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Preface

“This task is to restore continuity between the refined and intensified forms of experience that are works of art and the everyday events, doings, and sufferings that are universally recognized to constitute experience.”—John Dewey (1934, p. 3) 
The visual and performing arts curriculum guides are intended to provide classroom teachers, physical educators, dance educators, and teaching artists working examples of the Louisiana Arts Content Standards and benchmarks at each grade level.  The lessons in this guide are meant to provide clarification about the intent of the dance benchmarks.  The text that appears in this guide is intended to expand what can be done in educational dance experiences.  The experiences should not be limited to these, however, rather used as models to expand arts education experiences for students. 

The essence of educational dance, like all education, is structured and sequenced experiences that lead to an understanding of agreed-upon goals. In Louisiana, these statements about what students know and are able to do are benchmarks. Dana Gioia (2007), former chairman of the National Endowment for the Arts wrote, “The real purpose of arts education is to create complete human beings capable of leading successful and productive lives in a free society.”   

Creative problem-solving

Research has demonstrated that employers are looking for creative problem-solvers (Casner-Lotto & Barrington, 2006). Performing arts require students to engage in instantaneous problem-solving activities. Problem-solving skills are developed and refined in dance classes as students make choices that affect their individual performances and those of the ensemble. Students who explore and develop all of their skills, talents, and interests find their places in society better. The crucial lesson is this: If we do not provide productive ways for students to be creative, they will find creative ways to be destructive. An arts education provides students with a way to productively harness their innate creativity to produce some thing of beauty (Baker, 2005). 
Communication
One of the goals of K-12 education is to help students learn how to communicate their thoughts, ideas, and emotions in productive ways. Arts education enables students to communicate at higher and more profound levels, empowering them to be creative. The arts are about understanding and expressing that which goes beyond mere words. Students learn how to explore and focus their emotions in productive expression, meaning, and feeling. Dance has a way of uniquely communicating ideals that are valued. Students who can understand what they are seeing can communicate what they find to be important in a way others can understand. 

Citizenship
For over a decade, Louisiana has had citizenship as a primary outcome of education, a foundation skill. From the time that public schools were conceived in the mid 1600s, preparing students to be productive members of their society has been the essential function of schools (Craft, Gardner, & Claxton, 2008). Where in the school do students have an opportunity to practice citizenship more than in a performing arts class?  Arts education is an intense way for students to study cultures and humanity.  The arts connect human beings across time and space (Davis, 2008).  They are representative of both the culture in which we live and the one we aspire to create. This makes the arts essential for study in any society that is dedicated to progress from generation to generation.  Production in the arts affirms the core values of citizenship – rights, respect, and responsibility. 

“The highest function of dance is to ennoble man’s concept of himself. All the arts should, in their ultimate purpose, be related to this same end if we are to regard the unfolding harmonious total personality of man as the goal towards which all his efforts are directed. … The aim of this discourse is to relate dance to higher aims than those of the mart or even of secular education” (Ruth St. Denis in Rogers, 1941, p. 100). 

Life-long learning 

In the mission or vision statements, most schools declare this concept as central to their existence.  Life-long learning is what helps the community the school serves continue to renew itself- the essential process for economic and social prosperity.  The arts go beyond acquisition of information and, when done well, help students develop work habits, social attitudes, interests, appreciations, and sensitivities identified by Ralph W. Tyler (1949). Self-reflection upon their work is a skill students must practice as they create an artistic product or a performance. Through the study of their own works in the arts, students practice skills that transfer to other contexts and aspects of their lives. After reflection on their work, the idea of what is “good enough” begins to change. Artistic performance and experience defines excellence as the only acceptable standard.

Imagination, Creation, Innovation 

New creative and cultural economies are developing. It is through the arts, in general, that a society exhibits what it values.  “The arts provide ways for children … to experience the differences and similarities among cultures of family or nationality that are imprinted on different forms of art, and to discover the common features of expression that attest to a human connection contained in and beyond difference” (Davis, 2008, p. 22).  The arts have been the primary means of expressing the human connection across time and culture.

