Grade 6

Dance
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Title      
Mapping out Space

Time Frame 
Two 45-minute class periods

Overview 
Students explore the characteristics of space and then create a dance map, which demonstrates their knowledge of these characteristics.  Students perform dances that utilize the elements of space for their peers.

Standards
 
Aesthetic Perception and Creative Expression
	Arts Benchmarks

	Understand the elements of dance and apply expanded dance vocabulary.
	D-AP-M1

	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary.
	D-CE-M2

	Demonstrate the ability to use dance as a language and a means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
After exploring basic dance movements, utilizing the elements of space, students create a dance that portrays those elements of space.  Students demonstrate the ability to use an expanded dance vocabulary as a means of communication when critiquing their peers’ performances.
Vocabulary  
space, shape, level, direction, pathway, size

Materials and Equipment 
large paper (11” x 17”), crayons, markers, pencils, musical selection (teacher’s choice), peer-evaluation rubric

Prior Knowledge

The students have some experience with moving safely in the classroom.  Students are familiar with the elements of space: e.g., levels (high, middle, low), direction, floor pattern (pathways), shape, and size.

Sample Lesson  

Begin lesson by informing students that they will use their knowledge of space to create a composition that utilizes all of the characteristics of space, which include shape, levels (high, middle, and low), direction (forward, backward, sideways, diagonal, turning), floor patterns (pathways), and size.  At the beginning of the lesson, do a mini activity to review each of these characteristics (five minutes).

Explore body shape in space (approximately ten minutes). With students working in their own personal space, ask them to:
1. freeze in a shape
2. change that shape by moving one arm
3. change the shape by
a. moving a leg
b. moving their upper body

c. looking another direction

4. change their level (high, medium, low)

5. change the direction of their shape (forward, backward, sideways, diagonal, turning)
6. explore a pathway in the room by instructing them to travel their pathway to another space in the room (zig zag, diagonal, spiral, straight line, curvy line, etc.). 

Separate students into groups of three to four to express their individual understandings of space.  Students create a map of their dance in their learning logs.  Learning logs (view literacy strategy descriptions) are notebooks that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (approximately 25 to 30 minutes).  
· First, they draw a map of their dance using 3 to 4 pathways.  

· Next, students should select a locomotor movement in which to travel the pathway.
· Then, depending on the movement, students will assign a level to that movement (e.g., crawling is considered a low-level movement and jumping is considered high).

· At the end of each pathway in their dance, students will freeze in a shape before traveling down the next pathway.  

See example below:
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Day 2
Allow students 15 minutes to review their dances.  Use the remainder of the class for peer performance.  After each performance, have the observers identify the various aspects of space that they saw in the routine.  Ask students to identify the types of pathways, levels, and directions that they observed in each routine by completing a peer evaluation rubric for each group (approximately 45 minutes).

Sample Assessments  
Formative 

Observe students exploring body shapes in space and creating dance maps that demonstrate basic locomotor movements, levels, and pathways.
Summative 

Students complete a peer evaluation rubric to demonstrate the ability to recognize dance elements.  Assess students’ performances and maps with peer evaluation rubric.

Resources

Gilbert, A. G. Creative dance for all ages: A conceptual approach. Virginia: American Alliance for Health Physical.

Chappelle, E. (2000). Contrast & Continuum: Music for Creative Dance. (Vols. I-IV). 

Seattle, WA: Ravenna Ventures. These CDs contain a wide variety of music styles, sounds, and contrasts in tempo, texture and much more; and they are suitable for students of all ages.
Students in the Group: ________________________

6th Grade Elements of Dance Peer Evaluation Rubric

	Points Per Skill
	0
	1
	2

	Levels

(high, medium, and low)
	The sequence contained only one level of dance.
	The sequence contained two levels of dance.
	The sequence contained three levels of dance (high, medium and low).

	Locomotor Skills

(Movement through space involving a change in location)


	Students used only one locomotor movement in their dance for each pathway.
	Students incorporated at least two different locomotor movements in their dance.
	Students incorporated 3-4 different locomotor movements in their dance.

	Direction

(forward, backward, sideways, diagonal, turning)
	Students used only one direction in their dance for each movement.
	Students incorporated at least two different directions in their dance.
	Students incorporated 3-4 different directions in their dance.

	Pathways

(floor patterns)
	Students used only one pathway in their dance.
	Students incorporated at least two different pathways in their dance.
	Students incorporated 3-4 different pathways in their dance.

	Shape


	Students used only one shape in their dance.
	Students incorporated at least two different shapes in their dance.  Occasionally, they created a new shape between each of their pathways.
	Students incorporated 3-4 different shapes in their dance.  They created a new shape between each of their pathways.

	Total Score Out of  10


	


Title       
Cultural Concepts of Beauty

Time Frame 
One 45-50-minute class period

Overview 
Students read a description of a dance from three different cultures and work in small groups to create a dance using these descriptions as a source of inspiration.

Standards

Aesthetic Perception and Creative Expression
	Arts Benchmarks

	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person.
	D-AP-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After reading the description of dances from three different cultures, students discuss personal preferences and recognize that concepts of beauty differ from culture to culture and that taste varies from person to person. They demonstrate the ability to use dance to communicate their personal interpretations. 
Vocabulary  
classical dance, Samba, hypnotic, pace, articulation, flexibility, joints, supple, glide, flick, processions, spin, whirl, trance, levels (high, medium, low), locomotor (walk, skip, jump, leap), non-locomotor, tempo

Materials and Equipment 
TV/VCR/DVD, photographs of dancers from different cultures, percussion instruments, books, music for selected cultures

Prior Knowledge

Students understand and are familiar with vocabulary words. Students have experience with working cooperatively in small groups to solve movement problems.

Sample Lesson  

15-20 minute warm-up/ motivational activity:

Upon entering the classroom, students view posters and/or photos displayed of dancers from three different cultures (e.g., Classical Cambodian Dancers, Samba Dancers from Brazil, and Whirling Dervishes from Turkey) (15-20 minutes).

Students explore their feelings about the pictures of the dancers from different cultures in a teacher-directed discussion.  Students document their opinions in their learning log, (view literacy strategy descriptions) a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings.
Divide students into groups of 4-6. Give each group three descriptions of a dance from a different culture.  The students use the three descriptions as a source of inspiration to create a dance.  Instruct the students to create an eight count movement phrase for each cultural dance description.  The phrases reflect each group’s interpretation of what beautiful movement would look like in that particular culture. The criteria for the completed composition is to perform one movement phrase from one culture into the next, incorporating smooth transitions and creating an ending shape (20-25 minutes).

At the end of the class period, each group shares their completed piece with their peers.  Students discuss how the concept of beauty changes from culture to culture and that taste varies from person to person (10 -15 minutes).

Sample Assessments  
Formative 


Check student comprehension through the choreographic project as well as the question and answer portion on the concept of beauty.

Resources

Sites about Cambodian Dances:
http://users.rcn.com/tskramer/dance.html
Sites about Samba and Carnival in Rio de Janeiro: 

http://www.ipanema.com/carnival/
Sites about Whirling Dervishes:
http://www.whirlingdervishes.org/
http://www.dankphotos.com/whirling/
http://www.allaboutturkey.com/dervis.htm 
The following sites contain video of the whirling dance.

http://www.goreme.com/whirling-dervishes-ceremony.php
http://www.sublime-dezine.com/sufi-whirlingmeditation.htm
http://www.videosofturkey.com/video_details.asp?id=103 

Descriptions of Dances from Different Cultures

Cultural Dance Description # 1

Classical Cambodian Dance
This dance has a slow, hypnotic pace and smooth, wavelike movements. To achieve the effect, dancers need to develop a high degree of articulation, or flexibility, in all their joints. Students practice special exercises that make their fingers and elbows so supple that they appear to be without bones. Flexibility of the ankle joint is important, as it helps dancers move in a gliding fashion.

Cultural Dance Description # 2
The Samba, Brazil

Samba is a fast moving dance that, like many South American dances, has African and Caribbean roots. In preparation for Rio de Janeiro’s annual carnival, dancers practice for months in Samba schools and social clubs whose main purpose is to organize carnival processions.

Movement is a steady and smooth bounce in 2/4 meter. It is partner dancing. One partner (normally the male) leads the dance. The hips move from side to side with quick steps of the feet.

Samba is playful and graceful, using contra body movement. 

Cultural Dance Description # 3
Whirling Dervishes

Whirling Dervishes are Muslim friars, originally from Turkey. When dancing, they spin around faster and faster with their arms spread out until eventually they enter a trance-like state.

