
Grade Four

Visual Arts

Table of Contents

Rainforest Mask (AP 2)
1



Victorian House Paintings (HP 5)
4
The Built World and Digital Photography (CA 3)
8
Mock Bug Batik (CE 1)
12
Worry Doll Drawings (HP 1)
15
Art Mobile (AP 5)
19
Multi-media Mandalas (HP 4)
23
I Spy a Lion (AP 3)
27
Graffiti … is it Art?  Is it a Sign of the Times? (CA 1)
30
The Art of Architecture! (AP 6)
34
Looking at Community, Past and Present (HP 3)
37
Paper Mosaic Self-Portrait (HP 2)
40
A Look at Self-Portraits (CA 4)
43
Around the World with Christo’s Fabrics (AP 4)
46
Allegorical Arcimboldo Portraits (CA 5)
49
Visual Arts Rubric
52



Glossary
53
Visual Arts Standards and Benchmarks 
57
Louisiana Foundation Skills
62
Title  

Rainforest Mask


Time Frame 
Five 30-minute art classes

Overview 
Students respond to the beauty of a feathered mask. Students draw sketches in their journals before designing a symmetrical rainforest mask using oil pastels. 

Standards

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of visual arts.
	VA-AP-E2

	Experiment to create various art forms, including art forms from other cultures.
	VA-CE-E4


Foundation Skills
Resource Access and Utilization, Linking and Generating Knowledge
Student Understandings
Students understand that cultural differences may be expressed in a variety of ways. They appreciate that beauty is revealed in many forms.  They develop sophisticated skills in the identification of beauty and taste in visual representations, and investigate an art form of a specific culture.

Vocabulary 
symmetrical, rainforest, visionary, organic
Materials and Equipment 
chart paper

pencils and erasers
oil pastels

scissors

glue 

white poster board

feathers

small squares of construction paper 

(assorted colors)

tongue depressors

paper towels 

low temp glue gun

glue sticks 

Internet access

Prior Knowledge 
Students have a prior understanding of symmetry. 
Sample Lesson 
After viewing the DVD - World Beneath a Canopy: Life and Art in the Amazon on the rainforest and discussing the culture of the indigenous people who live there, students view the photo of an Amazon feathered rainforest mask (30 minutes).
The following information is provided to assist students with the lesson.

Feathers are like gold in the rainforest. They are precious to the indigenous people because they use the natural resources found there to create their art. The best hunters get the best feathers and use them to design a variety of artistic creations including masks, headdresses, armbands, and jewelry. The feathered items are used in a variety of rituals and ceremonies in tribal customs. The hunters use all parts of the birds they kill for the feathers. All of the birds they hunt live in the canopy of the rainforest.
Students respond to these questions: (Answers are provided in italics.)
How would you describe what you see?
Could some people find this unpleasant? Why?

Is this mask art?

What does this mask mean to the creator?

Is this person an artist? Discuss. Yes, he or she is an artist because the creative process is being used to create the object.

Was this person a trained artist? More than likely, this technique was passed down from generation to generation, mother to daughter or father to son.

Is this mask beautiful to the maker?  It is probably very beautiful to the maker because this is his/her art.

What other resources are used in the mask? Other resources are wood, shell, feathers, and sinew.

Why did the artist use these resources? These are the materials available to him in the rainforest. 

Is this mask beautiful? 

Why do you think this is beautiful or why not?
Once the students have the background on mask-making and the rainforest, they are ready to create their own rainforest mask using oil pastels. In their journals, students sketch three versions of a symmetrical mask. Symmetry means both sides are alike, so the mask has the same design on each side (30 minutes). 
When the thumbnails are created, the students trace the mask pattern on poster board and then cut out the mask. The eyeholes are started by carefully poking a pencil into the eye shape, and making a starter hole with the scissors. The students then use pencil to lightly draw their favorite symmetrical thumbnail sketch on the mask (30 minutes). 
After approval, the students begin coloring the mask with oil pastels. Demonstrate how using short, choppy strokes, students create the feather design on the poster board mask. Students 

use a paper towel under their hands to prevent smearing. Also, colors should be used from light to dark with black being the last color applied (30 minutes). 
Use a low temp glue gun to add a tongue depressor for the handle at the bottom of mask.  Then, students add real feathers to the back of the mask making a semicircle of feathers around the face. Students should hold each feather down for at least 50 seconds to make sure each feather sticks. Use white glue and a small square of construction paper over the tip to hold the mask to the poster board. Students work to completion (30 minutes). 
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Sample Assessments   
Formative  

The student drew a symmetrical design on the mask.
Students respond to the works of others in their learning logs. Responses include descriptions of beauty and taste.
Visual arts rubric is available on the last page of this guide.
Resources 
Digital images and information related to the lesson may be accessed using the following sources:

http://news-service.stanford.edu/news/2005/june8/amazon-060805.html
http://www.glenbow.org/collections/museum/world/america.cfm
http://www.albany.edu/museum/wwwmuseum/amazon/images/DC0008L.JPG
http://www.albany.edu/museum/wwwmuseum/amazon/

http://www.rankinmuseum.com/amazon.htm
http://www.absolutearts.com/artsnews/2005/05/25/33029.html
Title 

Victorian House Paintings


Time Frame 
Four 30-minute art classes
Overview
After examining the works Henry Hobson Richardson and viewing the F.L. Higgins House, students discuss Victorian architecture and the role of the architect, as an artist, in society. 

Standard
Historical and Cultural Perspective

	Arts Benchmark

	Recognize professions in the visual arts and the role and status of the artist in various cultures and time periods.
	VA-HP-E5


Foundation Skills
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students demonstrate an understanding of the role that architects play in creating the built environment. Understandings of architects as artists emanate from studying architecture and its present and past impact on society.

	Grade-Level Expectations (GLEs)  

	Grade 4
	Social Studies

	67.
	Identify important historic figures from around the world and explain the impact of their contributions (e.g., Galileo, Madame Curie, Guttenberg)  (H-1D-E3)


Interdisciplinary Connections 
Students recognize and explain the impact that architects such as Henry Richardson have made on society, past and present.

Vocabulary  
Victorian architecture, background, foreground, middle ground
Materials and Equipment 
paints and brushes

paper towels/ rags

water containers

pencils, chalk, erasers rulers


examples of projects

white or manila drawing paper

Victorian house styles handout

book and / or examples Victorian architecture  

Victorian architecture
Prior Knowledge  
Students have experience using paint.

Sample Lesson

After examining the works of American, Victorian architect, Henry Hobson Richardson, and viewing the F.L. Higgins House, the students discuss the life of the architect (30 minutes). 
Henry Hobson Richardson was born in Louisiana in 1836. He built many types of structures including college buildings, homes, churches, courthouses, and libraries. He studied in Paris, attended Harvard, and began his career in New York. His style of architecture was called “Richardson Romanesque.”  He is known as the first American architect because of the quality and character of his architecture.

Other Richardson buildings are found online. Students discuss architecture and the role of the architect as a functioning artist in society. The discussion will include the following questions posed by the teacher. (Answers are provided in italics, when necessary.)
What is an architect? a professional artist who designs the built environment including the interior and exterior of buildings

Why do you think an architect is also an artist?

What do you see first when you look at the buildings of Henry Hobson Richardson? 

What shapes do you see? 

What kinds of decorative patterns and ornaments do you see? arches, cantilevers, gingerbread trim, etc.

Engage the whole class in the discussion of Victoria architecture (30 minutes).  
Named after Queen Victoria, this era of architecture uses many different styles:  Queen Anne, Second Empire, Italianate, Gothic Revival, and Eastlake. Other examples of Victorian houses are located online.  During the middle to late 1800s and early 1900s, there was an emerging middle class and an Industrial Revolution. People were moving out of the city centers to suburbs where neighborhoods were formed. The decorations inside and outside of houses were symbols of growing wealth and importance. 

While students view the images, lead a discussion by asking the following questions.  


Would you like to live in a house like this? Why? Why not?

Would your parents buy a house like this? Why? Why not?

Are there Victorian houses in your neighborhood or town? Where are they?

What do you want to remember about Victorian architecture?

Demonstrate how to draw and paint the Victorian house. Demonstrate and have students practice the various brushstrokes. Discuss drawing large and adding as many details as possible. Characteristics of Victorian architecture include arches, cantilevers, gingerbread trim, porches, iron railings, gables, slate roofs, and bay windows. Using tempera paint, demonstrate how to paint the design from foreground to background, big to little, bold to detail, and light to dark. 

Using chalk on paper, the students begin by drawing a house. The paper may be aligned vertically or horizontally, depending on the design. After the drawing is completed, check the overall design and size of the drawing before giving the students permission to begin painting.  Students use a variety of brushstrokes (dry brush, stipple) and tempera paint to outline and fill in the shapes. After all shapes are painted, the background and details are added to complete the composition. Use black paint to accent (30 minutes). 
After the artwork is completed, students use a graphic organizer (view literacy strategy descriptions) to describe their Victorian house painting. Students build vocabulary by using only adjective or adjective phrases in completing the organizer. Then, students write a paragraph describing the painting and how an architect is a visual artist and his status in the Victorian era (30 minutes).
Sample Assessments   
Formative 

Student participated in the discussion.

Student made decisions and solved problems while creating a Victorian house painting.

Student painted a Victorian house depicting characteristics of the architectural era.

Student completed the graphic organizer.
Student wrote a descriptive paragraph.
Visual arts rubric is available on the last page of this guide.
Resources 
Digital images and information related to the lesson may be accessed using the following sources: 
http://www.hillhousepublishing.com/book_sample.pdf
http://users.rcn.com/scndempr/dave/school.html
http://www.greatbuildings.com/architects/Henry_Hobson_Richardson.html
http://www.bc.edu/bc_org/avp/cas/fnart/fa267/hhr.html
http://architect.architecture.sk/henry-hobson-richardson-architect/henry-hobson-richardson-architect.php
http://www.GreatBuildings.com/buildings/F._L._Higginson House.html
http://www.britannica.com/EBchecked/topic/502649/Henry-Hobson-Richardson 
http://www.pbase.com/savannahga/victorian
http://www.woodlands-junior.kent.sch.uk/Homework/houses/victorian.htm
Brushstrokes
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Title  

The Built World and Digital Photography

Time Frame 
Six 30-minute art classes

Overview
Students use digital cameras to find aesthetically pleasing areas of their built environment to photograph in four different ways. After using photography to express their feelings, students review, reflect, and write about the digital image. They create a five senses poem.

Standards

Critical Analysis and Creative Expression

	Arts Benchmarks

	Express and explain aesthetic judgments about the created (built) environment.
	VA-CA-E3


	Explore and discuss techniques and technologies for visual expression and communication.
	VA-CE-E2


Foundation Skills  Linking and Generating Knowledge, Resource Access and Utilization
Student Understandings 

Students develop an awareness and appreciation of the built environment in their communities. They critically analyze the aesthetic importance of created objects and utilize techniques to communicate their value in contemporary society.

	Grade-Level Expectations (GLEs)

	Grade 4
	English language arts

	12.   
	Identify a variety of types of literature, including poetry and short stories, in oral and written responses (ELA-6-E2)


Interdisciplinary Connections 
By creating a five senses poem, the students not only identify this type of poem as literature, but also understand how to interpret a poem. 

