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Title 

Nature and Locomotor Movements

Time Frame 
30 minutes

Overview
Students investigate the ability to move and to travel though a space correctly without falling or colliding with other students. 

Standard

Creative Expression

	Arts Benchmark


	Use kinesthetic awareness, proper use of space and the ability to move safely.
	D-CE-E1


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students investigate locomotor movements while moving safely through a space. Students create different ways to travel across a given area. They generate their movements through discussion of movements found in nature (e.g., weather or currents).
	Grade-Level Expectations (GLEs)

	Grade 3
	Science

	49.
	 Describe climate patterns from recorded weather conditions over a period of time  (ESS-E-A4)


Interdisciplinary Connections

Students use kinesthetic awareness to generate movements found in nature.
Vocabulary  

free-flowing, balance, bound-flow, energy 
Materials and Equipment 

background music or nature sounds, open space where students can move
Prior Knowledge

Students have an understanding of moving safely through a general space.
Sample Lesson  

Students perform each of the following movements when cued by a signal: clapped hands or another signal - swing and stop and then glide and stop.
Students move freely (free-flowing movements are movements that cannot be stopped once they are started; continuous) through a space. When they hear the signal, students stop and balance on one leg (or on both legs) in a shape (geometric shapes, letters, etc.) of their choice. They move through the space with bound-flow (movement that is stoppable). When they hear the signal, they stop and balance on one leg (or on both legs) in a shape of their choice. Students alternate free-flowing movements through the space and bound-flow movements on signal. (Each time the teacher gives a signal, the students know to alternate or change their movements from free-flowing to bound-flow or from bound-flow to free-flowing.).

Students create a “weather dance.”

Randomly assigns students to the parts of the weather by using the following numbers:
1 = wind    2 = rain    3 = thunder    4 = lightning  

Students form groups. Each group should have a student representing each part of the weather. (Organize students into groups of four by counting the students off 1-2-3-4, 1-2-3-4, etc.). As students work in groups, they create movements that represent their randomly assigned part of the weather. Each student should create a short movement phrase that can be repeated several times exactly the same. 

Display the following terms for students to refer to when creating their movement phrase:
speed (fast and slow)

space (personal and general)

energy (light and heavy)

shape (large and small) 

levels (high, medium, low)

transitions (moving smoothly from one movement to another) 

axial movements (bending, swaying, reaching, pushing, pulling) 

locomotor skills (walking, running, skipping, etc.) 

(Remember that all four parts of the weather are represented in each group.)

The parts of the weather may be present in each dance as frequently as possible and in any order that the group desires (for example, rain, thunder, lightening, rain, thunder, thunder, rain, lightning, etc.). Each member must perform his/her movement phrase at least one time during the dance.

Group members create transition movements (locomotor movements preferably) from one part of the weather to the next. Each group creates an ending for their weather dance. Each group performs their weather dance so that other students can observe. The students observing sit on the floor or at their desks in a respectful manner while independently using a checklist to recognize the parts of the weather.

Sample Assessments
Formative 

Students improvise, create, and perform dances based on concepts of weather.
Students demonstrate audience behavior appropriate for a dance performance.

Students respond to the following questions verbally:
How does the dance vocabulary (time, space, energy, etc.) relate to your weather dance?

What did you observe while watching groups perform their weather dance?


Students create checklist for identifying parts of the weather.
Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.

Title 

Movement and Energy

Time Frame 
30 minutes

Overview
Students generate movements that demonstrate the use of energy. They create movements that show free and bound movements.   

Standard

Creative Expression

	Arts Benchmark


	Explore and demonstrate basic movements and the dance elements (space, time, and energy).
	D-CE-E2


Foundation Skills 
Communication, Problem Solving

Student Understandings 
Students explore the element of energy with concentration on how energy is used in movements. They use words from Rudolf Laban’s energy studies (flick, dab, press, punch, glide, float, wring, and slash) to create sentences/free form poetry. Students select two opposite words to explore energy and use them in a writing project. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	31.
	Write using standard English structure and usage, including:

· avoiding run-on sentences
· using verbs in the future tense 
· making subjects and verbs agree in sentences with simple and

      compound subjects and predicates (ELA-3-E3)


Interdisciplinary Connections

Students participate in a creative writing project about a dance composition.
Vocabulary  

free movements; bound movements; flick, dab, press, punch, glide, float, wring, and slash
Materials and Equipment 

various types of instrumental music with many different tempos, rhythms, sounds, etc.; an open space where students can move; paper or index cards; prepared checklist identifying vocabulary from Laban’s energy studies
Prior Knowledge

Students understand words of contrast (opposites). They are familiar with the vocabulary from Laban’s energy studies.

Sample Lesson  

Introduce the vocabulary from Laban’s energy studies. Direct students to write the vocabulary words (examples: flick, dab, press, punch, glide, float, wring, and slash) on index cards creating vocabulary cards, (view literacy strategy descriptions). Have the students work independently to brainstorm ways on how and when the words are used through everyday movement or through activities such as sports, recreation, or hobbies. Call on students to share the vocabulary and examples of movements with other students. Students add vocabulary that does not appear on their own lists as they share.

Students work in groups of four while creating sentences (poetry) using Laban’s energy vocabulary (use words identified from groups). Examples of sentences (poetry) include: I can float in the water; I like to glide on ice; I wring the water out of the towel, etc. Organize students into groups of four by counting the students off 1-2-3-4, 1-2-3-4, etc. While working in groups, students perform the following tasks. 
· create five sentences (examples notes above) using one energy vocabulary word in each sentence in order to retell the sentences

· express the sentences through movement within their groups- students should perform movements that resemble the energy word found in the sentence

· create five sentences using two energy vocabulary words in each sentence (example: I can float and glide in the water.)

· express the sentences through movement within their groups- students should perform both energy words from the sentence 

· share their sentence expressions (employing two energy vocabulary words) with other students

Students observe groups of students creating their sentences (employing two energy vocabulary words) with movement. As groups express their created sentences through movement, the observing students use a prepared checklist to identify vocabulary words from Laban’s energy studies. 

Sample Assessments  

Formative 

Observe students exploring the element of energy with concentration. 

Students create sentences/free form poetry by using vocabulary from Laban’s energy studies.
Resources 


Newlove, J. (2007). Laban for actors and dancers: Putting Laban's movement theory into practice:  a step-by-step guide. Routledge.
Title  

Guess That Movement 


Time Frame 
45 minutes 

Overview
Students play movement charades to identify movements and use basic dance vocabulary.

Standard

Critical Analysis 
	Arts Benchmark


	Observe and identify the basic movements in dance.
	D-CA-E1


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
Students perform other students’ choreography by identifying written dance vocabulary.

Vocabulary  

free movements; bound movements; flick, dab, press, punch, glide, float, wring, and slash
Materials and Equipment 

various types of instrumental music with many different tempos, rhythms, sounds, etc., open space where students can move

Prior Knowledge

Students have already created a dance phrase of five sentences using two energy vocabulary words in each sentence in a previous lesson.
Sample Lesson  

Students get into their original groups of four from the previous class and review their dance phrase of five sentences using two energy vocabulary words.  Allow each group time to perform their dance phrase for the class.  After each performance, students respond using proper dance vocabulary identifying basic locomotor and non-locomotor movements, energy words (such as flick, dab, float, glide, and punch), energy (sustained, percussive, vibratory), pathways, levels.

The presentation of dance phrases is followed by creating vocabulary cards, (view literacy strategy descriptions).  Distribute index cards to each group. Each group then records their dance phrases vocabulary/movement terms on their flash cards.  Groups then switch cards and practice other groups’ movements.  At the conclusion of the class, collect all the cards and the students play class charades.  One at a time, students select a card and execute the movement.  The class plays “Guess That Movement” to reinforce understanding of dance vocabulary.  

Sample Assessments  

Formative 

Students attentively observe and accurately describe the action and movement elements (such as direction, level, and pathway) using proper dance vocabulary. 

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.

Title 

Conflict Resolutions through Movement

Time Frame 
45 minutes

Overview
Students see dance as a way to communicate ideas to the audience/ viewer. Students create movements that convey their own thoughts and feeling. 

Standard

Creative Expression

	Arts Benchmark


	Recognize and explore dance as a way to create and communicate ideas and feelings.
	D-CE-E3


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship
Student Understandings 
Students create movement studies that show conflicts and resolutions. Students discuss and/or journal conflict between two people (Mom and student, teacher and student, student and student, etc.). They create frozen images of what people might look like in the middle of a conflict. Allow them time to investigate how these images might move. Students demonstrate their knowledge of abstracting movement though this study.
	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	30.   
	Identify a state issue and describe how good citizenship can help solve the problem (e.g., participation in an anti-litter campaign) (C-1D-E5) 


Interdisciplinary Connections

Students explore and create dances by acting out feelings of conflicts and resolution.