The Whirling Dervishes file in slowly and bow deeply. Then they kneel, pray, then bow and kiss the floor. Afterwards, they move around the space slowly bowing to each other. It is a ritualistic dance. They begin whirling slowly like the wind before the storm. The arms are extended with the right hand faced upward and the left hand faced downward. Suddenly the whirling stops abruptly and they fold their arms. Repeat whirling again faster. Imagine that you are emptying your conscious mind and become trance-like. 

Title      
Turning Two Dimensions into Three

Time Frame
55-60-minute class period

Overview
Students demonstrate awareness of various new ideas and possibilities using visual art prints as a source of inspiration to create a dance. 

Standards  

Aesthetic Perception and Creative Expression 

	Arts Benchmarks


	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance.
	D-AP-M4

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 

Students explore various ideas and possibilities for creating dances individually and in small groups by using visual art prints as a source of inspiration. They use improvisation to imitate lines and shapes turning them into movement phrases.  Students discuss how it feels to take a two-dimensional art print and turn it into a three-dimensional dance. 

Vocabulary
imagery, improvisation, sequence, locomotor (walk, run, hop, jump, skip, leap, gallop) and non-locomotor movement, creativity, communicate

Materials and Equipment
various art prints of different styles of art including photos of sculptures
Prior Knowledge

Students understand and are familiar with vocabulary words. Students have experience with working cooperatively in small groups to solve movement problems.

Sample Lesson  

Upon entering the class, direct the students to take five minutes to look at the art prints and photos displayed throughout the classroom. Instruct students to choose their favorite art print or photo. Students sit in their assigned personal space in a comfortable position.

Ask, “Can you paint your favorite picture using your hand as an imaginary paint brush?” Students explore this possibility and are challenged to use a variety of body parts (head, shoulder, knee, foot, elbow) as imaginary paint brushes. 

Ask, “Can you imagine the floor as a giant painter’s canvas and your feet as a brush to create the picture by traveling through the general space?” Students explore this possibility for a few minutes.

Ask, “Can you freeze in a body shape that imitates a shape in your favorite picture?” Students explore freezing in various shapes (15 minutes).

Divide students into groups of four to six. Instruct students to select, as a group, their favorite art print displayed in the classroom. No two groups are allowed to select the same art print.

Students create a dance using the art print as a source of inspiration. Criteria for the dance:  Have a clear beginning, middle, and ending. Draw shapes and lines with at least two different parts of the body.  Travel through the space using level changes and pathways that reflect some aspect of the art print. Create group body shapes that imitate all or part of the art print (15 minutes). 

Students share their choreography with the class. Teacher and students have small group discussion on how it felt to take a two-dimensional art print and turn it into a three-dimensional dance. Students document the process of creating their dance in their learning log (15 minutes).
Sample Assessments  

Formative 

     
Check student comprehension through learning logs as well as group participation.

Students describe the dance that they created in their learning log. Entries include ideas or possibilities that they discovered in the process. 
Resources
Dance images may be found at the following websites:
www.fotosearch.com/photos-images/dance.html
www.scottishdance.net/scd/tips/nmpatterns.pdf
Title       
Do, Show, View: A lesson on the roles of a creator, performer, and observer

Time Frame 
Four 45-minute class periods

Overview 
Students discuss the behaviors associated with each job and then work in small groups to create dance pieces that utilize elements of dance to perform for their peers.

Standards
 
Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Identify and discuss appropriate behaviors for creators, performers, and observers of dance.
	D-AP-M5

	Demonstrate self-monitoring and effective use of space.
	D-CE-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
The student discusses, identifies, and explores appropriate behaviors for creators, performers, and observers of dance in an informal classroom showing.  They create a short dance with a small group.  The students display their understanding of the role of a performer by performing for their peers in the classroom.  By observing the dances of other groups, they exhibit appropriate behavior for the role of the audience.

Vocabulary  
pathways, space, energy, locomotor movements, non-locomotor movements, choreographer, performer, observer, critic, concentration, collaborative, impression, emotional response, kinetic response
Materials and Equipment 
three-column graphic organizer chart (view literacy strategy descriptions), labeled with “creator,” “performer,” and “observer” as the headings, mini column template for each group
Prior Knowledge
Students are familiar with the roles of creator, performer, and observer in relation to the dance setting.  They know what each role means and how these roles play a part in the arts.  Students have experience in these roles.
Sample Lesson  

Begin the lesson by stating that the class is going to explore the behaviors that a creator, performer, and observer display.  Allow students five minutes to brainstorm (view literacy strategy descriptions) ways in which they know these terms, whether through personal experience of the role, observation of the role in action, or previous class lessons.  Post a three column chart with each heading labeled at the top of each column.  Ask students to suggest how each of these positions might behave and record students’ answers on the chart (approximately 15 to 20 minutes).  Some possible questions may include the following:

1. Have you ever created something such as a dance, work of art, play, or piece of music?

2. What skills or behaviors did you use to complete your creation?

3. What were some of the difficulties you encountered during the creation process?

4. As a performer, what are some of the important behaviors you had to use to be a good performer?

5. What are some behaviors a good audience might exhibit?

6. How is a dance critic the same and/or different from an audience member?

Divide students into small groups of three to five students, depending on the class size.  Students create a short dance piece using the following criteria: they must use a variety of locomotor and non-locomotor movements, incorporate at least two pathways, and explore variations in Energy.  The students’ pieces should be no longer than 32 counts (beats) of music.  As students are creating, emphasize to them that they are serving as both the role of the creator and (eventually) the performer.  With every new eight-count of music, each student has an opportunity to become the choreographer and lead members of their group.  Instruct students to reflect on what types of behaviors they are using and have each group generate a group list while creating their dance (25 minutes).  

Allow groups in the second and third class period time to continue developing choreography (approximately 45 minutes).  

Select individual groups to perform for their peers.  Students sit in the front of the room to serve as observers.  Remind the performers and observers to consider the behaviors that they are using while serving each role.  Students can add more terms to their group lists as they serve in these different roles.  After all groups have performed, return to the three-column chart and discuss any behaviors that might need to be changed, moved, or added.  Finish with a discussion of the importance of each role as it pertains to dance as well as other artforms (45 minutes).

Sample Assessments  
Formative 

Question and answer is used during the beginning of the lesson as students are offering suggested behaviors for the three roles.  The teacher conducts observations to make sure that students are on task during their creative choreography time and offers suggestions or support for their creativity.  

Summative 

Students submit their group-generated notes on behaviors for review.  The final classroom chart will reflect the class’s summative evaluation on behaviors of these three roles.

Resources

The following site contains a glossary of dance terms.
School Improvement in Maryland. (1997). Maryland State Department of Education Dance Glossary. Retrieved April 2, 2008, from http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf 

Table for groups to fill in during the process of choreographing and observing:

	Creator

	Performer
	Observer

	
	
	


Title       
Dance My Choice

Time Frame 
Three 45-minute class periods

Overview: 
Students explore what dance is through class inquiry and discussion and select dance elements that they relate to when thinking of dance.  Each student creates a dance using his/her choice of dance elements and performs movement sequences for peers.

Standards
 
Aesthetic Perception and Creative Expression
	Arts Benchmarks

	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance.
	D-AP-M6

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings
After answering a questionnaire to uncover what elements of choreography shape their perception of dance, the student responds to the question, “What is dance?”  They perform a dance using their elements of choice and express intuitive reactions and personal responses to dance.

Vocabulary  
space, place, size, level, direction, pathway, focus, shapes, balance, symmetrical, asymmetrical, angular, mirroring, unison
Materials and Equipment
questionnaire, musical selection

Prior Knowledge

Students should recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance.  Students should recognize the elements of dance and apply basic dance vocabulary.

Sample Lesson

State that the elements of dance, which include space, time, and Energy, are used to create a final dance piece. Demonstrate how the body may be used to convey these elements. In the quest to determine “What is dance?” students choose characteristics of these elements with which they best relate in order to create a dance piece that reflects their perception of this art form. Review the elements of space and body with the students.  Students provide examples for each subcategory of space and body.  Allow students to work in their personal space to explore both of these elements (approximately 30-40 minutes).  Below are the two elements and their subcategories.
Concepts of Space
Place: self space/general space

Size: Big/small, far reach/near reach

Level: high/low

Direction: forward/backward, right/left, up/down

Pathway: curved, straight, zigzag

Focus: single focus/multi focus

Concepts of Body

Parts: head, neck, arms, wrists, elbows, hands, fingers, pelvis, spine, trunk, legs, knees, feet, toes, ankles, heels, shoulders, etc.

Shapes: curved/straight, angular/twisted, symmetrical/asymmetrical

Relationships: body parts to body parts, individuals to groups, body parts to objects, individuals and groups to objects, near/far, meeting/parting, alone/connected, mirroring/shadowing, unison/contrast, over/under, above/below, around/through, beside/between, on/off, gathering/scattering, in/out, etc.