Vocabulary  
image, digital image, viewfinder
Materials and Equipment 
digital cameras 

printer

paper

chart paper and marker 

highlighter

Five Senses Poem handouts

Prior Knowledge 
Students have experience using a digital camera. They have basic word processing skills. 
Sample Lesson 
After viewing a PowerPoint on Dorothea Lange’s images and the Depression, students discuss the information on Lange and her photography techniques. Students respond to these questions in their learning logs (view literacy strategy descriptions) (30 minutes).
How do Dorothea Lange’s images make you feel?

What do the photographs say to the viewer about the condition of these people and the Depression?  

How do people view these images today? 

Do people view these photos differently than they did 70 years ago? 

What kinds of feelings do these photos evoke in you?

Following the question and answer session, provide the following information on Dorothea Lange:
Born in 1895 in Hoboken, New York, Dorothea Lange was one of only a few well-known female American photographers who took pictures of people during a tragic part of American history. Her images recall the Great Depression, a time in America when many families were gravely affected by the country’s depressed economy.  Lange started out as a portrait studio photographer and later worked for the Farm Security Administration (FSA) as a photographer.  Her photos brought the plight of the migrant farmers and the poor to public attention. Students view Lange’s most well-known photo, Migrant Mother. 
After the historical information is shared with the students, lead a discussion of Lange’s work. 


How do you feel about Lange’s photos?

What did Lange capture in her photos?

Were all her photos up close and personal or were some of the pictures far away? How did this change the emotional feelings of her pictures?

Do you think Lange enjoyed taking these pictures? Why or why not?

In Migrant Mother, what do you think this woman was thinking?

Who was the migrant mother?   

After viewing Lange’s photos, the students watch the video Behind the Scenes Photography during the second class. This video gives the student ideas and tips about how to take pictures (30 minutes).  Explain how to take digital images (photos taken with a digital camera).
Stand still.

Brace arms against body to keep the camera steady.

Hold breath while clicking the shutter. 

Remain still while the photo is processing in camera.

Don’t be afraid to get up close to the subject.

Now, the students are ready to take digital images of the built environment. The built world includes all created objects, i.e., houses, streets, parks, stores, buildings that are a part of our community and world. As a whole class activity, brainstorm (view literacy strategy descriptions)  parts of our community’s built environment and record on chart paper. Now, use a highlighter and the brainstorming chart to identify objects the students see in the built environment at school.

For the third art class (approximately 30 minutes), assign students to groups of four and direct them to explore the school environment. Each student takes four pictures of a favorite part of the built environment at school. The student’s favorite part of the school may be in the office, on the playground, in the library, or in the art room, or it may be an object in one of these places that represents their feelings. The following additional guidelines for taking digital pictures will be followed:

Take photo up close to capture whole item in the viewfinder, the portion of the camera that you look through to see what is in the picture you are taking.

Take photo extremely close to capture details.

Take a photo from an unusual angle, from side, looking down, looking up or diagonally. 
When all photos have been taken, the images are uploaded to a computer. Students select their best photo, preferably the image that represents their feelings. This is the picture they will use to write about in the five senses poem. 

During the fourth art class (approximately 30 minutes), model writing the five senses poem with the class. Write the example on the board or provide a handout. 

Five Senses Poem

Going up Stairs 

I see stairs going up, up, up. 

I hear drumming of children’s feet. 

I feel the weight of my backpack. 

I smell soap from the little girl in front of me. 

I touch the banister as it leads me to the first day of fifth grade!

Now, the students as a whole class create a poem. Then, each student writes an individual poem using the digital photograph and the information below:

I see
I hear 

I feel 

I smell 

I touch

After students write the poems, proof the work. Then, students copy and paste their photo into Word, typing the poem underneath. Additionally, students change font, size, and color to add to the expressive quality of the photos. Students save their work to the desktop (30 minutes). 
In the final 30 minutes as a culminating activity, the class makes a book including each student’s photo and poem. 

Sample Assessments
Formative 
Students describe how different materials, techniques, and processes cause different responses.

Students use different media, techniques, and processes to communicate ideas and experiences.

In learning logs, students express and explain aesthetic judgments about their artistic choices. 
Visual arts rubric is available on the last page of this guide.
Resources 
Digital images and information may be found using the following sources:
http://www.americaslibrary.gov/cgi-bin/page.cgi/aa/writers/lange
http://www.amazon.com/gp/product/images/B00004RF69/ref=dp_image_0/103-1020651-0189422?ie=UTF8&n=130&s=dvd 

http://www.daveblumenkrantz.com/
http://www.cubekc.org/index.html
http://www.fcds.org/faculty/MaryThomas/PPT/Dorothea%20Lange_files/frame.htm
http://memory.loc.gov/pnp/fsa/8b29000/8b29500/8b29516v.jpg
http://www.mtsd.k12.nj.us/646020822151432730/lib/646020822151432730/Grapes_of_Wrath_PowerPoint.ppt
http://www.preventioninstitute.org/builtenv.html 
http://www.loc.gov/rr/print/list/128_migm.html
Title  

Mock Bug Batik

Time Frame 
Three 30-minute art classes
Overview
Utilizing web technology, video recordings, print materials, and batik materials, students create a mock batik. They learn the steps of the batik process and the history of the technique.

Standard

Creative Expression

	Arts Benchmark


	Explore and identify imagery from a variety of sources and create visual representations.
	VA-CE-E1


Foundation Skills
Communication, Resource Access and Utilization 

Student Understandings  

Students use a variety of sources in the process of conducting research and creating a visual composition. They develop an understanding of the comprehensive nature of gathering information on a subject in order to more accurately visually represent it.

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	41.
	Locate information using organizational features of a variety of resources, including:

· electronic information such as keyword searches, passwords, and entry menu features

· print materials such as indices, glossaries, table of contents, title pages, and map legends (ELA‑5‑E1)


Interdisciplinary Connections  

Students use a variety of sources to locate information on the batik process and create a batik bug design.

Vocabulary  
batik,  resist, color mixing
Materials and Equipment 
pencils 

ruler 

squeeze bottle

crayons 
water

blender 

alum

flour 

fabric markers (water soluble) 

pictures of bugs and batiks

muslin cloth (9 x 12”) pieces 

white paper (8 ½ x 11”)

Internet access

Sample Lesson 
In preparation for the lesson, tear or cut muslin material into 9 x 12 inch pieces.  Use 100% bleached or unbleached muslin that has not been laundered or treated with perma-press. Mix flour paste and put into squeeze bottles for mock batik. The paste is mixed until there are no lumps; a blender is useful for mixing. The recipe may be doubled or tripled using the following recipe.

1/2 cup flour 
1/2 cup water 
2 teaspoons of alum 

After viewing batik images and the batik process, students participate in a discussion of information about the batik process. They discover batik has been both an art and a craft for centuries. 

In Java, Indonesia, batik is part of an ancient tradition. The country produces some of the finest batik cloth in the world. Natural materials such as cotton and silk are used for the cloth, so that it can absorb the wax that is applied in the dye resisting process.   The fabrics must be of a high thread count (densely woven). It is important that cloth of high quality have this dense thread count so that the intricate design qualities of batik can be maintained. 
After exploring the history of batik and discussing the process, students answer the following questions posed by the teacher. (Answers are provided in italics.) (30 minutes)
What kinds of designs are usually found in batik?  geometric or freehand
How many recorded patterns are found?  What are the most common motifs? 
What is the “resist” that is used to create the pattern?

Now, the students view insects and discuss them.

What is entomology? the study of insects
Can you name the three main body parts of an insect? head, thorax, and abdomen

How many legs do insects have? six
What do insects use their antennae for?  detect odors and to feel

What is the process of change that insects go through from egg to adult called? metamorphosis

Students conduct independent research on the batik process and insects.  

Using the images from the entomology website and/or plastic models or found insects, students select an insect to draw on 8 ½ x 11 inch white paper.  They incorporate elements of design such as line, shape, texture, and balance in the drawing. The students color the drawing with crayons and tape a piece of muslin onto a piece of cardboard. Then, they transfer the insect drawing of insect onto the muslin, squeeze the alum mixture on the lines of the drawing, and color with fabric markers in between the lines. When dry, use fingers to remove alum resist. Mount or hang for display (30 minutes).

Sample Assessment

Formative  
Did the student create a batik bug design demonstrating understanding of application of elements and principles of design? 

Does the student design exhibit correct application of media and technology?

Did the student conduct independent research?

Can the student identify the steps in the batik process?

Visual arts rubric is available on the last page of this guide.

Resources   
Kerlogue, F. (2004). The book of batik. Singapore: Thames and Hudson.
Parker, N. W. (1987). Bugs. New York: Greenwillow.
Digital images and information related to the lesson may be accessed using the following sources:

www.serve.com/aberges/batikpag4.html

http://discover-indo.tierranet.com/batikpag.htm 



www.colostate.edu/Depts/Entomology/images/images.html
http://www.bijlmakers.com/entomology/begin.htmL
Title  

Worry Doll Drawings

Time Frame 
Five 30-minute art classes

Overview
Students identify cultural characteristics of the Guatemalan people. They create a still life drawing of worry dolls using the contour method. 

Standards 
Creative Expression, Historical and Cultural Perspective
	Arts Benchmarks

	Identify the subject, basic style, and culture represented by various works of art.
	VA-HP-E1

	Maintain a sketchbook or journal, or develop a portfolio.
	VA-CE-E7


Foundation Skills
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students understand that the traditions, beliefs, and ceremonies of a culture can be visually represented in a variety of ways. Students acquire knowledge of style and customs through analyzing works of art produced by a specific culture. Students understand the value of recording visual images in a journal.
	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	63.   
	Identify how dance, music, and arts of various cultures around the world reflect the history, daily life, and beliefs of the people  (H-1D-E1) 


Interdisciplinary Connections 
Students identify how the art of Guatemala reflects the history and beliefs of its people. 

Vocabulary  
contour drawings, cast shadow, value, texture, still life

Materials and Equipment 
colored pencils

paper clips

world map or globe 

newsprint paper (6 x 6)
white drawing paper (6 x 6)

construction paper (8 x 8)

light tables 

photos of worry dolls 

graphic organizer
Prior Knowledge 
Students use colored pencils and possess a basic understanding of the design elements of value and texture.
Sample Lesson 
Introduce the lesson by identifying the country of Guatemala on the world map or globe.  Using the composition The Market at Sololá by Lorenzo Gonzalez Chavajay, lead a discussion of the life of the folk artist and the customs and traditions of the culture (30 minutes).
Lorenzo Gonzalez Chavajay started painting late in his life. After retirement from public service, he began to generate visual art compositions that reflected the traditions and customs of his life in Guatemala. His attention to color and patterns make his work richly Guatemalan. Further, Chavajay is considered to be a folk artist because he was never formally trained in the visual arts. He died in 1996. 

While looking at the artwork, students respond to the following questions posed by the teacher. (Answers are provided in italics, when appropriate.)
What does it mean to be a folk artist? A folk artist is one who has not been trained as an artist. 

What are some of the characteristics of folk art? The work is colorful, simple, primitive, and depicts scenes of everyday life.
Who are some other primitive or folk artists?  Henri Rousseau, Clementine Hunter, and Grandma Moses 
What is happening in this folk art painting from Guatemala? 

How can you tell this painting is from a Latin America country?