Vocabulary  

conflict, resolution

Materials and Equipment 

various types of instrumental music with many different tempos, rhythms, sounds, etc.; open space where students can move; five blank index cards for each group of students;
ten prepared conflict scenarios (each placed on index cards)

Prior Knowledge

Students understand “What is a conflict?” and how to resolve a conflict positively. 
Sample Lesson  

Students are placed in groups of four by counting the students off 1-2-3-4, 1-2-3-4, etc. Groups read the teacher-prepared conflict scenarios (placed on index cards). They discuss ways to resolve the conflicts in a positive manner. On the blank side of the index cards, students include a solution to the conflict. Groups then create their own conflict scenarios and write the scenarios on one side of the index cards. Students discuss positive solutions to resolve the conflicts and write their responses on the blank side of the index cards. 

Students create movements that show conflicts and resolutions. First, students create frozen images (angry, mad, hands on hips, shouting, etc.) of what people might look like in the middle of a conflict.

Second, students investigate using the dance elements to act out (perform) how these images might move. When creating their movement studies, students use the following dance elements with the first word as the conflict and the second word as the resolution: time (fast and slow movements), space (personal and general), energy (heavy and light), and shape (large and small). Students are also encouraged to use a variety of levels (high, medium, low), transitions (moving smoothly from one movement to another), axial movements (bending, swaying, reaching, pushing, pulling) and locomotor (walking, running, skipping, etc.) skills.

Groups perform their conflicts/resolutions (movement studies) while other students observe. The students choose which dance (as created above) they want to demonstrate to the class. The students observing identify the dance that is being performed—the conflict or the resolution. 

Sample Assessments  

Formative 

Students take an active role in a class discussion about interpretations of and reactions to a dance.

Students present their won dances to peers and discuss their meanings with competence and confidence.

Assess the students on the following:

Ability to resolve conflicts in a positive manner

Create movement studies that show conflicts or resolutions

Create frozen images of what people might look like in the middle of a conflict

Title 

Onomatopoeic Dancing
Time Frame 
50 minutes

Overview 
Students create onomatopoeic dances.


Standard

Creative Expression

	Arts Benchmark


	Explore the process of making a dance; improvise to create a dance phrase.
	D-CE-E4


Foundation Skills 
Communication, Problem Solving

Student Understandings 
Students make a dance. Students improvise to create a dance phrase. General space and personal space is used for creating dances. A variety of dance elements are included in the dances.
Vocabulary  

phrase (discussed in a previous lesson), onomatopoeia

Materials and Equipment 

various types of instrumental music, open space where students can move, cards

Prior Knowledge

Students are familiar with the dance element time with a focus on the change of speed.

Sample Lesson  

Introduce the literary term onomatopoeia (the formation or use of words that imitate the sound associated with something, e. g., buzz or hiss). Students discuss, generate terms and create a chart with examples of onomatopoeia. They create a class set of vocabulary cards (view literacy strategy descriptions). Distribute cards with examples of onomatopoeia on each card. They consider a movement for the word on their cards. Each student shares what he or she created. 

Collect the vocabulary cards and place students in groups of four. (Assign numbers 1-2-3-4, 1-2-3-4, 1-2-3-4, etc. to determine groups.) Each group is assigned to a different location in the learning setting. Distribute the onomatopoeia cards to each group. (Each student in each group has a card.) Group members place their onomatopoeic cards in any order that they wish. Group members create a movement for each onomatopoeic card and then practice the movements together as a group.  Each group performs their onomatopoeic movements with four counts of locomotor movements (walking, running, sliding, galloping, hopping, jumping, or leaping) as transitions. 
Groups perform their onomatopoeic dances for the class twice. The first time, the groups perform the sequence without the sound words. The second time the groups perform the sequence with the sound words. After the second time, group members freeze in position to end the dance. The sequence for the onomatopoeic dances is as follows:
Onomatopoeic card #1 movement with sound words

4-count locomotor movement 

Onomatopoeic card #2 movement with sound words

4-count locomotor movement 

Onomatopoeic card #3 movement with sound words

4-count locomotor movement 

Onomatopoeic card #4 movement with sound words

4-count locomotor movement 

Repeat the above sequence.
Onomatopoeic card #1 movement without sound words

4-count locomotor movement 

Onomatopoeic card #2 movement without sound words

4-count locomotor movement 

Onomatopoeic card #3 movement without sound words

4-count locomotor movement 

Onomatopoeic card #4 movement without sound words

4-count locomotor movement

Freeze in position to end the dance.

As an extension of this lesson, students find examples of onomatopoeia in classroom literature. Students create movements for each onomatopoeic word located in the literature.

Sample Assessments  

Formative 

Create a dance phrase, accurately repeat it, then vary it. 

Students define onomatopoeia and make a list of onomatopoeic words.

Title 

Onomatopoeia Takes Two


Time Frame 
Two 30-minute classes

Overview
Students make changes to try to improve dances previously created.

Standard

Critical Analysis 
	Arts Benchmark


	Identify and discuss basic ways of changing dance movements to improve a dance.
	D-CA-E5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students observe peer dance phrases, respond to teacher-created prompts, and make suggestions to improve the observed dance phrases.  

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	9.   
	Identify literary devices, including idioms and personification (ELA‑1‑E4)


Interdisciplinary Connections

Students identified onomatopoeias to use in their choreography. Students discuss ways to improve their onomatopoeia dances.

Vocabulary  

dance phrase (discussed in a previous lesson); onomatopoeia—word that produce sounds; sound words
Materials and Equipment 

various types of instrumental music, open space, onomatopoeia cards

Prior Knowledge

Students are familiar with dance elements. They know how to change the speed of movements (time). Prior to class, prompts are written on the board or provided in a student handout.
Sample Lesson  

Students return to their groups from previous lesson and select a recorder.  They review their onomatopoeic dance phrase and discuss the prompts listed on the board.  Sample prompts include the following:

· Body – What body parts did the dancers use?  Did they move one body part more than others?  If so, which body part?

· Shape – What shapes did you see?  Were they large or small?

· Space – Did the dancers move around the room or stay in one place?  Did you see any pathways? (straight, curvy, zigzag, diagonal, spiral)  Did the dancers use any levels? (high, middle, or low)

· Time – Did the dancers move fast, slowly, both?

· Energy – What kinds of energy do you see? (smooth, sharp, etc.)

After groups discuss their answers to the prompts, students review and rehearse their dances. Once all groups are finished rehearsing, groups perform one at a time, followed by class discussion. The audience offers suggestions of movements the group could change to make the dance better.  The recorder writes down suggested changes to the sequence.  

Students return to their groups and determine what changes they are going to make from the group discussion to improve their dance.  Each group must implement at least three to four changes. Groups will use the final ten minutes of class to determine changes and rehearse.  

On day two prior to the class, students return to their groups to finalize revisions to their onomatopoeic dances and rehearse.  The recorder writes down all changes. Groups perform their revised dance sequence.  Students then discuss what changes the group made to their dance and if they think the changes made the dance better.  They write their reflections on their dances and the changes made on a sheet of paper.

Sample Assessments  

Formative 

Students explore, discover, and realize multiple solutions to a given movement problem; choose an effective solution and discuss the reasons for that choice.
Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Focusing on Movement

Time Frame 
30 minutes

Overview
The students create dances that incorporate “focus.”
Standard

Creative Expression

	Arts Benchmark


	Execute improvised and set movement patterns with concentration and focus individually and in groups.
	D-CE-E5


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Elements of focus are incorporated in dance phrases. Dance patterns using a variety of dance elements are included into the dances. 

Vocabulary  

concentration 

Materials and Equipment 

various types of instrumental music, open space where students can move
Prior Knowledge

Students know how to move safely through the classroom.

Sample Lesson  

Students and teacher walk in a general space. Point to various items (desk, book, door, etc.) in which the students focus. Students continue to walk in general space as they independently point to items in the room on which they continue to focus. One student can be chosen to act as the leader and call out objects for the other students to freeze and show focus. Students point to objects using various body parts (left hand, right knee, etc.) then focus on the selected body part allowing that body part to move freely (example: student points to the elbow). Then the student begins investigating how many ways he or she can move the elbow or whatever body part chosen. 

Students independently create a 32-count dance phrase that incorporates these movements in the following ways: (1) move slowly to a chosen focal point in the room (chair, board, light, etc…), (2) move quickly to a different focal point, (3) change focus while searching for something in the distance, and (4) move while staying focused on the audience. Students repeat their dance phrase several times without changes. 

