CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

REQUIRED Yes There are coherent sequences of source-

2b) Coherent sequences of source-dependent questions?’ dependent questions and activities for

and tasks focus students on building, applying, and students to build knowledge and skills. For

synthesizing knowledge and sk.iIIs through various sources, example, in Week 18, students learn about

classroom research, conversations, etc. to develop an ) i ]

understanding of social studies content. industry vs. agriculture. Students examine
lives of two children in the north and the
south in 1858, as well as photographs and
maps of people in different regions of the
country and land use.

2c) Materials focus on both primary and secondary sources Yes The materials allow for students to look at

from different perspectives to allow opportunities for sources from different perspectives for

comparison and contrast, including sourcing®® and students to consider. For example, in Week

corroboration. ™ 13, the students are given the opportunity to
consider Native American and pioneer views
on Westward Expansion in the pre-Civil War
era.

2d) Materials focus on both primary and secondary sources Yes The materials offer opportunities for

from different time periods to enable students to make students to consider sources from different

connections within and across time periods, including eras to see how historical concepts may or

contextualization.”® may not change over time. In Week 22,
students learn about the Reconstruction Era.
Students examine a primary source on the
assassination of President Abraham Lincoln.
They also describe the terms: carpetbaggers
and scallywags and how they are used in
politics still today.

17 Source-dependent questions or tasks are those that require students to pull information from a given source(s) to answer the question. Students still pull from prior learning, but the evidentiary

support required in the students’ responses are dependent upon the source(s).

18 Sourcing asks students to consider a document’s author, occasion, and purpose to determine how those factors influence the content.

19 Corroboration asks students to determine points where details and evidence across multiple documents agree and disagree.

20 Contextualization asks students to determine the time and place a document was created and examine how those factors influence the content.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Section II: ADDITIONAL INDICATORS OF QUALITY

3. EXPRESS INFORMED
OPINIONS:

Students express informed
opinions supported by evidence
from sources and outside
knowledge. Materials provide
frequent opportunities for
students to engage in discussions
(both formal and informal)
around the content and then
express their understanding of
the content through the
development and support of
claims in writing.

@ Yes D No

REQUIRED (GRADES 3-12 ONLY) Yes The vast majority of written opportunities
3a) A vast majority of written and speaking tasks require require students to present claims based on
students to present and develop claims with clear provided sources and outside knowledge.
explanations and well-chosen information from sources and .
. For example, in Week 1, students are asked
outside knowledge. ) )
to consider whether Christopher Columbus
should be considered a hero or a villain.
REQUIRED Yes Writing opportunities for students occur on
3b) Writing opportunities for students occur on a regular a weekly basis, as seen in the Teacher
basis and are varied in length and time demands (e.g., notes, Supplement where there are sections called
summaries, short-answer responses, whole-class shared “ o . ”
. " Let’s Write” and “Writing Prompt” for
writing/formal essays, on-demand and process writing, etc.). . . i
teachers to give as writing assignments.
3c) Materials build students’ active listening skills, such as Yes The materials build students’ active listening
taking notes on main ideas, asking relevant questions, and skills throughout the curriculum through
eIabor.ating on remarks of others to develop understanding activities in the Teacher Supplement, and
of topics, sources, and tasks. include activities such as Query Notes in
Week 3.
3d) Materials provide regular opportunities to develop Yes The materials provide students with regular
students' skill in organizing and supporting their thinking in opportunities for students to develop skills
spzakirlg.(ajniwritiln(gj, including using evidence from sources in terms of organizing their thoughts through
andoutside knowledge. written organizers as seen in Week 12 where
students complete the activity “Two Stars on
the Flag”. While there are opportunities for
doing this through writing, there are limited
opportunities for this to be done while
speaking in the materials.
FULL CURRICULUM ONLY No The materials do not provide varied modes

3e) Materials use varied modes of assessment, including a
range of pre-, formative, summative and self-assessment
measures that are unbiased and accessible to all students.

of assessment. The materials include a
weekly assessment that is not particularly

source-based, thus not aligned to state
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

assessments. In addition, there are no pre-
assessments or self-assessments.

4d) Appropriate suggestions and materials are provided for
supporting varying student needs at the unit and lesson level
(e.g., alternate teaching approaches, pacing, instructional
delivery options, suggestions for addressing common
student difficulties to meet standards, etc.).

FULL CURRICULUM ONLY No Few rubrics and assessment guidelines are
3f) Aligned rubrics or assessment guidelines (such as scoring included with assessments, though weekly
guides) are included and provide sufficient guidance for assessments do have an answer key included
interpreting student performance. attached, but for open-ended responses the
only guidance given is “answers vary”.
4. SCAFFOLDING AND SUPPORT: | REQUIRED Yes The individual lessons within a week are
4a) Activities and suggested approaches guide teachers on scaffolded for student knowledge through
Students are supported by how to scaffold instruction for students to build the year, and within each lesson per week.
appropriate scaffolds. UnelersiEmling @ e Goniei Weekly lesson plans include teacher-guided
Materials provide all students guestions with lesson suggestions to match
with extensive opportunities each of the articles.
:Eg;?g:::i::ge:qzlﬁir;:ey REQUIRED _ ' Yes The materials are easy to for both students
) 4b) The materials are easy to use and well organized for and teachers. The lesson plan and teacher
sources to make claims about | ¢\ 4ents and teachers. )
social studies content. supplemental section help teachers make
the lessons more impactful, and show them
& Yes |:| No ways of how to make connections with the
content for students. However, important
sections like Bonus Sources and Virtual
Fieldtrips aren’t particularly highlighted for
students to use despite their usefulness.
4c) Materials provide models for writing and student No The materials do not provide models for
exemplars to support writing development in social studies. writing and student exemplars to support
writing development in social studies.
FULL CURRICULUM ONLY No There are few opportunities for teachers

differentiating instruction within the lessons,
and within the lesson plans, they lack
alternate teaching approaches, or
suggestions for addressing common student
difficulties to meeting standards.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

FINAL EVALUATION

FULL CURRICULUM ONLY

4e) The content can be reasonably completed within a
regular school year and the pacing of content allows for
maximum student understanding. The materials provide
guidance about the amount of time a task might reasonably
take.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 4.

Yes

The materials can be reasonably completed
within a regular school year, and the
materials themselves provide guidance
regarding the amount of time a task may
take. The chapters themselves are generally

designed to take a week to complete.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria, but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Compile the results for Sections I-VIl to make a final decision for the material under review.

Section

Criteria

Yes/No

Final Justification/Comments

I: Non-Negotiables

1. Use Sources (Non-Negotiable)

Yes

The materials consider the key questions and
Grade-Level Expectations for 4t grade, and
do so through a wealth of sources that are
well-chosen.