What do the worry dolls and the people in the painting have in common? In order to respond to this question, students will look at pictures of worry dolls and discuss the legend of the worry dolls. 
Legend has it that if you tell the dolls your worries and place them under your pillow before going to bed, your worries will be gone in the morning. If more information is desired, see the website below.
After the discussion of the Worry Doll Legend, students work in pairs to create a graphic organizer (view literacy strategy descriptions) listing all the facts they have learned about Worry Dolls. (See the handout after the resources.)  After the students finish, they share one memorable fact with the pair next to them. Pairs then share the information with the class (30 minutes). 
During the next exercise, using actual worry dolls or pictures of worry dolls, as a model, students sketch a contour of the dolls with a pencil on newsprint paper.  The contour or outline drawing shows overlapping and cast shadows. Overlapping creates depth in a composition, and cast shadows show the shadow an object casts on the surface it is sitting on. Students create overlapping in their drawings by allowing one doll’s arm, dress, or leg to appear to be on top of another doll. See the attached drawing which shows overlapping (30 minutes).

Students paper clip the contour drawing to the white drawing paper, taking care to place the white drawing paper on top. Using the light coming through a window or a light table, students lightly trace the contour drawing. Now, students are ready to color the worry doll composition. 

During the next exercise, students color in the background using a heavy application of colored pencil. Then, color the dolls using a light to dark color progression.  Stress the use of a variety of drawing techniques (30 minutes).
•coloring  heavy 

•blending  colors by adding layers of one color over another 

•cross hatching  by crossing lines over one another

•using pointillism to create value (dots that are close together make a darker value and dots farther apart create a lighter value) 

Students work to completion by adding the color for the cast shadows in dark or black colored pencil. (The cast shadow is the shadow an object casts on the surface it is sitting on.) Adding simple facial features to dolls using a variety of skin tones and lines finishes up the design. 

Mount the drawing on 8 x 8” contrasting color of construction paper (30 minutes).
Sample Assessments   
Formative 

Check knowledge about worry dolls listed on the graphic organizer.


Check students’ use of light to dark progression when using colored pencils.
Students create a drawing showing at least four worry dolls with overlapping and cast shadows.

Visual arts rubric is available on the last page of this guide.
Summative
Show students artwork of various cultures they have studied. Ask students to identify specific works of art as belonging to particular cultures.

Resources 
Digital images and information related to the lesson may be accessed using the following sources:

http://www.crayola.com/educators/techniques/colored_pencils_techs.cfm
http://www.homeschoolarts.com/cp-l1-2.htm
http://www.spectrumwellbeing.co.uk/guatemalanworrydolls.htm 
 

http://worrydoll.com/index.php?main_page=index
http://www.e-scoutcraft.com/string/worry_doll.html
http://www.artemaya.com/images/lgc080_h.jpg
http://www.sciencejoywagon.com/kwirt/mayan/
http://www.mmwindowtoart.com/drawing/coloredpencil2B.html
Names: ______________________

[image: image2.wmf]
Title  

Art Mobile

Time Frame 
Four 30-minute art classes
Overview
Students create a descriptive mobile using yarn, sticks, crayons, markers, and index cards. They choose information from three art forms (dance, theatre, music or visual arts) to add to the mobile. The information is provided by the students in response to the question, “What is art?”

Standard

Aesthetic Perception

	Arts Benchmark


	Participate in guided inquiry into the basic question “What is art?” and share personal feelings or preferences about various works.
	VA-AP-E5


Foundation Skills
Communication, Linking and Generating Knowledge 

Student Understandings 

Students develop an awareness of the differing perceptions of the meaning of art. They understand that personal feelings and preferences of the consumer and producer are influenced by experience and knowledge. 

	Grade-Level Expectations (GLEs) 

	Grade  4
	Social Studies

	          41.
	Describe the benefits of increasing one’s skills and knowledge and various ways to do so. (E-1A-ES)


Interdisciplinary Connections 
As the students create mobiles, they discuss the importance of skills and knowledge needed to succeed in the arts. A discussion about life-long goals also occurs.

Vocabulary  
mobile, visual art, music, theatre, dance, literature

Materials and Equipment 
notebook paper

white card stock or poster board

crayons

markers

colored pencils

hole punch

yarn/string

sticks/ twigs or wooden dowels

Sample Lesson 
Initiate a discussion of art by asking the students to think about the question, “What is art?” The variety and similarities of answers will suggest that art has been defined in many ways by different people and cultures. Art embodies many ideas, skills, and processes (30 minutes). 
Art is a venue for different types of communication. Although art commonly refers to visual art such as painting, sculpture, or printmaking, it also applies to other art forms such as theatre, dance, music, and literature. Ask students if they have experienced art in different forms. Which ones? Where and how? 

The first part of this lesson requires the use of split-page notetaking (view literacy strategy descriptions).  This allows students to identify and categorize the information about these five different art forms - visual art, theatre, dance, music, and literature.

Distribute notebook paper and pencils. Students draw two vertical lines down the paper dividing it into three even columns.

At top of paper label column # 1     Art Form 
This column lists these five art forms: visual art, theatre, dance, music, and literature.
At top of paper label column #2     What I Know 

This column lists any information the student knows about this particular art form. It may include definitions, examples of artwork, artists associated with this art form, or favorite experiences.

At top of paper label column #3     What I Learned

This column lists any information the student will learn during research or discussion of this art form. This exercise will take approximately 30 minutes.  Students research in the classroom, library, or at home. 

Sample of split-page notetaking: 

Column #1    Visual Art

Column #2    Painting - adding color to a canvas with paint and brushes. My favorite painting is Sunflowers by Vincent van Gogh.

Column #3  
Painting can be done on any surface such as wood, paper, or objects. Clementine Hunter was a Louisiana folk artist who painted on bottles and cardboard. Sculpture is another kind of visual art. Clay can be used to create a sculpture. 

When the notes are complete, the students review them and select three art forms from the list. Using basic shapes (circle, rectangle, oval, square, triangle, heart), students tag their favorites by drawing a shape around the actual word in column #1. Example: Draw a circle around visual art, draw a heart around dance, and draw an oval around literature.
During the next exercise, students create a mobile. After viewing a mobile by Alexander Calder, the students create a mobile illustrating different kinds of art. A mobile is a form of sculpture invented in the 1930s by Alexander Calder and consists of a number of objects of various shapes suspended on wire that moves with the current of air. Calder was a U.S. artist that was trained as an engineer and broke new ground with these new kinds of sculpture. 

Distribute cardstock/poster board, pencils, crayons, markers, and colored pencils. The mobile includes three art forms and the matching information for each. Since a mobile turns and moves in the air, both sides will be decorated with the same or different information, images, etc. The students follow the procedure below (30 minutes).

1. Students make a card entitled, “What is Art?” that will hang from the mobile. They will write that question and decorate as desired. 

2. Students select the art form in column #1 that has a shape drawn around it. Draw and cut small, medium, and large pieces out of cardstock with the matching shape.

3. Punch a hole at the top and bottom center of each piece for mobile construction later.  

4. Students use these three pieces to illustrate the information in the three columns from the sample above. The small shape will be labeled with the words, visual art; the medium shape will have an image of a sunflower painting; and the large shape may have more visual art forms and an image of a sculpture. Descriptions, definitions or other information will also be written on these pieces.

 Students complete the project.
5. Give each student two sticks for the top or main piece of mobile. Sticks, twigs, or dowels can be used in this step. They join the two sticks together by crossing them and tying yarn around the center connection. The student cuts the yarn and ties a knot, then adds another long piece to act as the hanger.

6. Students tie yarn to the top section of the column #1 art form shapes and to different sections of the sticks. 

7. Students tie yarn to the top section of the column #2 what I know shapes and attach to the bottom of the matching art form.

8. Students tie yarn to the top section of the column #3 what I learned shapes and attach to the bottom of the matching art form.

9. Students tie yarn to the top section of the “What is Art?” card and attach to the 4th section on the mobile.

10. Hang Art Mobile.

Sample Assessments   
Formative  
Students respond to the following questions in their learning logs.

What are some examples of art forms?

What are some art forms that you experienced last week?

What are some art forms that you would like to experience?

What art form does a mobile represent?

Visual arts rubric is available on the last page of this guide.
Summative
Students identify different art forms in their everyday lives.

Students have an understanding of the arts as a broad communication source in our world. 

Students recognize and express personal feelings or experiences with art. 

Resources 
Digital images and information may be accessed at the following site: http://www.mobilesculpture.com/.
Title  

Multi-media Mandalas


Time Frame 
Four 30-minute art classes
Overview
Using various art media, students view, study, and create a mandala. They identify the similarities and differences between techniques and media.

Standard
Historical and Cultural Perspective
	Arts Benchmark


	Identify media used in works of art throughout history and recognize the importance of available resources.
	VA-HP-E4


Foundation Skills
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students understand that throughout history artists have used natural resources to create compositions.  They recognize that different materials require different tools and techniques; therefore, diverse results are produced.
	Grade-Level Expectations (GLEs) 

	Grade 4
	Mathematics

	29.   
	Identify, describe the properties of, and draw circles and polygons (triangle, quadrilateral, parallelogram, trapezoid, rectangle, square, rhombus, pentagon, hexagon, octagon, and decagon) (G-2-E). 


Interdisciplinary Connections 
The students identify and draw circles and polygons to create their mandala.

Vocabulary 
mandala, symmetry, geometric shapes, elements, principles of elements 
Materials and Equipment 
compass

ruler

colored pencils


tempera paint

acrylic paint

oil pastels 

watercolor paints and brushes

painting paper (newsprint, art paper)

Prior Knowledge 
Students know symmetry and measurement. Students have used math compasses.
Sample Lesson  

Students view mandalas and learn their history and uses (30 minutes).  The following is background information for the teacher to use in assisting the students:  
Mandalas (circular designs) have a Hindu origin but represent the ideas and beliefs of many other cultures, especially Indian religions such as Buddhism. 

Mandalas, made in a geometric pattern, represent the universe or the circle of life, and they can be seen as a symbolic representation of self.  Some mandalas are used in spiritual rituals for healing and meditation purposes; some are made solely for beauty. With the use of many colors, mandalas can be made from a variety of materials such as sand, pebbles, rocks, flowers, and clay. View an example of a mandala created with photographs of a tree fungus.

After viewing, students answer the following questions: 

Is this image symmetrical or asymmetrical? 

What shapes do you see? 

What color combinations do you see? 

Students view these two images of a mandala made of sand and sand2. After viewing, students answer the following questions:

Is this mandala symmetrical or asymmetrical? 

What material is used in making this mandala?

What shapes do you see? 

What colors do you see?  

If you created a mandala that was a symbolic representation of you, what colors would you use? What do those colors mean to you?

Students create a mandala using four different art media. A medium is a tool an artist uses in creating a work of art. The media, plural for medium, used in this lesson are colored pencils, oil pastels, watercolor paints, and acrylic paints. The mandala design, a symmetrical pattern, is divided into four equal 3 x 3” sections.  Each section is filled in with a different medium. For example, the top left section is filled in with watercolor paints and the top right section is filled in with colored pencil. Discuss how the media demand different techniques and yield different results.  Below are sample questions to begin a discussion about the media (30 minutes). (Answers are provided in italics.)
How are watercolor and acrylic paints alike? They both add color to a picture, they are applied with a brush, and their texture is wet.
How are they different? Watercolor paints are applied as a thin wash with paint and water on the brush, simultaneously. Acrylic/tempera paints are thicker and used with just paint, no water, on the brush. Watercolor paints are translucent (see through) and acrylic/tempera are more opaque (solid color). 

Can you use the same brush for both watercolor and acrylic/tempera paints?  
No, watercolor brushes have a special brush with a full body to hold the water during the painting process. 

How are colored pencils and oil pastels alike? They are both drawing and coloring tools. 

How are they different? Colored pencils have a hard point and offer a fine tip for detail work. Oil pastels have a soft tip and allow you to fill in larger areas of your work.