Select four to six students to perform their movement phrases together. Instruct the students that they are performing as a group and that they need to work together to avoid confusion or collisions.

After all students perform, students discuss each of the focus movements and how they felt performing them. Students can also identify peers that performed with great focus. Continue the discussion by suggesting that dancers need to remain focused during a performance and that the audience also demonstrates focus when observing a dance.   

Sample Assessments  

Formative 

Students demonstrate concentration and focus in performing movement skills.
Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.

Title

A Reason to Dance


Time Frame 
Three 45-minute classes 

Overview
Students gain an understanding that dance has been around from ancient and primitive times to present day. They investigate global reasons why people dance and still dance today.

Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions.
	D-HP-E1

	Recognize universal themes in dance and how dance communicates a universal language.
	D-HP-E5


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings 
Students investigate the purpose of dancing and reasons why people dance: ceremony, celebration, functional (harvest, hunting, work, planting), recreational, storytelling, and as an art form. They identify the purpose, or role, of a dance by giving the name or a visual representation of the dance.
	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	16.
	Identify and compare customs, celebrations, and traditions of various cultural groups in Louisiana  (G-1C-E4)

	57.
	Identify cultural elements that have contributed to our state heritage (e.g., Mardi Gras, Cajun/Creole cooking)  (H-1C-E4) 


Interdisciplinary Connections

Students recognize and discuss the role of dance in cultural/historical context by viewing videos of dances.  They create a dance expressing a celebration, ceremony, or special occasion.

Materials and Equipment 

images or slides of people performing the suggested types of dances, dance journal, index cards with one type of the six dances listed on each one, board or poster paper 
Prior Knowledge
Remind students of safety when moving in the dance space with other dancers. The students are aware of the responsibilities of both performers and audience.

Sample Lesson

Assign a number to each of the images and prepare answer sheets prior to class (see attached sample). 

1 Ceremony (e.g., creation myth, legend, marriage, birth, death, and healing) – sacred

Tribal dances, African, Indian, Native American, Aboriginal 

2 Celebration (e.g., holidays and other special events) - social

Mardi Gras celebration, birthday parties, weddings 

3 Cultural preservation (e.g., handing down stories) – belonging to a group of people

Cajun dance, Native American story dances, Hula

4 Functional (e.g., planting, harvest, hunt) – only performed at certain times of the year

African Tribal Dance or Native American Dance

5 Recreational (e.g., fun)—People at a party

Line dances

6 Artistic – taught by professionals, dancers attend classes

Ballet, Modern, Tap, Jazz

The classroom does not need any special set-up.  Write the opinionnaire (view literacy strategy descriptions), “People today dance for different reasons than people danced in the past,” on the board.  Students are directed to sit on the left side of the room if they agree with the statement and on the right side of the room if they disagree with the statement. Divide each side into groups of four or five.  Each group appoints a person to serve as recorder.  Groups list reasons they agree or disagree with the statement.  Students share their reasons for their choice.  Write the reasons for agreeing on one side of the board and the reasons for disagreeing on the opposite side.  

Distribute handouts listing the types of dance. Assign each picture a number, one through six. Students view the images of the different types of dances without telling them what the dance represents. Students write the number of the picture to its corresponding name of the type of dance on the left side of the word on the handout. After all the images have been shown and all papers have been marked, show each picture again and ask in which category the student placed it.  Students share which category they chose and why.  Identify the type of dance each picture represents.

Students view a short section of video of each type of dance.  After a brief discussion of all the types of dances, the students are divided into six groups.  Each group draws one of the index cards indicating the type of dance their group is responsible for creating and performing.   Each group creates a wordlist to describe the style they chose and write it in their dance journal.

As an extension of this lesson on the second day, push back the desk to form a dance space. Students review their word lists created in the previous class. Using the wordlist and information from the images and videos, each group creates a short movement sequence that reflects the style of dance chosen.  The segment is limited to only 24 to 32 counts, with each member of the group being responsible for eight counts of the sequence. If there are more than four students in a group, the dances will be longer.  

Students creating a harvest dance concentrate on the effects of weather on the harvest, the hopes of a good harvest, and the fear of a bad harvest when choosing movements.  Those creating a hunt dance focus on the type of animals being hunted and the environment where the hunt takes place. Those creating a ceremony or celebration dance must choose a specific holiday or special occasion.  Students creating an artistic dance select a style of the dance:  ballet, modern, jazz, or tap.  

Students continue practicing their movement sequences and then perform their dances for the rest of the class. At the end of each dance, the seated students place the number of the group beside the type of dance they think the group represented. Review the answers with the class. 

Sample Assessments  
Formative             

Students accurately answer questions about dance in a particular culture and time period.

The class revisits the opinionnaire and re-evaluates their original opinions.

The students’ observation and evaluation of the dances is discussed by the class as a whole.  The class determines if they matched the dances performed with the correct type of dance and check their forms.

Resources
Cruz, B. C. (2004). Alvin Ailey, Celebrating African- American culture in dance.  Berkley Heights, NJ: Enslow Publishing.

Mason, F. (1975). 101 stories of the great ballets. New York: Random House.
Images and information for this lesson may be found at the following websites:
http://www.adantadance.co.uk/Index.php 

www.inquiry.net/outdoor/native/dance/index.htm 

http://www.frenchquarter.com/history/SecondLine.php 

Why People Dance
1. Place the correct number of the picture beside the purpose of the dance listed.

2.  Place the performing group’s number beside the correct type of dance listed.

	Picture #

 
	
	Group #



	
	Artistic

	

	
	Celebration


	

	
	Functional


	

	
	Ceremony


	

	
	Cultural preservation


	

	
	 Recreational


	


Title    

Historical Party Dances – Minuet and Virginia Reel

Time Frame 
Three 45-minute classes 

Overview
Students can distinguish different types of “dance styles.” They learn about different cultural dances throughout different time periods.

Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize basic differences between dance styles and identify styles of dance in various cultures
	D-HP-E2


Foundation Skills 
Communication, Resource Access and Utilization, Citizenship

Student Understandings 
Students can distinguish the differences in Colonial American dances such as the minuet, waltz, polka, square dancing, and Virginia reel.
	Grade-Level Expectations (GLEs)  

	Grade 3
	Social Studies

	57.
	Identify cultural elements that have contributed to our state heritage (e.g., Mardi Gras, Cajun/Creole cooking)  (H-1C-E4)

	
	Mathematics

	40.
	Read, describe, and organize a two-circle Venn diagram (D-1-E) (D-2-E)


Interdisciplinary Connections

Students compare the dance styles of various cultures.

Vocabulary  

minuet, reel
Materials and Equipment 

CD or tape player, music sources, images, word grids, dance journal
Prior Knowledge

The minuet was a popular dance during the 17th and 18th Century of French origin.  It is done in a stately (not too fast) ¾ meter and is characterized by relative slow and graceful movement. Like most other dances of the time, it is done in an “open position,” meaning that the partners do not hold each other face to face.  It became one of the most important dances in high society and royal courts.  It went out of fashion around 1820.

The Virginia reel was a dance done in the 1800s by the country folk.  It is done in groups of five or six couples to a lively 4/4 rhythm.  The dance has many elements of the minuet and some added ones.  There are many different variations of the dance.

Sample Lesson  

Desks need to be placed around the perimeter of the room, creating an open dancing space. Introduce the minuet and show images of people dancing it (available on the web at the source listed in the resources) and relay the following information to the students. 

Students stand in two side-by-side lines facing across the center on the room. Half of the group stands on the right and the other half on the left.  Students in each line turn to face the opposite line of students.  The person standing across from each of them will be his/her partner.  

The minuet is done in the following sequence:  (Lead the students to walk through each step individually, then through the entire movement pattern with no music.)
Honor – face the partner and bow or curtsey

Right and left hand turn – partners hold right (or left) hands and make a complete circle around each other starting and ending in the same place.  

Two hand turn - Holding both hands, partners make a complete circle around each other starting and ending at the same place.

Lead out – the dancers will turn to face front and follow the leader of their line.  The leader on the right will make a right U-turn and proceeds to the far end of the line as the leader on the left makes a left U-turn and proceeds to the far end of the line. All dancers will follow their leaders.  Partners will meet at the far end, and then walk side-by-side back to their original places in the line.

Students practice the sequence – honor to the audience, honor to the partner, right hand turn, left hand turn, two hand turn, lead out, meet your partner, and return to place.  The dance begins again.  Play music and have the students listen to a short section.  Students then perform the dance with music.  

Students return to their desks and take out their dance journals, a form of learning log, dividing the page into half by drawing a line down the middle.   For this split-page notetaking activity (view literacy strategy descriptions), students will write a wordlist describing the minuet on the left side of the line.  Students brainstorm and suggest words and/or phrases that describe the dance and document them into their dance journal, using the right side of the page.

