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The experiences and skills that children develop during their early years are critically important to their success later in
school. What children learn during the first few years of life helps lay the foundation for their future growth and
development. It is important that teachers provide an environment and experiences that promote growth and learning.
This rubric details the desired components of an early childhood curriculum for three/four-year-olds.

Title: LEAP Into School! Language Enrichment Activities for Preschool Age Levels: Three and Four

Publisher: Brattle Publishing Group, LLC Copyright: 2015

Curriculum Type (Language/Literacy, Math, Integrated’): Integrated

Overall Rating: Tier 11, Not representing quality

Tier 1, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Within Parameters of Stnds. (Non-Negotiable) 2. Appropriateness of Materials (Non-Negotiable)
3. Complexity of Materials (Non-Negotiable) 4. Quality of Materials (Non-Negotiable)

To evaluate each set of submitted materials, begin by reviewing Column 2. If there is a “Yes” for all “Non-Negotiable”
indicators in Column 2, then the materials receive a “Yes” in Column 1. If there is a “No” for any “Non-Negotiable”
indicators in Column 2, then the materials receive a “No” in Column 1. If an indicator has more than one component, a
score of “Yes” must be received for every component in order to score an overall “Yes” on that indicator.

Tier 1 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators AND Additional Indicators of Quality.

Tier 2 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators but may receive “No” rating(s) for the
Additional Indicators of Quality.

Tier 3 ratings receive a “No” in Column 1 for one or more of the Non-Negotiable indicators.

! Integrated Curriculum: Resources designed to help children gain knowledge and skills in a variety of developmental areas and make connections
across those areas. For the purpose of this review, to meet the criteria for an “Integrated Curriculum”, resource(s) must cover each domain of the
Louisiana Birth to Five Early Learning and Development Standards (e.g. include Approaches to Learning, Cognitive Development and General
Knowledge, Language and Literacy Development, Physical Well-Being and Motor Development and Social-Emotional Development)
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MEETS

JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS EXAMPLES
YES/NO
TIER 1 AND 2 NON-NEGOTIABLES
1. CONTENT WITHIN THE FOR ALL INTEGRATED CURRICULA: Yes The curriculum provides experiences and

PARAMETERS OF THE
STANDARDS

Materials and activities are
consistent with the Louisiana
Birth to Five Early Learning and
Development Standards.

Yes No

1a) Large majority of materials and activities provide
opportunities and experiences for children to meet the
Louisiana Birth to Five Early Learning and Development

Standards (i.e. appropriate for the age level for which they are
suggested) across all domains of the standards:

0}
(0}

Approaches to Learning,

Cognitive Development/General knowledge which
includes Creative Thinking and Expression,
Mathematics, Science and Social Studies
Language and Literacy Development

Physical Well-being and Motor Development and
Social-Emotional Development

opportunities for children to meet the Louisiana
Birth to Five Standards and provides a scope and
sequence of how they are addressed.

Examples follow, with some limitations noted.

Approaches to Learning: AL 2 Let's Draw and
Write (Week 9) where children draw vegetables
and write about their picture. There are limited
examples of AL 1 as many of the activities are
directed by the teacher.

Science: CS3 Let's Learn Science (week 9)-children
identify living and non-living things, cut out
pictures of living/non-living things and draw
pictures on their own

Social Studies: CSS6 Let's Learn Social Studies
whole group activity that includes discussion on
how people pay for goods and services (Week 21)

Creative Thinking and Expression: CC3 Let's Play -
Children role-play being animals from the book
"Over in the Meadow" and create models of
animals in the book with clay. Many art activities
consist of the students executing a task (e.g.,
usually drawing something) at the teacher's
direction.

Math: CM1 Let's Learn Math (Week 9) children go
on a scavenger hunt to fine "one" of an item such
as a crayon or mitten; CM 3 Let's Practice Math
(Week 30) children compare weights objects with
a scale. Most math activities are limited in the
amount of time for exploration and concrete
hands-on experiences and sometimes rely on
paper/pencil tasks
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Language and Literacy:. LL 1 The vocabulary
posters consist mostly of common words, such as
names of foods or farm animals, but there are
also "Look Out" words highlighted for each book
that provide more advanced vocabulary. LL 3 and
LL5 are addressed through Let's Read a Story
sections highlight important characteristics of
books and features of print. In addition, the
curriculum recommends reading "at least one
book a day" to the children. LL 7 and LL6 are
addressed through Let's Learn Letters activities
describing how letters sound, how they are
written, allowing practice for writing. There are
explicit explanations for teachers at the beginning
of each module explaining how letter sounds are
formed with the mouth

Physical: Fine and gross motor activities are
provided daily (example: PM2 Week 23-Children
practice cutting squares and write names of
objects that begin with a particular sound and PM
1 Let's Move -Simon Says), and health and safety
lessons are incorporated throughout.

Social-Emotional: SE 3: (Week 21) children make
pretend plans for the day and are encouraged to
verbalize their plans. There is little evidence of
activities addressing SE1, which has to do with
forming and negotiating relationships with peers.