Balance: on balance/off balance
Distribute a questionnaire to each student and allow them 10 to 15 minutes to complete; this questionnaire is based on their opinions about how a dance is constructed and what that dance includes.  If students are stuck, encourage them to imagine a dance, which they have either created or viewed, that they really liked.  Then, instruct students to complete the questionnaire with that piece in mind.  Visit each student individually to aid in making selections and assisting with questions.

Allow students the second class period (approximately 45 minutes) to create a dance that utilizes their element characteristics to a set piece of instrumental music.  Dances should incorporate at least four of the eight characteristics and be 32 counts long.  

Have students share their dances with their peers during the third class.  Give students time to express their intuitive reactions and personal responses to each other’s dances (45 minutes).  Ask students to identify certain characteristics that they observed in each performance and generate a short description of their peer’s perception of dance in their learning logs (view literacy strategy descriptions).  Learning logs are a notebook that students keep in the classroom in order to record ideas, question, reactions, choreographic process, vocabulary, and new understandings.
Sample Assessments
Formative
Use question-and-answer regarding the elements of dance and their subcategories and brainstorming about the elements of dance; observe students’ creation process when making a dance and their choices when completing the dance questionnaire.

Summative
The final dance product will utilize each student’s individual opinion regarding the elements of dance.  Questionnaire can be turned in as a summative evaluation.

Resources

Eric Chapelle’s Music for Creative Movement CD sets:

Chappelle, E. (2000).  On Contrast & Continuum: Music for Creative Dance, Vols. I-IV [CD]. Seattle, WA: Ravenna Ventures.

What is Dance?

Questionnaire for Sixth Grade

Examining the Elements of Space and Body

Directions: Circle the choices that you as a dancer would include in your dance if you choreographed a dance piece.  Remember to pick areas that you personally associate with dance.

Concepts of Space
Size:  What type of movements do you like?

Big

Small

Level: Do you like to do high levels such as jumps and leaps or low levels such as rolls and crawls?




High

Low
Direction: Do you like to execute dance movements that move to the right or the left?

Right

Left
Pathway: In which pathways would you prefer to travel? (Circle 2)

Zig Zag
Curvy

Straight

Concepts of Body

Parts: With which parts of the body do you prefer to dance?  (Circle 3)

Head

Arms

Legs

Trunk

Feet

Knees
Shapes: When making shapes with your body, which of the following do you prefer? (Circle 2)

Curved

Straight
Angular
Twisted
Symmetrical
Asymmetrical

Relationships: What types of relationships should be present in a dance?  (Circle 3)

individuals to groups

near/far
meeting/parting
 above/below

mirroring/shadowing

over/under
around/through
beside/between

Balance: Do you like to perform moves that require balance or those that are done off balance?

Balance


Off Balance

Once you complete this questionnaire, use selections from each category to create a 32-count dance that utilizes your preferences of the elements.

Title      
Dancing on Emotions

Time Frame
One 45-minute class period

Overview
Students discuss what moods and emotions are and how they have experienced such emotions.  They watch a dance work and write about how that work made them feel along with how the choreographer used choreographic form and dance elements to portray a particular mood or emotion.  Students share and discuss their individual observations.

Standards

Aesthetic Perception and Creative Expression  

	Arts Benchmarks


	Describe the sensory, emotional, and intellectual impact of works of dance.
	D-AP-M3

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings
Students participate in a class discussion by recognizing and describing that dances can generate certain moods or feelings based on the incorporation of technical dimensions. Students observe a dance performance and then write to describe the sensory, emotional, and intellectual impact of the work.

Vocabulary  

technical dimensions, choreographic forms, elements of dance, mood, theme, emotion

Materials and Equipment 

TV/VCR, learning logs, dance videos

Prior Knowledge

Students are aware that dance can evoke emotions and feelings.  They also know that dance can have a theme or mood.  Students are aware that technical dimensions can help to portray that theme or mood.  Students should have working knowledge of choreographic form and dance elements to recognize them in works they are viewing.
Sample Lesson  

Remind students that dances are sometimes choreographed to evoke a particular feeling or mood.  Have students generate a list of feelings or moods that they have either experienced personally or seen in an actual dance performance.  Go through the list and ask students to describe what a dance might look like if it were to convey each mood (10 to 15 minutes).  The following questions can be used as prompts:

· What type of music might be used?

· What type of costumes might reflect this mood?

· How could the lighting be used to reflect this mood?

Show students a dance clip from the video Dancing in the Light: Six Dances by African American Choreographers.  After watching the segment, have students take out their learning logs.  Ask students to write eight to ten sentences to describe what they were feeling when they were watching this clip of the dance (15 minutes).  Encourage students to include specific choreographic forms or technical dimensions of the dance that made them feel the way that they did.  After giving students 15 minutes to write, have the class share their writings for a class discussion to close the lesson.
Sample Assessments
Formative 

Check students’ responses during class discussion regarding theme and mood.

Summative 

Students submit learning logs responses that describe the emotional and intellectual impact of the dance works. 
Resources

Nimerichter, J. (Producer), & Lacy, D. L. (Writer/Director). (2007). Dancing in the light: Six dances by African American choreographers [Motion picture]. USA: Kultur
Title       
Exploring Chinese Ethnic Dance

Time Frame 
Four 45-minute class periods

Overview 
Students discuss what a celebratory dance is and examine a celebratory dance from a different culture.  They identify qualities and characteristics that make that dance celebratory and perform the dance for their peers.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify and discuss universal themes exhibited in dance from various cultures. 
	D-HP-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
After discussing themes based on dances from our own culture in Louisiana, students examine a dance from another culture with the same theme.  They identify universal themes exhibited in the dance as well as characteristics and qualities that support that theme.  Students learn the dance and perform it for their peers.

Vocabulary  
cultures, theme, celebratory
Materials and Equipment 
TV, VCR/DVD, media of particular dance being examined, ribbon sticks

Prior Knowledge

Students are able to recognize universal themes in dance and understand that dance communicates a universal language.
Sample Lesson  

Day 1 

Discuss how various cultures use dance to communicate universal themes.  Inform students about some cultural dances from China (approximately 20 minutes).  Explain that traditional Chinese dance can be divided into two categories:

1. Court dance: Court dances date back to the Qin Dynasty (220 B.C.) and were performed in the palace of the emperor. There are two kinds of court dances: those based on the Chinese warrior exercises such as martial art fighting forms and those based on the Confucian etiquette and ritual codes. 
2. Ethnic dance: Ethnic dances in China vary from region to region and include dances from over 50 distinct indigenous ethnic groups within China.
Characteristics of Chinese Dance:

· Typically includes working with such props as handkerchiefs, ribbons, ritual weapons, and fans
· Emphasis on hand and eye coordination

· Use of circular patterns in space with every part of the body

· Stylized steps and gestures

· Unique emphasis on movement accents in relation to the music
Have students watch a video clip of the Chinese ethnic dance called the Yanko Ribbon Dance or Bu Bu Jiao.  Once the clip is complete, have students make conjectures as to what the dance is celebrating.  Discuss how this dance was originally used to perform for royalty and then later became the dance for the harvest festival and other celebrations.  Have students offer suggestions of dances in the United States that might be similar to this particular dance.  

Begin teaching the students how to do the Yanko Chinese Ribbon Dance.  It will take two-to-three class periods to teach the routine and review.  A good resource for teaching this dance is Multicultural Folk Dances Vol. 1.  This book describes the routine exactly as it is to be taught.  It is accompanied by a video of the performance that students can watch as an example during discussion.

Day 2 and 3
Before students practice the dance on the second day, direct them to record examples in their learning logs of how space, time, and energy are used to create dances that communicate love. Before students practice the dance during the third day, direct them to record examples of how space, time, and energy are used to create dances that communicate fear. Continue teaching and reviewing the dance.  Make sure to point out parts of the dance that have patterning and repetition.
Day 4
Designate the final class period for peer performance. Invite administrators and other educators to be present for the final performance. 
Sample Assessments  
Formative 

Assess the class discussion regarding celebratory dances and the particular dance being examined.  Observe during the instruction and performance of the dance.

Resources

Lane, C. & Langhout, S. (1998). Multicultural folk dance guide vol. 1 & 2. IL: Human Kinetics.