2. Make Connections (Non-Negotiable)

Yes

The tasks and activities throughout the
curriculum allow students to make
connections to the sources given within the
individual lesson as well as over the course
of the year.

Il: Additional Indicators Of
Quality

3. Express Informed Opinions

Yes

Students are required to make claims backed
by sources and outside knowledge
throughout the materials. However, the
assessments do not align to state
assessments and answer keys are weak.

4. Scaffold and Support

Yes

The materials are very user-friendly and the
lessons are scaffolded and can be completed
within a school year. However, there are
little in terms of support for differentiation
or providing student exemplars for work
throughout the materials.

FINAL DECISION FOR THIS MATERIAL: Tier I, Exemplifies quality

29



DEPARTMENT of Instructional Materials Evaluation Tool for

EDUGATION Alignment in Social Studies Grades K- 12

— FULL CURRICULUM
Louistana BQLLCVQS Instructional Materials

The goal for social studies students is develop a deep, conceptual understanding of the content, as demonstrated
through writing and speaking about the content. Strong social studies instruction is built around these priorities.

Content: Students build an understanding of social studies content.
e They examine authentic sources to build knowledge of social studies content.
e They explore meaningful questions about sources and content to build understanding.

Claims: Students develop and express claims that demonstrate their understanding of content.

e They make connections among ideas, people, and events across time and place.

e They express understanding of content using evidence from authentic sources and outside knowledge.

Title: Studies Weekly Social Studies Grade/Course: 5

Publisher: Studies Weekly, Inc. Copyright: 2017

Curriculum Type: Full Curriculum

Overall Rating: Tier I, Exemplifies quality

Tier |, Tier I, Tier lll Elements of this review:

STRONG WEAK
1. Use Sources (Non-Negotiable)

2. Make Connections (Non-Negotiable)

3. Express Informed Opinions
4. Scaffold and Support

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.
(Note: If materials do not represent a full curricula, then some of Criteria 1 — 4 may not apply.)

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 4.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria, but at least one “No” in Column 1 for the
remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Section I: NON-NEGOTIABLE CRITERIA

Tier 1 and 2 Non-Negotiable
1. USE OF SOURCES:

Students use sources regularly to
learn content. Materials include
varied types of primary and
secondary sources that support
students’ understanding of the
content of the Louisiana’s Grade-
Level Expectations (GLEs) at
sufficient depth, accuracy, and
quality to build social studies
content knowledge.

@ Yes

|:|NO

REQUIRED (FULL CURRICULUM ONLY) Yes The materials cover 100% of the Grade Level

1a) Materials address the content of 90% of the GLEs. Expectations.

REQUIRED Yes Materials provide regular opportunities for

1b) Materials provide regular opportunities for students to students to explore key questions in Social

explore key questions and build knowledge and skills with Studies. For example, in Week 1, students

the social studies content indicated by the GLEs. learn about the differences between
national and global geography through the
use of maps to see how geographical
features are similar and different to other
places on earth.

REQUIRED Yes The main focus of the materials is on primary

1c) The main focus of the materials is on primary and and secondary sources to develop content,

secondary sources?! to develop content knowledge and and have sources linked to throughout each

express cl.aims:; materials may also include text to support week. For example, in Week 2, students look

students in using the sources. )
at the states and regions of the US, and see
images and maps that show the regions and
states.

1d) Materials include primary and secondary sources of Yes The curriculum contains a wealth of audio-

different types (i.e., print and non-print, including video,
audio, art, maps, charts, etc.) and varied lengths.

video sources, as seen in Week 3 where
students see images of architectural
structures, maps of their territories,
photographs of famous Native Americans,
and videos of tribal dances and artifacts.
However written sources are not as plentiful.

21 primary sources provide first-hand testimony or direct evidence concerning a topic under investigation and are created by witnesses or recorders who experienced the events or conditions being
documented. Often these sources are created at the time when the events or conditions are occurring, but primary sources can also include autobiographies, memoirs, and oral histories recorded
later. Primary sources are characterized by their content, regardless of whether they are available in original format, in microfilm/microfiche, in digital format, or in published format.
(http://www.yale.edu/collections _collaborative/primarysources/primarysources.html) For additional definitions and examples, see also: http://www.princeton.edu/~refdesk/primary2.html and

http://www.archives.gov/education/research/history-in-the-raw.html.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

FULL CURRICULUM ONLY Yes Students are given the opportunity to
1e) Materials provide regular opportunities for students to complete weekly research activities included
conduct shared (grz‘ades K-2) or short research projects to in the supplemental resources in a section
fjevelop the expertise needed to conduct research called “Research Question of the Week”.
independently.

Tier 1 and 2 Non-Negotiable REQUIRED Yes Students are asked in the weekly activities to

2. MAKE CONNECTIONS:

Students make connections
among people, events, and ideas
across time and place. Materials
offer opportunities to elicit
direct, observable evidence of
the degree to which students can
independently demonstrate the
grade-level expectations with
source(s) described in Criteria 1
and genuinely measure how well
students are able to understand
social studies content.

@ Yes D No

2a) Source-dependent written and oral tasks require
students to make claims which demonstrate understanding
of social studies content (e.g., make connections between
ideas, people, and events; explain how society, the
environment, the political and economic landscape, and
historical events influence perspectives, values, traditions,
and ideas; evaluate the causes and consequences of events
and developments; recognize recurring themes across time
and place).

make connections and demonstrate
understanding of social studies concepts. For
example, in Week 4, students learn about
the age of discovery and how Europeans
came to the western world. Students are
asked to make a connection between
Christopher Columbus’ voyages and the
effects that they had on the Age of
Exploration.

However, in order to use the tasks most
effectively, teachers will need to create a
unifying question for students to base their
thoughts on, as well as possibly looking at
ways to present the sources and questions in
the weekly lessons in a different order than
how they are presented in the materials to
best support students using sources to make
claims and understand social studies
content.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

OPINIONS:

3a) A vast majority of written and speaking tasks require

REQUIRED Yes The source-dependent questions are focused

2b) Coherent sequences of source-dependent questions?? on building knowledge and skills through

and tasks focus students on building, applying, and various sources. For example, in Week 5, the

synthesizing knowledge and sk.iIIs through various sources, focus on Benjamin Franklin uses sources that

classroom research, conversations, etc. to develop an o )

understanding of social studies content. are arranged through his life and his
achievements in order to make students
aware of all of Franklin’s achievements.

2c) Materials focus on both primary and secondary sources Yes The materials use sources for comparison

from different perspectives to allow opportunities for and contrast from different perspectives,

comparison and contrast, including sourcing?3 and such as in Week 5 where students see

corroboration.** sources and information about the Boston
Massacre and are then asked to create
products that show the Massacre from the
perspectives of a Colonial shop owner, an
eyewitness of the event, John Adams, and a
British soldier.

