.google.com/file/d/1siRCzqY6d0Jk88GJq9Fcjbr9MChF1D7F/view?usp=sharing


RECOMMENDATIONS FOR TARGETED MATH SUPPORT AND 
INTERVENTIONS

Common Misstep Recommendations
Blindly adhering to a pacing guide/calendar Use formative data to gauge student understanding and inform pacing

Halting instruction for a broad review Provide just-in-time support within each unit or during intervention

Trying to address every gap a student has Prioritize most essential prerequisite skills and understanding for 
upcoming content

Trying to build from the ground up or going back too far 
in the learning progression

Trace the learning progression, diagnose, and go back just enough to 
provide access to grade-level material

Re-teaching students using previously failed methods 
and strategies

Provide a new experience for students to re-engage, where appropriate

Disconnecting intervention from content students are 
learning in math class

Connect learning experiences in intervention and universal instruction

Choosing content for intervention based solely on 
students’ weakest areas

Focus on Major Work clusters from current or previous grades as it relates 
to upcoming content

Teaching all standards in intervention in a step-by-step, 
procedural way

Consider the aspect of Rigor called for in the standards when designing 
and choosing tasks, activities, or learning experiences

Over-reliance on computer programs in intervention Facilitate rich learning experiences for students to complete unfinished 
learning from previous or current grade

©Achieve the Core



Hands-on Activity Session



Exploring 
Coherence

When planning for Coherence, use the 

Coherence Map to trace content across the 

grades and design learning activities that 

support grade-level mathematics. Make 

connections explicit to students to support 

their developing thinking and 

understanding.

Explore the Coherence Map. 

Select the grade level of your choice. 

What do you notice? What do you wonder?

https://achievethecore.org/page/1118/coherence-map


LET’S TRY IT!



Let’s 
Revisit 
the 
Jog-A-
Thon 
task 14



Diagnose Gap and Prioritize



3-STEP APPROACH TO ADDRESS 
“GAPS” IN LEARNING
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Action Process
UNDERSTAND • Study the focus standards for upcoming instruction.

• Identify critical prerequisite skills and understand what students need to 
access grade-level content.

DIAGNOSE • Determine student understanding of prerequisites based on diagnostic or 
formative data

• Consider if gaps exist for the whole class or a small group.

TAKE ACTION • Whole class needs; plan to build needed scaffolds into upcoming lessons. 
If needed, adjust pacing calendar to add in additional lessons.

• Small group needs: plan differentiated instruction or coordinate to 
address gaps within intervention periods.

©Achieve the Core
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LDOE Acceleration Cycle

• Diagnose students’ unfinished 
learning of the prerequisite content 
knowledge and skills.

• Plan for the timing and content for 
acceleration support for all students.

• Deliver just-in-time, 
curriculum-aligned acceleration 
support.

• Monitor progress to adjust supports 
based on student performance.



18

Making Connections



Designing Shifts-Aligned 
Supports in the Mathematics 

Classroom



Instructional Shifts in Mathematics

FOCUS

Greater focus on 
fewer topics

COHERENCE
Linking topics and 
thinking across grade

RIGOR
Pursue conceptual 
understanding, 
procedural skills and 
fluency, and application 
with equal intensity.



● A fourth  grade student’s diagnostic data 
illustrates weaknesses in two clusters: 
○ 3.G.A. Reason with shapes and their 

attributes and  3.NF.A. Develop 
understanding of fractions as numbers.

● Where should you focus supports and 
why?



RECOMMENDATIONS FOR TARGETED MATH SUPPORT AND 
INTERVENTIONS  

Common Misstep Recommendations

Blindly adhering to a pacing guide/calendar Use formative data to gauge student understanding and inform 
pacing

Halting instruction for a broad review Provide just-in-time support within each unit or during 
intervention

Trying to address every gap a student has Prioritize most essential prerequisite skills and understanding 
for upcoming content

Trying to build from the ground up or going back 
too far in the learning progression

Trace the learning progression, diagnose, and go back just 
enough to provide access to grade-level material

Re-teaching students using previously failed 
methods and strategies

Provide a new experience for students to re-engage, where 
appropriate

Disconnecting intervention from content 
students are learning in math class

Connect learning experiences in intervention and universal 
instruction

Choosing content for intervention based solely 
on students’ weakest areas

Focus on Major Work clusters from current or previous grades 
as it relates to upcoming content

Teaching all standards in intervention in a 
step-by-step, procedural way

Consider the aspect of Rigor called for in the standards when 
designing and choosing tasks, activities, or learning experiences

©Achieve the Core



Consider alternative ways to re-teach when students struggle with new 
content.

How many of you have heard this before?

My students can’t subtract because they don’t know their addition facts.

My students don’t know their multiplication facts, so they can’t learn 
how to perform operations with fractions. … 

Re-Teaching Doesn’t Always Mean Repeating



Understand - Diagnose- Take Action

A more effective way to take action would be to re-engage students in learning their facts 
using tools and models - to help them develop thinking strategies for facts they don’t know.

Fact Fluency
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What are common misconceptions and/or misunderstandings 
students have related to place value?

Place Value
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Reflection

How do you think the three composing/

decomposing task helps build students’ 
conceptual understanding of place value 
concepts?



Questions
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Thank You
LKnighten@ebrschools.org 

mailto:LKnighten@ebrschools.org
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Thank you for attending today’s session. You can leave feedback on this 
session using the Teacher Leader Summit app. It takes less than a minute.

   

Session Feedback

How to leave feedback:
1. At the bottom right corner of your session window in 

the app, click on “Rate This”. 
2. In the window that pops up, choose the facial 

expression that reflects your experience.
3. You can also leave an optional comment in the 

window that pops up.
4. Click submit to finalize.