Lane, C. & Langhout, S. (Producer/ Director). (2007). Multicultural folk dance guide (Vol. 1 & 2) DVD. [Motion Picture]. Human Kinetics.
These websites explain the aspects of Chinese dance:
http://www.nainichen.org/Tradition/ACDStudyGuide.pdf
http://www.graves.k12.ky.us/powerpoints/elementary/ffjthrogmorton.ppt#1

Title       
Researching Careers and Professions in Dance

Time Frame 
Two 30-minute class periods and time for research


Overview 
Students generate questions regarding careers and professions in dance.  They are given time to research information regarding specific dancers and their journeys in dance to answer questions generated by the teacher.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify, describe, and compare contemporary careers and professions in dance. 
	D-HP-M4

	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance ideas.
	D-CE-M7


Foundation Skills   
Communication, Resource Access and Utilization, Citizenship

Student Understandings 
Using Student Questions for Purposeful Learning prompts, students explore the variety of jobs related to the field of dance.  They identify, describe, and compare contemporary careers and professions in dance. 
	Grade-Level Expectations (GLEs) 

	Grade 6
	English language arts

	38b. 


	Deliver oral presentations and responses, including formal and informal

descriptive presentations that convey relevant information and descriptive details (ELA-4-M4)


Interdisciplinary Connections

Students deliver an oral presentation on a dancer.

Vocabulary  
career, profession

Materials and Equipment 
library access, mentioned texts, chart paper

Prior Knowledge

Students have been exposed to previous lessons and examples of various types of dance (ballet, tap, jazz, modern, ballroom, etc.) and famous dancers that were predominant in these types of dance.
Sample Lesson  

Day 1

Before researching books about careers and professions in dance, students generate questions they have about the topic/ theme based on an SQPL (Student Questions for Purposeful Learning) prompt (approximately 10 to 15 minutes). An SQPL prompt (view literacy strategy descriptions) is a statement generated by the teacher related to the material that would cause the students to wonder, challenge, and question.  The statement does not have to be factually true as long as it provokes interest and curiosity.
Before having students conduct their research, state the following: Professional dancers can only be ballerinas.   Write it on the board or a piece of chart paper as you say it.  Repeat it as necessary.

Divide students into small groups and have them generate questions in response to the statement: Professional dancers can only be ballerinas.  As students generate questions, have them each record their questions on an individual piece of paper.  Give groups five to ten minutes to generate questions, depending on their progress.  After time is up, students share their questions.  When students finish asking questions, contribute your own questions to the list.

Ask students to research one dancer.  It can be any type of dancers (tap, ballet, jazz, lyrical, modern, ballroom, etc).   Have students select a biography or autobiography on that dancer (e.g., Tallchief: America’s Prima Ballerina, Maria Tallchief; Savion!: My Life in Tap, Savion Glover and Bruce Weber; and any other individual biographies or autobiographies on specific dancers) (approximately 15 minutes).  For their research, students will answer the following questions:

· What is my dancer’s name?

· In what style(s) of dance did this dancer participate?

· What made this person famous?

· In what dance works did this person perform?

Remind students that they should ask questions before they learn something new, and then listen and look for answers to their questions.  

After a week of research, have students return to class with their questions and answers to share with their peers.  Encourage students to bring in items that represent the dancers that they selected.  Also, allow each student to bring in a sample video clip of that dancer’s work.  Have them present their information to their peers via a formal presentation (30 minutes).
Sample Assessments  
Formative 

Student question-and-answer during opening discussion regarding SPQL statement regarding contemporary careers and professions in dance will be used.  The teacher will observe the students generating ideas in response to prompt, while working in groups.

Summative

Evaluate the student’s presentation through method of choice.

Resources

Glover, S. (2000). Savion!: My Life in Tap. New York: Harper Collins.

Tallchief, M. a. W., R. (1999). Tallchief: America's Prima Ballerina. New York: Viking Juvenile. 
Title       
The Scottish Country Dance Culture and Traditional Mayan Dance

Time Frame 
Two 55-60-minute class periods 

Overview:    
The Students view Scottish Country Dances and Traditional Mayan Dances. Students work in small groups to create a dance in the style of both cultures.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts.
	D-HP-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing the Scottish Country Dance and Traditional Mayan Dance, students discuss the roles of dance in various cultural, historical, and contemporary contexts.  As students compare and contrast the dances of both cultures, they develop an understanding of the role of dance in society. By creating their own version of these dances, they apply their knowledge and demonstrate an understanding of the essential elements and the roles of each cultural dance. Students create an opinionnaire to show their personal point of view.

Vocabulary
strathspey, hornpipe, jigs, reels, progressive patterns, quick-time steps, waltz-time dances, formations, sets, longwise, sequence, phrase, folklore, fiestas, humanity

Materials and Equipment 
Scottish Folk music and Traditional Mayan music, video or DVD of dances from both cultures, TV/VCR/DVD, CD or tape player, books, photos, posters, art prints of cultures
Prior Knowledge

Students understand and are familiar with vocabulary words and have some basic knowledge of both cultures. Students have some experience with working in small groups to solve movement problems.

Sample Lesson
Day 1
Students use several locomotor movement phrases to travel across the floor.  For example: walk four counts, hop four counts, gallop four counts, and jump four counts.  Students add arm movements to the locomotor movement phrase. Students add a pathway/floor pattern with the movement phrase (10 minutes).
Students view two short pieces on DVD/VHS of a Scottish Country Dance and Traditional Mayan Dance. Traditional Mayan Dances such as the Cortes Dance and the Deer Dance are held at The Feast of San Luis which is celebrated during Easter (15 -20 minutes). 

Students will discuss the dances of both cultures by answering the following questions:
Can you identify differences and similarities between the Scottish Country Dance and the Traditional Mayan Dance?

What types of locomotor movements are used in each of the cultural dances?

What was the basic formation in the space when the dances were performed in each of the cultures?

What instruments were used in each of the cultural dances?

What types of costumes were worn by each of the cultures?

What do you think was the role of each of the dances?

Divide the class into groups of four to six. Half of the class creates a 32-count phrase in the style of a Scottish Country Dance.  Give students an option to use the "quick-time steps" that are fast tempi with a lively feel or the "Strathspey" which is a much slower tempo and a more stately dance. The other half of the class creates a 32-count phrase in the style of a Traditional Mayan Dance for the Feast of San Luis. They may choose a Deer Dance or a Cortes Dance (15 -20 minutes).
During the last ten minutes of class period, students share choreography with the class and participate in small group discussion.

Day 2
Repeat locomotor warm-up from first class period. Review discussions on both dance styles (15 -20 minutes). 

Students work in their small groups on an opinionnaire (view literacy strategy descriptions) which promotes self-examination, points of view, and provides a vehicle for influencing others with ideas. Opinionnaires are developed by generating statements about a topic that force students to take positions and defend them. The emphasis is on the students' points of view, personal insights, feelings and ideas (25 minutes).
Students work in their small groups and document opinions about the following statements written on board: 

1. Someone from Scotland cannot learn a Traditional Mayan Dance.  

2. Music from a Scottish Country Dance can be used in a Traditional Mayan Dance.
3. Wearing a specific costume in each dance makes the dance more exciting to watch. 

4. The Scottish Country Dance and Traditional Mayan Dance are similar. 

5. Creating a dance by being inspired by a different culture is fun.

After each statement, write SA (Strongly Agree), A (Agree), D (Disagree), or SD (Strongly Disagree) 

During the last ten minutes of the class period, students explain their reasons after answering each statement.  

Sample Assessments  
Formative 

Assess student participation in the discussions of cultural dances. Also, observe the groups during planning and performance of dances.

Summative 

            Teacher and peers evaluate the small group choreography. Students identify the role of dance in these cultures orally and by creating an opinionnaire.

Resources 

Websites that have good examples of Mayan Dance:
http://www.southernbelize.com/hist_mayan.html
http://www.revuemag.com/article239.html
Video that has good examples of Mayan culture and Scottish Ethnic Dances:

Lane, C. & Langhout, S. (1998). Multicultural folk dance guide vol. 1. IL: Human Kinetics.

Lane, C. & Langhout, S. (Producer/ Director). (2007). Multicultural folk dance guide (Vol. 1) DVD. [Motion Picture]. Human Kinetics.

Title         
Free Dance and Street Dance 
Time Frame 
Three 50-55-minute class periods

 Overview        Students view Loie Fuller's and Isadora Duncan's free dance improvisations of the early 1900s and view Street Dance styles beginning in the 1970s. Students demonstrate their understanding of the two dance styles by completing a RAFT writing assignment and by creating a dance from both styles.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods. 
	D-HP-M2

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students identify differences in styles of dance by viewing dances from two different time periods. Students respond in small groups to questions regarding Modern Dance and Hip Hop. They document findings in their learning log. Students work in small groups to create a dance incorporating both styles. They demonstrate understanding of the dance by completing a RAFTed writing assignment.
Vocabulary  
natural movement, improvise, improvisation, manipulate, isolate, movement qualities (sustained, percussive), translucent, stage lighting, colored gels, acting and reacting, spontaneous, individuality, originality, interpret, breakdance, popping, locking, krumping, clowning, mentor, vernacular dance, urban

Materials and Equipment 
DVD/VCR/TV, video of improvisation / free dance with fabric and video of street dance/hip hop, new age music, hip hop music, percussion instruments, books, photos, art prints from both cultural eras
Prior Knowledge

Students understand and are familiar with vocabulary words and have some basic knowledge of both dance styles and cultures. Students have experience working in small groups to solve movement problems.

