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Instructional Materials Evaluation Tool for Alignment in
Resources for Children Ages Infant and Toddler
The experiences children have and the skills they develop during their early years help lay the foundation for their future
growth and development, increasing their opportunity for success in school and in life. With infants and toddlers, the
teacher’s role is not to teach in a traditional sense per se but to observe and react on what infants and toddlers are
experiencing and how they learn – and then to support this learning and development process through interactions, the
relationship with the child and the provision of experiences in an environment that contributes to the child’s success. In
short, an excellent infant/toddler curriculum enables the teacher to provide an environment and set of individualized
and integrated experiences that promote growth and learning. This rubric details the desired components of an early
childhood curriculum for infants and toddlers.
Title: The Creative Curriculum® for Infants, Toddlers & Twos, 3rd Ed., with Daily Resources
Publisher: Teaching Strategies, LLC

Age Levels: Infant and Toddler

Copyright: 2015

Overall Rating: Tier I, Exemplifies quality
Tier I, Tier II, Tier III Elements of this review:
STRONG

WEAK

1. Within Parameters of Stnds. (Non-Negotiable)
2. Appropriateness of Materials (Non-Negotiable)
3. Organization Of Materials (Non-Negotiable)
4. Quality of Materials (Non-Negotiable)
5. Supports Parent Participation (Non-Negotiable)
6. Implementation Format of Materials Activities
7. Assessment
8. Scaffolding and Support

To evaluate each set of submitted materials, begin by reviewing Column 2. If there is a “Yes” for all “Non-Negotiable”
indicators in Column 2, then the materials receive a “Yes” in Column 1. If there is a “No” for any “Non-Negotiable”
indicators in Column 2, then the materials receive a “No” in Column 1. If an indicator has more than one component, a
score of “Yes” must be received for every component in order to score an overall “Yes” on that indicator.
Tier 1 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators AND Additional Indicators of Quality.
Tier 2 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators but may receive “No” rating(s) for the
Additional Indicators of Quality.
Tier 3 ratings receive a “No” in Column 1 for one or more of the Non-Negotiable indicators.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

TIER 1 AND 2 NON-NEGOTIABLES
1. CONTENT WITHIN THE
1a) Large majority of materials and activities provide
PARAMETERS OF THE
opportunities and experiences for children to meet the
STANDARDS
Louisiana Birth to Five Early Learning and Development
Standards (i.e., appropriate for the age level for which they are
Materials and activities are
suggested) across all domains of the standards:
consistent with the Louisiana
• Approaches to Learning,
Birth to Five Early Learning and
• Cognitive Development/General Knowledge which
Development Standards.
includes Creative Thinking and Expression,
Mathematics, Science and Social Studies,
• Language and Literacy Development,
Yes
No
• Physical Well-being and Motor Development, and
• Social-Emotional Development

MEETS
METRICS
YES/NO
Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES
The Creative Curriculum for Infants, Toddlers, and
Twos (CC), provides an array of resources that
serve to support the development of infants,
toddlers, and twos consistent with the Louisiana
Birth to Five Early Learning and Development
Standards. Volume 1: The Foundation, Volume 2:
Routines and Experiences, and Volume 3:
Objectives for Development and Learning provide
an overview of theory and research, the routines
and experiences that make up a child's day and
the 38 objectives for child development and
learning. Additional resources: Intentional
Teaching Cards (ITC), Mighty Minutes (MM), Book
Conversation Cards (BCC), and Learning Games
(LG) provide activities/experiences correlated to
the curriculum objectives. CC provides a separate
resource that provides alignment with the ITC
and the LA Standards. However, it should be
noted that the MM and the Book Conversation
Cards are not listed on the alignment document.
Examples:
ITC (P12, "Creating With Art") identifies the
primary objective of demonstrating fine motor
strength and coordination with five related
objectives to look for when providing this activity
The ITC provides background information,
materials and procedures with what to do and
what to say as the activity unfolds. A teaching
sequence is provided to inform the teacher how
the activity should look across the varying stages
of development. Questions to guide observations
are also provided. This activity aligns with LA
Standards AL.2, CC.1.01, CS.1.0.3, LL.1.0.1,
LL.1.0.4, PM.2, SE.1.0.4, SE.1.0.5, AL.2.1.1,
AL.2.1.2, LL.1.1.1, LL.1.1.4, CM.2.2.6, CS.1.2.6,
LL.1.2.6, and LL.1.2.7. The ITC identifies a related
LG (53, Building Together), which can be found in
the 12-24 month resource for teachers and
parents to utilize in further developing the
objective. MM42 ("Two Little Ducks") represents
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INDICATORS OF SUPERIOR QUALITY