2. APPROPRIATENESS OF

CURRICULUM MATERIALS &

ACTIVITIES

Yes

No

FOR ALL CURRICULUM TYPES:
2a) Materials and activities are provided through a balance of
teacher-directed and child-initiated experiences.

No

The majority of experiences, whether whole
group or in centers, are only determined by the
teacher. There are three center times daily in
which the teacher divides the children into three
groups and cycles them through the activities in
10-15 minute intervals. During these times,
children are explicitly told what they are to do in
each. The teacher provides instructions on how
they are to use the materials and how to engage
with them. For example: During week 7, Day 2
morning centers: Letter Center, pretend to brush
teeth and make 't' sound; Art: draw a pet with a




MEETS

JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS
ol EXAMPLES
YES/NO
tail; Reading Center: review vocabulary with
teacher. During week 17, Day 3 morning centers
are: Dramatic Play: act out the book read that
day; Art: make button bracelets for 'b' sound;
and, Science: compare hard and soft objects and
discuss with teacher.
FOR ALL CURRICULUM TYPES: Yes There are opportunities for frequent and
2b) Materials and activities allow substantial opportunities for systematic practice of skills as evidence in the
f t and t ti ti £ skill ing int ti d Center Time activities that correlate with Whole
requent and systema I.C practice ot s I.S using interactive .an Group activities. Many skills are repeatedly
hands-on approaches (i.e. does not typically support practice addressed over time (for example: differences in
through the use of worksheets, etc.) Examples of interactive day/night in Module 1). However, there are times
and hands-on approaches include but are not limited to when children complete "warksheet" like
ames. dramatic blav. investigations. etc activities, but there are also opportunities for
& ’ piay, & ’ ’ engaging in games and dramatic play although
those are most often teacher-directed..
FOR ALL CURRICULUM TYPES: Yes Both literature and teacher guides, as well as
2c) Materials and activities are culturally sensitive and posters, include a wide variety of ethnicities. Of
iat the eighty recommended books (two per week),
appropriate. ten were clearly multicultural or representing
diversity. Among the suggested "substitutes,"
different ethnicities and lifestyles were also
represented. Eight of the twenty posters to be
used show different ethnicities and ages--not all
posters show people, as some are about plants,
animals, and transportation. The at-home activity
book is printed in both English and Spanish.
3. COMPLEXITY OF FOR ALL CURRICULUM TYPES: Yes Materials and learning of skills in math and
CURRICULUM MATERIALS & 3a) Materials and activities present a logical and coherent literacy are organized in a logical progression
ACTIVITIES . f lexit ti . d-aloud text from simpler to more difficult concepts. This is
prOgreSS'lon'o complexity qver Ime (I'e" read-aloudtex evident in the extensive scope and sequence
complexity increases over time; math concepts and vocabulary provided.
Y N build upon each other in a meaningful way).
€s 0 For example, math progresses from sorting and

identifying "same and different," through
learning numerals and counting, and introducing
addition and subtraction toward the end of the
year.

Literacy learning follows a logical progression
from name recognition through letter




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH

YES/NO EXAMPLES
recognition, then letter sounds and sound
manipulation.
4. QUALITY OF CURRICULUM FOR INTEGRATED CURRICULA AND LANGUAGE/LITERACY No There is a balance of narrative and informational
MATERIALS & ACTIVITIES CURRICULA: text, which do increase somewhat in Complexity
. . throughout the school year.
4a) Language development is emphasized through resources
and activities that support the following: Most books are reread once at some point.
Yes No e Significant time spent on reading appropriately However, one rereading may not be adequate to
complex books aloud to children, drawing from a deepen children’s understanding ‘?f.baCkg“’“”d
balance of narrative and informational text knowledge of a topic. Center activities do relate
to many of the books that are read but are often
e Regular read-alouds of informational text related to a more skills-based rather than building
theme or topic (i.e., animals, cities, weather) in order background knowledge.
to accelerate background knowledge and vocabulary
development Read alouds occur only two or three times a week
. (per the teacher guides and the introductory
e Frequent use of a repeated-reading approach for texts video) as part of the reading/phonological
read aloud, building from enjoyment of the story and awareness/oral language segment of the day.
basic/literal comprehension to discussion of inferential There is a suggestion in the Front Matter to read
questions about the text at least one book per day. It would be up to the
teacher however, to choose the books and
ensure time is made for that activity.
There is limited detail on how teachers would
build background knowledge of the theme, and
questions are often closed-ended.
FOR INTEGRATED CURRICULA AND MATH CURRICULA: No Math strands listed in this curriculum include

4b) Math materials and activities devote a large majority of
time (75% or more) to the development of understanding
numbers, ways of representing numbers, and relationships
between number and quantities, consistent with the Louisiana
Birth to Five Early Learning and Development Standards.

number sense, patterns, geometry, measurement
and data collection. Of daily (180) math lessons,
fewer than fifty were devoted to number sense
and number concepts as defined by Standard
CM1, especially: understanding last number
named tells the number of objects in a set (4.3),
count out a specified number of objects from a
set of 10 or fewer (4.4), or match a number of
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CRITERIA INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

objects with the correct numeral from 0-10 (4.6).