The students are ready to begin the mandala designs. Give each student the following supplies: 12 x 12” painting paper, pencils, rulers, and a compass (30 minutes). 
Students divide the paper into four equal sections by drawing a horizontal line across the center of the page and a vertical line down the center of the page by using the following steps. These lines should be drawn lightly (don’t press hard with the pencil). The lines are to separate the space for the different art techniques and should have little emphasis on the completed design.  

1. With a ruler, measure across horizontally 6 inches at the top, middle, and bottom of your page marking each spot.

2. Line up the ruler to all 3 marks and draw a vertical straight line down the center of the page. 

3. With a ruler, measure down vertically 6 inches at the left, middle, and right of your page marking each spot. 
4. Align the ruler to all 3 marks and draw a horizontal straight line across the center of the page. 

Using the compass, the student draws a large circle on the page filling in most of the 12 x 12” format. Now, using the ruler and compass, students design an image filled with geometric shapes.  Students keep the design symmetrical.  The symmetrical, radial design will add a strong visual balance to the work of art. Once all of the patterns have been drawn, students choose no more than four colors to be used in the mandala pattern. 

Distribute the watercolor paints and brushes during the final exercise. Students fill in one section of the mandala with the colors they have chosen. When that section is complete, they fill in the second section of the mandala with colored pencils using the same colors. The third section is filled in with acrylic/tempera paints and the fourth section will be filled in with oil pastels. The full color mandala is complete and represents four different mediums, processes, and results (30 minutes).
Sample Assessments   
Formative
Are the student’s designs symmetrical? 

Did the student measure out the space properly and evenly?

Visual arts rubric is available on the last page of this guide.
 
Student answers these questions:  

Are the different media working the way you thought they would? 

Which medium is your favorite? 

Is there one particular medium that is harder to work with? 

What different techniques did you experience with the application of each one of these tools? 

What idea or belief does your mandala represent? 

How did the colors work together? 

Did they add to or take away from the original pencil drawing? 

Are there variations in the colors between the different mediums? 

If you created another mandala, would you choose different colors?

Resources 
Digital images and information may be accessed using the following sources:
http://www.clemson.edu/newsroom/multimedia/images/2008_images/march/SandMandala-051.JPG
http://www.tibet.ee/lhodakgaden2009/mandalae.html
http://www.mandalaproject.org/What/Index.html 

http://bedouina.typepad.com/.a/6a00d8341bf73153ef00e553e7b04e8834-popup
http://www.artnetwork.com/mandala/

http://tibet-incense.com/blog/two-sand-mandala-pictures-sets/
Title  

I Spy a Lion

Time Frame 
Five 30-minute art classes

Overview
Students identify animal textures and create a drawing using visual and tactile texture techniques. 

Standards 

Creative Expression and Aesthetic Perception

	Arts Benchmarks


	Explore the beauty in nature and discern images and sensory qualities found in nature and art.
	VA-AP-E3

	Draw on imagination, individual experience, and group activities to generate ideas for visual expression.
	VA-CE-E5


Foundation Skills
Linking and Generating Knowledge

Student Understandings 
Students develop an understanding that the beauty of nature may be captured in visual compositions. They attach meaning to the sensory qualities of the natural world as expressed by visual artists.
	Grade-Level Expectations (GLEs)

	Grade 4
	Mathematics

	29.   
	Identify, describe the properties of, and draw circles and polygons (triangle, quadrilateral, parallelogram, trapezoid, rectangle, square, rhombus, pentagon, hexagon, octagon, and decagon) (G-2-E)


Interdisciplinary Connections 
Students practice drawing lines, shapes, and patterns as they work on the drawing activity.
Vocabulary  
texture, tactile texture, pattern, contour drawing, freehand drawing
Materials and Equipment 
pictures of animals, drawing paper (6 x 6”) and (8 x 10”), construction paper (9 x 12”),
colored pencils, scissors, glue
Prior Knowledge 
Students identify lines and shapes in patterns. They recognize that animal skins have different textures. 

Sample Lesson 
Engage the students in a discussion about animals with some of the following questions.
What kinds of animals have furry texture? Rough texture? Feathery texture? 

What kinds of animals have scales? 

What would it feel like if you touched fish? a cat? 

What is the word that describes how something feels? texture 

There are two kinds of texture in art.  Visual texture is texture you can see.  An example of this is a pencil drawing of a bird illustrating feathers with the use of patterned lines.  Tactile texture is texture you can feel.  An example of this is a collage of a fish with cut-out scales from construction paper.  In this lesson, students choose an animal, draw a contour (outline) sketch of its basic shape, and create visual texture using lines and shape patterns to emulate the actual animal skin (30 minutes).
View and discuss the following images of animals including birds, fish, lions, and turtles (30 minutes).
After looking at the images, the teacher asks the students to respond to the following:

How are these animals alike? Different?
What is the texture of the skin or hide of a bird? fish? lion? turtle?

How is the skin of a turtle like our skin?

Which of these animals or amphibians has smooth skin? Rough skin?

Distribute drawing paper and pencils. Students divide their papers into four equal sections by drawing a vertical line down the center of the paper and a horizontal line across the center of the paper.   Students label each section with the following four textures: fur, scales, feathers, and shell. They use their pencil to draw the texture of the animal that matches the label. Visual texture captures detail that allows the viewer to imagine what it would feel like if he/she actually touched that animal.  Then the students, as needed, look at the images previously viewed to capture the true look of the texture of these animals. This drawing activity is an exercise that will provide practice drawing lines, shapes, and patterns (30 minutes). 
Next, the students select and draw the contour of one animal on a piece of paper (8 x 10”). A contour drawing is an outline drawing. Students sketch the basic shape of the animal’s body without any detail. They draw the animal as large as they can on the sheet of paper leaving little background. They fill in with visual texture. Using the eraser provided by the teacher, students erase and make changes, as needed, until they are satisfied with the contour sketch (30 minutes). 
Once students are finished, they use colored pencils to add details to the rest of the body and to create the visual texture of their animal. Using color, lines, shapes, and patterns, they capture the real-life texture of the animal.  When finished, they cut out the animal and glue to construction paper (9 x 12”). Students choose any color construction paper. Using simple lines and shapes cut from construction paper scraps, the students illustrate the animal’s habitat. Examples: Wavy lines for the fish in water, straight and curvy grassy lines for the lion, and tree trunk or rock for a turtle (30 minutes). 
Sample Assessments   
Formative  
The students respond to the following questions in their learning logs. 
What is another name for an outline drawing? 

What is texture? 

What is the difference between visual and tactile texture?

How would you describe the visual texture of a fish? What kind of tactile texture can be used for a cheetah’s habitat? 

Visual arts rubric is available on the last page of this guide.

Summative
Students recognize differences in texture between varieties of animals. 

Students recognize different habitat environments. 

Students identify tactile surfaces and recognize visual texture in their everyday life.

Resources  
Digital images and information related to the lesson may be accessed using the following sources:

http://animals.nationalgeographic.com/animals/birds/cardinal.html

http://animals.nationalgeographic.com/animals/fish/butterflyfish.html

http://animals.nationalgeographic.com/animals/fish/butterflyfish.html 

http://animals.nationalgeographic.com/animals/reptiles/hawksbill-turtle.html 
Title  

Graffiti … is it Art?  Is it a Sign of the Times? 

Time Frame   Three 30-minute art classes
Overview:
Students view graffiti as works of art and express observations about how the elements and principles of design are used in the works. Students identify the use of graffiti in daily life and in the community. This lesson explores graffiti as an expression of art. 

Standard

Critical Analysis  

	Arts Benchmark


	View works of art and express observations about how the elements and principles of design are used in the works.
	VA-CA-E1

	Identify where and how the visual arts are used in daily life and in the community.
	VA-AP-E6


Foundation Skills  Communication, Resource Access and Utilization 

Student Understandings 

Students develop an understanding that the elements and principles of design are the fabric of the visual arts. 

Vocabulary  


graffiti, symbols
Materials and Equipment 
computer, monitor, large viewing screen and LCD projector, colored pencils
Prior Knowledge 
Students have seen graffiti in their community.
Sample Lesson 
Lead a discussion of the art form with students. The following is background information for the teacher.
Graffiti is the name for images or lettering scratched, scrawled, painted or marked in any manner on property. Graffiti is often regarded by others as unsightly damage or unwanted vandalism. Graffiti has existed since ancient times, with examples going back to Ancient Greece and the Roman Empire. Graffiti can be found throughout history and in every literate society. Cave wall drawings are perhaps the earliest examples, and graffiti has been found at Mayan, Greek and Viking archaeological sites. Some graffiti is political, like the election signs found written on the walls of Pompeii. Some graffiti seems to fulfill a deep-seated human need to leave a mark, as when French soldiers carved their names into the Pyramids during the Napoleonic campaign of the 1790s. Other forms of graffiti were developed as codes of communication in public places by marginalized groups. Early Christians inscribed symbols of their secret faith in catacombs. Hobo signs were secret codes giving practical information on where to find food and shelter without being detected by authorities (Art Gallery of Calgary, 2008).
During the Great Depression of the 1930s, people who were forced to “ride the rails” across Canada in search of jobs began communicating with each other by writing on boxcars with chalk. A famous graffiti icon dates from the Second World War. Several legends surround its exact origins, but the words “Kilroy Was Here” began to appear wherever U.S. troops did. A sort of challenge developed among the troops to see who could place this tag line onto the most obscure surfaces, and it is even said to be written in the dust on the moon. 
After the war, large-scale urbanization in the United States gave rise to poor, inner-city neighborhoods where hip-hop culture began to take shape in New York, Chicago, Los Angeles and Washington, DC. Graffiti can be anything from simple scratch marks to elaborate wall paintings. In modern times, spray paint and markers have become the most commonly used materials. In most countries, defacing property with graffiti without the property owner's consent is considered vandalism, which is punishable by law. 

Sometimes graffiti is employed to communicate social and political messages. To some, it is an art form worthy of display in galleries and exhibitions. The public generally frowns upon "tags" that deface bus stops, trains, buildings, playgrounds and other public property. (Art Gallery of Calgary, 2008)

Introduce students to graffiti artist, Keith Haring. This exercise will take approximately 30 minutes. 
Keith Haring (1958 – 1990) was an artist and social activist whose work responded to the New York street culture of the 1980s.  From 1976 to 1978 he studied graphic design. Keith moved to New York City where he was greatly inspired by the graffiti art. He achieved his first public attention with his chalk drawings in the subways of New York. Keith Haring was interested in signs, calligraphy, and the spontaneous flow of mind to hand of mark and image-making. He frequently signed his artwork with a "radiant baby" sign instead of his name.
Show students a video of Haring creating subway drawings in New York.   After viewing subway drawings by Haring and graffiti works, discuss with students whether these works are art or not. Ask students to respond to the following questions:


Do you think this is art?  Why or why not?

Do you think other people would say this is art? Why or why not?

Lead a discussion of the difference between signs that are graffiti and street signs and billboards around the community (e.g., advertising products, public service announcements, or upcoming events). Students discuss lighted signs, computer-generated signs, and signs on the sides of buses. Ask students about the appropriateness of drawing or painting on someone else’s property.
Students divide the signs into groups categorizing them by those that help people, those that advertise businesses, those that advertise an upcoming event, those that are political, and those advertising a product, etc. Students view signs and fill in the categories. Then, they respond to the following questions:

What is the main color used in the signs you have listed?  

Is the writing printed or scripted?  

Do you know what each sign means?  