2d) Materials focus on both primary and secondary sources Yes Materials include sources from different

from different time periods to enable students to make time periods to allow students to make

connections within and across time periods, including connections across time periods, as seen in

contextualization.” Week 4 where students look at maps
created both from the Age of Discovery and
a modern map of Washington DC.

Section Il: ADDITIONAL INDICATORS OF QUALITY
3. EXPRESS INFORMED REQUIRED (GRADES 3-12 ONLY) Yes Students are required to present and

develop claims based on sources and outside

22 Source-dependent questions or tasks are those that require students to pull information from a given source(s) to answer the question. Students still pull from prior learning, but the evidentiary
support required in the students’ responses are dependent upon the source(s).
23 Sourcing asks students to consider a document’s author, occasion, and purpose to determine how those factors influence the content.
24 Corroboration asks students to determine points where details and evidence across multiple documents agree and disagree.

25 Contextualization asks students to determine the time and place a document was created and examine how those factors influence the content.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Students express informed
opinions supported by evidence
from sources and outside
knowledge. Materials provide
frequent opportunities for
students to engage in discussions
(both formal and informal)
around the content and then
express their understanding of
the content through the
development and support of
claims in writing.

@ Yes D No

students to present and develop claims with clear
explanations and well-chosen information from sources and
outside knowledge.

knowledge throughout the materials. For
example, in Week 25, students are given a
worksheet with quotes from several of
historical figures.They are then asked to
consider point of view from a historical
perspectives. These materials provide
primary and secondary sources as well as
background information for the students to
use to present and develop their claim.

REQUIRED Yes Writing opportunities for students occur on

3b) Writing opportunities for students occur on a regular a weekly basis, as seen in the Teacher

basis and are varied in length and time demands (e.g., notes, Supplement where there are sections called

summaries, short-answer responses, whole-class shared “ o P ”

writing/formal essays, on-demand and process writing, etc.). Let’s Write” and "Writing Prompt” for
teachers to give as writing assignments.

3c) Materials build students’ active listening skills, such as Yes The materials ask students to use active

taking notes on main ideas, asking relevant questions, and listening skills such as taking notes on main

elaborating on remarks of others to develop understanding ideas, questioning, and activities. In addition,

of topics, sources, and tasks. .
among the resources for students include
Cornell Note-Taking templates for use.

3d) Materials provide regular opportunities to develop Yes The materials provide opportunities for

students' skill in organizing and supporting their thinking in students to organize and support their

speaking and writing, including using evidence from sources thinking, as seen in Week 10 where students

and outside knowledge. write about the Middle Colonies and are
provided with various writing modes to
choose from (i.e. cause and effect,
expository, problem/solution, etc.).

FULL CURRICULUM ONLY No The materials do not provide varied modes

3e) Materials use varied modes of assessment, including a
range of pre-, formative, summative and self-assessment
measures that are unbiased and accessible to all students.

of assessment. The materials include a
weekly assessment that is not particularly
source-based, but there are no pre-
assessments or self-assessments.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

FULL CURRICULUM ONLY No Few rubrics and assessment guidelines are
3f) Aligned rubrics or assessment guidelines (such as scoring included with assessments, though weekly
guides) are included and provide sufficient guidance for assessments do have an answer key included
interpreting student performance. attached.
4. SCAFFOLDING AND SUPPORT: | REQUIRED Yes The individual lessons within a week are
4a) Activities and suggested approaches guide teachers on scaffolded for student knowledge through
Students are supported by how to scaffold instruction for students to build the year, and within each lesson, lesson
appropriate scaffolds. A e iy o s ot plans include teacher-guided questions with
Materials provide all students lesson suggestions to match each of the
with extensive opportunities .
articles.
and sypport .to explo.re key REQUIRED Yes The materials are easy to for both students
questions using mul_tlple 4b) The materials are easy to use and well organized for and teachers. The lesson plan and teacher
sources to make claims about students and teachers. supplemental section help teachers make
social studies content. the lessons more impactful, and show them
ways of how to make connections with the
& Yes |:| No content for students. However, important
sections like Bonus Sources and Virtual
Fieldtrips aren’t particularly highlighted for
students to use despite their usefulness.
4c) Materials provide models for writing and student No The materials do not provide models for
exemplars to support writing development in social studies. writing and student exemplars to support
writing development in social studies.
FULL CURRICULUM ONLY No There are few opportunities for teachers
4d) Appropriate suggestions and materials are provided for differentiating instruction within the lessons,
supporting varying student needs at the unit and lesson level and within the lesson plans, they lack
(e.g., alternate teaching approaches, pacing, instructional alternate teaching approaches, or
delivery options, suggestions for addressing common suggestions for addressing common student
student difficulties to meet standards, etc.). difficulties to meeting standards.
FULL CURRICULUM ONLY Yes The content can be reasonably be completed

4e) The content can be reasonably completed within a
regular school year and the pacing of content allows for
maximum student understanding. The materials provide
guidance about the amount of time a task might reasonably
take.

within a regular school year, with each
chapter taking approximately a week to
complete. 5th grade standards only cover
Weeks 1-13 so there is plenty of time for
teachers to enrich with additional materials
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MEETS METRICS JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY (YES/NO) EXAMPLES

to enhance understanding.

FINAL EVALUATION

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 4.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria, but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Compile the results for Sections I-VIlI to make a final decision for the material under review.

Section Criteria Yes/No Final Justification/Comments

Yes The materials cover the relevant material
and questions for fifth grade social studies,
and do so with a wealth of sources and

I: Non-Negotiables activities to explore key questions.

Yes The materials allow students to make
connections across time and place, and

2. Make Connections (Non-Negotiable) questions are sequenced in a way that
allows students to build their learning in a
logical way.

Yes While there are opportunities for students to
make claims based on sources provided,
assessments to not align to those on state
assessments as well as the fact that there
are few examples of rubrics to assess
student work.

Yes The materials are easy to use and can be
completed over the course of the school
4. Scaffold and Support year, but there are gaps in terms of assisting
students through differentiation or
exemplars of student work.

1. Use Sources (Non-Negotiable)

3. Express Informed Opinions

Il: Additional Indicators Of
Quality

FINAL DECISION FOR THIS MATERIAL: Tier 1, Exemplifies quality

36



September 7, 2017

Supervisor, Instructional Material Reviews
Office of Academic Content

Louisiana Department of Education
http://www.louisianabelieves.com

Dear Louisiana Department of Education,

The Jewish Federation of Greater New Orleans, North Louisiana Jewish Federation and the
Jewish Federation of Baton Rouge are partnering with the Institute for Curriculum Services
(ICS) to ensure accurate social studies content standards on Jews, Judaism, and Israel in the
instructional materials being evaluated for the students and educators in the state of Louisiana.
The Institute for Curriculum Services promotes accurate instructional materials and instruction
on Jews, Judaism, and Israel for American K-12 students. We greatly appreciate the opportunity
to give input on the proposed textbooks so Louisiana educators can provide more accurate and
pedagogically sound instruction to their students.