Imagination, creation, innovation are three human capacities that arts education more fully develops than any other discipline.  These concepts, supported by the previous skills, are essential for this nation to develop its Creative Economy (Sainsbury, 2005; Casner-Lotto & Barrington, 2006).  This nation is being transformed through imaginative, creative, and innovative applications of knowledge.  Those creative capacities are best experienced through the exploratory and experimental nature of the arts.  It is through the exploration of possibilities that new and innovative creations come into existence. As our economies and societal structures change, can we afford to let the creative energies of our students go unfocused and untrained?

Principles of Dance Teaching and Learning

Louisiana educators established four standards and benchmarks based upon the National Standards for Arts Education (Music Educators National Conference, 1994) and Discipline Based Arts Education (Greer, 1984). Those standards were Creative Expression, Aesthetic Perception, Historical and Cultural Perspective, and Critical Analysis (Louisiana Department of Education [LDE], 2004). Benchmarks under each of those standards are meant to make clear what a student knows and is able to do in the arts by the end of the fourth, eighth, and twelfth grades.

Creative Expression 

The ability to imagine, organize, and interpret ideas for expression in the process of creating and producing art forms which involve inspiration, analysis, and problem solving.

Standard – Students develop creative expression through the application of knowledge, ideas, communication skills, organization abilities, and imagination.

Aesthetic Perception 

The ability to perceive the unique characteristics of natural environments and human creations, to respond to aesthetic ideas and experiences, and to develop awareness of beauty and meaning in the arts.

Standard – Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.

Historical and Cultural Perspective
The ability to recognize the arts as a reflection of individual and cultural expression and to appreciate the aspects of history and human experience.

Standard – Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.  

Critical Analysis
The ability to interpret, analyze, and synthesize the performing and visual arts to form judgments based on sufficient and appropriate criteria.

Standard – Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

The benchmarks are used to focus instruction and guide assessment. The educator selects the material that is appropriate for the benchmark and meets the community standards. The material in these guides is intended to provide the educator with examples.  The lessons in these guides are to supplement local curricula.

Instructional Design Principles
The goal is to improve students’ lives with lifelong skills, perspective, sensibilities, and understandings that enhance their ability to dance and relate to experiences through movement (NDEO, 2007).  Students engage in the creation and study of aesthetically-based dance. Students create, perform, and respond to movement.  They understand the role and importance of the arts in culture and history.  They make informed judgments about the arts and understand the bases on which those judgments rest.  Students are introduced to movement and performance skills, diverse subjects, and cultural issues.  They also encounter ways of seeing, knowing, moving, communicating, and responding to dance.

In the elementary classroom curriculum, the individual teacher and/or school is responsible for determining the most effective means for learners to achieve essential competencies.  Teachers engage their own backgrounds, training, and experiences to determine the most effective manner of presentation. 

Skills and concepts are sequenced to move from simple to complex and from concrete to abstract.  Movement literacy is achieved in a sequential plan, with students progressing from the known concept to the unknown.  According to Rogers (1941), the overall goal is for students to demonstrate “control of the body in every position and movement, except climbing” (p. 40). 

Content of Dance

Educational dance is the art of creative movement.  Dance content is comprehensive, covering a wide range of styles and cultures.  It is substantive, challenging both body and mind.  The instruction is sequential, the skills and concepts progress logically from the known to the unknown.  The content is aesthetically driven, providing students opportunities to observe, create, and perform fine examples of dance.  Dance content is contextually coherent; the movement problems are designed for a future performance. Finally, the content is inquiry-based providing students opportunities to investigate dance as a means of expression (McCutchen, 2006). 
This involves educators creating learning experiences that engage students in creating, performing, and responding to dance.  Students use compositional and choreographic tools to communicate intent in purposeful dance-making.  They benefit from giving and receiving feedback through critiques from classmates, educators, and professionals. 
Students reflect on their work through student journals and self-evaluations.  They view a variety of examples to develop an appreciation of the art of choreography as well as a notion of artistic and athletic dancing.  Students experience dance history as it is embedded into techniques and skills.  Movement material employs a variety of dance styles, cultures, and time periods.
Students develop a language for movement based on the elements of dance (space, time, energy). They use these elements to create and respond to dance.  They learn how to analyze dance and choreographic structure. 