How many signs did you count in your neighborhood alone?  

What do the signs say about your neighborhood? 

Do you think signs are necessary?  Why?  How would you feel if there were no signs in your neighborhood? 

Have you seen graffiti?  Where?  Describe it. 

What was used to create it? spray paint, chalk? 

What was the purpose of the graffiti? 

Why would someone create graffiti? in memoriam, to honor, to proclaim identity, to announce power, to threaten, to be vengeful, to beautify, as a favor, as a spiritual ritual, to direct traffic, to communicate with others, for arts sake, to send  a message
Do you have graffiti in your neighborhood?  Do you consider it art or vandalism? 

What about along the highway or interstate…what kind of signs do you see? 

Do you see graffiti there? 

What do the signs or the graffiti tell you about? 

Are you attracted to the image on the graffiti or sign or to the message?.

What are you attracted to?

Is it the color?  Shapes?  Lines? Movement? Sense of Rhythm? 

Is there a pattern? 

How is the negative space handled? 

Are you attracted to the calligraphic design?  

Does the graffiti message portray any other art form…dance, music, etc.?

How is a sign painted on a building directing someone to an entrance different from graffiti? 

Could graffiti serve the same purpose?

At the end of the lesson (30 minutes), students work with a partner to write an opinionnaire (view literacy strategy descriptions).  The emphasis is on students’ points of view and not on whether or not they are correct.  Students take a stand, one way or the other. Students respond to the following statements:
Graffiti is a fine art form. 

Graffiti is useful in daily life.  

Graffiti has social and political implications. 

Graffiti is vandalism, not art.

Graffiti has no effect on daily life.  

Graffiti has no value in relationship to art or any other discipline. 

Divide the students into two groups. Students briefly debate the statements.  If students are persuaded to change their minds during the debate, they may change sides.

Sample Assessments   
Formative
Check the results of the opinionnaires.
Summative 

Students describe how the elements and principles of design were used in the images viewed.

Resources
Art Gallery of Calgary. Painting under pressure: A look at graffiti. Calgary. 
http://www.artgallerycalgary.org/old/Painting%20Under%20Pressure%20Backgrounder.pdf 
Digital images and information related to the lesson may be accessed using the following sources:
www.crystalinks.com/graffiti
www.artgallerycalgary.org/about/news/
www.haringkids.com/art/subway/index.html
www.streetstickers.co.uk/

Title  

The Art of Architecture!

Time Frame 
Three 30-minute art classes
Overview 
Students study famous architects and the endless possibilities and choices available to them in the design and production of their buildings. Through exploring and identifying this imagery, they create their own original architectural design of the future.

Standards
Creative Expression, Aesthetic Perception

	Arts Benchmark


	Identify where and how the visual arts are used in daily life and in the community.
	VA-AP-E6

	Recognize that there are many possibilities and choices in the processes for designing and producing visual arts
	VA-AP-E4

	Explore and identify imagery from a variety of sources and create visual

representations.
	VA-CE-E1


Foundation Skills  Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings
Through the study of architecture, students recognize that architecture is an integral part of their world which includes, but is not limited to the classroom, home, and park. They recognize the possibilities that a visual artist accesses in the process of producing works of art. They use imagery from diverse sources to create artistic representations. 
Vocabulary  
architect, architecture, floor plan, space, proportion, landscape, light design
Materials and Equipment 
graph paper

pencils/eraser

ruler

markers 

pencil color

ruler

Prior Knowledge
Students have the ability to use graph paper and a ruler.
Sample Lesson 
Review information about an architect with the students and lead a class discussion of the meaning of the two terms architecture and architect.

An architect is a person who is involved in the planning, design, and oversight of a building’s construction.  An architect is an artist who designs buildings. The architect studies all types of building styles and materials. Some architects also design landscapes around buildings and parks. Architects must know all about construction including the interior and exterior structure of buildings.
The students will view buildings online. Provide background information for the students about famous architects like Le Corbusier, Antonio Gaudi, Frank Lloyd Wright, and others who have created a place for themselves in the architecture field. Each of the architects mentioned on the website is from a different country and is unique in the ways he/she has influenced the world through the ideas, thoughts, and beliefs manifested in the buildings he/she designed.  Students view architects’ works (30 minutes). 
After viewing the site, asks students to respond to the following questions:
How are these buildings different from the ones you see on your way to school?

How are the buildings designed by Gaudi different from the ones you see on your way to school?  by Frank Lloyd Wright? 

What kind of shapes do you see in the buildings they designed? 

What about LeCorbusier? 

What type of building do you live in? 

How is it different from Falling Water? 

Can you see other shapes in the buildings? Name them. Describe these shapes.

Are these buildings separate or are they joined together? 

How tall are they? 

What colors are they? 

How are offices different from homes?  

How are schools different?  

Students begin by incorporating shapes and styles of the architecture they viewed earlier in the lesson. The students become architects, and they design and draw floor plans to show the form and function of buildings.  They explore a building’s design by determining the kinds and number of rooms in the building and where the windows and doors will be placed. To assist students in the planning process, lead them in a discussion by asking some of the following questions (30 minutes). Students write answers to the questions in their learning log.

What will your house look like when you grow up?  

How many people will live in your house? 

Will you work out of your home?  

Will you have an office or a workshop?  

Will it be solar powered?  

Will you have a garage for your automobile?  

Will your automobile run on alternate fuel?  

How many bedrooms, bathrooms will you have?  

Will you have a robot dock?  

Will your house be built out of recycled materials?  

What color will your house be?

What will your building site be like? 

What materials will you use to build? 

Will you use recycled materials 

Is there a special room you might want to have like a work room, library, sports room? 

Who will live in your house?

What form will your future house have? 

Where will you build it…on the side of a mountain?  by the sea? 

Does where you build affect the materials you use and the way you build your house? 

Will you landscape around your house?

During the final exercise, students draw an imaginary building using a marker and a sheet of graph paper and a ruler (optional).  Remind the students to include areas and objects around the house,  e.g., yard, trees, and fences. When the initial design is complete, the student colors the house and surrounding areas using pencil colors. Direct and monitor the student work. When the designs are complete, each student describes his/her design to classmates and participates in the discussion of the community vision (30 minutes). Ask questions to stimulate responses from the students. 

How do the designs contribute to the community?

What should be added? taken away? revised?
Sample Assessments   
Formative   
Check student’s discussion participation in the design of a house.
Direct students to provide an example of an attractive building in their community in their learning logs. Responses include design concepts that they find make it attractive or intriguing. 
Visual arts rubric is available on the last page of this guide.
Resources  

Digital images and information related to the lesson may be accessed using the following sources:
http://www.pbs.org/flw/buildings/index.html
http://www.history.com/encyclopedia.do?articleId=226160
http://www.bls.gov/k12/build04.htm
www.alifetimeofcolor.com  

www.loggia.com/designarts  

http://www.red2000.com 
http://www.delmars.com/wright/index.html   

Title  

Looking at Community, Past and Present 

Time Frame 
Four 30-minute art classes
Overview
Students view and discuss works created by artists from the Federal Arts Project of the Works Project Administration.  They create posters reflecting life in their community.  Student posters are assembled into a class mural.
Standard
Historical and cultural perspective
	Arts Benchmark

	Identify art images and themes from the past and present and discuss historical differences.
	VA-HP-E3


Foundation Skills
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 

Students develop an understanding that art is a reflection of the history and evolution of the people who comprise a culture and inhabit a community.  They identify differences between contemporary cultures and communities and those of the past.

	Grade-Level Expectations (GLEs)

	Grade  4
	Social Studies

	51.   
	Compare how a person today might view an issue or event differently from a person living in an earlier time  (H-1A-E2)


Interdisciplinary Connections 
Students compare how a person living today might view events differently from a person living in an earlier time. Students will create a poster illustrating the differences.

Vocabulary 


symbols, themes
Materials and Equipment 
poster board pencils

markers

colored pencils or crayons
computer, Internet access, overhead projector 

graphite or carbon paper

images of WPA posters, paintings, and murals, slides, postcards, posters, articles, newspaper clippings, and photographs of the local neighborhood
Prior Knowledge  
Students know how to conduct research from a variety of sources.

Sample Lesson 
The following background on the Works Progress Administration provides information for the teacher to lead discussions with students during the lesson (30 minutes). 
Works Progress Administration (WPA) was the largest New Deal agency, employing millions of people and affecting most every locality. It was created in April, 1935, by Presidential order. The U.S. Congress funded it annually.  The WPA provided jobs and income to the unemployed during the Great Depression.  The program built many public buildings, projects and roads, and operated large arts, drama, media and literacy projects.  The various programs of the WPA were the largest employment base in the country, until closed down by Congress.  

Before 1940, there was some training involved in teaching new skills, and the project's original legislation went forward with a strong emphasis on family and training.  The Federal Arts Project (FAP) was the visual arts arm of the WPA Federal One program in the United States.  Reputed to have created more than 200,000 separate works, FAP artists created posters, murals and paintings; many include the most significant pieces of public art in the country. The primary goals were to employ out-of-work artists and provide art for public buildings (e.g. county courthouses, post offices, and libraries). The work was divided into art production, art instruction and art research. 

Next, show images of WPA murals, posters, and paintings.  Use slides, books, (see resources below), and images on the web.  After viewing a number of examples, lead students in a discussion describing what they see (30 minute). Students respond to the following questions:
What do you see in the composition?

What messages are embedded in the art work?

How would the messages be different if the work were created today?

What do you think the artist was thinking when the work was created?

Who would buy this work?

Students conduct research of individuals or groups of people engaged in work or everyday activities in contemporary environments.  Resources may include magazines, newspapers, books, images on the Internet, and photographs or direct observation of people at work or at play. 

Students collect images to use as references to create original sketches of people at work and play.  If preferred, the images may be photocopied or loosely traced onto transparency film.  If desired, students may choose a public service message to incorporate in their poster.

Students enlarge and trace images onto drawing paper with an overhead projector, graphite or carbon paper, or students may transfer images by simply rubbing soft black pencil over the back of the traced outline.  Then, lay the penciled image into position on the poster board and draw over the lines. The image will transfer onto the poster board. After images are transferred onto the drawing paper in pencil, students trace over pencil lines with an extra-fine point marker. Use pencil colors or crayons to finish the poster (30 minutes). 
When the posters are completed, the students organize and display posters into a wall mural. Lead a discussion and critique of the student images (30 minutes). 

What are the themes of the past? 

How do they differ from your themes?

What are the significant pieces of the work of the WPA artists?

What are the corresponding pieces of your works?

What predictions can you make for the future?

What types of images and colors did the WPA artist use? 

How does the composition of the art work, particularly the relationship of images within the piece, convey the intended message? 

In viewing the WPA posters, how do the posters that warn against dangerous conditions compare to pieces that promote positive efforts such as literacy? 

How do these posters compare to other pieces in this collection? 

How do the WPA murals reflect the community they were created for?
Sample Assessments
Formative  
Students respond to the following discussion questions:

What is the value of murals as an expression of community through time?
Why do you think that some the symbols and images in the posters still represent the same ideas?

How could themes be better communicated today?
Student work is evaluated using the following criteria.
Is the main idea of the poster clear and do the details drawn support the main idea? 

Is the poster layout interesting and does it communicate the message? 

Is the poster neat and presentable?