Attached please find ICS’s review of a collection of texts submitted by Studies Weekly
(#17078); the review provides some corrections of the inaccuracies in them and offers suggestions
for improvement. We have serious concerns with respect to inaccuracies and bias in the
reviewed content of one particular text in this collection: World History Studies Weekly. We
urge that corrections be made along the lines recommended before the text is considered for
adoption. ICS provides some corrections of inaccuracies and offer suggestions for improvement.

We hope you will give these recommendations your careful consideration and we look forward
to working with you to ensure accurate and pedagogically sound instructional materials. We
share your goals of accuracy and excellence in educational materials for the educators and
students of Louisiana. This online review process of social studies instructional review is an
important step in furthering this aim. We sincerely appreciate your leadership and the excellent
work of your staff.

Thank you very much for your time and consideration.
Sincerely,

Peter Haas












ICS 18

one of the 12 tribes of Israel. It was the Israelites who founded Judaism, the Jewish
religion, developed during the Israelite period, during the life of Moses.”

During a terrible famine, a time of very little food, the Israelites found their way to
the lands of Egypt. After a long period Fthere, the Egyptians made them slaves. Many
years later, a+man-named Moses, who Jews consider their greatest prophet, led the
Israelites, out of Egypt and back toward the land of Canaan. This journey from Egypt,
called the Exodus, is estimated to have occurred around 1290 B.C.E. According to the
Hebrew Bible, it # took the Israelites 40 years to get back to the land of Canaan.

Along the way, Moses received the Torah, which includes the Ten
Commandments, from God at a place called Mount Sinai. These rules stated how
people should behave and how to worship and honor God.

Judaism has always been a religion of honor and peace. It makes sense that the
common Jewish greeting would imply “hello, goodbye and peace”. So shalom to you
and yours!”

ICS Comments: This video repeats material from Week 9, Ancient Israelites, Articles,
Hello and Peace!, para. 3. Other edits are made to match the suggested changes to the
student text. See related comments above. The video should be deleted or replaced if it
cannot be segmented.

World History Studies Weekly, Week 9, Ancient Israelites, Articles, Hello and Peace!,
Bonus Sources: Delete: Remove content that is unrelated to the current topic, Ancient
Israelites.

ICS Comments: Four of the six Bonus Sources relate to Ancient Egypt (“The Egyptian
Gods, Akhenaten, Pharaoh, and The [Egyptian] Creation Story), and are more
appropriate for inclusion in Week 6: Life in Ancient Egypt. They should be deleted from
the resources offered here on Ancient Israel.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
para. 1, Change: “According to Jewish tradition, aAbout 3,000 years ago, one Israelite
leader was a woman named Deborah.”
ICS Comments: As above, a necessary attribution has been added.

Deborah was an Israelite, not a modern Israeli (i.e., citizen of the State of Israel).

World History Studies Weekly, Week 9: Ancient Israelites, Articles, A Look at the Israel
Independence Day Festival, para. 5, Change: “But this isn’t the only festival celebrating
Israel's Independence. There are hundreds of festivals that focus on the celebration of
this historic day. Every year on the fifth day of the Jewish month of byar lyar in the late
spring people from all over the world, from Israel to Los Angeles gather together to
celebrate the official creation of the Jewish Sstate of Israel in 1948. In Hebrew, this
special day is called Yom Ha'Atzmaut.”
ICS Comments: The Jewish month is misspelled; “lyar” should be spelled with an “I,”
not an “L.” (It may also be spelled as lyyar.) Israel Independence Day falls in the late
spring.

The official name is the “State of Israel,” translated from the Hebrew “Medinat
Yisrael.”




ICS 19

World History Studies Weekly, Week 9: Ancient Israelites, Articles, A Look at the Israel
Independence Day Festival, video, A Look at the Israel Independence Day Festival,
Change: and [1:21-1:25] “Every year on the fifth day of the month of Lare lyar [ee-
yahr]...’ [1:34-1:37] “In Hebrew this special day is called Yom Hatz-mawt Ha'Atzmaut
[yo-m ha-atz-ma-oot].”
ICS Comments: The narration of the video, the transcription of which is offered
beneath it, includes two mispronunciations. In the first instance, the month of lyar is
mispronounced in the video’s narration, and, as noted above, it is also misspelled in the
transcript that serves as the article on the subject. It is written as “lyar” in English and
should be pronounced “ee-yahr.”

In the second instance, the holiday of Yom Ha’Atzma’ut is written in an
acceptable form in English, but the pronunciation on the video should be corrected so
that it would be recognizable.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, A Look at the Israel
Independence Day Festival, Bonus Sources, video, A Look at the Israel Independence
Day Festival Intro, Change: [1:00-1:17] “Many other communities spread across the
united States celebrate this historic occasion, known as Yom Hatz-mawt Ha'Atzmaut
[yo-m ha-atz-ma-oot] in Hebrew.”

ICS Comments: See comments above.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, A Look at the Israel
Independence Day Festival, Bonus Sources, Map of Israel, Replace: Replace this map
with a current one.

ICS Comments: The map of Israel with political boundaries related to the country’s
establishment in 1948 should be replaced by a current one of present-day Israel. ICS
offers a set of accurate maps of the region for use by publishers (see
<https://www.icsresources.org/israel-and-the-middle-east>), which includes a map of
Israel’s “Regional Boundaries After Israel’s Disengagement from Gaza, 2005” (see
<http:/tinyurl.com/yattfkhn>).

World History Studies Weekly, Week 9: Ancient Israelites, Articles, A Look at the Israel
Independence Day Festival, Bonus Sources, Delete: Remove links to content unrelated
to Ancient Israel or Israel Independence Day.

ICS Comments: Three of the six Bonus Sources (the Independence Day Intro video, a
video on Fireworks, and an image of the 4th of July) relate to American Independence
and July 4th. Delete from Ancient Israel.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
para. 2, Change: “According to the Hebrew Bible, eventually; Israel had one ruler at a
time. Saul was the first king of Israel. David, who you will read about ir-a later-stery,
became the king of the Israelites around 1000 B.C.E. King David united the tribes of
Israel, reelaimed conquered the city of Jerusalem and made it Israel's capital. King
David was a wise and brave leader. He alse-wrete_is given credit for writing most of the
Book of Psalms, which is found in the Hebrew Bbible.”