On the second day, review the minuet. Students are introduced to the Virginia reel.  Show images of people doing the Virginia reel and relay the following information regarding the dance. Discuss the elements of the minuet that are found in the Virginia reel.  Students form the same two lines as formed for the minuet. 

Introduce the “do-si-do” – facing each other, partners go forward passing each other right shoulder to right shoulder at the center of the two lines. Pass on the right side of their partner; students step side to the right. Students are now back to back; then students walk backwards to their original positions.  Arms are crossed over the chest.  The students practice the step. Another change from the minuet is the “swing”: instead of grasping hands, the students lock elbows and then complete a circle back to where they started. Students walk through the dance pattern.  Honor your partner, right elbow swing, left elbow swing, and do-si-do, with no music.

“Reel the set” – The head couple only (this is the couple on the front end of the two lines) face each other and join two hands and slide down the center of the set to the far end of the two lines and then slide back to their original place at the head of the two lines.  The head couple completes a right elbow swing but turns 1 ½ times around to face their opposite side.  The dancer from the right side will turn the first person in line on the left elbow swing, and the dancer from the left side will turn the first person in line on the right side with a left elbow swing.  They turn that person one time around and return to the center to meet their original partner with the right elbow swing. They then move back to the second person in line and repeat the pattern.  The dancers in the lines stay in their places in the line. The head couple then proceeds to the next couple in line and repeats the process.  This process continues until they reach the end.  After swinging the last couple, the head couple meets in the middle, join two hands, and slide back to their places at the head of the lines. The students will go through the pattern two or three times before moving on to the last section.

“Peel off” is the same as “lead out” in the minuet.  When the leaders meet at the far end of the lines, they face each other and join both hands holding them up “London Bridge style” to form an arch.  The following couples meet and go under the arch and reform the two lines.  The second couple now becomes the head couple, and the head couple is now at the far end, or the last couple.  The students will practice this step.  Each time the dance is repeated, the next couple becomes the head couple until all students have hade a chance to be the head couple.  The dance ends when the original head couple returns to the number one position.

Students go through the entire dance pattern one time with no music:  honor your partner, forward and back, right elbow swing, left elbow swing, do-si-do, reel the set, peel off. Play the music and students listen to a short section.  They then perform the dance to the music.

The students return to their desks and dance journals.  Students brainstorm and create a wordlist describing the Virginia reel and record the list on the right side of the page.  

On day three, the students review both dances. Discuss dances of today.  Emphasize that these dances like the minuet and Virginia reel are social dances found at parties and celebrations. Students compare and contrast the Minuet, the Virginia reel and dances of today.  Students look at the two lists in their dance journals and see if any words and/or phrases describe a dance of today.  

Students create a word grid (view literacy strategy descriptions) in their dance journals. In the left column are words describing the minuet, the Virginia reel and dances of today.  Students share wordlists. Students place these words across the top of the grid.  Draw a sample grid on the board to demonstrate how to fill in a grid.  Fill in the grid across with the words chosen.  The students fill in their word grids as demonstrated.  Beginning with the minuet, the students go across the grid placing a Y under the word if it describes the minuet and an N under the word if it does not describe the minuet.  Repeat the process with the Virginia reel and the column for “Dances of today.”   Ask the students to consider the following things: 1. Which words only described the minuet?  2. Which words described only the Virginia reel?  3.  Which words described them both?  4. Which words still describe dances seen today at parties?
Sample Assessments  

Formative 

Students perform folk dances from various cultures with competence and confidence.

Students accurately answer questions about dance in a particular culture and time period.

Students demonstrate the ability to work with a partner.

Using the words from their lists and grids, the students as a group create a Venn diagram comparing the two styles of dance.

Resources
All-time Favorite Dances. (1995). [CD]. Long Beach, NJ: Kimbo Educational. 

Essential Classics, Haydn: Symphonies, (1990). [CD]. The Cleveland Orchestra. New York: Sony Classical.
The following websites contain images suitable for this lesson:
http://www.superstock.com/search/Ballroom/art 

http://evobluestein.com/buena.html 

http://www.colonialmusic.ort/Resource/howtoMIN.htm 

Sample Word Grid
Historical Party Dances

	Dance
	fast
	slow
	turns
	smooth
	lively
	with partners
	alone
	old-fashioned
	fun

	Minuet
	n
	y
	y
	y
	n
	y
	y
	y
	y

	Virginia Reel
	y
	n
	y
	n
	y
	y
	y
	y
	y

	Today
	y
	y
	y
	y
	y
	y
	y
	n
	y


Title 

Martha Graham 

Time Frame 
60 minutes

Overview 
Students are introduced to famous dance pieces and to innovators and performers that have left an impact on the world of dance.


Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize great dance works, innovators, and performers who have shaped the history of dance.
	D-HP-E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students view and discuss works created by Martha Graham.
Vocabulary  

Denishawn, Appalachian Mountains

Materials and Equipment 
Martha Graham video, video player and monitor, map of the United States, CD/tape player, dance journals, and music sources 

Sample Lesson  

Remind students of safety issues when moving in the dance space. Share biographical information on Martha Graham: 
Martha Graham was born in 1894 in Allegheny County, Pennsylvania.  Athletic as a young girl, Graham did not find her calling until she was in her teens.  In 1911, the dancer Ruth St. Denis inspired her to dance.  She enrolled in an arts-oriented junior college, and later she made Denishawn her home.  By 1923, eight years after entering Denishawn, she was ready to branch out.  She took a position at the Eastman School of Music where she was given complete control over her classes and the entire dance program.  From 1938 to 1948 she created many of her great pieces.  The most famous was “Appalachian Spring” in 1944.  She often left grace and flow behind and used movement that was more jerky, trembling, and falling. She wanted to create strong emotions with her pieces.  Her work has been called powerful and moving.  She continued to create and teach until her death in 1991 at the age of 97.  

Students locate the Appalachian Mountain range area on maps. Students view ten to fifteen minutes of the video Martha Graham, An American Original in Performance, Part 3, Appalachian Spring.  Discuss the movements observed, the style of dancing, and the content of the video.  

Desks are pushed back to create a performance space.  Play one to two minutes of the music from “Appalachian Spring.” Students enter the dancing space and individually recreate a portion of the movement they observed in the video.  

Students return to their desks and get their dance journals. They are divided into smaller groups of four or five. Groups write down three or four questions about Martha Graham or her works that they would like to ask.    One group is selected to be the first “experts” for Professor Know It All (view literacy strategy descriptions). The first group goes to the front of the room. Each remaining group asks the “experts” to answer one of their group’s questions.  When each group has asked a question, they record the answer in their dance journals.  The next group then becomes the next group of “experts.”  The rotation continues until the rotation is complete and all questions have been asked and answered.
(Any significant choreographer or dance artist can be substituted in this lesson.)

Sample Assessments   
Formative 

Students identify and describe significant dance artists.

Observe the authenticity of the students’ choice of movement.  Students review the questions that were asked of the “experts.”
Students write a short paragraph describing how they think Martha Graham changed dance.

Resources

Martha Graham: An American original in performance, Part 3, Appalachian Spring. [Motion Picture]. 

 SEQ CHAPTER \h \r 1Reddman, R. (1998).  Martha Graham, A dancer’s life.  Boston: Houghton Mifflin Press.
Tracy, R. (2007). Goddess: Martha Graham’s dancers remember. New York: Limelight Editions.
Copeland, A. (1991). Appalachian Spring. On Copeland’s greatest hits: [CD] New York.
Title 

Martha Graham: Another Look

Time Frame 
30-minute class

Overview
Students view a dance and identify the main theme or story idea presented.

Standard

Critical Analysis 
	Arts Benchmark


	Identify the main theme or story idea presented in a dance.
	D-CA-E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students are able to identify the main idea or theme of a dance performance by analyzing the movements and technical elements.

Vocabulary  

main idea or theme

Materials and Equipment 

Martha Graham video/DVD, video/DVD player 

Prior Knowledge

Students have already completed the previous lesson, “Martha Graham.”  In the previous class, students have viewed Martha Graham, An American Original in Performance, Part 3, Appalachian Spring.   Discussion prompts are on the board or prepared on a handout.  Sample prompts include the following:  What is the main theme or story of the dance? List two examples from the dance to support your answer. (The themes are celebration and spring). Are there main characters in the dance? If so, name them.  How did the dancers’ moves help to tell a story?  Did the dance evoke emotions while you watched it? If so, which ones?  Describe what you saw, heard, and felt. Which part of the dance did you like the best and why? 
Sample Lesson  

Students review a short excerpt from Martha Graham’s “Appalachian Spring.”  Students return to their original groups from the Martha Graham lesson.  Each group reports what they observed during the dance, what the main idea or theme was, and why or why not did the dance tell a story.  As a class, students discuss their answers to the prompts written on the board. Allow ten minutes for group reporting.  Class concludes with an opinonnaire (view literacy strategy descriptions).  Students receive an opinionnaire handout (follows).  After all students have completed the opinionnaire, they discuss their answers and their reasons.  They add additional statements to the questionnaire for class discussion.