Among the 50 number concepts/number sense
lessons, 11 lessons included recognizing number
words, which is outside the scope of the
Louisiana Early Learning and Development
Standards.

Lessons about numbers 1-5 and later in the year,
about 6-10 and 0 are taught back to back and not
intermittently throughout the entire scope of the
curriculum.

indicators of quality:

FOR INTEGRATED CURRICULA AND MATH CURRICULA:
4c) Math materials and activities adhere to the following

e Promote children’s acquisition and use of the language
and vocabulary of math

e Promote conceptual understanding of math content

e Promote children’s development of perseverance and
persistence in solving problems

No

The curriculum does not include a specific math
vocabulary section as such. Math whole group
and center lessons incorporate basic math terms.

There is limited time for free play and exploration
with math manipulatives and concepts necessary
to solidify conceptual understanding.

Perseverance and persistence in problem solving
were not evident as components of the program.

FOR ALL CURRICULUM TYPES:

provided.

4d) Adequate, explanatory materials for teachers are

Yes

Teacher guides are in depth, with planning grids
for each week. The beginning of each volume of
the teacher guide has information about the
program’s teaching philosophy.

ADDITIONAL INDICATORS OF QUALITY

5. IMPLEMENTATION FORMAT | FOR ALL CURRICULUM TYPES:
OF MATERIALS AND

Materials and activities reflect individualized attention.

5a) Materials and activities are incorporated throughout a
ACTIVITIES variety of settings, including whole group time,
centers/activity or interest areas, small group and

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

a wide range of experiences for
skill development.

FOR ALL CURRICULUM TYPES:

5b) Additional/supplemental materials and activities are
suggested that appeal to children’s interests in order to
deepen motivation, enjoyment and learning.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

Yes No FOR ALL CURRICULUM TYPES: Not Evaluated | This s¢_ection was _not evaluated because the non-
5c) Materials are available in different formats (e.g. print and negotiable criteria were not met.
non-print such as videos, art, music, charts, pictures, etc.).
6. ASSESSMENT FOR ALL CURRICULUM TYPES: Not Evaluated | This section was not evaluated because the non-

Materials offer assessment
opportunities that accurately
and appropriately measure
progress.

Yes No

6a) Assessments consistent with the Louisiana Birth to Five
Early Learning and Development Standards are provided
through a variety of appropriate methods (e.g. anecdotal
observations/notes, photographs, checklists, and work
samples).

negotiable criteria were not met.

FOR ALL CURRICULUM TYPES:

6b) Methods to assess children’s learning are embedded
throughout activities (e.g. whole group, small group,
center/activity times, transitions, etc.) within the daily
schedule.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

7. SCAFFOLDING AND
SUPPORT

Materials/activities provide all
children with opportunities and
support to meet the standards.

FOR ALL CURRICULUM TYPES:

7a) Appropriate suggestions are outlined for supporting
varying needs of children (e.g. for English language learners,
children with special needs, etc.) and are integrated
throughout all materials and activities. Examples may include
additional, alternate or modified activities or materials.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

FOR ALL CURRICULUM TYPES:
7b) Schedule or time for activities appears to be flexible and

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

Yes No
would allow for adjustments according to children’s
needs/interests.
8. ACTIVITIES/ MATERIALS FOR ALL CURRICULUM TYPES: Not Evaluated | This section was not evaluated because the non-

SUPPORTING PARENTAL
PARTICIPATION

8a) Provides a variety of activities to extend learning from the
classroom into the home.

negotiable criteria were not met.
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MEETS
CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS LIE CON e ER s T
EXAMPLES
YES/NO
Yes No
FINAL EVALUATION:

Tier 1 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators AND Additional Indicators of Quality.
Tier 2 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators but may receive “No” rating(s) for the Additional Indicators of Quality.
Tier 3 ratings receive a “No” in Column 1 for one or more of the Non-Negotiable indicators.

Compile the results of Sections | and Il to make a final decision for the material under review

Yes The program content is within the parameters
1. Content Within the Parameters of the Standards of the Louisiana Birth to Five Standards, with a
few exceptions.

No The majority of experiences and activities,
2. Appropriateness of Curriculum Materials and Activities whether whole group or in centers, are
determined by the teacher.

Yes Progression in all subject areas is logically
I: Non-Negotiables 3. Complexity of Curriculum Materials and Activities sequenced according to the scope and sequence
provided by the publisher.

No Book reading occurs only twice or three times
weekly with little detail on how to build
background knowledge of the theme. Math
lesson do not provide adequate lessons in
number concepts. Hands on math learning and
math vocabulary were not strongly evidenced.