Educational dance programs instruct students in the importance of eating nutritionally to maintain healthy bodies.   Sound anatomical and kinesiological principles of movement technique are refined.  Students learn about the care of their bodies and the prevention of injuries. The educational dance program extends the content of health and physical education courses. 
Early Childhood

Kindergarten through Second Grade

Movement activities such as marching, walking, running, stretching, and other exercises are introduced. Gross motor activities are introduced before fine motor activities. Particular physical, psychological, and intellectual characteristics of children determine the movement materials, techniques and procedures to be employed from grade to grade. 

The class time for educational dance is limited due to the attention span of the students. Students at this level respond more attentively to activities that require control of the larger muscles of the body. Public performance is limited.

Many activities are introduced to help students identify and explore basic locomotor and axial movements (as determined by the level of maturity of the group).  Concepts of space (high, medium, and low), time (slow and fast), and energy (hard and soft) are stressed. Students are introduced to the concept of personal space. 
Students observe dance from other cultures. They discover that dance is a way of communicating what is valuable to the dancer. They begin to respond verbally and kinesthetically. Students discover vocabulary associated with dance. They develop a positive attitude toward self, others and the movement experience.
Middle Childhood

Third and Fourth Grades

Movement activities of the previous grades are expanded. The class time for educational dance can be somewhat longer, since the attention span of the students has probably lengthened. Students at this level respond more attentively to activities that require control of the small muscles of the body, and students are more capable of doing more detailed or intricate work. Public performance is limited.
Students are introduced to responding aesthetically to the dances of others. The principles of design – repetition, balance, contrast, emphasis, and variety are introduced.  Movement skills are more developed, and vocabulary is expanded. Students demonstrate the basic elements of dance through improvisation and composition of dances and are able to reflect upon their choices.  

Students study contrasting styles and forms. Cooperative group work is more evident at this level. Group participation may be achieved through easy patterned dances, creative movement, dialogue and conversational songs, and singing games.  Basic movement notation is introduced: Laban’s figures. Students use movement as a representational way of expressing literacy. They explore their knowledge of movement notation. Observation activities introduce a study of the principles of design – repetition, balance, contrast, emphasis, and variety.  Students analyze dance performances to form judgments based on appropriate criteria. Students demonstrate respect for their well being and the well being of others. They also respect the personal space of others and understand how dance promotes health, physical safety and reduces the risk of injury. 

Later Childhood

Fifth through Eighth Grades

Movement activities that were introduced in previous grades are expanded and explored. Physically, there is a difference in the rate of growth between girls and boys. The activities are selected to respect the sensitivities of each gender. Public performance has a limited role in the demonstration of knowledge; care is taken to ensure that an emphasis on entertainment is not allowed to take precedence over the aims of a balanced educational dance program. To set high standards for achievement, students are provided many models
Students observe or perform a dance to identify how choreographic structures support the main ideas or theme of a dance. Observation activities are focused toward a detailed study of the principles of design – repetition, balance, contrast, emphasis, and variety.  Students have opportunities to improvise and choreograph dances and then to reflect upon their choices. Creative expression is encouraged, and provision is made for research opportunities. 

Students study contrasting periods, styles, and forms. As mastery of personal space and safety is evident, social dancing may be introduced. Some of the more complex aspects of movement notation are introduced: Laban’s figures. Students use movement as a representational way of expressing literacy. They explore their knowledge of movement notation. Observation activities are focused toward a detailed study of the principles of design – repetition, balance, contrast, emphasis, and variety.  Students analyze dance performances to form judgments based on 

sufficient and appropriate criteria. They continue to develop muscular coordination, and they explain personal strategies to develop health and well-being through dance. 

Adolescence

Ninth through Twelfth Grades

Movement activities that were introduced in previous grades are extended and refined. These activities are selected to respect the sensitivities of each gender. Performance takes an expanding role in the demonstration of knowledge; care is taken to ensure that an emphasis on entertainment is not allowed to take precedence over the aims of a balanced educational dance program. Students are engaged to set high standards for achievement.
Students have opportunities to aesthetically respond to the dances of others. Observation activities are focused toward a more detailed study of the principles of design – repetition, balance, contrast, emphasis, and variety.  Students have opportunities to improvise and choreograph dances, and then to reflect upon their choices. Students study many periods and styles, and forms. They learn social dances from many various cultures. 
Students use movement as a representational way of expressing literacy. They extend and refine their knowledge of movement notation. Students analyze dance performances to form judgments based on sufficient and appropriate criteria. They continue to develop muscular coordination and see dance as part of a healthy lifestyle and a worthy use of recreational time. 
Development of Creative Movement Skills

Creative movement skills define the essence of educational dance. The students are dancers from the moment they begin to move creatively.  The development of posture and muscle coordination is of extreme importance to the student in these physical learning activities. If students are to learn to move well, they first must develop posture and muscle coordination. Through educational dance, students develop sensitivity to the aesthetics of movement. 

