Student Work Samples for the Writing Prompt in the
2013-14 Practice Test

English Language Arts

Grade 5

Introduction
As we implement the Common Core State Standards (CCSS) in English language arts (ELA), the spring 2014 LEAP
and iLEAP tests will continue to include writing prompts that focus on a key instructional shift of the CCSS—
writing grounded in textual evidence. The writing section of the 2013-14 assessments will ask students to read
one or two passages and then write a composition that includes evidence from the text(s) to support the writer’s
ideas. These evidence-based writing prompts ask students to read text carefully to determine what evidence is
most relevant and then create an organized, well-written composition that incorporates that evidence. For more
information about the writing session and other sessions of the 2013-14 assessments, please refer to the
Assessment Guidance on the Louisiana Department of Education’s website.

Purpose of This Document
The Sample Student Work documents are meant to be used with the 2013-14 practice tests. By providing
teachers with sample responses to actual prompts and annotations explaining the responses, the documents will
help teachers better prepare their students to read and respond to text. Writing prompt information and samples
of student work for grade 5 are included in this document, but teachers are encouraged to look at the materials at
the other grade levels in order to see models of all of the types of writing assessed on the spring tests. Looking
across the grade levels, teachers and parents can also see the changes in passage complexity and the increasing
expectations for rigor in student work as students progress from grade 3 to grade 8.
This document includes the following:







Grade-specific information about how writing will be assessed on the 2014 spring assessments
The Grade 5 writing prompt from the 2013-14 practice test
The Content rubric used to score the writing prompt, followed by actual student compositions that
represent each score point on the Content rubric (score points 4, 3, 2, and 1) and annotations explaining
the Content scores
The Style rubric, followed by actual student compositions that represent each score point on the Style
rubric (score points 4, 3, 2, and 1) and annotations explaining the Style scores
The Conventions rubric and actual student compositions that represent acceptable and unacceptable
examples of sentence formation, usage, mechanics, and spelling

Additional Materials:
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A key that lists the total scores for all student samples in this document
A copy of the Writer’s Checklist students will be provided when taking the test
Additional Notes for Scoring Conventions
A scoring exercise to use as an extension activity for schools and districts

Scoring Information
The responses to the LEAP and iLEAP writing prompts will be scored on three dimensions: Content, Style, and
Conventions, using the state’s scoring rubrics. A summary of the score points for the Writing Session is shown in
the table below.

Dimensions
Content
Style
Conventions: Sentence Formation
Conventions: Usage
Conventions: Mechanics
Conventions: Spelling

Total Points
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Maximum Possible Points
4
4
1
1
1
1
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2013-14 Practice Test Writing Prompt
The writing prompt that follows is from the 2013-14 Grade 5 Practice Test and appeared on the Spring 2013
Grade 5 iLEAP Test. It asks students to convince someone of their position, but other writing prompts at grade 5
may ask students to write a story or develop an explanation or description.
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Content Samples
The Content dimension measures


the focus of the student’s central idea;



the development of that idea, including the appropriate and accurate use of information from the
passage(s); and



the organization of the student’s ideas.

As teachers continue to work with text-based prompts, considering the ideas below will be helpful, especially
when reviewing the sample responses that follow and in teaching students how to incorporate evidence into their
compositions:
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The assessment is not asking students to use citations the way they would in a research paper. Because
there are no authors and page numbers included with the grades 3-8 passages, it would be difficult and
unwise to apply formal citation rules to the transitional writing prompts.



Students may certainly quote directly from a text when supporting their ideas; however, students need to
be directed to choose evidence carefully. Students and teachers may consider this question when
evaluating a composition: Is the student just copying big chunks of text, seemingly without purpose or
connection to his or her ideas, or is the student selecting specific and well-chosen textual evidence that
supports the ideas developed in the composition?



Students should be instructed to explain the evidence they include in their compositions. They need to
show a clear connection between the passage information and the development of their ideas.