Visual arts rubric is available on the last page of this guide.
Resources   

Information and images from the WPA are available at the following websites:
http://www.wpamurals.com/ 

http://www.louisschanker.info/wpa.htm


www.doi.gov/museum/murals/index
http://www.wpamurals.com/
http://www.flickr.com/photos/pantufla/sets/1477614/
http://memory.loc.gov/ammem/wpaposters/wpahome.html
http://www.arkansaspreservation.org/pdf/publications/Post_Office_Art.pdf
http://www.aaa.si.edu/collections/findingaids/index.cfm/fuseaction/Collections.ViewCollection/CollectionID/5467

Title  

Paper Mosaic Self-Portrait

Time Frame 
Four 30-minute art classes
Overview
Students view and discuss mosaic art. They create mosaic self-portraits utilizing symbols rather than drawings. 
Standards  
Critical Analysis, Historical and Cultural Perspective

	Arts Benchmarks

	Recognize universal symbols and how works of art communicate a universal language.
	VA-HP-E2

	Identify images, colors, and other art elements that have specific meanings in cultural contexts.
	VA-CA-E2



Foundation Skills
Communication, Linking and Generating Knowledge

Student Understandings 

Students develop an understanding of how symbols used in works of art communicate across culture and language. Through the creation of a personal, symbolic, representation using a mosaic technique, they demonstrate understanding of the symbolic nature of art.

	Grade-Level Expectations (GLEs) 

	Grade 4 
	English language arts

	35.   
	Interpret, follow, and give multi‑step directions (ELA‑4‑E2)


Interdisciplinary Connections  
Students interpret and follow multi-step directions by creating a mosaic.

Vocabulary  
symbol, self-portrait, mosaic, abstract, color wheel, primary colors, secondary colors, tile
Materials and Equipment
acrylic brushes, water cups, paper towels, paper (12 x 18”) and (7 x 9”), scissors, glue,
red, yellow, blue acrylic or tempera paint

Prior Knowledge 
Students recognize symbols found in the environment. They can identify the placement of colors on the color wheel.
Sample Lesson
Students view two examples of mosaic work and image #1  and engage in a discussion of the work (30 minutes).  Students provide responses to the following questions. (Answers are provided in italics, when necessary.)
What style of work do you see here? mosaic A mosaic is an ancient as well as contemporary art form which uses individual pieces of materials placed together to create a unified whole. The materials most commonly used in mosaic construction are glass, stones, ceramics, marble, shells, and china. 

What materials were used in these mosaics? ceramic tiles

What other materials could be used if you made a mosaic? glass, stones, shells, china

During the next exercise, review the color wheel with the students. Ask the following questions (30 minutes). (Answers are provided in italics.)
What are the three primary colors? red, blue, yellow
What are the three secondary colors? green, orange, purple
What two colors make green? yellow and blue

What two colors make orange? red and yellow

What two colors make purple? red and blue

Students create a personal mosaic using the colors of the color wheel and symbols. For example, a student who sees himself as having a loving attitude may choose a “heart” symbol; a student who loves to read may choose a “book” symbol; a happy, outgoing student may use a “sun” symbol. Students choose to create a simple symbol with little detail.

During the next exercise, distribute the 12 x 18” piece of paper and pencils. Students divide it into six equal parts. Next, pass out the paints, (red, yellow, blue); they fill in the six parts with the colors of the color wheel (primary and secondary as listed above) onto the large paper. Set aside to dry (30 minute). 

Now, each student draws a personal symbol. Once the symbol is chosen, the student begins to create the mosaic. Using the 7 x 9” piece of paper, students draw the symbol in the middle of the paper.  Then, student draws a one inch thick border to the top and or bottom of the paper. 

Next, cut painted paper into paper tiles for the mosaic application process. The tiles may be cut into a variety of shapes and sizes to fit each design. Then, students begin pasting the colored tiles to the paper until the whole page is covered.  The symbol, border, and background are different colors in order for the images to stand apart.  For example: the student chooses to cut and paste yellow paper tiles to the symbol drawing, red paper tiles to the border, and blue for the background.  Students view and identify symbols their classmates created.  Based on the symbols represented by classmates, students write four paragraphs describing four classmates.

Sample Assessments 

Formative  
Students draw their symbols and write the meanings in their learning logs.

Visual arts rubric is available on the last page of this guide.

Students design symbols for other classmates.

Resources  

Goodwin, E. (1999). Decorative mosaics. UK: Crowood Press.
Goodwin, E. (2001). Classic mosaic. UK: Apple Press.
Digital images and information may be accessed using the following websites:
http://www.colormatters.com/colortheory.html 
http://tripatlas.com/Mosaic

http://www.inspiredmosaics.co.uk/


Title   

A Look at Self-Portraits

Time Frame 
Five 30-minute art classes

Overview
Students compare and contrast two self-portraits by artist Vincent van Gogh. They identify elements of art during the critiquing process. They also compare and contrast two self-portraits they create.

Standards
Creative Expression and Critical Analysis 

	Arts Benchmarks


	Express and explain opinions about visual works of others using basic art vocabulary.
	VA-CA-E4



	Use art vocabulary and the elements and principles of design to convey the language of art (create and discuss own artwork)
	VA-CE-E3


Foundation Skills
Communication, Linking and Generating Knowledge

Student Understandings  
Students develop an understanding of the importance of forming opinions about visual compositions and using basic art vocabulary to communicate those opinions to others.

	Grade-Level Expectations (GLEs) 

	Grade  4
	English language arts

	7.   
	Answer literal and inferential questions about ideas and information in grade‑appropriate texts in oral and written responses (ELA‑1‑E5) 


Interdisciplinary Connections  
Students answer literal and inferential questions by comparing and contrasting portraits.

Vocabulary  
portrait, self-portrait, elements of art (line, color, texture, shape, form, space, value)

Materials and Equipment 
white copy paper
drawing paper (9 x 12”) 

erasers 


colored pencils

mirrors
photographs

Prior Knowledge 
Students recognize elements and principles of design in visual compositions.
Sample Lesson 
Ask the students the following questions. (Answers provided in italics for the teacher.) 
What is a portrait? Any form of art which resembles a specific person or animal 

What is a self-portrait? Any work of art in which an artist portrays himself or herself
Lead a discussion about the artist using the following historical information: 

Vincent van Gogh, 1853-1890, was born in the Netherlands. He painted over 30 self-portraits as a method of introspection, making money, and developing skills as an artist. Also, he did not have enough money to pay models to pose for portraits, nor did he have many people commissioning him to do portraits. He had little success during his lifetime; he sold only one painting.  However, his work set high records in 1990 when his Portrait of Doctor Gachet sold for $82.5 million dollars.

Next, students view the following two self-portraits by Vincent Van Gogh: 

Self-portrait
Self-portrait with Grey Felt Hat 
Students compare and contrast the two self-portraits, then record notes in a process guide (view literacy strategy descriptions). Monitor students’ activities (30 minutes). 
Provide students with a piece of copy paper. Students turn the paper horizontally and write elements of art across the top of the page: line, color, texture, shape, form, space, and value (30 minutes).  These elements are used to brainstorm (view literacy strategy descriptions) ideas and opinions about the artwork.  Share examples to stimulate the students’ thinking.  

For example: How did Van Gogh use line?  What colors were used most?  What colors were used least?  What are unique shapes Van Gogh used?  Where do you see texture?

Students draw a three circle Venn diagram. Label the first circle of the diagram (A), the overlapping portion (B), and the second circle (C). The students will label section (A) self-portrait with hat, section (B) Both, and section (C) self-portrait without hat.  In section (A), students list the qualities and descriptions unique to this self-portrait.  In section (C), they list the qualities and descriptions unique to this self-portrait. Finally, in section (B), they list the qualities and descriptions both paintings share, or have in common. 

Using the completed Venn diagram, students engage in a class discussion about visual art. Students express their opinions of the Van Gogh compositions, which may vary. Then students draw two different self-portraits, one from a photograph and one from a mirror. 

Students bring a picture of themselves to class. Give each student a 9 x 12” piece of drawing paper, pencil, and eraser. Students draw, to the best of their ability, what they see in the photograph. They identify expressions in their face, patterns in the clothes, light and dark areas in the picture, details in the background, etc. Colored pencils may be used to add color, if desired (30 minutes). 
Students draw themselves. Mirrors may be purchased at dollar stores or students may bring in their own. Class packs are also available in art supply catalogs.  Students use the same process of drawing what they see, only this time it is from real life. They study the details of their faces in the mirror. They draw eyes, eyebrows, nose, mouth, ears, hair, etc. Colored pencils can be used to add color, if desired. This exercise will take approximately 30 minutes. 
Give each student a piece of copy paper. Students turn the paper horizontally and list the elements of art across the top of the paper. Repeating the Venn diagram activity from a previous class session, they label the first circle (A), the overlapping portion (B), and the second circle (C).  Next, students label (A) photograph, label (B) both, and (C) mirror.  They follow the procedure listed above to fill in the sections as they express their opinions and compare and contrast the two different self-portraits (30 minutes). 
Sample Assessments   
Formative  
Students use art vocabulary and the elements and principles of design to convey the language of art in process guide and Venn diagrams of this lesson.

Students complete the Venn diagrams.

Students complete two self-portraits.

Students write a process guide.

Visual arts rubric is available on the last page of this guide.
Resources 
Information about and images by Vincent van Gogh can be found at the following websites: 
http://www.vangoghgallery.com/
http://www.vangoghgallery.com/catalog/Painting/2089/Self-Portrait.html
http://www.vangoghgallery.com/catalog/Painting/2109/Self-Portrait-with-Grey-Felt-Hat.html
http://imajr.com/477px-VanGogh_1887_Selbstbildnis_353293

http://quotationsbook.com/author/photos/2897/ 
Title  

Around the World with Christo’s Fabrics

Time Frame 
Three 30-minute art classes 
Overview
Students explore installation and public art including the work of two installation artists who have shaped the history of art. They recognize that there are numerous choices in the process of designing and producing visual compositions. 
Standards
Aesthetic Perception, Historical and Cultural Perspective
	Arts Benchmarks


	Recognize that there are many possibilities and choices in the processes for designing and producing visual arts.
	VA-AP-E4


Foundation Skills
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students develop the understanding that artists engage in problem solving when creating a visual composition. They comprehend that the decisions of artists impact the outcome of the artwork as well as influence historical and contemporary culture.

	Grade-Level Expectations (GLEs)  

	Grade 4
	Social Studies

	38.   
	Identify the four basic questions all producers must answer (i.e., What will be produced? How will it be produced? For whom will it be produced? How much will be produced?)  (E-1A-E5)  


Interdisciplinary Connections 
As the students analyze the works of installation artists, they identify the basic questions because installation art is a work of art that is produced for a specific place.

Vocabulary  
installation art, sculpture

Materials and Equipment 
images and prints, books

Prior Knowledge 
Students have viewed sculpture and installation art compositions.

Sample Lesson 
Students brainstorm (view literacy strategy descriptions) where and in what forms they see art in the world around them. Record the responses on the chalkboard.  Engage students in a conversation about public art (30 minutes). 
What is public art? The term “public art” refers to works of art in any media that have been planned and executed with the specific intention of being sited or staged in the public domain, usually outside and accessible to all. Public art may include fountains, sculptures, murals, etc. Where do you see public art? posters, billboards, cards, stamps, labels, graffiti. Students view images of public art, i.e., fountains, sculptures. Students discuss the meaning of installation art. The following information is provided as background to the lesson.

Installation art may use almost any media to create an experience in a particular environment. They may be inside or out and may be temporary or permanent. Installation artists design their works for a specific place. The goal of installation artists is that the space becomes part of the object that they create, whether it is a gallery, a park, a museum, or even a hallway. Installation art is integrated into its environment. Once the artwork is damaged or removed from the site, it loses its impact or meaning.