1b) Large majority of materials and activities foster integration
of infant/toddler development across domains (e.g., language
materials/activities require social interactions/relationships,
cognitive skills, and physical/oral motor responses)

MEETS
METRICS
YES/NO

Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES
objective 7 of the CC (demonstrates fine-motor
strength and coordination) and PM2 of the LA
Standards (develop small muscle control and
coordination).
In the area of Approaches to Learning, MM4 ("My
Sticky Hands") invites children to play a
movement game. The MM card tells what to do
and how to modify the activity for appropriate
levels of development. It aligns primarily with AL4
but there are many related objectives that tie in
with this activity similar to what was reported
above for the ITC. There are no ITC cards that set
the primary objective as Approaches to Learning
but this area is covered as a related objective on
many of the ITC.
In the area of social emotional development,
MM29 ("Let's Start Our Day") supports objective
2 (interacts with peers) in the CC and LA Standard
SE1 (develop healthy relationships and
interactions with peers and adults). The ITC (P11,
"Going Outdoors") supports the same
objective/standards as MM29 above. The related
LG50 ("Nesting Objects") found in the 12-24
month resource supports the same
objective/standards listed above.
In the area of cognitive development, specifically
math, MM13 ("Playing With Toys") supports
objective 21 (explores and describes spatial
relationships and shapes) in the CC and LA
Standard 4 (understands shapes, their properties,
and how objects are related to one another in
space).
All ITC and MM are formatted in the same
manner as previously described. Primary
objectives are identified with related objectives
on each card.
Throughout Vol. 2, the CC identifies eight
different experiences and provides information
on how each activity fosters integration of skills
across several domains.
Examples:
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MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES
Exploring sand and water (Vol. 2, pg. 166)
identifies the development and learning that
takes place while children are engaged in sand
and water play. Children play near other children,
they take an interest in what others are doing
and begin to imitate their actions. They
strengthen hand muscles and improve eye-hand
coordination as they scoop and sift, they see how
sand moves and how water can be poured and
splashed, they can problem solve through cause
and effect, and they can learn to describe their
experience. This represents language, motor,
cognitive, social-emotional development, and the
child’s approach to learning.
ITC (LL53, “Bookworm Boogie”) integrates
literacy, language, and physical development as
children listen to a story, observe the text, and
explore movement.
MM34 (“Clapping Hands”) supports integration of
development in the areas of approaches to
learning, language, and physical development.
Children attend, chant rhymes and perform
movements.
In the BCC, guidance is given on how to share
each story with mobile infants, toddlers, and
twos. For example, BCC03, integrates language
development (“I see a little girl sleeping on her
daddy’s lap. What do you see?”), motor
development (“encourage the child to take the
fish and make it swim…”), cognitive development
(“count aloud as you point to each sea
creature…”), social-emotional development
(“cuddle the child as you read…”), and literacy
development (seeing words in print).
LG73 ("See It a New Way"), provides an
opportunity for children to explore with a
magnifying glass incorporating cognitive skills,
motor skills, language, approaches to learning,
and social-emotional skills.
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INDICATORS OF SUPERIOR QUALITY

2. APPROPRIATENESS OF
CURRICULUM MATERIALS &
ACTIVITIES

Yes

2a) Materials and activities focus on relationships, emotional
connection and responsive caregiving