4. Quality of Curriculum Materials and Activities

. . . This section was not evaluated because the non-
5. Implementation Format of Materials and Activities Not Evaluated ) o
negotiable criteria were not met.
Not Evaluated This section was not evaluated because the non-
Il: Additional Indicators of 6. Assessment negotiable criteria were not met.
i . This section was not evaluated because the non-
Quality 7. Scaffolding and Support Not Evaluated ; o
negotiable criteria were not met.
Not Evaluated This section was not evaluated because the non-

8. Activities/Materials Supporting Parental Participation

negotiable criteria were not met.

FINAL DECISION FOR THIS MATERIAL: Tier lll, Not representing quality
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The experiences and skills that children develop during their early years are critically important to their success later in
school. What children learn during the first few years of life helps lay the foundation for their future growth and
development. It is important that teachers provide an environment and experiences that promote growth and learning.
This rubric details the desired components of an early childhood curriculum for three/four-year-olds.

Title: LEAP Into School! Language Enrichment Activities for Preschool Age Levels: Three and Four

Publisher: Brattle Publishing Group, LLC Copyright: 2015

Curriculum Type (Language/Literacy, Math, Integrated’): Integrated

Overall Rating: Tier 11, Not representing quality

Tier 1, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Within Parameters of Stnds. (Non-Negotiable) 2. Appropriateness of Materials (Non-Negotiable)
3. Complexity of Materials (Non-Negotiable) 4. Quality of Materials (Non-Negotiable)

To evaluate each set of submitted materials, begin by reviewing Column 2. If there is a “Yes” for all “Non-Negotiable”
indicators in Column 2, then the materials receive a “Yes” in Column 1. If there is a “No” for any “Non-Negotiable”
indicators in Column 2, then the materials receive a “No” in Column 1. If an indicator has more than one component, a
score of “Yes” must be received for every component in order to score an overall “Yes” on that indicator.

Tier 1 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators AND Additional Indicators of Quality.

Tier 2 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators but may receive “No” rating(s) for the
Additional Indicators of Quality.

Tier 3 ratings receive a “No” in Column 1 for one or more of the Non-Negotiable indicators.

! Integrated Curriculum: Resources designed to help children gain knowledge and skills in a variety of developmental areas and make connections
across those areas. For the purpose of this review, to meet the criteria for an “Integrated Curriculum”, resource(s) must cover each domain of the
Louisiana Birth to Five Early Learning and Development Standards (e.g. include Approaches to Learning, Cognitive Development and General
Knowledge, Language and Literacy Development, Physical Well-Being and Motor Development and Social-Emotional Development)
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MEETS

JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS PUBLISHER RESPONSE
EXAMPLES
YES/NO
TIER 1 AND 2 NON-NEGOTIABLES
1. CONTENT WITHIN THE FOR ALL INTEGRATED CURRICULA: Yes The curriculum provides experiences and LEAP Into School! is based on a whole-group and

PARAMETERS OF THE
STANDARDS

Materials and activities are
consistent with the Louisiana
Birth to Five Early Learning and
Development Standards.

Yes No

1a) Large majority of materials and activities provide
opportunities and experiences for children to meet the
Louisiana Birth to Five Early Learning and Development

Standards (i.e. appropriate for the age level for which they are
suggested) across all domains of the standards:

0}
(0}

Approaches to Learning,

Cognitive Development/General knowledge which
includes Creative Thinking and Expression,
Mathematics, Science and Social Studies
Language and Literacy Development

Physical Well-being and Motor Development and
Social-Emotional Development

opportunities for children to meet the Louisiana
Birth to Five Standards and provides a scope and
sequence of how they are addressed.

Examples follow, with some limitations noted.

Approaches to Learning: AL 2 Let's Draw and
Write (Week 9) where children draw vegetables
and write about their picture. There are limited
examples of AL 1 as many of the activities are
directed by the teacher.

Science: CS3 Let's Learn Science (week 9)-children
identify living and non-living things, cut out
pictures of living/non-living things and draw
pictures on their own

Social Studies: CSS6 Let's Learn Social Studies
whole group activity that includes discussion on
how people pay for goods and services (Week 21)

Creative Thinking and Expression: CC3 Let's Play -
Children role-play being animals from the book
"Over in the Meadow" and create models of
animals in the book with clay. Many art activities
consist of the students executing a task (e.g.,
usually drawing something) at the teacher's
direction.

Math: CM1 Let's Learn Math (Week 9) children go
on a scavenger hunt to fine "one" of an item such
as a crayon or mitten; CM 3 Let's Practice Math
(Week 30) children compare weights objects with
a scale. Most math activities are limited in the
amount of time for exploration and concrete
hands-on experiences and sometimes rely on
paper/pencil tasks

small-group model. The program’s whole-group
lessons and activities are the main points of
instruction and include very explicit instructional
strategies and direction. The following small-
group activities take place in three centers. Two
of the centers are child-independent work, and
only one is teacher directed. Many of the
activities in the child-independent centers are
unstructured except for basic instructions. As
directed by standard A1, these activities have
children learn through exploration and
purposeful play with minimal teacher facilitation.
In all centers, teachers can observe and measure
outcomes.