Sample opinionnaire:
What are your opinions about Martha Graham’s “Appalachian Spring”?
1. The dance did not tell a story.

Your reasons:

2. The music in a dance is important in establishing the main idea or story.

Your reasons:

Sample Assessments  

Formative 

Students take an active role in a class discussion about interpretations of and reactions to a dance. 
Students observe two dances and discuss how they are similar and different in terms of one of the dance elements.
Resources

 SEQ CHAPTER \h \r 1Reddman, R. (1998).  Martha Graham, A dancer’s life.  Boston: Houghton Mifflin Press.

Tracy, R. (1997). Goddess: Martha Graham’s dancers remember. New York: Limelight Editions.
Copeland, A. (1991). Appalachian Spring. On Copeland’s greatest hits: [CD] New York.
 SEQ CHAPTER \h \r 1Title 

Jobs in the Dance World

Time Frame 
45 minutes

Overview  
Students recognize available careers in the field of dance and compare the role and importance of dancers in various cultures through the ages.


Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize careers in dance and identify roles of dancers in various cultures and time periods
	D-HP-E4


Foundation Skills 
Linking and Generating Knowledge 

Student Understandings 
Students understand that there are many areas of dance in which a person may work other than as a dancer. They understand that the role of dancers holds an important place in cultures both past and present.
	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	     37.
	Identify the concepts of specialization (i.e., being an expert in one job, product, or service) and interdependence (i.e., depending on others) in the production of goods and services  (E-1A-E7)

	    38.
	Describe the requirements of various jobs and the characteristics of a job well-performed  (E-1A-E8)


Interdisciplinary Connections

Students identify the concept of “specialization” in dance careers. They describe the requirements of various jobs in the field.
Vocabulary  
performer, director, choreographer, designers, composer 

Materials and Equipment 
video equipment, videos, dance journals, board 

Sample Lesson  

There is no special classroom set-up for this lesson.  As the students enter the room, direct their attention to the opinionnaire (view literacy strategy descriptions) written on the board:  “If you can’t dance, you have no place in the dance world.”  Students who agree are directed to sit at the desks on the left side of the room, and students that disagree are directed to sit on the right side of the room.  Once the class is divided based on who agrees or disagrees with the statement, the larger groups are assigned to smaller groups of four or five. Students are allowed five minutes to come up with reasons that support their position.  For another five to seven minutes, students share and discuss their opinions regarding the statement.   

Students watch a video of dance.  Advance the video to the end credits.  Stop and start the video as needed for students to read the credits.  For the next seven to ten minutes, the students view the jobs they find listed in the credits.  Create a wordlist of major dance jobs on the board.  Students discuss what jobs exist and how they may be important to the dance world.  They are instructed to pay attention not only to the dancer but also to the things around the dancer that are necessary to the performance.  Students view the segment of video.

Students return to their original groups and review their original opinions to change or confirm their original opinions.   

For the last five to seven minutes, students share their thoughts and ideas with the rest of the class and discuss reasons that opinions changed or stayed the same.

Sample Assessments  

Formative 

Students identify and describe the role of dancers in various settings and cultures. 
The students revisit and revise their opinionnaire.

Each student writes a paragraph about a job in the dance world that they would find interesting and what the responsibilities of that job would be.

 SEQ CHAPTER \h \r 1Title 

Universal Dance Themes – Seasonal Celebration

Time Frame 
60 minutes

Overview   
Students recognize that there are universal themes in dance. Dance is a universal language that is used to communicate those themes.

Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize universal themes in dance and how dance communicates a universal language
	D-HP-E5


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings  
Students understand that dances from all cultures and ages use dance to communicate universal themes.
Vocabulary  
 theme, culture, communicate, gesture, celebrate, cycle

Materials and Equipment 
videos, images, board, dance journals
Prior Knowledge

Students discuss the season of spring in a science lesson. 
The orchestral suite, “Appalachian Spring,” is divided in eight sections, which Copland describes:
1. Very slowly. Introduction of the characters, one by one.
2. Fast. Sudden burst of unison strings starts the action. 
3. Moderate. Duo for the Bride and her Intended – scene of tenderness and passion.

4. Quite fist.  The Revivalist and his flock.  Folksy feeling – suggestions of square dances and country fiddlers.

5. Still faster.  Solo dance of the Bride – presentiment of motherhood.  Extremes of joy and fear and wonder.

6. Very slowly (as at first).  Transition scene to music reminiscent of the introduction.

7. Calm and flowing.  Scene of daily activity for the Bride and her Farmer husband.  

8. Moderate. Coda.  The Bride takes her place among her neighbors.  At the end, the couple is left “quiet and strong in their new house.” 

Sample Lesson  

For the first five to seven minutes, students discuss the season of spring:
What happens in the season of spring?  

Why is spring celebrated?  

What feelings, ideas, or themes do people connect to the season of spring?

As each question is discussed, record the answers on the board.  

After the discussion, share the following information with the students.  Pueblo “Hoop Dance” – The hoop represents the never ending circle of live.  It celebrates spring and the rebirth of nature that begins each spring.  Many tribal groups across North America used the hoop in traditional healing ceremonies, and the hoop's significance enhances the embodiment of healing ceremonies. Tribal healers and holy men have long regarded the hoop as sacred, and many have used it in their ceremonies. Visions and ailments were seen through some of these hoops by tribal holy men and women.  

Share images and video of the Pueblo “Hoop Dance” for five to seven minutes.  
After looking at the video and images, students discuss what they have seen for five to ten minutes:
What is the mood of the dance?  

What type of feeling and energy was used in the dance?  

Was there a story told in the dance?  

Why do you think this dance is connected with the spring? 

Relate the brief story about how “Appalachian Spring” is about springtime in the Appalachian Mountains that bring hopes of a future and prosperous life to a soon-to-be married couple.  The story told is a spring celebration of the American pioneers of the 1800s after building a new Pennsylvania farmhouse.  Among the central characters are a newly wed couple, a neighbor, a revivalist preacher, and his followers.

Students view the video of Appalachian Spring 20 to 25 minutes.

Following the viewing of the video, the students are asked to consider the same questions they did for the “hoop dance” in the same allotted time frame. 

Sample Assessments

Formative 

Students take an active role in a class discussion about interpretations of and reactions to a dance.

Students create a word grid (view literacy strategy descriptions) comparing the two dances that is to be entered in the dance journal or learning log.   A sample of the word grid is attached at the end of this lesson plan.  Across the top, the students assist the teacher in choosing spring themes and characteristics of the two dances.  If the dance displays that theme or characteristic, they will then place a Y for yes and, if not, an N for no.  The themes listed in the example are just suggestions. Students are encouraged to develop their own list.

Resources

Videos and images for this lesson may be found at the following websites:
http://natube.magnify.net/item/V1NX24J0ZZPN09J9?msg=Please+confirm+yuour+problem+report   

www.inquiry.net/outdoor/native/dance/index.htm 

www.nativeamericanlinks.com/postcards.htm  

Word Grid

Two dances that celebrate spring

	spring themes


	cycles
	new beginnings
	hope
	joy
	story line
	end of winter
	life

	Pueblo Hoop Dance
	
	
	
	
	
	
	

	Appalachian Spring
	
	
	
	
	
	
	


Title 

Elements of Movement
Time Frame 
Two 30-minute classes
Overview 
Students respond to a dance using correct language. Students demonstrate an understanding of appropriate dance vocabulary


Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize the dance elements and apply basic dance vocabulary.
	D-AP-E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students should be able to describe a dance or dance phrase in detail using correct dance vocabulary. They should be able to create written text to communicate a dance’s ideas and movements.

Vocabulary  
space, time, energy, line, circle, zig-zag, space, time, ripple  
Materials and Equipment 
soft and flowing music 
Prior Knowledge

Use of space, ripple —follow the movement pattern of the person who moved before you

Sample Lesson  
Students are seated in a straight line on the floor.  The one who sits at the end of the line creates a simple movement pattern reaching from the floor to the ceiling. As soon as the first person creates the pattern, the second person repeats the pattern; the third person continues the repetition of the pattern until the last person completes the pattern.  New patterns can be created by the teacher or a selected student. The first leader could also rise and step forward with any simple pattern that is desired.  The rest of the students could follow that pattern until they are all standing.  The leader creates a simple locomotor phrase in a zigzag pathway, like a snake. Students follow the leader, creating a ripple. A ripple is a repeat of the movement pattern of a previous person and then is repeated by the person after you. This pattern continues until all persons have done the movements.