In the beginning stages of the creative movement instruction, students’ actions are imitative. However, students explore creative movement as a means of expressing thoughts, ideas, and concepts.  They develop the ability to observe movement and then remember and repeat it accurately with respect to the dance elements.  The students observe with the eyes and the mind; they begin to “think” movement.

Dance includes consideration of the observer as a perceiver of dance.  It occurs and moves in time.  The implications are far-reaching.  If the observers are to discover the form (design) of a piece of a dance, they must remember at a later point what they have earlier experienced. Through observation, students remember phrases and patterns of movement so that they recognize similarities and differences among them. This essential skill enables them to identify the structure of a dance composition. 
Students’ creative movement skills are basic to all activities that contribute to physical development.  Dance is a rigorous discipline. At all levels of instruction, movement experiences not only aim toward increasing acuity of perception through emphasizing not only space, time, and energy, but also the other dance elements: form and style.   Students observe a wide range of dance. Modes of presentation represent all of these elements effectively. 

The human body is an instrument always available to an individual. Movement is the basic medium of performance in the educational dance program at all levels. Successful dance helps individuals develop a sense of worth as persons, because the bodies are part of the individuals. Growth of positive attitudes through encouragement and successful experiences in dance are of paramount importance. 
Movements are selected in accordance with the principles of developmental responsiveness, i.e., the physical development of students’ bodies.  This selection is particularly important in the intermediate stages of movement as gender differences magnify.  Students with little previous experience participate in groups primarily consisting of students with more experience. The curricular goal is for all students to successfully participate in the group activities at appropriate levels. 

There has been a tendency to use this area of performance for entertainment and recreation, solely. Although this aspect of dance has its place, educational dance probes beneath the surface of such performances and makes full use of the possibilities of this activity for kinesthetic growth.

As students begin more independent movement, they visualize not only their individual parts but also the other parts as well. Understanding the structure of a dance, its physical contour, energetic relationships, rhythmic character, style, form, and expressive elements contribute to growth in interpretive skill. Such analysis is essential to the process of developing the elements of dance and understanding their interrelationships. Movement concepts grow from experiences with dance. Dancing is an activity that provides such experiences if the dancers are to release imagination relative to what they are to perform.  A wide variety of dance, including folk dance, social dance, artistic dance, and dances of many cultures and periods provides for use in movement and observational activities. 

The curriculum allows for interested, experienced, and talented students to participate in small and large ensembles. Such groups provide young people with the opportunity to develop more refined skills in the interpretation of movement, to develop skills of technical performance to a high degree of excellence, and to become acquainted with more advanced compositions.

Development of Movement Literacy Skills
A student’s experience with the movement of dance precedes the contact with its visual symbols.  The symbols or dance notation take on meaning for a student when they represent movements already performed.  The first symbols convey general meaning, such as the space that is occupied by the body.  As the students’ dance experience continues, they understand notational symbols that convey more precise meanings and symbols understood as more precisely indicating the space, time, and energy.

Visual experiences with movement notation help students see what they perform and perform what they see. These activities are suggested:

1. Use of devised notation as an illustration of pathway.
2. Use of Labanotation to promote specific attention to details of movement. This is limited to motif symbols such as – move, pause, turn, jump, sink, and rise.
3. Use of a kinesthetic experiences and related visual experiences with flash cards, charts, and boards in directing attention to thematic experts and their patterns to reinforce visual and aural concepts.

Elements of movement notation, such as body parts which are moving, timing of movement, and the like will not in itself promote growth in dance. Improvement in movement literacy takes place only when students concentrate on the notation itself as the movement is observed or produced and if an accurate representational vocabulary exists to translate into the visual symbols.