Some examples include:

e Week 9, Day 2, page 240-3A Dramatic Play
activity

e Week 11, Day 1, page 291-3B Let’s Practice
Writing

* Week 29, Day 2, page 241-4A Let’s Play

o Week 30, Day 1, page 264-4B Let’s Practice
Math

* Week 35, Day 2, page 408-1A Let’s Play

In addition, there are numerous examples of
mathematics activities that address Louisiana
Standard CM3 and involve exploration with
manipulatives rather than being paper/pencil
tasks. However, the activities that do involve
paper and pencil are loosely structured and
depend upon the children’s own creativity and
concept exploration.

Some examples include:

o Week 30, Day 3, page 269-4A and 4B Let’s
Practice Math

* Week 37, Day 3, page 474-4B Let’s Practice
Math
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

PUBLISHER RESPONSE

Language and Literacy:. LL 1 The vocabulary
posters consist mostly of common words, such as
names of foods or farm animals, but there are
also "Look Out" words highlighted for each book
that provide more advanced vocabulary. LL 3 and
LL5 are addressed through Let's Read a Story
sections highlight important characteristics of
books and features of print. In addition, the
curriculum recommends reading "at least one
book a day" to the children. LL 7 and LL6 are
addressed through Let's Learn Letters activities
describing how letters sound, how they are
written, allowing practice for writing. There are
explicit explanations for teachers at the beginning
of each module explaining how letter sounds are
formed with the mouth

Physical: Fine and gross motor activities are
provided daily (example: PM2 Week 23-Children
practice cutting squares and write names of
objects that begin with a particular sound and PM
1 Let's Move -Simon Says), and health and safety
lessons are incorporated throughout.

Social-Emotional: SE 3: (Week 21) children make
pretend plans for the day and are encouraged to
verbalize their plans. There is little evidence of
activities addressing SE1, which has to do with
forming and negotiating relationships with peers.

There are several examples of Standard SE1 in
the program’s Social and Emotional Development
strand. Examples of the SE1 skills are also woven
throughout the program. In this strand, teachers
and children have activities that focus on healthy
relationships with adults and peers, problem
solving in peer situations, and positive personal
interactions.

Some examples include:

* Week 1, Day 1, page 4, Welcome Routine (4.10)
* Week 4, Day 1, page 89-1C Let’s Speak and
Listen (4.10)

e Week 4, Day 5, page 110-2 Let’s Move (4.10)

* Week 5, Day 4, page 134-Whole Group 1, Let’s
Learn Social Studies and 1A Let’s Play (4.4)

* Week 29, Day 3, page 245-3C Let’s Play (4.1)

o Week 29, Day 5, page 254-2 Let’s Move (4.1,
4.3,4.5,4.6,4.10)

* Week 31, Day 1, page 288, 1A-Let’s Play (4.1,
4.6)

o Week 32, Day 1, page 319, 3A-Let’s Practice
Science (4.6)

* Week 36, Day 4, page 448, 3C-Let’s Practice
Social Studies (4.6)

o Week 40, Day 1, page 548, 4C-Let’s Practice
Writing (4.9)

LEAP Into School! also has a separate
instructional guide that accompanies the
supplemental Early Reader’s Fairy Tale Collection
and is distributed with the program. This guide, in
PDF form, has three weeks of lesson plans
focused on the following skills:

e Interacting with others regardless of gender,
ethnicity, and/or ability

¢ Using strategies to solve problems and problem
relationships (trade, take turns, problem solve)

¢ Adjusting behavior appropriate for different
settings/situations




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

PUBLISHER RESPONSE

¢ Using various strategies to adapt and cope with
change (seek support from adults)

 Expressing feelings and needs appropriate to a
situation

¢ Interacting with others regardless of gender,
ethnicity, and/or ability

¢ Offering support to another and showing
concern

¢ Refraining from aggressive behavior towards
self and others

¢ Using and accepting compromise with
assistance

e Sharing with other children

¢ Describing self using personal preferences

¢ Describing others with respect and similarities
and differences with self

2. APPROPRIATENESS OF

CURRICULUM MATERIALS &

ACTIVITIES

Yes

No

FOR ALL CURRICULUM TYPES:
2a) Materials and activities are provided through a balance of
teacher-directed and child-initiated experiences.

No

The majority of experiences, whether whole
group or in centers, are only determined by the
teacher. There are three center times daily in
which the teacher divides the children into three
groups and cycles them through the activities in
10-15 minute intervals. During these times,
children are explicitly told what they are to do in
each. The teacher provides instructions on how
they are to use the materials and how to engage
with them. For example: During week 7, Day 2
morning centers: Letter Center, pretend to brush
teeth and make 't' sound; Art: draw a pet with a
tail; Reading Center: review vocabulary with
teacher. During week 17, Day 3 morning centers
are: Dramatic Play: act out the book read that
day; Art: make button bracelets for 'b' sound;
and, Science: compare hard and soft objects and
discuss with teacher.