Installation art uses sculptural materials and other media to modify the way a particular space is experienced. 
Materials used range from everyday and natural materials to new media such as video, sound, performance, computers and the Internet. Some installations are designed to exist only in the space for which they were created.  Installation artists might research the elements which make the space unique: shape, light, sound, materials, function, history, location, etc.  Installation artists will rework their art piece if it is moved to a different space. Installation art is often temporary and can't be bought or sold like more traditional art objects.

Introduce Jean Claude and Christo (30 minute). 
Christo and Jeanne-Claude create environmental installation art. View their works online which include the wrapping of the Reichstag in Berlin, the Pont Neuf bridge in Paris, the 24-mile-long curtain called Running Fence in Marin and Sonoma counties in California, and most recently The Gates in New York City's Central Park. 

After viewing the works of Christo and Jeanne-Claude, provide background information on the two artists.
Christo and Jeanne-Claude were born on the same date, June 13, 1935. According to the Christos, the purpose of their art is simply to make the world a "more beautiful place" or to create new ways of seeing familiar landscapes. In order to complete one of Christo’s installations, The Gates materials included 5,290 tons of steel, 60 miles of vinyl poles, 165,000 bolts and self-locking nuts, and 116,389 miles of nylon thread extruded in saffron color and specially woven into 1,092,200 square feet of rip-stop fabric, cut and sewn into 7,500 fabric panels. Seven hundred workers divided into teams of eight were used.
Then, ask students questions about the Christo works. 


How do you think the artists conceived the idea?  

Could the Christo’s have used wood or paper to create the same effect?  Why or why not? If someone likes the sculpture but doesn’t understand the ideas the artist was trying to convey, is the art work still effective? 

If the art work is only temporary, is it more or less special? 

Do you think this artist also had to know about math and science to accomplish this installation? 

What other skills did the Christos have in order to make this installation possible?

Why do you think Christo and Jeanne-Claude make their artwork? 

What do you feel they are expressing to the viewer? 

Would you go to see installation artwork like The Gates, and do you like it? Why or Why not?  

Why do you think their work might be controversial?
Then, lead a brainstorming session with students about the possible influences the artists had for their ideas.  Students discuss reasons that artists may have to create such installations. Ideas may include the following:  bring community together, evoke ideas or emotion, make political and/or personal statement, send a message, share a personal response or statement about a specific space, giving people an opportunity to see or feel it in a different way or from another perspective, celebrate a person, event, or time of year, or possibly commemorate someone or something.  Record student responses on the board.

Sample Assessments   
Formative   
Students write a detailed plan for creating a public work of art.
Listening and participation in discussion and brainstorming activities
Resources 
Digital images and information related to Christo and installation art may be accessed from the following websites:
www.aaa.si.edu/collections/oralhistories/transcripts/christ73.htm
www.artcyclopedia.com/artists/christo
http://www.christojeanneclaude.net/otr.html
www.christojeanneclaude.net/errors.html
http://prelectur.stanford.edu/lecturers/christo/
www.nyc.gov/html/thegates/html/photos_gates
www.buzzsugar.com/1074951
http://www.dummies.com/how-to/content/understanding-installation-art.html
www.publicartworks.org/
Title      
Allegorical Arcimboldo Portraits

Time Frame 
Four 30-minute art classes
Overview:
Students study the artist Giuseppe Arcimboldo and investigate ways he incorporated organic materials to create allegorical portraits. They examine images of Arcimboldo’s portraits and express personal interpretations, providing supporting reasons for their interpretations.  Students create a two-dimensional self-portrait and write a descriptive paragraph explaining their allegorical portrait.

Standard

Creative Expression and Critical Analysis  

	Arts Benchmarks


	Express interpretations about works of art and give supporting reasons.
	VA-CA-E5

	Explore and identify imagery from a variety of sources and create visual representations.
	VA-CE-E1


Foundation Skills
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students understand that visual representations are created using a variety of media and subjects. Additionally students comprehend that visual art works of art are subject to the interpretation and rationale of both creator and viewer.
Vocabulary  
allegory, portrait, self-portrait, organic
Materials and Equipment  
Internet access, paper, markers, plastic models (fruit, vegetables, leaves, and insects), organics (leaves, branches, nuts, fruits, vegetables, etc.)

Prior Knowledge 
Students are familiar with portraits and self-portraits.
Sample Lesson
After viewing works by Giuseppe Arcimboldo, students discuss the artist, as well as the allegorical images found in his works.  Define allegory. 
An allegory conveys a meaning other than the literal. It is generally treated as a figurative representation, and is often found in realistic painting, sculpture or some other form of mimetic or representative art. 
After viewing Arcimboldo works, provide biographical information on him for the students (30 minutes). 
Giuseppe Arcimboldo (1527-1593) is most famous for his paintings completed for the Hapsburg Court of Vienna between 1562 and 1587. His distinctive style combined fruit, vegetables, meat, and other organic objects in the form of the human face.  He was also the court decorator and costume designer. King Augustus of Saxony, who visited Vienna in 1570 and 1573, saw Arcimboldo's work and commissioned a copy of his The Four Seasons. Arcimboldo's portraits of human heads made up of vegetables, fruit and tree roots, were greatly admired by his contemporaries and remain a source of fascination.
Students participate in a discussion of Giuseppe Arcimboldo portraits (30 minutes). Ask the following questions.

What do you see in these pictures? 

Do you think they represent real people?  

What do they tell us about the individual portrayed?  

Would you want your portrait made with fruit or vegetables?  Why or why not? 

What makes these portraits unique? 

Do you think the person they were created for appreciated his/her self-portrait?  

Do you think he/she hung it up in their home?  

Describe how Arcimboldo used fruits and vegetables to create a portrait. Instead of a nose, he used an elephant or a potato; instead of an ear, a pelican or alligator, instead of a mouth he used the shape of a ripe vegetable; for teeth he might use pea pods. In his portraits of the seasons, spring is made up of flowers, summer of fruit, autumn of autumn fruits, and winter of branches and leaves. 

Students create a self-portrait using visual images and plastic models of fruit, vegetables, leaves, insects, flowers, nuts, etc. Students select the organic materials that tell something about them (favorite vegetable or fruit, likes the color, grows it in garden, likes to rake leaves, feels like a nut, etc.). They view an animated face creation in the style of Arcimboldo.

Demonstrate the layout of a portrait composition using fruits and vegetables.  Start by drawing a face shape in profile or frontal view.  Fill in the features with drawings of organic materials, fruits, and vegetables to demonstrate allegorical choices. Example:  Use yellow bananas to represent the color of my hair, rose to represent my favorite flower, time of year and color, butterflies to represent my free spirit, etc. Students choose fruits and vegetables that are similar in size and shape to facial features and in proportion to size of face. 

Using pencil on white paper, the students draw a self-portrait, including allegorical choices. When finished, the students trace over lines with a marker. Once the tracing is complete, the students color the portrait with crayon, marker, or pastels.  Each student writes a short description of their portrait and explains choices of allegorical images.

Sample Assessments   
Formative  
Written description explaining his or her work of art giving supporting reasons for why it should be considered a “real” self portrait. 
Students participate in a critique of Arcimboldo’s works.
Check the self-portrait in the style of Arcimboldo.
Visual arts rubric is available on the last page of this guide.
Summative
Student demonstrates sustained use of a variety of materials in developing self-portraits. 

Resources  
Digital images and information related to this lesson may be accessed at the following sources:
www.artcyclopedia.com/artists/arcimboldo_giuseppe
www.tippinthescales.wordpress.com/category/art/  
http://www.youtube.com/watch?v=ExkhqvA9ooA
http://www.rhetoricaldevice.com/GiuseppeArcimboldo
http://www.arcimboldo.art.pl/english/index1.htm
www.artgraphica.net/art-shop/arcimboldo-giuseppe-art/giuseppe-arcimboldo-art 
Rubric for Evaluation of Art 

3  Excellent/Outstanding 

2  Average/Satisfactory 

1  Needs improvement 

0  Non-participation 

points awarded _____  
1. Project complete with neatness of design

 

points awarded _____  
2. Student participation



 

points awarded _____  
3. Evidence of learning



 

points awarded _____  
4. Standards and benchmarks met


 

points awarded _____  
5. Correct use of materials/media


 

  Total points awarded _____ out of 15 points                              

Grading Scale Guide: 

13-15 Outstanding 

8-12   Satisfactory 

4-7     Needs Improvement 

0-3     Little or no effort/non-participation

Glossary
abstract – A style of artwork that is nonrepresentational of naturally occurring forms.
additive sculpture – The areas added to a sculptural form.

aesthetics – a particular theory or conception of beauty or art : a particular taste for or approach to what is pleasing to the senses.

allegory – A work of art where the characters are understood to represent other things.
analysis – Study of the use of elements in a work of art.

animation – Two-dimensional or graphic images that are made to appear as if they are moving.

architect – An artist who designs buildings
architecture – Art and science of designing and constructing buildings.

art critic – A career where a person judges artwork based on established criteria.
artifacts – Found objects created by human beings.

asymmetric – Artwork that looks balanced when the parts are arranged differently on each side.

background – The part of the scene or picture that seems far from the viewer.

balance – An arrangement of elements where the eye feels comfortable with the weight of like or unlike units of design.
base – The bottom of a sculpture.
batik – A method of hand-painting a fabric by covering parts that will not be dyed with removable wax.
bone dry – Describes pottery that has dried as much as possible before it is put in a kiln.
built environment – Objects that have been created by human hands. This concept is in opposition to the natural environment.
cartoonist – An artist who draws cartoons.
cast shadow – The dark area that results when the light source in a piece of art is captured by another object.
charcoal – A material that is used to create some drawings.
clay – A material that is used to create pottery and sculpture. 
coil – Long snake-like rope made of clay.
collage – Artwork where a piece of paper or other objects or materials are glued to a flat surface.

color – Element of art referring to the hues found in nature to enhance or distort a visual image.
color theory – A way to describe how the colors work together to create various effects.
color wheel – A chart of colors specifically arranged showing primary and secondary colors.

complementary colors – Colors opposite each other on the color wheel.
composition – Arranging objects/subjects so they have well-ordered relationships.

Contemporary – A style of art that has been produced since World War II.
contour drawings – Drawing in which only contour lines are used to represent subject matter.
contrast – The differences between two or more things, such as light color contrasting with dark color, large shape contrasting with small shape, etc.
critique – Assessment of a creative work with comments on good and bad qualities.

craft – Decorative objects that have a practical purpose.

creative – Making artworks or other things in a new way or different way – to be able to see and plan in ways that are unique.

cross-hatching – Technique for using crossed lines for shading.
decorate – To make something more attractive by adding nonfunctional features to it.
design – To plan or arrange parts of an artwork or object in a particular way.

digital image – A photograph, painting, or drawing that has been formatted to be seen on a computer.
drawing – Creating art using pencils, pens, crayons, markers or similar.
elements – The elements of visual art include line, shape, form, texture, and color.

embellish – To increase the beauty of something by adding ornaments or decorations.
emphasis – Principle of design that makes one part of a work dominant over the other parts. 
etching – The process of creating etched designs.

fine art – Refers to the decorative arts of dance, music, theatre, and the visual arts.

floor plan – A drawing that indicates how a building is to be built.
foreground – The part of the scene or picture that seems near the viewer.

form – Element of art that gives body to a work of art and moves it from the realm of pure design.
frieze – A horizontal band of architectural ornamentation found on buildings and furniture.
freehand drawing – Drawing without the aid of templates.
geometric shapes– Simple mathematical forms in design and decoration.
graffiti – Images that are scratched, painted, or sprayed on public surfaces.
graphic design – Artistic and professional disciplines that focus on visual communication.

harmony – A principle of design where elements complement each other.

idea – A mental image that reflects reality.

illusion – A mythical perception of reality.

illustrator – An artist that creates pictures that accompany printed, spoken, or electronic text. 
imagination – A mental image or idea; the ability to deal creatively with reality. 