Sample Lesson  

Students sit in personal space with legs folded.  Instruct students to do sustained movement (soft, flowing, continuous movement) Isolating body parts for 16 counts (head, shoulders, arms, torso, legs). Students stand and move entire body in a sustained quality, changing directions and levels.

Give each student a translucent scarf (3ft x 3ft).  If scarves are not available, cut open kitchen trash bags (preferably in a clear or pastel color).  Have students move in general space manipulating scarf while doing sustained movement to classical or new age music. Students move slowly and freeze into a sculptured shape with scarf as the volume of the music is lowered.

Ask students to use scarf as a costume piece by tying it around the head, neck, arm, or leg.
Students move across the floor using percussive movements (sharp, start-and-stop movements, robotic-like) at different levels.

Students stand in their personal space and vibrate (quick, percussive movement) isolate body-parts (head, shoulders, arms, torso, hips, legs).  Students freeze in an angular shape on drum or any other percussion instrument sound cue.

Students improvise with a partner to several musical styles for 24 counts (classical, electronic, jazz, new age, reggae, hip hop) (25 minutes).

Students view several short pieces of Free Dance and Street Dance styles. If historical films or photos of the dances of Isadora Duncan or Loie Fuller are available, show these first. If they are not available, any Modern/Improvisational dances using fabric will do.  Try to find several styles of Street Dance/Hip Hop (20 minutes).

Students have ten minutes to respond in small groups to the following questions in their learning logs (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings:
Describe the differences between Modern Dance /Improvisation and Hip Hop dance styles.

Describe the music used in the dance styles viewed.

Which culture originated Street dance/ Hip Hop and where was it originated?

Did the dance styles viewed use improvisation? If so, describe the movement improvised.

Day 2
Students do a short warm-up and review of the first class period (15 minutes).

Divide students into small groups of four to six. Students create a 32-count dance incorporating both dance styles (Free Dance and Street Dance).  Select a specific movement quality using the fabric as an extension to the movement.  Give each group three stylistic words from the "Krumping" street dance hip hop style.  Students create their own movement to the words given to them:  Beasty: Aggressive, animalistic; Bully: Aggressive, powerful; Caddy: Arrogant, conceited; Fast: Quick, energetic movements; Flashy: Using quick foot movement and sharp, precise, showy moves; Placid: Using a low amount of Energy and keeping most of the moves tight and close to the body; Goofy: Funny and energetic; Technical: A mix of flashy and smooth, more of a crowd pleasing style; and Tricks: Using a combination of all of the moves (20-25 minutes).

During the last 15 minutes of class, students share their completed dance and participate in small group discussion and reflection.

Day 3
After a 20-minute warm-up and review of the last class period, divide the students into the same groups of four to six.

Each group uses the literacy strategy of RAFT writing (view literacy strategy descriptions), a form of writing which gives students the freedom to project themselves into unique roles, and look at content from unique perspectives. It is used to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem. It is creative and informative. RAFT is an acronym that stands for: R - Role (role of writer), A - Audience (to whom the RAFT is being written), F - form (the form the writing will take, as in letter, song, etc.), and T - Topic (the subject focus of the writing).

Students demonstrate understanding of the two dance styles by completing a RAFT writing assignment (25 minutes). Each group will write a letter:

R - Role (role of the writer) - Urban Street Dancer
A - Audience - free style dancer with scarf
F - Form - A letter
T - Topic - What makes Urban Street Dance more exciting than free style dance with a scarf
In the RAFTed letter, students use information generated during the class discussion of videos viewed, other discussions, and the creative process. Each group displays their letters on the class bulletin board.  
During the last ten minutes of the class period, students read their letters aloud to the class.

Sample Assessments  
Formative 

Check students’ ability to identify the style of dances used in Free Dance and Street Dance by observing the groups in discussions, in the directed raft writing activity, and during the group choreography and performance of dances.

Summative 

Teacher and peers will evaluate the small group choreography. Students identify the style 
and culture orally and in the learning log.

Resources

The following websites contain video and information about Streetdance.  As with all videos, it is recommended that the videos be previewed before they are shown to students. 

http://streetdance.lap.hu/
http://www.groovaloos.com/
http://www.westcoastpoppin.com/
http://www.videojug.com/film/how-to-dance-krumping
http://www.rhpm.org/about.html
Scarf Dancing links (Isadora Duncan and Loie Fuller):

http://www.isadoraduncan.org/about_isadora.html
http://www.artsalive.ca/en/dan/meet/bios/artistDetail.asp?artistID=168
http://www.artandculture.com/cgi-bin/WebObjects/ACLive.woa/wa/artist?id=45
http://www.answers.com/topic/isadora-duncan
http://www.isadoraduncan.org/About_Isadora/about_isadora.html
http://lo.wesleyan.edu/wespress/traces/index.html 

http://www.artandculture.com/cgi-bin/WebObjects/ACLive.woa/wa/artist?id=702
Title       
Who Knows Her Best? A Deeper Look at Isadora Duncan

Time Frame 
60-minute class period 
Overview 
After listening to the background of Isadora Duncan, famous dance innovator and performer, and viewing some of her great dance works, students will identify and discuss the influences of these works on dance today.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance.
	D-HP-M3

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students listen to a lecture about the famous innovator and modern dance performer, Isadora Duncan.  They view a documentary or short film about this artist and generate questions regarding her life and influence on dance.  Students review the material covered and practice using higher order thinking questions.

Vocabulary  
modern dance, innovator, performer
Materials and Equipment 
TV/VCR, books or background information on Isadora Duncan, learning logs

Prior Knowledge

Students should be familiar with great dance works and recognize that great innovators and performers have helped to contribute to the history of dance. 
Sample Lesson  

Begin the lesson by asking students if they are familiar with the famous innovator and performer Isadora Duncan.  Ask students if they know what kind of dance with which she is associated.  Start by offering a little background information on the artist (10 to 15 minutes).  Have students take notes during the lecture.

A. Birthdate: born in 1877
B. Birthplace: San Francisco
C. Background: Started teaching neighborhood children at the age of five by showing them how to sway their arms to mimic the ocean waves.  Later traveled to Chicago and New York in hopes of finding fulfillment, but was sadly unable to accomplish this feat.  She and her family traveled to Europe in order for her to fulfill her dream.  She was known for wearing Grecian tunics and dancing barefoot.  By dancing at garden parties, word of her amazing talent spread, and she was soon touring in Europe and America.
D. Death: September 14, 1927

Show students a documentary on Isadora Duncan (20 to 25 minutes).  Some suggestions are listed below:
· Isadora Duncan: Movement from the Soul

· This site has video links regarding her contribution to dance: http://www11.plala.or.jp/i-duncanslinks/videos.html.

Assign students to groups of three to four.  Give groups time to review the information that was just covered (approximately five minutes).  Call groups of students to come up to the front of the classroom and provide “expert” answers to questions from their peers about Isadora Duncan.  This content strategy is called Professor Know-It-All (view literacy strategy descriptions).  Before selecting groups, allow time for groups to generate three to five questions about the content that they think they might be asked as well as questions they can use to ask others.  Have each group record their questions in their learning logs.  Encourage students to ask questions that will reveal how this performer has influenced the history of dance.  For instance, what was Isadora Duncan known for in terms of her great contribution to the dance world?  
Call a group to the front of the room and ask them to face the class.  The know-it-alls invite questions from the other groups.  Students should ask their prepared questions first, then add others if more information is desired.  The know-it-alls huddle together to decide on the answer and nominate one person as their spokesperson to deliver the answer.  Remind students asking the questions to think carefully about the answers received and to challenge or correct the professor know-it-alls if answers were not correct or need elaboration and amending.  After five minutes or so, call on a new group of professor know-it-alls to replace the other group and continue the process of students questioning students (approximately 15 to 20 minutes).

Extension
Other dancers and choreographers that students may explore include Pearl Premis, Mark Dendi, Anthony Tutor, Savion Glvover, or Ted Shawn. 

Sample Assessments  
Formative 

Observe during group work and student responses during the professor know-it-alls activity regarding Isadora Duncan and her influence on dance.  Collect questions generated from Professor Know-It-All.
Resources

Duncan, I. (1927). My Life. New York and London: Boni and Liveright.
Duncan, I. (1928). The art of the dance. New York: Theater Arts Books.
Kurth, P. (2001). Isadora: A sensational life. New York: Little, Brown and Company.