ICS Comments: As above, a biblical attribution was added; the date was corrected.
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David defeated the Jebusites and conquered the city. It is preferable to state
David’s conquest of the city directly, rather than to enter into a history of its rule, which
may confuse students.

Much of the Book of Psalms is attributed to David.

The biblical text that is the focus of Jewish history is the Hebrew Bible. In
referring to the Hebrew Bible specifically, it should be capitalized as a proper noun.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
para. 3, Change: “According to the Hebrew Bible, David's son, King Solomon, led the
Israelites and spread the ideas of Israel to different lands in the area. King Solomon's
subjects built a beautiful tTemple to honor God and to hold the Ark of the Covenant - a
gold-covered, wooden box that held the Ten Commandments. When Solomon died, the
12 Israelite tribes fought and separated into the Kingdom of Israel and the Kingdom of
Judah. During the fighting, the tTemple was destroyed. Eventually, around 722 B.C.E.,
Assyrian invaders destroyed the Kingdom of Israel. Later, in 597 B.C.E., the
Babylonians of Mesopotamia conquered the Kingdom of Judah. Fhe Some of the
Israelites were seattered dispersed with-re far from their homeland, but they maintained

thelr bellefs tradltlons and culture &ndeventaa”y—blended—mte%h&euhur&mmh%hmey

ICS Comments As above, a blbllcal attrlbutlon was added to prowde a source for this
account.

The Temple in Jerusalem, built by King Solomon, is a proper noun and should be
capitalized as “Temple.”

The Jews did not blend into the cultures in which they lived, that is incorrect. It
was precisely because the Jews maintained their beliefs and traditions, as Judaism
evolved to become a portable religion, that Judaism not only survived, but was able to
thrive.

Generally, the word Diaspora is used to describe the dispersal of the Jews from
the Land of Israel. This occurred:
o after the Babylonian conquest of the Kingdom of Judah and subsequent
enslavement of Jews to Babylon in 586 B.C.E.
o after the Roman destruction of the Second Temple in Jerusalem in 70
C.E.
o after the Roman Empire crushed the Bar Kokhba revolt and killed,
enslaved, or exiled the majority of the Jewish population in 135 C.E.
The Jews still had a homeland; the start of the Jewish Diaspora did not mean the end of
a Jewish presence in the Land of Israel. Jews maintained a continuous presence
despite expulsions and persecution.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Jewish Faith, header, Change: “Jewish Faith Sacred Books and Holidays”

ICS Comments: The title has been changed to reflect the contents of this subsection; it
talks about the Jewish sacred books, including the Torah and the Hebrew Bible (and,
out of context, the Christian Bible), Jewish holidays including the Sabbath and yearly
holiday observances.
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World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Jewish Faith, para. 1, Change: “The OldFestament-of-the-Hebrew Bible is the sacred
writing for the Jewish religion. It is made up of 39 books. The first five books tell about
the history of the ancient Israelites and of Moses. These books are called the Torah
(meaning "instruction"). Hyeupractice-the The Bible used by Christians religion,-yyour
Bible-will-have has some version of the Old-Festament-Hebrew Bible and as well as the
Gospels, the first four books of the New Testament. The New Testament tells of the
time and teachings of Jesus.”

ICS Comments: The text should not address Christian students apart from others, nor
should it ask about their religious practice; such activities are not appropriate in a public
school setting.

When discussing Israelite history and Biblical narratives, textbooks should use
the term, “Hebrew Bible.” Textbooks should distinguish between the Jewish Hebrew
Bible and Christian Bibles. The Christian Old Testament is essentially the Jewish
Hebrew Bible with some variations in translations and the order of the books.

The Christian Bible’s New Testament contains Jesus’s teachings.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Jewish Faith, para. 2, Change: “The Jewish hely-day-e+ Sabbath is Judaism’s weekly
holy day of rest lasting from sundown Friday to sundown on Saturday, and their place of
worship is a synagogue. The name “Shabbat,” comes from the Hebrew verb ‘to rest’.
Religious teachers are known as rabbis. One important Jewish holiday is Rosh
Hashanah. This is the new year celebration that occurs in the fall. Following Rosh
Hashanah is Yom Kippur. This is a time of prayer, and fasting, and seeking forgiveness.
Hanukkah, or the Festival of Lights, remembers the Jews’ successful struggle for
religious freedom. In 162 B.C.E. led by the Maccabees, the Jews prevailed against the
Syrian Greeks and rededicated rededication-of the hely-Second Ttemple in Jerusalem.
Jewish tradition tells how they relit the sacred lamp, the menorah, which miraculously
burned for eight days when only one day’s supply of sacred oil remained.”

ICS Comments: It is not entirely accurate to say that Shabbat is on Saturday. Shabbat
actually starts at sundown Friday, and ends after sundown Saturday; it does not include
Saturday evening. The derivation and added description of the Sabbath was provided to
enhance student understanding.

A central element of Yom Kippur is seeking forgiveness from others for any
wrongdoing.

The essential reasons for celebrating Hanukkah, and key background information
about it, were added to ensure students understand its significance. The holiday honors
the freedom to practice their religion, and the lighting of the menorah remembers how
Jewish tradition tells of the miraculous lamp that burned for eight days with only one
day’s supply of oil.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Jewish Faith, para. 3, Change: “Passover is a time of remembering the liberation of
Jewish ancestors and their the Israelites’ journey out of Egypt_from slavery to freedom.

where-they were-slaves—Jewish-people-Jews have a special dinner during Passover -
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the Seder. They eat specific symbolic foods to remembera-period-explain the story of
called the Exodus, or leaving, from Eqgypt.”
ICS Comments: On Passover Jews focus on the Exodus from Egypt, and the key
theme is the journey from slavery to freedom. It is unnecessary to use the
circumlocution “Jewish people” and can directly state “Jews.” It is helpful to note that the
Jewish ancestors who left Egypt were called the Israelites.

The Passover seder foods are symbolic, and used to aid explain the story of the
Exodus from Egypt. It is helpful for students to define the unfamiliar word “Exodus.”

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Seder Foods, paragraphs 1-6, Change:

“Roasted egg: symbolizes the cycle of nature that has no beginning or end and the
festival sacrifice offered during Passover when the Temple stood in Jerusalem.
Haroset: a blend of chopped apples, nuts, spice and wine_or other sweet ingredients;
symbolizes the mortar used by enslaved Jews Israelites.

Green vegetables: celery and parsley symbolize spring and rebirth; vegetables-dipped
in the salt water, into which the greens are dipped, symbolizes the tears of enslaved
Jews Israelites.

Bitter herbs (often horseradish): represent the bitterness of slavery the Israelites
experienced.