The instruction in LEAP Into School! is based on a
three-step direct instruction model—instructional
modeling, discussion, and application/
“meaningful play.” The educational philosophy of
the program is one of productive learning.
Teacher instruction and modeling are carefully
included so that instructional time provides the
structure needed to result in expected
educational outcomes. Teacher-directed or
teacher-facilitated activities provide children with
a foundation on which to base their exploration
and performance application. These activities are
ALWAYS followed by child-directed activities, that
is also noted in the Review for 2B in which games
and dramatic play opportunities are noted (Also
see explanation in Item 1 above.)




MEETS

JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS PUBLISHER RESPONSE
EXAMPLES
YES/NO
FOR ALL CURRICULUM TYPES: Yes There are opportunities for frequent and
2b) Materials and activities allow substantial opportunities for systematic practice of skills as evidence in the
£ t and t ti ti £ skill ing int i d Center Time activities that correlate with Whole
requent and systema I'C practice ot s I.S using interactive 'an Group activities. Many skills are repeatedly
hands-on approaches (i.e. does not typically support practice addressed over time (for example: differences in
through the use of worksheets, etc.) Examples of interactive day/night in Module 1). However, there are times
and hands-on approaches include but are not limited to when children complete "worksheet" like
. . A activities, but there are also opportunities for
games, dramatic play, investigations, etc. Y ;
engaging in games and dramatic play although
those are most often teacher-directed.
FOR ALL CURRICULUM TYPES: Yes Both literature and teacher guides, as well as
2¢) Materials and activities are culturally sensitive and posters, include a wide variety of ethnicities. Of
iat the eighty recommended books (two per week),
appropriate. ten were clearly multicultural or representing
diversity. Among the suggested "substitutes,"
different ethnicities and lifestyles were also
represented. Eight of the twenty posters to be
used show different ethnicities and ages--not all
posters show people, as some are about plants,
animals, and transportation. The at-home activity
book is printed in both English and Spanish.
3. COMPLEXITY OF FOR ALL CURRICULUM TYPES: Yes Materials and learning of skills in math and
CURRICULUM MATERIALS & 3a) Materials and activities present a logical and coherent literacy are organized in a logical progression
ACTIVITIES . f lexit ti . d-aloud text from simpler to more difficult concepts. This is
prOgress_lon_o compliexity O.VEF ime (i.e., read-aloud tex evident in the extensive scope and sequence
complexity increases over time; math concepts and vocabulary provided.
Y N build upon each other in a meaningful way).
€s 0 For example, math progresses from sorting and

identifying "same and different," through
learning numerals and counting, and introducing
addition and subtraction toward the end of the
year.

Literacy learning follows a logical progression
from name recognition through letter
recognition, then letter sounds and sound
manipulation.




MEETS

JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS PUBLISHER RESPONSE
YES/NO EXAMPLES
4. QUALITY OF CURRICULUM FOR INTEGRATED CURRICULA AND LANGUAGE/LITERACY No There is a balance of narrative and informational LEAP Into School! uses high-quality books and
MATERIALS & ACTIVITIES CURRICULA: text, which do increase somewhat in complexity activities that are focused on specific topics. They
. . throughout the school year. build background knowledge through
4a) Language development is emphasized through resources conversations that reflect and expand
and activities that support the following: Most books are reread once at some point. information from read-alouds and center
Yes No ° Significant time spent on reading appropriately However, Qne relreading may not be adequate to activit-ies. Boc_)ks in the program have open-ended
complex books aloud to children, drawing from a deepen children's understanding of background questions to introduce new concepts as well as
balance of narrative and informational text knowledge of a topic. Center activities do relate expand understanding and apply listening
to many of the books that are read but are often comprehension skills. Activities foster child/adult
e Regular read-alouds of informational text related to a more skills-based rather than building and child/child interactions. “Meaningful play,”
theme or topic (i.e., animals, cities, weather) in order background knowledge. with specially chosen materials and
to accelerate background knowledge and vocabulary manipulatives; and science, math, and social
development Read alouds occur only two or three times a week | studies learning experiences and conversations
. (per the teacher guides and the introductory build not only vocabulary but expand basic
e Frequent use of a repeated-reading approach for texts video) as part of the reading/phonological knowledge about topics of interest.
read aloud, building from enjoyment of the story and awareness/oral language segment of the day.
basic/literal comprehension to discussion of inferential There is a suggestion in the Front Matter to read In addition, teachers are given flexibility in their
questions about the text at least one book per day. It would be up to the daily schedules so that they can often repeat
teacher however, to choose the books and read-alouds and provide additional pre-reading
ensure time is made for that activity. opportunities. Since classroom schedules vary
dramatically (as do each school’s requirements),
There is limited detail on how teachers would we intentionally did not include repeated read-
build background knowledge of the theme, and alouds as part of each day’s structure, but always
questions are often closed-ended. encourage repeated reading in our program
training. The objective was to provide different
kinds of opportunities and modalities for learning
as a pathway to enhance background knowledge.
If time permits, teachers are always encouraged
to do repeated read-alouds.
FOR INTEGRATED CURRICULA AND MATH CURRICULA: No Math strands listed in this curriculum include The LEAP Into School! mathematics strand