Students discuss the dance elements—space, time, and energy—that were demonstrated during the ripple patterns. Some discussion questions could include the following: Was it easier to follow when the leader was moving fast or slowly (time)? Which energy words would you use to describe the movements?  Could you change the pathway? How would that affect the task?

Students are placed into trios. Each group changes the floor pattern, the timing, and the energy.  Students investigate the results when they change the timing, the space covered, and the use of energy. Each group then elects a speaker to verbally discuss the changes that were made.
Sample Assessments  
Formative 

Students write a response to the classroom discussion of the elements used, the elements changed, and their preferences. Students should support their choices.

Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title

Color Themes in Dance


Time Frame 
35 minutes

Overview 
Students investigate themes and moods associated with colors. They discuss how color-associated moods affect movements in dance.


Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance.
	D-AP-E2


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students show the appreciation of creative ideas of others. They explore the use of space and the appreciation of thoughts of others. They share reflections and meanings of words.  

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	43.   
	Compare ideas and points of view from a wide variety of media, including television, video, music, the Web, charts, and print materials (ELA‑4‑E6)


Interdisciplinary Connections

Students recognize and respond to themes and moods associated with colors. They compare ideas of beauty using videos of dance and music from various sources.
Vocabulary  

reflection, interpretation, sharing
Materials and Equipment 

construction paper or posters 
Prior Knowledge

Meanings or moods are associated with certain colors.  Students discuss the colors red, orange, yellow, blue, green, and violet and what they mean to them. They compare their ideas with those listed on the website.  
Sample Lesson  
Share colors and movement themes connected to colors. Allow students to discuss colors and generate additional themes that can be added to the list:
     
Red – hot, anger, crunch from biting into an apple

     
Orange – warmth, squeezing an orange
     
Yellow – sunshine, a lemon - sour

     
Blue – sadness, being cold, shivering, the sea
    
Green – growth, shape of a pear, life
     
Violet – soothing, scent of lavender, an orchid
Use construction paper and mark them to represent the above colors. Prior to class, place the pieces of construction paper in a bag and have each student pick a color. Using this technique, divide students into equal groups; if there are 24 students, there would be 4 of each color. Each group writes the associated themes on their perspective cards.  Students create a dance sequence based on their color theme.  Each student is responsible to create a pattern of movement to represent their group’s color.  Use the following list to direct the students:
1. All movements should represent the theme of the color.

2. Create a group shape for five seconds that resembles that color.

3. It must have one locomotor movement that allows the group to travel to a new area in the room.

4. In one movement, all of the dancers should face the same direction.

5. Another movement should have all students facing different directions.
6. The group must create a closure to allow the audience to identify the ending of the dance.

Groups should share their creations with the class, allowing the audience to guess which color is being represented.

Sample Assessments
Formative 

Students create a dance project that reveals understanding of color.

Students present their own dances to peers and discuss their meanings with competence and confidence. 
Students take an active role in a class discussion about interpretations of and reactions to a dance.
Students complete the opinionnaire (view literacy strategy descriptions) to recognize and respond to students dances.

Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

A glossary of dance terms may be found at the following websites:

http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
The following two websites contain information on colors:  

http://www.color-wheel-pro.com/color-meaning.html
http://www.paintquality.com/diy/content/design_2.htm               
Opinionnaire
Directions:  After each statement, write SA (strongly agree), A (agree), D (disagree) or SD (strongly disagree).  Then in the space provided, briefly explain the reasons for your opinions.

1. The idea of moving to the theme of a color was interesting to observe. _______

Your reasons:   
2. Your group’s color interpretation had the most interesting choreography. ________

Your reasons:  
3. Your group’s movement had the best creative ideas of words to help you to come up with a representation of your color. _________

Your reasons:

4. The idea of working with a color to create movement patterns helped you to view a new approach to choreography.   _____________

Your reasons:  
Title 

Words and Movements


Time Frame 
40 minutes

Overview
Students respond to a dance using correct language and demonstrate an understanding of appropriate dance vocabulary.

Standard

Aesthetic Perception 
	Arts Benchmark


	Identify and discuss how dance affects thoughts and feelings. 
	D-AP-E3


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge
Student Understandings  
After viewing a video of a dance, students compose a written response to what the dance made them think about and why.
	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	          33 c.
	Spell grade‑appropriate words, including common homophones (ELA‑3‑E5)


Interdisciplinary Connections

Students respond to a dance by using homophones to express thoughts and feelings.

Vocabulary  

improvisation; grouping- solo, duet, quartet; homophone; personal space; projection; locomotor; non-locomotor; axial
Materials and Equipment 

soft, classical music, video 

Prior Knowledge
Students view a video of a dance that has a person dancing alone (solo), two people dancing together (duet), and four people dancing together (quartet).
Sample Lesson  

Students view a dance video and discuss the differences in the grouping of dancers—solo, duet, and quartet. Students discuss which one they would most enjoy doing. List homophones on the board.  Explain how the words sound the same, but that they have different meanings. Students are placed in pairs. 

Present two words and students individually create a beginning shape. For example, present the word STEEL and students create one strong movement in one place (non-locomotor) that would represent the strength of STEEL, a heavy metal. The word STEAL is introduced and students move in a manner that they are taking something that does not belong to them all around the space (locomotor).  Students walk around the space. Call out the word and they decide whether to perform the stationary movement of STEEL or the motioned movement of STEALING an object.  

Students create a movement with their partner for each word and perform their movements for the class.  Students connect with another pair of students and share their shape and movements. Once the students are together in a quartet, they create another movement shape and phrase.

Students perform as a group first, as four soloists in the same performance area. Then the dance continues with two duets and is finished with their quartet movements. After students share their dances with the class, discuss how they felt when dancing. Students discuss how it felt dancing alone compared to dancing with a group.

Other words for extensions to this lesson include the following.
STAIR – climbing, locomotor pattern

STARE – looking, non-locomotor

BORED – not engaged, non-locomotor

BOARD – trying to break a board, locomotor

Sample Assessments  

Formative 

Students complete the opinionnaire to identify and discuss thoughts and feelings to students’ dances.

Students take an active role in a class discussion about interpretations and reactions to dance.

Students observe two dances and discuss how they are similar and different in terms of one of the dance elements (space, time, or energy).

Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill 

Examples may be found at Rebecca Rice dance videos or Florida Community College at Jacksonville has dance videos available to view through the iTunes U.   Access the video at http://deimos3.apple.com/WebObjects/Core.woa/Browse/fccj.edu.1373105433.
A glossary of dance terms may be found at the following websites:

http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Opinionnaire
Directions:  After each statement, write SA (strongly agree), A (agree), D (disagree), or SD (strongly disagree).  Then in the space provided, briefly explain the reasons for your opinions.

1. I preferred working in a solo pattern when I did not have to relate to another person._______

Your reasons:

2. I preferred working in a duet pattern when I was with one other person. _____

     Your reasons:

3. I preferred working in a quartet pattern when I was with three other people. ______

     Your reasons:

4. I preferred creating a movement that was one movement and was stationary. ______

     Your reasons:

5. I preferred creating a movement pattern that had more movement from one position to another.  ___________________

      Your reasons:

Title 

Blocks of Dancing


Time Frame 
40 minutes

Overview 
Students recognize many movement choices available to the choreographer through the use of “call and response.” They develop an understanding through selecting appropriate movement to complete a choreographic pattern.

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize that there are many possibilities and choices available in the process of creating a dance.
	D-AP-E4


Foundation Skills
Problem Solving, Citizenship
Student Understandings 
Students create a pattern of movements and learn how to follow the instructions of others.  They develop a sense of following the rhythmic patterns of others and recognizing the choices available in dance. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	38.
	Give and follow precise directions and instructions (ELA‑4‑E2)

	
	Mathematics

	             47.
	Find patterns to complete tables, state the rule governing the shift between successive terms, and continue the pattern (including growing patterns) (P-1-E) (P-2-E)


Interdisciplinary Connections

Students create dance movements using various patterns of movement.

Vocabulary  

dance phrase, call and response - a form of choreography, rhythm, space

Materials and Equipment 

music that is in common time (4/4)
Prior Knowledge

Students need a floor sectioned off into squares. Most classrooms have square tiles; if not, create square patterns with floor tape.  (Another variation - hula hoops to create circles.)