Students should be reminded to consider the task when citing information. For example, it would not be
appropriate for a student to include a formal introduction to a quote or idea from the passage, such as
“according to the passage,” for a narrative task. It might, however, be appropriate to use a more formal
citation when the task is a persuasive or expository one, especially when the evidence is being used to
substantiate a student’s claim. For example, the grade 5 writing prompt in last year’s practice test asked
students to respond to a passage about the pros and cons of teaching handwriting. The passage quotes
educators and other experts, so it would be fitting to introduce that evidence by saying, “According to
Marlena Hamilton, Professor of Neurology at University of Pennsylvania, . . . .” This kind of citation adds
authority to the evidence and may strengthen the student’s argument.
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Sample 1
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Sample 1: Content 4
This response demonstrates consistent control in the content dimension. The writer shows a complete
understanding of the task and clearly states his or her choice—that having a school garden would benefit the
school. Ample and well-chosen evidence from the passage is used throughout the composition and is followed by
the writer’s own ideas to help develop the passage information. The composition includes an introduction, a
middle section with ideas presented in a logical order, and an engaging final thought, all of which contribute to a
sense of wholeness.
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Sample 2
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Sample 2: Content 3
This response demonstrates reasonable control in the content dimension. The writer clearly presents the opinion
that a school garden would be educational and healthy for students. The writer has used ample evidence from the
passage, but the ideas are not developed thoroughly. There is not enough extension of the passage information.
The ideas about a gardening club and fundraising are interesting, but not clearly connected to the central idea and
integrated into the composition. A little more planning and elaboration is needed to achieve a higher score.
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Sample 3
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Sample 3: Content 2
This response shows inconsistent control in the content dimension. Although the writer has a general
understanding of the task—convincing the principal that a school garden is a good thing—there is little evidence
of an organizational plan. The writer begins with stating the central idea and attempts a conclusion, but the
composition lacks sufficient passage evidence and development of ideas to support the central idea. The writer
also attempts to counter the issue of allergies being triggered by contact with a garden, but fails to explain how
this idea supports the central idea.
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Sample 4

Sample 4: Content 1
This very brief response demonstrates little control in the content dimension. While the writer responds to the
prompt, he or she seems to have copied a minimal amount of passage evidence and randomly included it in the
response. There is minimal development, no focus, and no evidence of organization.
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Style Samples
The Style dimension evaluates the ways in which the student shapes and controls the language and the flow of
the composition. Features of Style include
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word choice;



sentence fluency, which includes sentence structure and sentence variety; and



voice, the individual personality of the writing.

Sample 5
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Sample 5: Style 4
This writer demonstrates consistent control in the style dimension. There is effective, precise vocabulary used to
convince the principal to allow a school garden. Well-constructed sentences that vary in length, structure, and
beginnings allow for fluid reading. The voice is convincing and somewhat compelling and reveals the personality
of the writer.
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Sample 6
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Sample 6: Style 3
This response demonstrates reasonable control in the style dimension. The writer uses vocabulary appropriate to
the task, though not particularly vivid. The sentences are varied in length, structure, and beginnings. The voice is
the strongest element. While it is not compelling, there is a distinctive positive quality to it; for example, the
writer says, “We could have a party, where each grade could make a type of meal, . . .” and “. . . it would be a
terrific idea to grow a garden for our school!”
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Sample 7

Sample 7: Style 2
This response demonstrates inconsistent control in the style dimension. There is a lack of sentence variety. For
example, almost all of the sentences start the same way: subject + verb (“I think,” “It would,” “Gardens are,” “A
garden,” etc.), and most are the same length. The vocabulary is generic and repetitive, which results in little
evidence of voice.
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Sample 8

Sample 8: Style 1
This response shows little control in the style dimension. It is brief; the word choices are simple and repetitive
(“water it” is mentioned three times in the first paragraph). There is no variety in sentence structure and no
evidence of voice.
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Conventions Samples
The scoring of conventions has been added to the 2014 iLEAP tests to help prepare students for a more integrated
approach to Language skills, one that asks students to recognize and correct errors in their own writing.
Compositions are rated as showing either “acceptable control” or “unacceptable control” in the following
conventions of language:


Sentence Formation



Usage



Mechanics



Spelling

The Conventions rubric is found on the next page, followed by two examples of student work for each of the four
conventions of language that are assessed on the writing prompt session of the test. The first example for each
element shows acceptable control; the second example shows unacceptable control. For more specific
information about each of the particular conventions elements, see the Additional Scoring Criteria for Writing
handout, found at the back of this document.
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Conventions Rubric: All Grades
Each dimension—Sentence Formation, Usage, Mechanics, and Spelling—is scored 1 point for acceptable or 0
points for unacceptable, for a total of up to 4 points. Scorers look for acceptable control based on the amount of
original student writing in the response. (For example, in a response with very little original work by the student,
one mistake may signal unacceptable control in a dimension. However, for a longer response, it may take several
errors to demonstrate a pattern of mistakes in a dimension.) Scorers also look for correct application of gradelevel skills based on the Common Core Language Standards and the grade-appropriate skills identified on the
Common Core Language Progressive Skills Chart.
Sentence Formation: completeness and correct construction of different types of sentences
1

The response exhibits acceptable control of sentence formation. Most sentences are correct; there
are few, if any, fragments, run-on sentences, comma splices, or syntax problems. Sentences show the
appropriate level of complexity for the grade level.

0

The response exhibits unacceptable control of sentence formation. There are run-on sentences,
fragments, and/or poorly constructed sentences that indicate that the writer does not have adequate
skill in sentence formation.