Geller, D. & Goldfine, D. (Producer/Director). (1989). Isadora Duncan: Movement from the soul [Motion Picture].USA: Geller/Goldfine Productions.

Isadora Duncan Dance Foundation. (1979). About Isadora Duncan. Retrieved February 27, 2008, from http://www.isadoraduncan.org/about_foundation.html. 

Morita, J. (2004). Isadora Duncan's web links. Retrieved February 26, 2008, from http://www11.plala.or.jp/i-duncanslinks/contact.html. 

National Arts Centre. (2008). Meet the Artists (Bibliographies). Retrieved February 27, 2008, from http://www.artsalive.ca/en/dan/mediatheque/photos/photos.asp?offset=0. 
Title       
One Picture, One Story

Time Frame 
45 minutes

Overview: 
Students discuss their knowledge of dance elements and identify how the elements are used in a work to communicate choreographic intent or theme.  Students write and share a story summarizing the choreographic intent of the dance. 

Standards

Critical Analysis and Creative Expression 
	Arts Benchmarks

	Identify how elements of dance are used in a work to communicate the choreographic intent.
	D-CA-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students observe a video or photograph of a dance in class and identify how elements of dance are used in a work to communicate the theme of a dance.  Students demonstrate the ability to use dance as a language and means of communication by recording elements from their dance images into their learning logs and generating a story about the image. 

Vocabulary  
choreographic intent, mood, theme, elements of dance

Materials and Equipment 
image for each student, learning logs
Prior Knowledge

Students are able to identify basic examples of the dance elements in various works of dance.  They are familiar with the term mood.
Sample Lesson  

Discuss how elements of dance are used in a work to communicate choreographic intent.  Choreographic intent is the impact or mood that a choreographer, through the use of performers, desires to create or make real to the audience (e.g., to entertain, to question, to surprise, to introduce a point of view) (10 minutes).  Choreographic intent is achieved through the use of dance elements, technical dimensions and so on.  

Review the Elements of Dance—Use of Body, Space, Time, and Force 

· Time: tempo (fast, medium, slow), meter (2/4, 3/4, 4/4 ), music, no music

· Space: (levels) low, medium, high; (direction) forward, backward, sideways, diagonal, turning

· Energy, Movement Qualities: strong, light, sharp, smooth, suspended, vibratory, collapsed, swing

Review the use of the body: body parts, body shapes, body moves, relationships, balance, off-balance.

Students view a video or photograph of a dance image that effectively portrays a particular use of an element of dance, and complete the activities listed below in their learning logs (10 minutes).
· Identify the main element(s) used in the pictured part of the dance.
· Make a statement that correctly describes how an element of dance is used in the pictured part of the dance. 

· Explain the choreographic intent or mood of the photo.
After the class has appropriately completed the above activities, distribute a copy of the same dance photo to each student in the class.  Provide 20 minutes for students to identify as many elements of dance as they can in the photo.  Ask them to create a story behind the photo that explains the choreographic intent.  

At the end of class, select some students to come up and share their stories about the dance photo.  Have the class participate in a discussion to list the elements of dance that were included in the photo and comment on their peers’ writings (5 minutes).
Sample Assessments

Formative 

Question and answer during the elements of dance discussion with the whole class.  Teacher observes during individual work time, while students are analyzing dance images.  Check learning logs at the culmination of class.

Resources

Suggested photo to use for this lesson is Sonic Boom, dance/theatre performance by Wim Vandekeybus / Ultima Vez & Toneelgroep Amsterdam.  Photo: Chris Van der Burght © Chris van der Burght, Ultima Vez & Toneelgroep Amsterdam. 

National Arts Centre. (2008). Mediatheque (Photo Gallery). Retrieved February 18, 2008, from http://www.artsalive.ca/en/dan/mediatheque/photos/photos.asp?offset=0  

Title       
ABA Form in Dance 

Time Frame 
90 minutes

Overview:  
Students use choreographic principles and work in small groups to create movement phrases that will be organized into an ABA dance form.


Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance. 
	D-CA-M3

	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases.
	D-CE-M4


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge, 

Student Understandings 
Students describe and apply the use of choreographic principles of contrast, variety, and transitions in choreographic studies which they create.  They explain ABA form and choreograph a short piece in this form.

Vocabulary  
choreography, contrast, variety, transitions, and ABA choreographic form 
Materials and Equipment 
CD player and instrumental music of teacher’s choosing

Prior Knowledge

Students have experience with working cooperatively in small groups to solve movement problems.  Students are familiar with basic elements of dance.   

Sample Lesson  

Perform an upward reaching shape and ask the students to perform an opposite shape. Then perform a slow curved movement and ask the students to do a movement that is opposite.  Continue with two or three more examples until the students are confident in creating an opposite movement or shape.  Explain that these are also called contrasting movements or shapes.  Ask the students to pick one of the movements or shapes that they just performed.  Instruct them to perform that movement or shape and its opposite/contrasting movement and then return to the original movement/shape. Ask students to create a way to logically connect these movements or shapes with transitional movements. This produces a short movement phrase which has contrast, variety, and transitions (approximately 20 minutes). 

Introduce the choreographic form called ABA.  Theme A is a movement phrase or series.  Theme B is a contrasting phrase.  As a conclusion, theme A is repeated in a modified form.  This short dance has a beginning, middle, and end and presents a unified whole.  The teacher will explain that contrast and variety add an exciting element to the dance so that the audience stays interested.  Continuity requires that one movement phrase leads to the next, and the piece ends logically.  Transitions between sections bind the movement phrases into a seamless unified whole.  Repetition of movement phrases is important because the audience can identify with the dance and have something to hang onto when the dance is over.
Divide the class into groups of three.  Each dancer will choreograph movements that rise, swirl, and melt and then demonstrate these three movements to his/her group.  The group decides which of the movement choices in each category they like the best and then combines these into theme A.  Theme B will consist of a hop, a jump, and a turn in the air.  The same selection process produces Theme B, a contrasting phrase.  Then theme A is revisited, but with a variation (e.g., changes in level, direction, tempo, and quality).  Dancers work on transitions between the themes (approximately 40 minutes). 

After perfecting their dances, each group performs their ABA form for the class. Each group must describe how they created their dance and their use of choreographic principles (approximately 20 minutes).  

The students include this description and then write what they liked or disliked about using this choreographic form in their learning logs (approximately 10 minutes).   

Sample Assessments  
Formative  

Observe students working in groups to create an ABA choreographic form dance piece.  Teacher should look for contrasting themes, variations, and transitions.

            Summative 

            Students submit learning logs to be evaluated based on teacher criteria.

Resources

Minton, S. (1997). Choreography: a basic approach using improvisation. Greeley, Colorado:             Human Kinetics.
Title       
"Troy Games"

Time Frame 
Two 50-55-minute class periods

Overview 
Students work in small groups to create a short dance based on sports images. 

They view Dance Theater of Harlem's "Troy Games," choreographed by Robert North. They describe the main theme or story idea conveyed in the choreography. 

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Describe the main theme, story idea, or political message conveyed in a dance. 
	D-CA-M4

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 

Students create dances based on sports. The students describe the main theme, story idea, or political message conveyed in Dance Theater of Harlem's "Troy Games," choreographed by Robert North. Students will use a learning log to describe the process of creating their dance. Students complete an Opinionnaire by using "Troy Games" as a source of inspiration.

Vocabulary  
balance, counter-balance, sports movement, movement qualities (sustained, suspended, percussive, swinging, collapse), Laban's Actions (slash, punch, press, punch, wring, glide)
Materials and Equipment 
TV/VCR/DVD, Brazilian music, percussion instruments, video/DVD of Dance Theater of Harlem's “Troy Games,” posters, photos, books, magazines of different sports (soccer, football, baseball, tennis, volleyball, golf, martial arts, gymnastics, etc.)

Prior Knowledge

Students understand and are familiar with vocabulary words. Students have basic knowledge of types of sports movement. Students have experience with working cooperatively in small groups to solve movement problems. Students are prepared in advance on type of costumes worn by dancers in "Troy Games." 

Sample Lesson  

Day 1
Students begin in personal space facing forward in parallel position. Students do quarter turns, half-turns, and whole turns to the right, bouncing for three counts and changing directions on count four. Repeat to the left. Use percussion instruments or Brazilian music. Students repeat sequence again, adding a shape and level (high, medium, or low) when changing direction on count four (20 minutes).

Students explore the movement quality of “collapse.” Students lift arms over head and collapse only the arms. Repeat collapsing by adding another body part (head, shoulders, from the waist, knees, and finally to the floor). When collapsing to the floor, demonstrate or describe the full body collapse to the floor to be controlled.  Students collapse to the right, take eight counts to stand and reach arms over head, and collapse to the floor to the left.