Sample Lesson  

Students clap to the beat of the music.  Students clap to the count of eight (example a).  Students clap half time, then only on the odd numbers, 1, 3, 5, 7 (example b).  Introduce “call and response.”  Clap a rhythm and then students repeat the same rhythm.
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Group students into 6 – 8 groups.  Students take a turn developing a rhythmical pattern moving either on the quarter note or the half note.  Using the squares in the room, students place their feet into a square to start the pattern. 

As an example, a student moves into the forward square on the count of one with left foot and together with the right foot on the count of two. Then the student moves to the square at the left on three and then back together for four. The student repeats the pattern to an eight note pattern.  A student (leader) creates the pattern. This is the call. The rest of the group (followers) repeat the pattern. This is the response. Students take turns being the leader in their group.

Lead the class through a discussion about the many ways they can step into the blocks. “Are there 4 different ways?” Once the class has reached the idea that there are infinite ways to move, ask the students, “How do choreographers decide the creation of their patterns?” Present the idea of patterns and present the process guide.

Sample Assessments
Formative 

Students demonstrate partner skills: copying, leading and following, mirroring. 

Students explore, discover, and realize multiple solutions to a given movement problem; they choose the most effective solution and discuss the reasons for their choice.

Students complete the progress guide (view literacy strategy descriptions) to recognize the many choices in dance.

Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
A glossary of dance terms may be found at the following websites:

http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Process Guide

Students create patterns by counting to eight. 

Students stepping on the 2, 4, 6, 8 rhythm but remaining still and performing axial movements on the word phrases

2,        4,        6,         8 

Meet me at the garden gate

2,        4,        6,         8

Promise me you won’t be late

2,        4,        6,         8

Students create the next lines of verse as a class, watching the rhythm of the words so that the poem flows in a 4/4 rhythm.

Title 

“La Raspa” Variation

Time Frame 
45 Minutes
Overview
Students create a dance and demonstrate knowledge of how a dance is created. Students practice the role of the audience in dance. 

Standard

Aesthetic Perception 
	Arts Benchmark


	Develop a basic understanding of the processes of creating, performing, and observing dance.
	D-AP-E5


Foundation Skills 
Problem Solving, Citizenship

Student Understandings  
After creating and then viewing each other’s dances, students discuss and decide if the choreography was set choreography or improvisational. They provide justification for their choices.
Vocabulary  

choreography, clockwise, counterclockwise, arch, improvisation, bleking step
Materials and Equipment 

plastic bottle, Mardi Gras beads

Sample Lesson 
It is recommended that the teacher be familiar with the Mexican “hat dance,” its history, and the colors of the Mexican culture (red, white, and green).

Using the components of the Mexican hat dance, students create their own pattern of movements associated with the common dance.   Two basic patterns of the Mexican hat dance/ La Raspa are walking or running and the Bleking Step (changing weight from one foot to the next three times, and then clapping twice).  Students do not have to be exactly correct with the changing of their weight from one foot to the other, but rather have fun exhibiting the energy used in the step.
The La Raspa involves the bleking step with either the man facing the woman, or with all dancers facing in a circle.  Since there may not be equal numbers of girls and boys, the dance could be most easily done in a circle.  

            Move from the weight on one foot to the other three times, clap, and then rest.

            Repeat.
Students walk to the left for eight counts and then walk to the right for eight counts.
Split the class into two groups; a student leader should be chosen in each group. Monitor each group as they work to create their own movements and add to the sequence. 

Students could
walk in two lines facing each other
create an arch with two students while the rest of the group walks or runs through
turn while doing the bleking step, or
any student-created moves can be added
Students choreograph their dance pattern with additions and changes. When the group is ready, props can be added (their beaded bottles).They could hit the ground or create a beat as their bottles lightly tap against other bottles.   They could walk together into the center of their circle and tap their bottles at a high level.

The class stays split into two groups. One group performs while the others are the audience. They discuss how patterns were created and how each groups’ choreography was different. Students discuss the differences in creating, performing, and observing dance.
Sample Assessments  

Formative 
Students verbally describe the process of creating their dances.
           
Students demonstrate audience behavior appropriate for a dance performance.
Students observe and discuss how dance is different form other forms of human movement (such as sports, everyday gestures).
Resources 
 Harris, J. A., Pittman, A. M., Waller, M. S, & Dark, C. L. (2000). Dance a while: Handbook for folk, square, contra, and social dance. Boston: Allyn and Bacon.  
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Sensing the Waltz

Time Frame 
35 minutes

Overview
Students discuss how it feels to dance to different beats or rhythms.   
Standard

Aesthetic Perception 
	Arts Benchmark

	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance. 
	D-AP-E6


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students respect the interpretation of others in the class and respect the use of individual space and learn how the waltz patterns differ from other patterns.

Vocabulary  
waltz

Materials and Equipment 
Cajun waltz music: Cajun Toujours, Grand Prairie Waltz, LaFleur et Basile, Maria’s Waltz
German waltz: All the Best from Germany, Schneewalzer (Snow Waltz), Bayrishcher Landler (Bavarian Waltz)
Prior Knowledge

Students are able to perform locomotor and axial movements safely and clap to a 4/4 beat.

Sample Lesson  

Students clap to a 4/4 beat to a popular selection of music such as “Mother-in-Law” by Ernie K – Doe, or “My Boy Lollipop” by Millie Small, or “Sugar, Sugar” by The Archies, etc.  Play classical waltz music and demonstrate clapping a 3/4 rhythm, accenting beat one. Students walk to a 4/4 beat around the room; the walk will resemble a march. Students walk in a 3/4 beat. Students discuss their feelings about walking and waltzing.
Students move a body part on each beat when playing the 4/4 rhythm.  Play a Cajun waltz and students move a body part on each beat of a 3/4 measure.  Play a classical waltz while students move a body part on each beat.  

Students discuss how it feels to move to each selection of music. They discuss how human movements can be influenced by listening to the music. Students decide which style of music and movement they liked best.
 Some suggested discussion questions are:
Why do you think that the Cajuns like to waltz?

Did you prefer regular walking or moving body parts to the 3/4 beat of the waltz?

Of all of the rhythms and energies expressed, which of the patterns did you most enjoy performing?

What is the difference between dancing and walking?
How is dancing different from other ways of moving?
Sample Assessments  

Formative 
Students observe and discuss how dance is different from other forms of human movement (such as sports, everyday gestures).

Teacher observation and class discussion

Students can write a response to the discussion questions.
Resources

Harris, J. A, Pittman, A. M. Waller, M. S., & Dark, C.L.  (2000). Dance a while (8th ed.) Boston: Allyn & Bacon. 

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Questioning Dance

Time Frame 
45 minutes, 2 classes

Overview
Students observe choreography and identify dance elements.

Standard

Critical Analysis 
	Arts Benchmark


	Identify basic examples of the dance elements in various works of dance.
	D-CA-E2


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students ask questions and respond to dance experiences to identify dance elements. 

	Grade-Level Expectations (GLEs)

	Grade 3
	English Language Arts

	42.
	Use active listening strategies, including:

· asking questions and responding to ideas/opinions

· giving oral responses, such as explanations of written and/or spoken texts (ELA-4-E5)


Interdisciplinary Connections

Students ask questions and respond to dance experiences. They give oral responses to student-generated questions concentrated on dance elements.

Vocabulary  

dance elements, space, time, energy, choreographic forms, AB, call and response, ABA, narrative
Materials and Equipment 
VCR or DVD, dance video 

Prior Knowledge  

Students have a basic knowledge of dance elements including space, time, and energy. They have discussed simple choreographic forms such as AB, call and response, ABA, and narrative. 
Sample Lesson  

Students begin with their normal classroom seating.  Introduce the dance video.  They are instructed to focus on and observe the dance elements found in the dance video. 

Key Dance element terms for discussion are as follows:

Space - shape, levels (high, middle, low), locomotor movements (walk, run, skip, hop, jump, slide, leap), non-locomotor movements (twist, reach, turn, lean, swing, push, pull, spin)

Time – speed/ tempo (slow, fast), repetition

Energy - qualities (sustained, percussive, swinging, suspend, collapse, vibrate)

Choreographic form - AB, call and response, ABA, narrative

Review terminology in above list and post the list as a resource for students while watching the video segment. Students view the dance video for at least 10 minutes or as time allows.  After viewing the video, students discuss what dance elements were observed. Create a wordlist including all dance vocabulary observed.

After discussion, students are placed in groups, three – five students per group. Assign each group a dance element or choreographic form. Students discuss what they observed in the choreography.  Each group assigns a recorder and lists everything pertaining to their assigned topic. Each group presents their observations to the class.