Organization of the Dance Curriculum Guides

Components of the Visual and Performing Arts Curriculum Guides

The components of the visual and performing arts curriculum guides are intended to be reflective of the components that appear in a good curriculum. The components are described below.

	Curriculum Component
	Explanation

	Cover Page
	Displays content area and courses included in the document, name of the agency that developed the document, and the date the document was developed

	Title Page
	Displays content area and course included in the document, name of the agency that developed the document, and the date the document was developed

	Board of Education
	Lists the names of board members who approved the use of the curriculum document and the name of the superintendent

	Acknowledgments

(optional)
	Lists the individuals who contributed to the development of the curriculum

	Table of Contents
	Lists the courses and other curriculum components and where they can be found in the document

	Preface
	Provides background information including underlying law and policies that led to the development of the document 

	Purpose
	Provides a statement of the intended purpose of the written aligned curriculum, expectations for its use in the classroom, and the expected results in terms of students’ performance

	Principles of Teaching and Learning for Specific Content Area
	States beliefs about the content area and research-based principles of successful teaching and learning

	Professional Development
	Provides a summary statement of how appropriate professional development ensures that teachers possess knowledge and skills needed to teach the new curriculum

	K – 12 Courses
	Includes a copy of each course in the relevant content area


Elements of the Visual and Performing Arts Curriculum Lessons
The elements were modified from elements in the Comprehensive Curriculum Units to maintain a consistency between the documents. This was done to accommodate elementary certified educators who are certified to teach the arts through grade eight.

	Element
	Explanation

	Time frame
	An approximate time frame is specified for each lesson. The time frame helps teachers pace instruction and learning. Most lessons can be modified to assist the students in learning the material in the time allotted. 

	Overview
	Provides a brief synthesis of the concepts to be experienced in the lesson.

	Standard(s)
	Lists the arts content standard(s) on which the lesson focuses.

	Benchmarks
	Lists the benchmarks on which the lesson focuses.

	Foundation Skill(s)
	Lists the foundation skill(s) that are the learning goal of the lesson.

	Student Understandings
	Student understandings are a brief description of the overarching concepts to be learned by the students.

	Grade-Level Expectation(s)

(GLEs)
	Some lessons list common-core GLEs that may be covered during the lesson. Benchmark codes are included at the end of each GLE.

	Interdisciplinary Connections
	This element describes how concepts from arts and non-arts content may be experienced. 

	Vocabulary
	Content specific terms which are used in the lesson. Terms are listed to assist the teacher in preparation of the lesson.

	Materials and Equipment
	Lists items which are needed for the lesson.

	Prior Knowledge
	Identifies what the students have experienced before the lesson.

	Sample Lesson
	Each lesson provides guidance to teachers as they plan the student’s experiences throughout the school year.

	Sample Assessments
	At the end of each lesson are suggested assessments that are linked to the process of teaching and learning (e.g., performance tasks, performance assessment based on performance levels as defined by rubrics, and observation systems)

	Resources
	Lists books, CDs, and websites of materials that may be used to support the lesson.


Performance Considerations

Performance is an integral part of the educational dance experience; therefore, it is conceived as a part of the total learning process. Performance is treated as a means to the end result of producing well-developed individual performers. The skills and concepts of movement development must receive the emphasis, not the performance itself. Outstanding public performers and festival participation are by-products of outstanding movement development.

Beginning Cycle

Public performance obligations are not a part of the developmental process of the beginning educational dance experience.  The students and their parents must understand that, in order to enjoy the excitement of performance later, the content of the beginning experiences must be limited to skill and concept development.  When performances do occur, the selections used are chosen from material with the beginning method book and correlated supplemental material.  Marching or parade experiences are not recommended for this level of development. 

Intermediate Cycle
The concepts involved in public performance obligations are introduced during the intermediate cycle. However, the emphasis must remain on the development process. Over-emphasis in performance at this stage could result in a halt to the basic learning process. The intermediate dance students are reminded of the extensive performance activities that occur at the advanced level and of the value of concentrating on individual skills at this stage. Care is taken to ensure that an emphasis on entertainment is not allowed to take precedence over the aims of a balanced educational dance program. 