Impressionism – A style of art in which the main idea is to show changes in light and color of scenes.
installation art – A style of art that challenges the traditional boundaries of the visual arts.

invention – A thing that has been created that did not previously exist.
judgment – An opinion formed after consideration.

landscape – A selected site of environment  as a painting inspiration. 
leather hard – A description of clay ware which is partially dry and is tough enough to handle, but not ready to fire.

light design – The plan for light within a building.
light table – A table used by an artist that has a light underneath it.
limner artists – An artist that draws or paints by outlining objects.
line – Element of art that has one dimension and is the path of a moving point. 
media – Material used to make art.
middle ground – The area between the foreground and the background.

mixed media – A combination of two or more media. 

mobile – Sculpture in which shapes are balanced to move freely in the air currents.
mosaic – Pictures made with small pieces of glass, stone, or tile.
negative space – Areas of a surface that are empty or unoccupied by definite shapes or form.

organic shapes – Shapes that appear in nature.
painting – Creating art using paint.
pattern – A choice of lines, colors or shapes that are repeated over and over in a planned way.

perspective – A way of creating the illusion of space or depth on a two-dimensional surface.

photogram – A photographic image made by placing an object on or near a piece of light-sensitive paper and exposing it to light.
photography – A technique of capturing optical images on light-sensitive surfaces. 
pinch pots – A method of pinching clay to form an opening that will become a pot.
Pop Art – Style of art, which focused on familiar images such as comic strips and supermarket products in an honest and open manner.

portfolio – A collection of art by an artist.
portrait – Image of a person. Typically the face or upper body.
positive space – Surface occupied by definite forms or shapes, quite often the subject of the study.

primary colors – Colors that are pure and cannot be mixed, i.e., red, yellow, and blue.
principles of design – Include concepts such as balance, contrast, emphasis, rhythm, reception, variety, proportion, unity, and harmony. 

process – The series of actions that an artist goes through to create original works.
proportion – The harmonious relationship of one part to another or the whole.

public art – Art created for a public audience.

quilt – A style of art involving the placement of fabric.
repetition – A principle of design in which a single element appears repeatedly.
resist – A material that temporarily covers and protects a selected area of paper over which a wash is subsequently applied. The artist removes the resist, revealing the shape it preserved on the unpainted surface.
rhythm – A principle of design referring to the arrangement of parts of an artwork that seem to have movement or repetition. 

sand painting – Ceremonial design made of colored sands on a flat surface; the art of creating such designs.

scoring – A notch cut onto a surface.

scratchboard – A board coated with impermeable white clay and covered by a layer of ink that is scraped in patterns revealing the white surface.
sculpting – Art of creating a three-dimensional piece by either chipping away material or heaping material together.
sculptor – An artist that creates art by sculpting.
sculpture – A three-dimensional work of art.
secondary colors – Colors that can be mixed from two primary colors.
self-portrait – An image created to visually represent how the artist views himself or herself.

shade – The darkness of colors, usually made by adding certain amounts of black.
shape – Element of art that is created when a line meets or crosses itself and encloses a space. 

sketch – A rough drawing without detail used as a reference for a later work.
sketchbook – A book where an artist keeps ideas and notes to be used in future work.
slip – Liquid clay used for decorating/casting/ attaching pieces of clay. 

space – Element of art referring to the interval between shapes or other units of design.

split complementary – A color plus the two hues next to that colors complement.
still life – A group of objects arranged in a manner pleasing to the eye.

storyboard – A sequence of sketches arranged to tell a story.
stylize – To design something in a particular artistic style.
symbol – Lines, shapes, or colors that have a special meaning. 
symmetrical – Artwork that looks balanced when the parts are arranged similarly on each side.

symmetry – Parts of a design that are arranged the same way on both sides of an imaginary middle line. 
technique – A special way to create artwork, a way of using media.
tempera – An opaque water-based paint.

texture – Element of art referring to the quality of a surface. Can be felt or illusionary.
theme – A distinct and unifying idea, the message or emotion that the artist is conveying.

three-dimensional – Forms having height, weight, and depth. 
tint – A light color usually made by adding white to the pure color.
two-dimensional – Artwork that is made on a flat surface and is measured in only two ways, height and width.

unity – Principle of design where the quality of having all the parts look as if they belong together.

value – The lightness or darkness of a color.

variety –  Having different kinds of colors, lines, and shapes, etc. 
viewfinder – A device on a camera that allows one to see what is being photographed. 

VISUAL ARTS

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Explore and identify imagery from a variety of sources and create visual representations

(2, 3)
	Demonstrate art methods and techniques in visual representations based on research of imagery

(2, 3)
	Produce works of art that successfully convey a central theme based on imagery, ideas, feelings, and memories

(1, 2, 3)

	Benchmark 2
	Explore and discuss techniques and technologies for visual expression and communication

(1, 2, 3)  
	Select and apply media, techniques, and technology to visually express and communicate

(1, 2, 3)
	Apply a variety of media techniques, technologies, and processes for visual expression and communication
(1, 2, 3)

	Benchmark 3
	Use art vocabulary and the elements and principles of design to convey the language of art (create and discuss own artwork) 

(1, 2, 3)
	Use the elements and principles of design and art vocabulary to visually express and describe individual ideas

 (1, 2)
	Use the elements and principles of design for individual expression while exploring compositional problems

 (1, 2)

	Benchmark 4
	Experiment to create various art forms, including art forms from other cultures

(2, 3, 4)
	Develop skills in creating various art forms, including art forms from other cultures

(2, 3, 4)
	Produce a visual representation of ideas derived through the study of various cultures and art forms

(2, 3, 4)

	Benchmark 5
	Draw on imagination, individual experience, and group activities to generate ideas for visual expression

(1, 4, 5)
	Produce ideas for art productions while engaging in individual and group activities

(1, 2, 5)
	Produce imaginative works of art generated from individual and group ideas

(1, 2, 5)

	Benchmark 6
	Identify relationships among visual arts, other arts, and disciplines outside the arts

(1, 4)
	Understand and visually express relationships among visual arts, other arts, and disciplines outside the arts

(1, 2, 4)
	Produce works of art that describe and connect art with other disciplines

(1, 2, 4)

	Benchmark 7
	Maintain a sketchbook or journal, or develop a portfolio

(1, 2, 3)
	Maintain a sketchbook or journal and develop a portfolio

(1, 2, 3)
	Maintain a sketchbook or journal and develop a portfolio

(1, 2, 3)


VISUAL ARTS

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use elements and principles of design and basic art vocabulary for expressing responses to the work of others

 (1, 4, 5)
	Use elements and principles of design and expanded art vocabulary for responding to the aesthetic qualities of various works

(1, 4)
	Use advanced art/design vocabulary for responding to the aesthetic qualities of various works

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of visual arts

(1, 4, 5) 
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of art as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Explore the beauty in nature and discern images and sensory qualities found in nature and art

(1, 2)
	Perceive the aesthetic value and influence of organic forms and the natural environment as reflected in works of art

(1, 2, 4)
	Use analogies, metaphors, and other descriptors to describe interrelationships in works of art and nature

(1, 2, 4)

	Benchmark 4
	Recognize that there are many possibilities and choices in the processes for designing and producing visual arts

(2, 3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to the art world

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression

(1, 4)



	Benchmark 5
	Participate in guided inquiry into the basic question “What is art?” and share personal feelings or preferences about various works

(1, 2, 4)
	Discuss the question “What is art?” and express intuitive reactions and personal responses to various works

(1, 4) 
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward visual work

(1, 2, 5)

	Benchmark 6
	Identify where and how the visual arts are used in daily life and in the community

(1, 2, 4)


	Describe the use and value of the visual arts in daily life, the workplace, and the community 

(1, 2, 4)
	Integrate knowledge of the visual arts in the total environment to understand the arts within a community

(2, 4, 5)


VISUAL ARTS

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the subject, basic style, and culture represented by various works of art

(2, 4)
	Identify and classify works of art by their subject, style, culture, and time period

(2, 4)
	Analyze specific styles and periods of art in relation to prevailing cultural, social, political, and economic conditions

(2, 4, 5)

	Benchmark 2
	Recognize universal symbols and how works of art communicate a universal language

(1, 4, 5)
	Understand how works of art cross geographical, political, and historical boundaries

(2, 4)
	Analyze how works of art cross geographical, political, and historical boundaries

(2, 4)

	Benchmark 3
	Identify art images and themes from the past and present and discuss historical differences

(1, 2, 4)
	Understand the meaning and significance of ideas, themes, and messages in works of art from the past and present

(2, 4)
	Compare and contrast ways art has been used to communicate ideas, themes, and messages throughout history

(1, 2, 4)

	Benchmark 4
	Identify media used in works of art throughout history and recognize the importance of available resources

(2, 3, 4)
	Distinguish media and techniques used to create works of art throughout history

 (2, 3, 4)
	Analyze materials, technologies, media, and processes of the visual arts throughout history

(2, 3, 4)

	Benchmark 5
	Recognize professions in the visual arts and the role and status of the artist in various cultures and time periods

(2, 4)
	Describe and compare careers in visual arts and the role and status of the artist in various cultures and time periods

(1, 2, 4)
	Investigate and assess roles, careers, and career opportunities in the visual arts

(2, 4) 



	Benchmark 6
	Recognize great artists and works of art that have shaped the history of art

(2, 4)
	Identify major works of great and influential artists and recognize their achievements

(4, 5)
	Identify representative visual artists of various cultures and compare their lives, careers, works, and influence

(1, 4)


VISUAL ARTS

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.
	
	K–4
	5–8
	9–12

	Benchmark 1
	View works of art and express observations about how the elements and principles of design are used in the works

(1, 4)
	View works of art and analyze how artists use design elements and principles to achieve an aesthetic effect

(2, 3, 4)


	Apply knowledge of design elements and principles to analyze, compare, or contrast the composition of various works of art

(2, 4)



	Benchmark 2
	Identify images, colors, and other art elements that have specific meanings in cultural contexts

(1, 4)
	Analyze and interpret art images for their symbolic meaning, purpose, and value in place and time

(2, 4)
	Compare and contrast symbolism as used in works of visual art from different cultures and time periods

(1, 4)



	Benchmark 3
	Express and explain aesthetic judgments about the created (built) environment

(1, 2, 4)
	Express and justify aesthetic judgments about the created (built) environment

(1, 2, 4)
	Critique the design of structures or areas in the created (built) environment based on aesthetic criteria

(1, 2, 4)



	Benchmark 4
	Express and explain opinions about visual works of others using basic art vocabulary

(1, 4)
	Critique works of art using expanded art vocabulary

(1, 4)
	Critique works of art using advanced art vocabulary

(1, 4)



	Benchmark 5
	Express interpretations about works of art and give supporting reasons

(1, 4)
	Develop interpretations about works of art and give supporting reasons

(1, 4)
	Develop and justify personal interpretations of works of art based on information from inside and outside the work

(1, 2, 4)


LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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