
Diverse Learner Guide 

The goal of ELA is for all students to read, understand, and express their understanding of complex, grade-level texts. To 

ensure that all students, including those who struggle, are able to reach this goal, a teacher must support students 

throughout the instructional process. 

Support is central to the design of ELA Guidebooks and is made explicit through the inclusion of optional activities. This 

theory of diverse learner support was employed to develop many of the optional activities. Student-friendly directions 

create a consistent structure across all grades and lessons, which help students stay on track and understand what they 

need to know and be able to do at the end of each unit. Lesson look-fors and the culminating task exemplars set the bar 

for quality student work. The teaching Notes provide in-the-moment supports to break down the ideas and concepts in 

the activity and give suggestions for how to help students who need more support in achieving the lesson look-fors. 

The ELA Guidebook Approach to Support  12

The guiding principles of the ELA Guidebooks emphasize the need for flexibility and support during ELA instruction. 

Therefore, the optional activities and materials are designed to ensure support for all learners, including those diverse 

learners who learn in a different way and at a different pace than their peers. 

Based on this definition, all students can be classified as “diverse learners” at some point in the instructional process. 

Thus, when teaching ELA Guidebook lessons, teachers must understand the grade-level standards and and their 

students’ current ability to make instructional decisions that will ensure all students read, understand, and express their 

understanding of complex, grade-level texts 

Guiding Principles for Diverse Learners 

1. All students should regularly engage with rich, authentic grade-appropriate, complex texts. 

2. All students should have full access to grade-level instruction and engage in academic discourse and meaningful 

interactions with others around content, even with “imperfect” developing language. 

3. Rather than having different expectations for students based on their abilities, all students should have 

opportunities to meet the grade-level standards through appropriate scaffolds and supports. 

4. Instructional supports should not supplant or compromise rigor or content. 

5. Specialized instruction should build on and enhance what occurs during regular instruction. 

6. The instructional design and language should not get in students’ way of accessing lesson content. 

7. Students’ knowledge of another language should be seen as an ability and called upon as a way to support 

students as they develop and express their understanding in a new language. 

8. Language instruction should be integrated with reading and writing instruction and focused on understanding 

and communication. 
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