It follows then that school administrators and dance educators must bring even legitimate public performance activities commensurate balance with the basic purpose of the educational dance program. This basic purpose is the aesthetic education of a broad group of students through deep and varied movement experiences of worth. Educationally, the truly basic role of performance is a means toward the aesthetic and physical development of the individual.

Advanced Cycle
If a well defined program of skill and concept development is conducted in the beginning and intermediate cycles, then the students are prepared for full participation in performance-oriented experiences. Technique studies continue and are correlated to the literature. Care is taken to ensure that an emphasis on entertainment is not allowed to take precedence over the aims of a balanced educational dance program. 

It follows then that school administrators and dance educators must bring even legitimate public performance activities commensurate balance with the basic purpose of the educational dance program. This basic purpose is the aesthetic education of a broad group of students through deep and varied movement experiences of worth. Educationally, the truly basic role of performance is a means toward the aesthetic and physical development of the individual.
Standards for Curriculum 

The quality educational dance program provides instruction to every student through the fourth grade, and each child has substantive dance experiences in school through grade four.

1. Elementary educational dance is offered to each student in grades K-4.

2. Learning experiences help students develop reflective and critical thinking skills.

3. Learning experiences are designed to develop aesthetic and movement literacy. Public performances, while important, are kept to a minimum in grades 1-4. 

In middle schools, course offerings in educational dance are determined by the needs and desires of the students and community served by the school. Educational dance is incorporated in the curriculum on an equal basis with other content areas.

1. Beginning and intermediate instruction in educational dance is offered in a middle school.

2. Experiences in aesthetics, history and culture, as well as analysis, are woven into performances.

3. Academic credit is offered for dance courses on the same basis as for other courses meeting for the same amount of time.

Standards for Scheduling

Scheduling practices vary widely depending upon a multitude of factors. These standards are intended to apply in any of a variety of learning situations. Each of the specifications in this section refers to time during the regular school day.

Dance educators usually work with groups of various sizes, including large performance groups. While certain types of learning can take place in large groups, others cannot. The schedule provides for instruction in small groups, when necessary, to facilitate the sequential growth of the student’s music learning.

Dance courses are scheduled so as not to conflict with each other, insofar as possible, in order to provide each student with the widest range of curricular offerings.

1. Each student, K-4, has creative movement experiences in school daily for a total of not less than 100 minutes per week.

2. Each student, 5-8, has creative movement experiences in school daily for a total of not less than 150-250 minutes per week.
3. Creative movement classes in the elementary or middle school meet at least three times weekly for a total of not less than 120 minutes per week.

4. Creative movement classes in the middle school meet at least three times weekly for a total of 150 minutes per week. A daily (5-day) program is preferred to achieve a comprehensive, sequential, and standards-based program of movement instruction. 

Standards for Staff

Creative movement instruction in the elementary school can be provided by dance educators, or physical educators, though these specialists may be greatly assisted by the classroom teacher who creates an atmosphere favorable to educational dance. This provision is especially helpful when the classroom teacher carries on movement activities between visits by the specialist.

If no elementary dance specialist is available, responsibility of dance instruction for the elementary students remains with the classroom teacher. The State Department of Education offers guidance to assist the elementary classroom teacher to conduct dance instruction with confidence.

1. In the employment of elementary classroom teachers, the commitment to dance instruction for students is a point of consideration.

2. Elementary dance educators are employed on the basis of commitment to elementary instruction.

3. As funds become available, dance educators are employed to assist the elementary classroom teachers who conduct the movement activity. 

No single factor is more vital to the development and maintenance of a quality dance program than a competent staff of adequate size. Long-range and short-range plans for staffing is based on the objectives of the program and on the present and projected student population of the district.

1. The dance education staff is sufficient to provide beginning and intermediate class instruction at least three times weekly in the middle school.

2. Each dance educator has at least 45 minutes daily, excluding travel time, for preparation and evaluation. 

3. The hiring of a full-time arts administrator is recommended when the teaching staff of the school district includes 15 or more arts educators.

Standards for Physical Facilities

The learning environment invites student participation to maximize the accomplishment of instructional objectives, while ensuring the environment is safe and designed to promote excellence. The physical facilities required for an instructional program are determined by the nature and scope of the curriculum, which, in turn, is based upon the philosophical foundation underlying the program.