Students return to their groups and create questions for Professor Know It All (view literacy strategy descriptions). Each group develops four to five questions they would like to ask the other groups about the dance elements in the dance video. Once each group has their questions, they have the opportunity to come to the front of the class to be the “experts” and answer one of the other groups’ questions. 
Sample Assessments  

Formative 

Students attentively observe and accurately describe the action and movement elements in a brief movement study.
Resources

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Title 

Write about Form

Time Frame  
45 minutes


Overview
Students view a dance video or an excerpt from a dance video. They discuss the sequence or choreographic form and their personal observations.  

Standard

Critical Analysis 
	Arts Benchmark


	Recognize and discuss the sequencing of movements in dance.
	D-CA-E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students recognize and discuss the choreographic form used to sequence movements in a dance.

	Grade-Level Expectations (GLEs)

	Grade 3
	English Language Arts

	22.
	Write compositions of two or more paragraphs that are organized with the following:

      a central idea

      a logical, sequential order

      supporting details that develop ideas

      transitional words within and between paragraphs (ELA-2-E1)


Interdisciplinary Connections

Students compose two or more paragraphs to describe a movement sequence and the choreographic form found in a dance.

Vocabulary  

chorographic forms, AB, ABA, call and response, narrative

Materials and Equipment 

VCR or DVD player, dance video
Prior Knowledge

Students have a basic knowledge of choreographic form. Select a dance video for student viewing. The video needs to have a beginning, middle, and end, and show a particular choreographic form noted above.  Martha Graham’s “Appalachian Spring” or one of Isadora Duncan’s water studies are good choices.  Prior to viewing the dance video, write prompts on the board or give students prompts in a handout form.  Sample prompts are listed in the sample lesson. Select questions to use or create others to match the video shown.

Sample Lesson 
Review prompts listed on the board:
Choreographic Form- 
Does the dance have a beginning, middle, and end? Is there another choreographic form used? (AB, ABA, call and response, or narrative)

Body - How are the dancers using their bodies? What body parts are used the most? What shapes are being made with the body? How are the dancers using their bodies to balance?

Space – How do the dancers use the space? What levels did they use? What kinds of pathways did they travel? List some examples of the size of movements used?

Time – What was the speed of the dance? Fast or slow? Did the tempo change? What was the rhythm? Were there any repetitions?

Energy – What kinds of energy do you see? Which energy qualities were used?

Students view the dance or an excerpt of a dance for approximately ten minutes. Students are divided into groups of three to four students. Groups describe and list what they observed, using the prompts presented at the beginning of the class. Groups share their descriptions and lists with the class.

Students return to their desks and individually write descriptive paragraphs on choreographic form. Paragraphs should contain which movement sequences showed the beginning, middle, and end of the dance, which choreographic form was used, and what movements helped to communicate the choreographic form.  

Sample Assessments  

Formative 

Students observe two dances and discuss how they are similar and different in terms of one of the dance elements by observing body shapes, levels, and pathways.
Resources

Gilbert, A. G. (1992).  Creative dance for all ages. Reston, VA: American Alliance for Health, Physical Recreation and Dance.

Kogan, S. (1982).  Step by step. Byron, CA: Front Row Experience.
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
The following websites contain images and information about Isadora Duncan: http://www.isadoraduncan.org 
http://www.youtube.com/watch?v=6FemE2x8CWc 

Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

abstract –  To remove movement from a particular or representative context by manipulating it with elements of space, time, and force. Dance that is without a plot, character, or storyline.

American blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint.

angular – Sharp-cornered.

axial movements – Movements that are made in the same place with one part of the body anchored.

back of stage – The part of the stage that is farthest from the audience (upstage).

balance – Arrangement (symmetrical or asymmetrical) of proportionate parts so that equilibrium exists; manipulation of floor pattern, movements and dancers in relation to each other. 

ballet – The traditional style of [image: image2.png]


ballet, which stresses the [image: image3.png]


academic technique developed [image: image4.png]


through the centuries of the [image: image5.png]


existence of [image: image6.png]


ballet.

bleking step – Changing weight from one foot to the next three times, and then clapping twice.
canon - A choreographic form involving two or more dancers in which one dancer enters after another in exact imitation of the first; also called a round.

choreographer – A person who creates dances.

choreographic forms – Structures that a choreographer uses in the creation of dance.

climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 

composer – A musician who creates original music.

contrast – A principle of design referring to stark differences in movement.
costume designer – A profession where a person designs costumes for dance.
creativity –Making dances or other things in a new way or different way – to be able to see and plan in ways that are unique.

critic – A person who judges dance based on aesthetic principles.

culture – Traits of social groups. 

direction –  The movement from one point in the dance space to another.

director – Profession that is responsible for all aspects of a performance.

duet – Two dancers performing together.

elements – The components present in all movement: space and time with energy/force. 

emphasis – A principle of design that places importance on one aspect in a dance.
energy – An element of dance referring to force applied to movement.

ensemble – A group of performers.

ethnic dance – Dances that are usually created and performed by a specific group within a culture.

expression – Act of communicating thoughts or feelings using movements or actions.

expressive – To convey meaning or emotion.

flexibility – Able to bend repeatedly without damage or injury.

flocking – A variation on follow-the-leader.
focus– A central point of concentration, attention, or specific energy given to movement in space.

free – Movement that is loose. 

general space – The space where dancers are free to move.
gesture – A movement made with a part of the body to express meaning or emotion.

hero –The main character in a story.  Also called the protagonist.

hula – Ethnic dance from Polynesia. 

improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.

jazz dance –A style of dance that encompasses the forms of tap and swing.
kinesthetic sense – The ability of the body’s sensory organs in the muscles, tendons, and joints to respond to stimuli while dancing or viewing a dance.  
kinetic response – Responding with movement or physical action.

leading and following – 
leader – Effective communication of intended actions to the follower through one or more physical or visual connections.

levels – Refers to an element of dance, high, medium, low.

lighting designer – A person involved with a production who is responsible for the design of the lighting and lighting effects.
locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.

mirroring – Two students face each other; student A initiates the movement while student B follows, maintaining eye contact as appropriate.

modern dance – A form of dance that expresses complex emotions and abstract ideas.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. Movements may be percussive, vibratory, sustained, swinging, suspended, collapsing, or similar.
narrative – Choreographic form that tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

nonlocomotor – Any movement that is anchored to one spot.

observer – A person who views a dance or movement. 

pantomime – Acting without speaking using gesture and expression. 

pathway – The direction that a dancer moves across the floor.

pattern – Forms, lines, or symbols that move in a pre-arranged sequence.

personal space – The immediate space around a dancer that the student has control over.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.

postures – Body shapes using part of the torso and involving the spine.

principles of design – Refers to the concepts of repetition, balance, contrast, emphasis, and variety.

props – An article used by a dancer.

pulse – A beat underlying rhythmic patterns in music.
quartet – A group of four dancers performing together.

repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 

rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), and the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

sequence – The plan of the movement series in a dance to provide that each movement is a logical outgrowth of that which precedes it, thereby giving continuity, meaning, and order to the dance as a whole.

set designer – The person responsible for creating the look of a stage for a performance.
sets – Another word for scenery, the technical elements of a production which visually represent the setting of the production.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.

sharp – A type of movement energy that is abrupt and angular.

simultaneous – Movements that occur at the same time.
smooth – A type of movement energy that is smooth and connected.

social dance – A dance that is done for enjoyment.

solo – A feature dance performed by one dancer. 

space – The area occupied by the body as well as that area into which the body travels; an essential element of dance. 

spirituals – African-American style of religious folk song.

stage – The space where a dance is performed.
stage left – The left side of the stage from the performer’s point of view.
stage right – The right side of the stage from the performer’s point of view.
strong – A type of movement energy that expresses strength.

stillness – Dance quality referring to the absence of movement.
style – A distinctive manner of moving; the characteristic way a dance is done.
syncopated – Emphasizing unaccented beats in music.

tango – A stylized Latin American ballroom dance in 2/4 time.
technical elements – Music, lighting, and costumes are technical elements of dance.
theme – The subject of an artistic composition (e.g., love, healing, nature). 

theme and variations – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

time – The beat, pulse, rhythm, accent, duration, tempo of the movement. An essential element of dance.

tradition – Denotes dances that have arisen out of a particular culture.
transition – Subordinate connecting intervals that weld together material within a movement theme. A connective bridge between sections or parts of a dance.

trio – A group of three dancers performing together.

two-step tempo – Suggests the speed of the music.

unison - All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.

waltz – A dance in triple time in which a couple turns continuously while moving across a dance floor.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.

DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the dance elements (space, time, and energy) 

(1, 2)
	Use the dance elements to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the dance elements to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)
	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)


DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the dance elements and apply basic dance vocabulary

(1, 4)
	Understand the dance elements and apply expanded dance vocabulary

(1, 4)
	Understand the dance elements and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance

(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance

(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how dance elements are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how dance elements communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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