Bone of a lamb: represents lambs-the special Passover sacrificed offered by Jews
Israelites as they prepared to leave Egypt and when the Temple stood in Jerusalem.
Matzeah: eracker unleavened bread without yeast, mostly in large cracker form, to
symbolize the bread made in haste thatwas-eaten during the Exodus, with no time to let
it rise.”

ICS Comments: The additions above to the descriptions of seder foods provide useful
information that was missing, as well as enhancements. For example, students will not
necessarily understand that “the lamb sacrificed by Jews” refers to the Passover
offering without additional explanation. Likewise, we suggest defining matzah as
unleavened bread, which cannot rise, symbolic of the bread prepared in haste as the
Israelites prepared to leave Egypt.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Hebrew Writing, Change: “Hebrew is a very old writing system. There are 22 letters in
the Hebrew alphabet, which is called the "Alef-Bet." It is written and read from right to
left. At first, Hebrew did not include vowels, and with only consonants it was difficult to
pronounce the square Hebrew letters. (Example: town would be t-w-n.) Around the 4th
second century C.E.AB-, Hebrew began-to-disappearfrom was mostly used in prayer,
in literature, and for official purposes. It regained popularity in the early 20th century and
became the official language of Israel, along with Arabic. The system of Bdots and
dashes other markings, called nikuds niggud, have-been were was added te for Hebrew
in the late first century C.E. Fhese-give-Hebrew for specific vowel sounds. Nikuds The
nigqud signs are placed above and below certain consonants. Vowels are used in
schoolbooks and prayer books but are not usually written in newspapers, magazines or
on signs. Many words in English come from Hebrew. Some of these include amen,
cherub, hallelujah, camel and cider.”
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ICS Comments: Hebrew became less used as a daily language in the second century
CE. Hebrew did not entirely disappear from use, though its spoken use was limited for
centuries.

Arabic and Hebrew are both official languages of the State of Israel.

The additional information about nigqud, the system of using diacritical marks for
vowelling in Hebrew, was provided for clarity.

See Chaim Rabin, A Short History of the Hebrew Language, (Jewish Agency and
Alpha Press, Jerusalem, 1973) regarding the primarily liturgical and literary use of
Hebrew in this period.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
header, Wailing Wall, Change: “Wailing Western Wall”

ICS Comments: Jews call the ancient retaining wall that is a remnant of the Second
Temple, the “Western Wall.” The reference to the Wailing Wall should be removed
because Jews do not use that term and view it as pejorative. “Wailing Wall” is the name
given to the wall by Christians and Muslims because for centuries Jews were not
allowed to visit the Temple site except once a year to mourn its destruction.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Wailing Wall, Change: “Alse-called-the-Western-\Wall-the The Wailing Western Wall is a
very sacred place for Jews. It is a remaining part of the tTemple in Jerusalem that the
Romans destroyed in about A-B- 70 C.E. Jews Jewish people from all over the world
come to pray at the Wailing Western Wall. If you go to the wall, you might see notes
placed wedged into cracks ef in the wall. It is estimated that more than a million Fhese
prayers prayer notes are placed there each year. These prayers, called tzetzels,
request health or success, because of the Jewish teaching that God’s presence resides
in that holy place. They are placed for those who cannot come in person to pray.”
ICS Comments: See comments above regarding use of the term Wailing Wall and
regarding the Temple in Jerusalem.

The information about the number of notes placed in the Western Wall yearly is
widely reported. Information about their typical content and the religious belief attached
to them was added to give a fuller picture of this custom.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Bonus Sources, header, The Wailing Wall, Change header: “Wailing The Western
Wall”

ICS Comments: See Comments above. This change should also be made to this
Week’s Think & Review, question 5.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Bonus Sources, Gutenberg Bible, image caption, Change: “This is a photo of one of the
first bibles that Gutenberbg printed.”

ICS Comments: The typo in the name Gutenberg should be corrected.



ICS 24

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Bonus Sources, The Wailing Wall, image caption, Change: “WailingThe Western Wall”
ICS Comments: See comments above.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Ancient Israelites,
Bonus Sources, Hebrew Writing, image, Change: Replace the image of Hebrew writing
provided here with one that does not have any negative associations for Judaism; many
Jewish tombstones have been desecrated in antisemitic acts.

ICS Comments: The image of Hebrew writing provided is of a Jewish memorial stone,
engraved in Hebrew. Hebrew is a living language and its use should not be exemplified
with a memorial stone. There are a myriad of other images that can be substituted here,
all of which have no obvious negative associations. See, for example,
<http://www.vosizneias.com/wp-content/uploads/2009/03/mallhaif.jpg>. Note: This
image also appears as one of the Bonus Sources for the article “Hebrew Writing.”

World History Studies Weekly, Week 9: Ancient Israelites, Articles, King Solomon,
paragraphs 1-5, Change: “King Solomon was the son of King David. His mother’s name
was Bathsheba, and he ruled Israel for 40 years. Solomon's kingdom stretched from
Egypt to Syria and as far east as Mesopotamia.

The Hebrew Bible relates that Wwhen his father died, young Solomon had a
dream in which God asked Solomon what he wanted most....The Ark of the Covenant
containing the Ten Commandments was placed in the tTemple....

Between 960 and 922 B.C.E., the Israelites had much peace and prosperity....”
ICS Comments: An account of Solomon’s dream request is found in | Kings 3: 4-9.

See above regarding the Temple as a proper noun.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, King Solomon,
Bonus Sources, video, King Solomon Intro, [1:08-1:11] Change: “... Whetherthoese
steries-are-aceurate-or-not Aside from what we can learn about Solomon based on the
accounts in the Hebrew Bible...”

ICS Comments: The video, in referring to an account about King Solomon in the
Hebrew Bible (I Kings, Chapter 3: 6-28), is needlessly dismissive of the accuracy or
veracity of the biblical account. It is inappropriate to judge the historicity of religious
belief and it should be reported as an account in the Hebrew Bible, or as part of the
Jewish tradition. The video should be deleted or replaced if it cannot be segmented.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, King Solomon,
Bonus Sources, Delete: Remove links to content unrelated to Ancient Israel or King
Solomon.