Students explore movement qualities of sustained, percussive, and swinging. They move through general space doing sustained movement for eight counts, percussive movement for eight counts, and swinging movement for eight counts. Repeat movement quality phrase using four counts and two counts.

Students are divided into rows with four to six students in each row.  They move across the floor using Laban's Actions (punch, slash, and wring). Students punch with shoulders for eight counts, slash with arms for eight counts, and wring/twist whole body to the right and left for eight counts.

Students move across the floor using three more of Laban's Actions (punch, press, and glide).  They kick their legs for eight counts, press with their back or hips for eight counts, and glide as if sky-gliding in a circle for eight counts.

Students move across the floor using three locomotor movements (run, hop, and roll for four counts each) ending in a connected positive/negative shape with the row. Students use three different locomotor movements (walk, leap, and crawl for four counts each) connecting to another student by touching a body part (their arm, leg, head, shoulder, knee, back) in different levels.

Divide class into groups of four to six. Have a list of sports on the board or a poster. Allow students 20 minutes to work in small groups to discuss and choose two different sports. They will improvise the chosen sports’ movement and final dance with their peers.
Students discuss and document in small groups the similarities and differences of each improvised sports movement shared in learning log, a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings.
Day 2
Prepare students for viewing Robert North's piece "Troy Games."  Students view a short interview of choreographer Robert North and "Troy Game." They respond in small groups to the following questions in their learning logs: What is the title of the dance?  How many types of sports did you observe when viewing the dance "Troy Game"? Describe the movement used by the dancers. Did the dance tell a story? Explain. Did the dance evoke emotions while watching? Describe what you saw, heard, and felt.  How literal or abstract was the dance? Which part of the dance did you like the best? Explain. What would you add or change in the dance? Describe the set, the use of props, lighting, costumes, and music (20 minutes).
Divide students into groups of four to six.  The teacher writes on index cards a description of  different sports with a list of criteria, such as dance must have a clear beginning, middle, and ending; choose two or three locomotor movements; choose two movement qualities; use dance elements such as levels, shapes, and directions; choose two of Laban's Actions such as glide, punch, wring, or slash. Teacher randomly gives each group a card. Students work together in small groups to create a movement problem (20 minutes). 

During the last 15 minutes of class, students share group choreography with class and participate in class discussion.  Students in small groups complete an opinionnaire (view literacy strategy descriptions) which promotes self-examination, values youth's points of view, and provides a vehicle for influencing others with their ideas. Opinionnaires are developed by generating statements about a topic. The emphasis is on students' points of view and not the "correctness" of their opinions.
Sample Assessments  

Formative 

Check progress of student understanding using focused questions in learning log on Robert North's piece "Troy Games."

Teacher observes small group collaboration and completed opinnionaires.

Summative 

At conclusion of lesson, group collaboration, choreography, and performance are   

evaluated using a Dance Rubric. Students may be individually assessed using their 
learning log entries in a simple check for completion.

SAMPLE OPINIONNAIRE

Write your opinions using Robert North's "Troy Games" and class movement problem as a source of inspiration.

Directions: After each statement, write SA (strongly agree), A (agree), D (disagree), or SD (strongly disagree). In the space provided, briefly explain the reasons for the group’s opinions.

1. Only boys are good at sports. ________

Your reasons:

2. Creating a dance focused on a sport is easy. ________

Your reasons:

3.  It is important to use at least one locomotor movement in your choreography. __________

Your reasons:

4.  The choreography should have a clear beginning, middle, and ending. __________

Your reasons:

5. Martial Arts is not a sport. ____________

Your reasons:

SAMPLE PERFORMANCE SKILL

DANCE RUBRIC

NOTE: This rubric is meant to assess the development of performance skills and the use of the compositional element of dance. It is not based on one specific dance style.

5 - POINT SCALE
NOVICE

When performing dance created based on movement problem, dancers show
___ undefined placement within spatial design

___ limited response to rhythmic structure and tempo changes

___ minimal range of dynamics and movement qualities

___ sporadic concentration

APPRENTICE

When performing dance created based on movement problem, dancers show

___ clear response to rhythmic structure and tempo changes

___ moderate range of dynamics

___ concentration and focus

PROFICIENT

When performing dance created based on movement problem, dancers show
___ clear response to rhythmic structure and tempo changes

___ moderate range of dynamics

___ concentration and focus

ADVANCED

When performing dance created based on movement problem, dancers show
___ complexity and variety of spatial elements

___ clear response to a variety of rhythmic structures and tempo changes

___ broad range of dynamics and movement

___ projected concentration and focus

DISTINGUISHED

When performing dance created based on movement problem, dancers show
___ projected artistic expression

___ clarity of purpose

___ sensitive stylistic nuance and phrasing

TOTAL POINTS: __________
SAMPLE DANCE RUBRIC

USE OF COMPOSITIONAL ELEMENTS

5  -  POINT SCALE

NOVICE

In choreographing phrases, dancers show
___ minimal demonstration of the principles of space, time, and Energy
___ limited body movement

APPRENTICE

In choreographing phrases or pieces, dancers show
___ changes in use of space, time, and Energy
___ basics for a clear beginning, middle, and ending

PROFICIENT

In choreographing phrases or pieces, dancers show
___ purposeful approach to space, time, and Energy
___ forms such as ABA, canon, theme and variation

___ personal expression and full body involvement

ADVANCED

In choreographing phrases or pieces, dancers show
___ complexity and variety of spatial elements

___ forms integral to the expression of piece

___ full body movement that clearly expresses the choreographic intent

DISTINGUISHED

In choreographing phrases or pieces, dancers demonstrate sophisticated compositional awareness by showing
___ aesthetically effective use of space, time, Energy, and form

___ use of abstract, as well as literal, expressions of a theme

___ powerful, clear personal expression
TOTAL POINTS: _________

Resources

The following video/DVD has the interview with choreographer Robert North and performance of piece "Troy Game":

Wimhurst, J., & Whyte, M. (Producer/director). (1983) Troy Game. [video recording] London 
Contemporary Dance Theatre: Home Vision.
Other Dance Theatre of Harlem ballets that has a specific theme or tells a story:

Creole Giselle and Fall River Legend
http://www.cduniverse.com/productinfo.asp?pid=6879771
http://www.dancetheatreofharlem.com/company.html 
Website information on choreographer Robert North:

http://www.answers.com/topic/robert-north 
Title       
Taking a Closer Look at Dance

Time Frame 
45 minutes

Overview 
Using critical development through class discussion, students complete an activity critiquing an excerpt of a dance performance.

Standards

Critical Analysis and Creative Expression  
	Arts Benchmarks

	Critique works of dance using expanded dance vocabulary.
	D-CA-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3

	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance ideas.
	D-CE-M7


Foundation Skills 

Communication, Problem Solving
Student Understandings 
Students use critical development through class discussion and critique an excerpt of a dance performance using a graphic organizer that utilizes expanded dance vocabulary.
	Grade-Level Expectations (GLEs)  

	Grade 6
	English language arts 

	42c.
	Locate and integrate information from grade-appropriate resources, including other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA-5-M2)


Interdisciplinary Connections

The students use their knowledge of pre-writing to complete a chart to critique a specific dance performance.

Vocabulary  
elements of dance (time, space, force); concept/theme; performance; opinion; critic
Materials and Equipment 
handout, classroom writing space (dry-erase board), VCR/DVD player, dance selection

Prior Knowledge

Students have experience with specific areas of critique which they use when critiquing a particular dance piece.  These areas include elements of dance (e.g., space, time, and force), concept/theme, performance, and personal reaction/opinion.  Students have been exposed to various types of performances and technical dimensions that affect a performance such as costumes, lighting, accompaniment, and stage atmosphere.
Sample Lesson  

Ask the students to list some areas that they need to examine when critiquing a dance work(15 minutes).  Review the areas listed below and discuss specific examples for each of those areas:

1. Elements of Dance—Space, Time, and Force 

· Time: tempo (fast, medium, slow), meter (2/4, ¾, 4/4 ), music, no music

· Space: (levels) low, medium, high; (direction) forward, backward, sideways, diagonal, turning

· Energy, Movement Qualities: strong, light, sharp smooth, suspended, vibratory, collapsed, swing

2. Concept/Theme  

· What is the message or unifying idea that is being conveyed? 

3. Performance
· Did the dancers perform together?

· Did the dance reflect the theme?

· Did the dance appear to be well rehearsed?

4. Personal Reaction/Opinion
· How did the dance make you feel?

· Did you like the performance?  Why or why not?

· Any other comments or opinion

Introduce technical dimensions of a dance production, which includes aspects such as staging, lights, costume and music.  Ask students how these can affect the overall result of a performance.  Encourage them by asking questions to elicit responses such as the following:

· Did the lighting compliment the theme of the music?