4b) Math materials and activities devote a large majority of
time (75% or more) to the development of understanding
numbers, ways of representing numbers, and relationships
between number and quantities, consistent with the Louisiana
Birth to Five Early Learning and Development Standards.

number sense, patterns, geometry, measurement
and data collection. Of daily (180) math lessons,
fewer than fifty were devoted to number sense
and number concepts as defined by Standard
CM1, especially: understanding last number
named tells the number of objects in a set (4.3),
count out a specified number of objects from a
set of 10 or fewer (4.4), or match a number of
objects with the correct numeral from 0-10 (4.6).

follows a very specific progression of skills and
concepts. The progression of skills follows the
research of noted academics including Marcy
Stein of the University of Washington and
Douglas Carnine of the University of Oregon and
the recommendations and research of the
IES/What Works Clearing House. In their book,
"Designing Effective Mathematics Instruction"
(Pearson, 2005) Stein, Silvert, and Carnine found
that emphasis on instructional sequence and
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

PUBLISHER RESPONSE

Among the 50 number concepts/number sense
lessons, 11 lessons included recognizing number
words, which is outside the scope of the
Louisiana Early Learning and Development
Standards.

Lessons about numbers 1-5 and later in the year,
about 6-10 and 0 are taught back to back and not
intermittently throughout the entire scope of the
curriculum.

foundational skills is critical. Echoed by the
Recommendations of the IES/ What Works
Clearing House ("Teaching Math to Young
Children," 2013), these researchers found that
foundational skills such as patterns, counting, and
one-to-one correspondence should be introduced
prior to the symbolic skills of number
representation. As noted by reviewers, LEAP Into
School! focuses on the foundational skills (such as
patterns, spatial sense, sorting, and categorizing
and time) and presents more symbolic skills later
in the year in accordance with this research. In
addition to the foundational skills, the program
introduces number sense and concepts early (as
defined by CM1) in the year and (CM1) continues
progressing these skills throughout the year.

Some examples include:

e Week 7, Day 5, pages 197-198, Whole Group
4/4A-4C Let’s Practice Math (4.1, 4.7)

e Week 22, Day 4, page 50, Whole Group 4-Let’s
Learn Math (4.3, 4.4, 4.8)

e Week 24, Day 5, pages 111-112, Whole Group
4/4A-AC Let’s Practice Math (4.1)

* Week 25, Day 2, pages 126-127, Whole Group
4/4A-4B Let’s Practice Math (4.5)

e Week 25, Day 5, pages 141-142, Whole Group
4/4A-4B Let’s Practice Math (4.1, 4.2, 4.4)

FOR INTEGRATED CURRICULA AND MATH CURRICULA:
4c) Math materials and activities adhere to the following
indicators of quality:
e Promote children’s acquisition and use of the language
and vocabulary of math
e Promote conceptual understanding of math content
e Promote children’s development of perseverance and
persistence in solving problems

No

The curriculum does not include a specific math
vocabulary section as such. Math whole group
and center lessons incorporate basic math terms.

There is limited time for free play and exploration
with math manipulatives and concepts necessary
to solidify conceptual understanding.

Perseverance and persistence in problem solving
were not evident as components of the program.

Mathematics vocabulary is used throughout the
program on a daily basis. Although the program
does not have a separate mathematics
vocabulary feature, LEAP Into School! presents
and reinforces mathematical terms in the lessons
and activities themselves. This is most widely
noted in activities that present and reinforce
spatial awareness and directional terms, sorting
and categorizing criteria, operations, and other
concepts.

Some examples include:




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

PUBLISHER RESPONSE

o Week 2, Day 2, pages 40-41, Whole Group
4/4A-4C Let’s Practice Math

* Week 5, Day 2, pages 126-127, Whole Group
4/4A & AC Let’s Practice Math

e Week 6, Day 3, pages 159-160, Whole Group
4/4A & 4B Let’s Practice Math

e Week 7, Day 3, pages 187-188, Whole Group
4/4A & 4B Let’s Practice Math

e Week 27, Day 3, pages 187-188, Whole Group
4/4A & 4B Let’s Practice Math

As the reviewer noted, LEAP Into School! does
have limited “free play” time with the
mathematics manipulatives. This was done
purposefully, because all mathematics activities
were carefully designed to reinforce the concepts
presented by teachers in the whole-group
lessons. Children do not play with the
manipulatives without a purpose; instead, they
use the manipulatives and other classroom
resources in ways that reinforce mathematics
vocabulary and objectives.