1. A facility for teaching classroom movement in each elementary school is available. This area is large enough to accommodate the prevailing class size and provide ample space for physical movement.

2. For safety, it is recommended that students and teachers avoid dancing on concrete or linoleum over concrete floors. Dance classes are conducted on a floor constructed with requisite resilience and friction for safe dancing. This requires a sprung-wood (or raised-wood) sub-floor with an appropriate overlay or finished wood surface. 

3. Students and teachers must be provided with unobstructed space to accommodate moving from one place of the room to another without hazard. They must be able to move freely within their own personal space and travel freely around the room. Administrators and teachers must allocate a minimum of 50 square feet per student and teacher.

4. Students and teachers must have access to drinking water and bathroom facilities for males and females near studio and performance spaces.

5. Sufficient secured storage space is available in each elementary school to store necessary instruments, equipment, and instructional materials. 

For middle schools and high schools, the physical facilities for an instructional program are determined by the nature and scope of the curriculum, which in turn is based upon the philosophical foundations underlying the program. It is expected that each school will contain facilities designed expressly for movement instruction. It is important that the dance staff be involved from the early stages in the planning of new facilities. Some of the following recommendations were selected from the National Dance Education Organization (NDEO, 2007) and the National Association for Schools of Dance (2009). 
1. A facility for teaching creative movement with sufficient storage space to store the necessary instruments, equipment, and instructional materials are available. 

2. It is essential that dance classes are conducted on a floor constructed with requisite resilience and friction for safe dancing. This requires a sprung-wood (or raised-wood) sub-floor with an appropriate overlay or finished wood surface. For safety, it is recommended that students and teachers avoid dancing on concrete or linoleum over concrete floors.
3. Students and educators have an unobstructed space to accommodate moving from one place of the room to another without hazard. They must be able to move freely within their own personal space and around the room. The school contains a dance rehearsal facility of at least 2,000 square feet. Administrators and teachers allocate a minimum of 50 square feet per student and teacher. The rehearsal facility ceiling is recommended to be at least 15 feet high.
4. Students have access to drinking water and bathroom facilities for males and females near studio and performance spaces.

5. Dance facilities are acoustically treated to ensure that external sounds do not disturb students rehearsing and that rehearsals do not disturb persons in adjacent areas. 
6. The rehearsal facility is properly ventilated for students engaging in organized, physical, strenuous activity. 
7. Each dance classroom and rehearsal facility contains at least 48 square feet of whiteboard and at least 32 square feet of corkboard.
8. Adequate mirrors are available for students to view themselves as they dance.
9. The facility has easy access to the auditorium stage.

10. Office space is provided for each educator. 

Standards for Materials and Equipment

Each school system will provide the materials and equipment required to achieve the objectives of its educational dance program, and these materials and equipment will be of good quality. Particular consideration is given to the specialized needs of early childhood and special education programs. The intent of these standards is that every teacher and student shall have convenient access to the materials and equipment needed.
Each room in the elementary school where dance instruction takes place has convenient access to good quality audio and video equipment. This equipment will be available for one room on a middle school and high school campus.  Standard and accessible equipment may include: television with VHS/DVD connectivity, VHS/DVD player, camcorder, tripod, computer and/or smart board with internet capability, LCD projector, stereo system with CD player, MP3 player, CD and DVD recorders and playing capability, and a wide array of library/media resources (e.g., CDs, DVDs, VHS tapes, books, magazines, research journals, etc.) (NDEO, 2007).

There are many demands on classroom time and funds for education. Bulletin 741Louisiana Handbook for School Administrators calls for a minimum of 150 minutes of instruction in “arts and crafts” per week. 

For middle and high schools, each school district is recommended to provide the materials and equipment required to achieve the objectives of its educational dance program and that these materials and equipment be of good quality. Adequate budget is provided for the maintenance, repair, and eventual replacement of materials and equipment. The intent of these standards is that every educator and student shall have convenient access to the materials and equipment needed.

1. A budget is provided for the special supplies and equipment needed in the teaching of educational dance. 

2. The school district provides an annual budget for the repair and maintenance of equipment equal to at least five percent of the current replacement value of the total inventory of equipment.
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