· Did the costumes go along with the dance choreography?

· Would a different music selection have been better and why?

Distribute the handout with columns for students to complete during the performance.  Students should list two to three examples or comments for each area that they observed in the performance.  Show students a brief excerpt of a dance performance.  Allow students time to complete their handout.  Upon completion, have students share what they observed in the performance.  On the board, record students’ ideas to encourage new ones (15 minutes).

Sample Assessments  
Formative 

Students are assessed through their brainstorming activity on what areas need to be considered when critiquing a dance piece.  As the lesson progresses, observe student responses during their column handout completion as well as the shared discussion at the conclusion of the class.

Summative
At the conclusion of the class, students will submit their column handout and be individually assessed on their responses according to teacher criteria.

Resources

Danmarks Radio, ZDF, RM Arts (Producer/Director). (1986) An evening with Alvin Ailey: American Dance Theater [Motion Picture].USA: NVC Arts International.
Selection Suggestion: “Stack-up” by Talley Beatty

Lasseur, Dominique and Catherine Tatge (Producer/ Director). (1994) Martha Graham: The dancer revealed. [Motion Picture]. USA: Kultur International Films.

Selection Suggestion: “Frontier” by Martha Graham

Title of Work: ______________________________________________

Choreographer: _______________________________________________

Directions: Pick 2-3 aspects of the performance that can be included under each column.  See example below.

	Time

	Space
	Energy/Movement Qualities
	Performance
	Technical Dimensions

(lights, costumes, music, etc.)
	Theme/

Main Concept
	Personal Reaction/ Opinion

	Example:  The dance piece began without music, and later music was introduced.


	
	
	
	Example: I liked how the costumes created a breezy effect to go along with the flowing music.
	
	


Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

abinaya – Indian term referring to the technique of communicating a message using more facial expressions and gestures.
abstract –  To remove movement form a particular or representative context and (by manipulating it with elements of space, time, and force). Dance that is without a plot, character, or storyline.
acting and reacting –

aharyabhinaya – Indian term referring to the use of costumes, jewelry, make-up etc.

American blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint.
angikabhinaya – Indian term communicating the meaning of the song using the body.
angular – Sharp-cornered.
aragetram (gejjepooje) – Indian term that means worshiping the jingles. Jingles are considered divine.
asymmetrical – When the dance or the body parts are arranged differently on each side.
balance – Arrangement (symmetrical or asymmetrical) of proportionate parts so that equilibrium exists; manipulation of floor pattern, movements and dancers in relation to each other. 
bebop – Style of American music
Bharata natyam – A classical Indian dance.
bound – Energy
breakdance – A style of dance connected with urban life.
canon - A choreographic form involving two or more dancers in which one dancer enters after another in exact imitation of the first; also called a round.
choreographer – A person who creates dances.
choreographic forms – Structures that a choreographer uses in the creation of dance.
classical ballet – The traditional style of [image: image1.png]


ballet, which stresses the [image: image2.png]


academic technique developed [image: image3.png]


through the centuries of the [image: image4.png]


existence of [image: image5.png]


ballet.
climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 
collage – The dance form known as collage consists of pieces of movement that are often unrelated but have been brought together to create a whole.

composer – A musician who creates original music.
contrast – A principle of design referring to
corps de ballet – The dancers in a ballet who do [image: image6.png]


not appear as [image: image7.png]


soloists.
creativity –Making dances or other things in a new way or different way – to be able to see and plan in ways that are unique.
critic – A person who judges dance based on aesthetic principles.
culture – Traits of social groups. 
direction –  The movement from one point in the dance space to another.

director – Profession that is responsible for all aspects of a performance.

dreamtime – A new dance form that originated from a collaboration between indigenous Aboriginal dance creators and Western trained dancers.
duet – Two dancers performing together.
elaborate – A characteristic of creativity in dance, where the dance is developed by dramatic strengths and meaning.
elements – The components present in all movement: space and time with Energy. 
emphasis – A principle of design referring to
energy – An element of dance referring to force applied to movement.
ensemble – A group of performers.
ethnic dance – Dances that are usually created and performed by a specific group within a culture.
expression – Act of communicating thoughts or feelings using movements or actions.
expressive – To convey meaning or emotion.
flexibility – Able to bend repeatedly without damage or injury.
flow – A way to describe how energy is moved.
force – An element of dance referring to the release of potential energy into kinetic energy. Force involves body weight (implied and real); reveals the effects of gravity on the body; is projected into space; and affects movement, emotional and spiritual relationships, and intentions.
free – Movement that is loose. 
gesture – A movement made with a part of the body to express meaning or emotion.
hula – Ethnic dance from Polynesia. 
humanity – Qualities or characteristics considered as a whole to be characteristic of human beings.
ideas – A mental image that reflects reality.
improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.
interpret – The ability to decode meaning in dance works.
kinetic response – Responding with movement or physical action.
krumping – breakdance 

Laban’s actions – slash, punch, press, punch, wring, glide

leader – Effective communication of intended actions to the follower through one or more physical or visual connections.
levels – Refer to an element of dance, high, medium, low.
locking – breakdance

locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.
mirroring – Two students face each other; student A initiates the movement while student B follows, maintaining eye contact as appropriate.
modern dance – A form of dance that expresses complex emotions and abstract ideas.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. 
movement sequences – Movements linked together to form a series.
narrative – Choreographic form that tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

nonlocomotor – Any movement that is anchored to one spot.
observer – A person who views a dance or movement. 
pantomime – Acting without speaking using gesture and expression. 
paso doble – A partner dance.
pathway – The direction that a dancer moves across the floor.
pattern – Forms, lines, or symbols that move in a pre-arranged sequence.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.
plié – Classical ballet term meaning to bend at the knees.
popping – breakdance

port de bras – Carriage of the arms. The [image: image8.png]


term port de bras has two [image: image9.png]


meanings: (1) A movement or [image: image10.png]


series of movements made by [image: image11.png]


passing the arm or arms [image: image12.png]


through various positions. [image: image13.png]


The passage of the arms [image: image14.png]


from one position to [image: image15.png]


another constitutes a port [image: image16.png]


de bras. (2) A term for a [image: image17.png]


group of exercises designed [image: image18.png]


to make the arms move [image: image19.png]


gracefully and [image: image20.png]


harmoniously.
postures – Body shapes using part of the torso and involving the spine.
principles of design – Refer to the concepts of repetition, balance, contrast, emphasis, and variety.
props – An article used by a dancer.
pulse – A beat underlying rhythmic patterns in music
quartet – A group of four dancers performing together.
ranga – Indian term referring to the stage.

rélevé – Classical ballet term meaning to lift or raise the body.
repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 
rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), as the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

satvikabhinaya – An Indian term referring to expressions of Bhava (moods).
scenery – The technical elements of a production which visually represent the setting of the production.
sequence – The plan of the movement series in a dance to provide that each movement to be a logical outgrowth of that which precedes it, thereby giving continuity, meaning, and order to the dance as a whole.
sets – Another word for scenery, the technical elements of a production which visually represent the setting of the production.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.
sharp – A type of movement energy that is abrupt and angular.
smooth – A type of movement energy that is smooth and connected.
social dance – A dance that is done for enjoyment.
solo – A feature dance performed by one dancer. 
space – The area occupied by the body as well as that area into which the body travels; an essential element of dance. 
spirituals – African-American style of religious folk song.
strathspey - Scottish dancetune that is in 4/4 time, it is slower and more stately than other Scottish dances.

strong – A type of movement energy that expresses strength.
suspense – Creating the impression of defying gravity.
symbols – Lines, shapes, or colors that have a special meaning.
symmetrical – When the dance or the body parts are arranged similarly on each side.
syncopated – Emphasizing unaccented beats in music.
tempo – Suggests the speed of the music.
tendue – Classical ballet term referring of the movement of the foot when it draws out and comes to a point.
theme – The subject of an artistic composition (e.g., love, healing, nature). 
theme and variations – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

time – The beat, pulse, rhythm, accent, duration, tempo of the movement. An essential element of dance.
transition – Subordinate connecting intervals that weld together material within a movement theme. A connective bridge between sections or parts of a dance.
trio – A group of three dancers performing together.
Troika – Ethnic dance derived from the Cossacks. 
unison - All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the elements of dance (space, time, and energy) 

(1, 2)
	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the elements of dance to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)


	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)




DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the elements of dance and apply basic dance vocabulary

(1, 4)
	Understand the elements of dance and apply expanded dance vocabulary

(1, 4)
	Understand the elements of dance and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance
(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance
(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance
(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how elements of dance are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how elements of dance communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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