ICS Comments: Four of the five Bonus Sources do not relate to King Solomon or to
ancient Israel but to other Near Eastern topics. These include Mesopotamia: Religious
Myths Intro (video), and images of Nagsh-i Rustam (tombs belonging to Achaemenid
kings of ancient Persia), The Hanging Towers of Babylon, and The tower of Babel.
These should be deleted from the current topic of Ancient Israel.
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World History Studies Weekly, Week 9: Ancient Israelites, Articles, Israel, para. 3,
Change: “For thousands of years, people have fought for ownership of the land of the
ancient Israelites, now modern-day Israel leng-called-Ralestine. After the Romans

defeated the Jews, When-the-ancientJewsleft the-area thousands-of years-earher;

Arabs Muslims (whe-rewpractice-the-lstamicreligion) moved into the region during the
Muslim conquests of the seventh century C.E. AfterWerd-WarH- In 1947, the United

Nations General Assembly voted to partition the British Palestine Mandate into two
states, Arab and Jewish. The Arabs rejected the UN vote, and the Jews accepted it and
established the State of Israel legally on the territory that contained a Jewish majority.
Immediately after Israel declared statehood on May 14, 1948, five Arab armies invaded
(Egypt, Syria, Jordan, Lebanon, and Iraq). The invasion failed, but Jordan annexed the
West Bank and East Jerusalem, and Eqypt took over Gaza. Israel gained some territory
that had been qranted to the Arabs of the Palestlne Mandate in the 1947 Partltlon
Resolution. me -

Slnce then there have been several more confllcts In the 19905 a series of
agreements gave Palestinians self-rule in the West Bank and in 2005, Israel withdrew

from the Gaza Strip. But-sSome Arabs still call for the destruction of Israel, and there
are conflicts in the region between Israel, terrorist groups, and the two Palestinian
governments. Israelis peeple enjoy lots of sports - soccer and basketball are the most
popular._Israel’s high-tech companies are second only to those in California’s Silicon
Valley. Diamond cutting and polishing is also an important industry in Israel, and the
main exported crops are flowers, oranges and avocadoes.”

ICS Comments: This summary paragraph is one-sided and leaves out the thousand
years when the land was Jewish. The Jewish religious connection to the land of Israel
developed during one thousand years of Jewish history in that location where Jewish
religion, culture, and Hebrew language developed from about 1200 BCE to 135 CE. The
information above was added for clarity.

The brief description of the founding of the State of Israel omits that the
Palestinian Arabs were offered a state of their own in 1947 but rejected it.

Two different Palestinian governments rule, Fatah in the West Bank, and Hamas
in Gaza.

Israel’'s economy today is propelled by its high-tech companies; they should be
mentioned here. Numerous articles have described Israel’s high-tech boom; see also
Start-Up Nation: The Story of Israel's Economic Miracle by Dan Senor and Saul Singer
(Hachette Book Group, 2009).

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Why Was the Dead
Sea Given this Name?, Bonus Sources, Map of Israel, Replace: Replace this map with
a current one.

ICS Comments: See comments above (Week 9: Ancient Israelites, Articles, A Look at
the Israel Independence Day Festival, Bonus Sources, Map of Israel); this dated map is
identical to the one commented on above. The map of Israel with political boundaries
related to the country’s establishment in 1948 should be replaced by a current one of
present-day Israel.
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World History Studies Weekly, Week 9: Ancient Israelites, Articles, David and Goliath,
Change: Replace this story with another narrative more central to the history of ancient
Israel or to Judaism.

ICS Comments: This article reads like tale for the primary grades and is not the right
level for sixth grade. The content is also a poor choice, as it is not a central narrative in
Judaism, nor an important historical story for ancient Israel.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Clarity of
Expression: Thomas Paine and Common Sense. Delete: Delete this text from a text
about ancient Israel.

ICS Comments: This link appears to have been placed here in error. There is not even
a tangential relation between Thomas Paine and ancient Israel.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Let’'s Write, Header,
Change: “Let’s Write: The Dead Sea Scrolls”

ICS Comments: Since the topic provided for use in this writing exercise is the “Dead
Sea Scrolls,” that should be added to the title.

World History Studies Weekly, Week 9: Ancient Israelites, Articles, Let's Write, Add:
Expand on information given in the article about the Dead Sea Scrolls.

ICS Comments: This brief article should, at a minimum, provide the name of the Dead
Sea Scrolls, whose discovery and content it introduces briefly. Students would benefit
from additional information about the scrolls’ content, and the text could also include
interesting information on how historians know about ancient Israel. There are many
sources available with information that can be tailored to the publishers’ length
requirements. These include the website of The Israel Museum’s Shrine of the Book,
which houses the scrolls (<http://dss.collections.imj.org.il/discovery> and
<http://dss.collections.imj.org.il/significance>), The Jewish Virtual Library (see
<http://www.jewishvirtuallibrary.org/history-and-overview-of-the-dead-sea-scrolls>), My
Jewish Learning (<http://www.myjewishlearning.com/article/dead-sea-scrolls/>), and
many other online educational sources.

World History Studies Weekly, Week 19, Christianity, Articles, The Origins of
Christianity, para. 2, Change: “We’ve already studied the Jewish-peeple Jews, who
were the first to believe in only one true ged-God. Those who were polytheistic (believed
in many gods) persecuted Jewish-peoeple Jews for their beliefs. In such difficult times,
Jewish-people Jews hoped that someone would help them - a messiah.”

ICS Comments: As noted above, it is unnecessary to use the circumlocution “Jewish
people;” the text should directly state “Jews.”

World History Studies Weekly, Week 19, Christianity, Articles, The Origins of
Christianity, para. 4, lines 5-7, Add: “According to the Christian Bible, Jesus was
crucified, and just before he died he said, “Father, forgive them, for they know not what
they do. The Christian Bible tells the story of Jesus...”

ICS Comments: As noted elsewhere, the description of Jesus’s death should be
attributed to the Christian Bible.
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World History Studies Weekly, Week 19, Christianity, Articles, The Foundations of
Christianity, para. 1, Change: “Both Christianity and Judaism the-Jewish-faith-believe
accept the sanctity of the Old-Festament writings of the Hebrew Bible, while only
Christians follow what they call the New Testament. Fhe-main A key difference between
the two faiths has to do with Jesus. Fhe-Jews believe that although Jesus was a strong
religious leader, he was not the Messiah sent by God. Christians believe Jesus was
sent to Earth by God and the people who believe in him will have eternal life in heaven
after they die. Mainstream Christians also believe in the trinity (three beings) of God: the
Father, Son and Holy Ghost.”

ICS Comments: The names of the two religions should be parallel, “Christianity” and
“‘Judaism,” and the text should not use the euphemism “the Jewish faith.”

It is not a matter of belief but accepting the sanctity of the holy texts. Names
should be used that reflect the points of view of both religions, including the Jewish
name, the Hebrew Bible. The term ‘New Testament’ reflects a Christian perspective
and the edit above makes this clear.

There are many differences between the two faiths. The difference here relates
to Jesus and it is more accurate to note this as a key difference, rather than a main
difference.

There are differences in the various Christian denominations with respect to
belief in the trinity.