Additionally, as children are working in center
small-group activities, they are working on skills
that build upon each other throughout the year.
This instructional design is one that promotes
perseverance in skill building and problem
solving. For example, identifying basic patterns is
a skill that increases in complexity so that
children are ultimately learning to extend or
modify patterns. The activities in the small-group
centers continuously reinforce and then expand
upon previously taught (and mastered) skills. This
structure allows the children to consistently work
together in groups with various manipulatives,
reinforcing skill and conceptual activities while
persevering to master newer ones.

Some examples include:
¢ Volume 1, Week 2, pages 30-57, Children




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES

PUBLISHER RESPONSE

explore the concept of “same” and “different.”

e Volume 1, Week 3, pages 58-84; Week 4, pages
86-112, Children learn about simple to more
complex patterns.

¢ Volume 1, Week 8, pages 206-228; Week 12,
pages 327-340, Children explore one-to one
correspondence

FOR ALL CURRICULUM TYPES:
4d) Adequate, explanatory materials for teachers are

provided.

Yes

Teacher guides are in depth, with planning grids
for each week. The beginning of each volume of
the teacher guide has information about the
program’s teaching philosophy.

ADDITIONAL INDICATORS OF QUALITY

5. IMPLEMENTATION FORMAT
OF MATERIALS AND
ACTIVITIES

Materials and activities reflect
a wide range of experiences for
skill development.

FOR ALL CURRICULUM TYPES:

5a) Materials and activities are incorporated throughout a
variety of settings, including whole group time,
centers/activity or interest areas, small group and
individualized attention.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

FOR ALL CURRICULUM TYPES:

5b) Additional/supplemental materials and activities are
suggested that appeal to children’s interests in order to
deepen motivation, enjoyment and learning.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

Yes No FOR ALL CURRICULUM TYPES: Not Evaluated | This section was not evaluated because the non-
5c) Materials are available in different formats (e.g. print and negotiable criteria were not met.
non-print such as videos, art, music, charts, pictures, etc.).
6. ASSESSMENT FOR ALL CURRICULUM TYPES: Not Evaluated | This section was not evaluated because the non-

Materials offer assessment
opportunities that accurately
and appropriately measure
progress.

6a) Assessments consistent with the Louisiana Birth to Five

Early Learning and Development Standards are provided

through a variety of appropriate methods (e.g. anecdotal
observations/notes, photographs, checklists, and work

samples).

negotiable criteria were not met.
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MEETS

JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS PUBLISHER RESPONSE
EXAMPLES
YES/NO
FOR ALL CURRICULUM TYPES: Not Evaluated | This section was not evaluated because the non-
Yes No negotiable criteria were not met.

6b) Methods to assess children’s learning are embedded
throughout activities (e.g. whole group, small group,
center/activity times, transitions, etc.) within the daily
schedule.

7. SCAFFOLDING AND
SUPPORT

Materials/activities provide all
children with opportunities and
support to meet the standards.

Yes No

FOR ALL CURRICULUM TYPES:

7a) Appropriate suggestions are outlined for supporting
varying needs of children (e.g. for English language learners,
children with special needs, etc.) and are integrated
throughout all materials and activities. Examples may include
additional, alternate or modified activities or materials.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

FOR ALL CURRICULUM TYPES:

7b) Schedule or time for activities appears to be flexible and
would allow for adjustments according to children’s
needs/interests.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

8. ACTIVITIES/ MATERIALS
SUPPORTING PARENTAL
PARTICIPATION

Yes No

FOR ALL CURRICULUM TYPES:
8a) Provides a variety of activities to extend learning from the
classroom into the home.

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

FINAL EVALUATION:

Tier 1 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators AND Additional Indicators of Quality.
Tier 2 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators but may receive “No” rating(s) for the Additional Indicators of Quality.
Tier 3 ratings receive a “No” in Column 1 for one or more of the Non-Negotiable indicators.

Compile the results of Sections | and Il to make a final decision for the material under review

I: Non-Negotiables

Yes The program content is within the parameters
1. Content Within the Parameters of the Standards of the Louisiana Birth to Five Standards, with a
few exceptions.
No The majority of experiences and activities,

2. Appropriateness of Curriculum Materials and Activities

whether whole group or in centers, are
determined by the teacher.
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MEETS

JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS PUBLISHER RESPONSE
EXAMPLES
YES/NO
Yes Progression in all subject areas is logically
3. Complexity of Curriculum Materials and Activities sequenced according to the scope and sequence
provided by the publisher.
No Book reading occurs only twice or three times

4. Quality of Curriculum Materials and Activities

weekly with little detail on how to build
background knowledge of the theme. Math
lesson do not provide adequate lessons in
number concepts. Hands on math learning and
math vocabulary were not strongly evidenced.

Il: Additional Indicators of

Quality

5. Implementation Format of Materials and Activities

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

6. Assessment

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

7. Scaffolding and Support

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

8. Activities/Materials Supporting Parental Participation

Not Evaluated

This section was not evaluated because the non-
negotiable criteria were not met.

FINAL DECISION FOR THIS MATERIAL: Tier Ill, Not representing quality
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Appendix II.

Public Comments



There were no public comments submitted.