Usage: correct agreement, verb tenses, and word choice
1

The response exhibits acceptable control of usage. Subject-verb agreement and pronoun-antecedent
agreement; verb tenses; forms of nouns, pronouns, adjectives, and adverbs; and word meaning are
generally correct. If errors are present, they do not appear to be part of a pattern of usage errors.

0

The response exhibits unacceptable control of usage. There are errors in agreement; verb tenses;
forms of nouns, pronouns, adjectives, and adverbs; and/or word meaning. The pattern of errors is
evidence of a lack of control of the features of usage.

Mechanics: correct punctuation and capitalization
1

The response exhibits acceptable control of mechanics. Punctuation and capitalization are generally
correct. If errors are present, they do not appear to be part of a pattern of mechanics errors.

0

The response exhibits unacceptable control of mechanics. There are errors in punctuation and
capitalization. The pattern of errors is evidence of a lack of control of the features of mechanics.

Spelling: correct spelling of high-frequency and grade-appropriate words
1

The response exhibits acceptable control of spelling. High-frequency words and the majority of gradeappropriate words are spelled correctly. There is no pattern of spelling errors.

0

The response exhibits unacceptable control of spelling. There are errors in spelling high-frequency
and grade-appropriate words. There is a pattern of spelling errors.

In some cases, a composition may not be scorable. For example, if it is incoherent or if it includes only copied text
from the given passage(s), it will not be scored in any dimension and will receive a score of zero. A paper may be
off-topic and cannot be scored for Content or Style, but it may be scored for Conventions. Such a paper could
receive a maximum of 4 out of 12 points.
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Sample 9
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Sample 9: Sentence Formation 1
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Sample 10

Sample 10: Sentence Formation 0
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Sample 11
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Sample 11: Usage 1

28

Sample 12
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Sample 12: Usage 0
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Sample 13
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Sample 13: Mechanics 1

32

Sample 14

Sample 14: Mechanics 0
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Sample 15
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Sample 15: Spelling 1
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Sample 16

Sample 16: Spelling 0
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ADDITIONAL MATERIALS
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Scoring Key for Grade 5 Sample Papers
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Sample
Number

Score

Content

Style

Sentence
Formation

Usage

Mechanics

Spelling

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16

Content 4

4
3
2
1

4
3
2
1

3
3
2
1
4
2
3
2
3
1
3
1

4
3
2
1

1
1
0
1
1
1
1
1

1
1
1
0
1
1
0
0
1
0

1
1
1
0
1
1
1
1
1
0
1
1

1
0

1
1
1
1
1
1
1
1
1
1
1
1
1
1

1
1

1
0

Content 3
Content 2
Content 1
Style 4
Style 3
Style 2
Style 1
Sentence Formation 1
Sentence Formation 0
Usage 1
Usage 0
Mechanics 1
Mechanics 0
Spelling 1
Spelling 0

4
2
3
2
4
1
3
1

1
0
1
0
1
0
1
0

1
0
1
0
1
0
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Scoring Exercise for Schools/Districts
PURPOSE: to introduce evidence-based writing to teachers
OUTCOMES: To help teachers


develop expectations for student writing that meets expectations of Common Core



learn to use the transitional writing rubrics



better understand how to evaluate their students’ writing



determine instructional needs for groups of students and individual students

PROCESS:
1. Administer a common text-based writing prompt:


Prompts in the 2013-14 Practice Tests



2012-13 Released Writing Prompts (grades 3-8)



EOC writing prompts in Sample Test Items documents (English II and III)



PASS prompts (click on PASS Resources and then Teacher’s Room to find annotated student
samples)



Prompts used to develop In Common



Original prompts created at the school/district level

2. Collect student work.
3. Score the compositions collaboratively.
a. Review the scoring criteria (rubrics), available in the Assessment Guidance materials and in the
Sample Student Work documents. Highlight key words on the rubrics (well-chosen, adequate,
etc.), and develop a common definition using sample papers and annotations that accompany the
released and sample items, the PASS resources, or the In Common materials.
b. Create anchor papers. These are papers that all participants agree represent a 1, 2, 3, or 4 on the
rubric. For an example, refer to the annotated writing prompts in the student work documents or
in the Teacher’s Room of PASS.
c. Then score a few papers. As a group, discuss the scores using the rubric and the anchors. Come to
a consensus on the score for the papers.
d. Score the remaining papers one at a time. Discuss scores that are not consistent.
4. After the compositions are scored, discuss the student papers—strengths, weaknesses, different
approaches to the task, etc.—focusing on patterns (difficulty with writing introductions, conclusions,
citing evidence, explaining evidence, etc.). Teachers should also consider their own students’ papers and
see what trends emerge.
Finally, discuss the instructional implications. How will we address the general weaknesses? How will I address my
own students’ weaknesses, etc.? Develop a plan to address the weaknesses and reinforce the strengths (schoolwide strategies, individual, etc.).
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