World History Studies Weekly, Week 19, Christianity, Articles, The Foundations of
Christianity, Catholic Church, paragraphs 1-2, Change: “Eventually, the Catholic
Church (the first Christian church) became very powerful, especially in western Europe.
It had a hierarchy of religious leaders, with the pPope as its head.” The church made
laws for people to follow. It controlled the courts and even taxed, or tithed, the people,
just like a government. (A tithe equaled one-tenth of a person's income.) To start a
business, a citizen needed permission from the church. In fact, the church had more
power than kings did for a long time. If a king didn't do what the church asked of him,
church leaders excommunicated him, or kicked him out of the church permanently.

The church used money it collected to build beautiful places of worship.
Christians also built monuments to God....Church members sometimes tolerated, but
often persecuted (and sometimes killed) non-Christians who did not join the church.
One group that wanted to keep their own faith was the Jews. Often Christians removed
Jews from towns and killed them for their different beliefs.”

ICS Comments: The title Pope should be capitalized as a proper noun.

The description of Christian tolerance has been changed to more accurately
reflect history. In different periods Jews and other non-Christians, such as pagan Slavs
in Eastern Europe, and Muslims in the south of Europe and the Middle East, were
persecuted. Some were subjected to forcible conversion, others were sold into slavery.

World History Studies Weekly, Week 19, Christianity, Articles, The Foundations of
Christianity, Catacombs, Change: “The ancient Romans who believed in gods and
goddesses cremated (burned) their dead. Many Christians, like Jews, on the other
hand, believed a person neededs the body for the soul to be resurrected-ir-heaven.
Fhey-Christians also feared that non-Christians would destroy the dead bodies of
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Christians out of disrespect. For these reasons, early Christians buried their dead in
dark underground burial chambers outside the city of Rome. They called these places
catacombs. Christian catacombs near Rome were first identified in the Middle Ages;
aArchaeologists have found dozens in recent decades; atleast-six sueh some of these
burial chambers were found along one of the oldest roads in Rome - the Appian Way.
The use of catacombs by Christians date back to about A-B- 100 C.E. Christians cut
spaces into the underground rock along both sides of winding passages. They laid dead
bodies to rest inthe-spaces in the hills surrounding Rome....”
ICS Comments: The Jews, before the Christians, required burial of the dead, rather
than cremation. The practice of cremation was banned by the Roman Catholic Church
until 1963.

The burial chambers were built along the Appian Way and other roads outside
the walls of the city.

World History Studies Weekly, Week 19, Christianity, Articles, The Foundations of
Christianity, Bonus Sources, video, Foundations of Christianity, Change: [0:26- 0:35],
“They believe he died for their sins and was resurrected, or raised from the dead, and
that Wwhen he did, he became their savior.”

ICS Comments: The text was revised to distinguish between historical fact and
religious belief.

World History Studies Weekly, Week 19, Christianity, Articles, The Foundations of
Christianity, Bonus Sources, video, Foundations of Christianity, Delete: [1:58-2:01]
“They hoped their efforts would help more people worship Jesus Christ.”

ICS Comments: As noted above, the text should refer to Jesus, not Christ, except to
explain that, for Christians, Jesus was Christ, or messiah.

World History Studies Weekly, Week 19, Christianity, Articles, The Foundations of
Christianity, Bonus Sources, video, Foundations of Christianity, Delete: [2:28-2:39]
“While many people believed in God and Jesus Christ, and had good intentions,
sometimes-they-gotlostand-began-te persecuted those who did not worship Jesus
ICS Comments: It is inappropriate to ascribe good intentions to those who persecuted
non-Christians. In addition, the tone of the narrator, especially for the phrase
“sometimes they got lost,” appears to minimize these actions.

The text should refer to Jesus, not to “Christ;” see comments above.

World History Studies Weekly, Week 19, Christianity, Articles, St. Paul, paragraphs 2-4,
Change: “Saul of Tarsus was upset by those who followed Jesus’ teaching. He was
very angry when Christians built a church in the holy city of Jerusalem. He made it his
mission to arrest Christians and punish them harshly for their beliefs. He wanted to stop
the spread of Christianity.

According to the Christian Bible, 0©nce, while on his way to the city of Damascus
(capital of Syria), Saul had a vision. A bright light flashed upon him. He heard a voice
ask, "Why are you doing things against me?" When Saul asked who was speaking to
him, the voice answered that he was Jesus. "l am the One you are trying to hurt." When




ICS 29

the light faded, so did Saul's sight. The brightness had left Saul blind. Those who were
with Saul helped bring him to Damascus. Three days later, a follower of Jesus named
Ananias came to Saul and placed his hands upon Saul's eyes. Saul's sight returned,
and he then converted to Christianity. He also took a new name, Paul. He went on to
spread Jesus' teachings. Paul became known as the 13th apostle, and he wrote a
number of letters (known as epistles) that became books in the New Testament.

For more than 30 years, Paul traveled to Greece, Crete, Asia Minor, Cyprus and
Rome. Wherever he traveled, Paul spread the teaching of Jesus, even though he had
never met him. Historians think Paul was killed around A-B--65 C.E. by the Roman
Emperor Nero, who arrested Christians and put them to death.”

ICS Comments: The description of Paul’s vision should be attributed to the Christian
Bible.

Dates should consistently use the Common Era system, rather than the Christian

dating system.

World History Studies Weekly, Week 19, Christianity, Articles, St. Paul, Bonus Sources,
video, St. Paul Intro, Delete: Delete this video.

ICS Comments: The video is inflammatory; it employs images of Jews from this and
the past century as the physical reference in detailing how Saul of Tarsus, a Jew, was
hostile to Christians and Christianity: It includes an image of modern-day Jews (in
modern dress) at [at 00:18-20], and an image of Jews in what appears to be Sephardic
dress from the late 19th-early 20th centuries [at 00:42-00:45], displayed in the
background as the narrator says, “Saul did everything he could to stop the spread of the
religion.” Use of such subtle effects seems intended to inspire antipathy towards Jews
as a whole; even if that were not the intent, this film should not be used as a resource in
public schools.

World History Studies Weekly, Week 28: Wrapping it Up (Culture, Geography), Articles,
test Your World Culture 1.Q., Change: “6. These early people once lived in the land of
that was given many names in the early period: Canaan, then Kingdom of Israel, the
province of Judah, Judea, and later renamed Syria Palaestina (Palestine) by the
Romans. Israelites, later Jews,Fhey were monotheistic, believing in only one God, and
they developed a writing system called Hebrew.”

ICS Comments: The chronology of place names above provides the names used for
the land over the course of history through the Roman period. The name Palestine is
applied anachronistically in reference to the land in the period prior to 135 C.E., when
the Romans changed the name of Judea to Syria Palaestina (which was later shortened
to Palestine in English); it should not be used as synonymous with Canaan.
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