MEETS
METRICS
YES/NO
Yes

The CC (Vol. 1, pgs. 18-21) outlines the socialemotional development over time of young
children, the responses shown by care giving
adults that support development and scenarios of
how this looks in day-to-day interactions. Chapter
4 (pgs. 104-110), of the same resource, provides
strategies for building relationships such as, use
caring words to let children know that they are
respected, adapt daily routines to meet individual
needs, observe children closely to help decide
how to best respond to them, etc.
Vol. 2, provides a section titled “Your Teaching
Practice” to help caregivers create a caring and
teaching environment followed by suggestions
that can be incorporated into the daily routines.
Some of those suggestions are: allow sufficient
time for hellos and good-byes, stay with the child
and talk about her feelings if she is upset, etc.
The “Your Teaching Practice” and subsequent
suggestions appear for all five routines covered in
the resource. Vol. 2 also provides suggestions to
the caregiver through "Responding to What
Children Need" on how to support the child's
relationship building and overall development.
Examples:
ITC (LL07 "Pretend Phone Calls") suggests that
the child be held and the caregiver make
statements about what the child is doing,
maintaining attention and being responsive to
the child.
MM04 ("Let's Put On Your Own Pants") suggests
that while a child is dressing, a caregiving adult
should observe and state what the child is doing
as he/she completes the steps. Again, being
attentive and responsive to the needs of the
child.

Yes

Vol. 1, ( pgs. 41-43) provides guidelines on setting
up a healthy and safe environment for the
routine periods of the day. For example, "In your
diapering area, include: storage for bleach; a safe

No

2b) Materials and activities provide caregiving routines that
support health and safety of children

JUSTIFICATION/COMMENTS WITH
EXAMPLES
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MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES
changing table with a smooth, easily cleaned
surface and a raised rim." "In your sleeping area,
include: lighting that can be dimmed; storage
space for sheets, blankets; a comfortable chair
for cuddling children and for watching as they
nap quietly." CC (Vol. 1, pgs. 54-55) includes a list
of suggestions for providing a safe environment
some of which include: "maintain appropriate
staff-child ratios; cover electrical outlets; make
sure that cords from window coverings are out of
children’s reach," etc.
CC (Vol. 2, Part A) includes a section for each
routine activity titled "Keeping Children Safe and
Healthy." For example, during the routine
identified as mealtime, the CC provides these
safety points: "Learn the rules for handling food
safely; promote good health and safety practices;
avoid serving foods that may cause choking, be
aware of allergies, "etc. Each bullet further
describes what must be considered to keep
children safe. Also in Vol. 2 Part B, the CC
identifies materials that would be appropriate
and safe for the different ages including lists for
young infants, mobile infants, toddlers and twos.
When necessary, CC integrates safety concerns
into the supplemental materials like in LG 73
where the statement "Supervise closely when
your child handles tiny objects. Watch carefully to
make sure your child does not put small objects
in his mouth." is made. Often references are
made to consult the "Individual Care Plan" for
each child before planning any food related
activity.
An example appearing in MM60 ("On The Spot")
provides directives to the teacher to hold infants
securely in the caregiver’s arms as movements
are performed.

2c) Materials and activities promote an ongoing process that
includes observation, documentation, reflection, and

Yes

CC (Vol. 1 pgs.131-138) describes an ongoing
process that includes observation, collecting
facts, analyzing and responding, evaluating
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INDICATORS OF SUPERIOR QUALITY
adaptation to meet each child’s interests and developmental
needs

3. ORGANIZATION OF
CURRICULUM MATERIALS &

MEETS
METRICS
YES/NO

2d) Materials and activities are culturally and linguistically
appropriate

Yes

3a) Materials and activities optimally support children’s
learning at different developmental stages (e.g., security for

Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES
progress, and summarizing, planning, and
communicating. It provides examples of
appropriate note taking (pg. 131), other forms of
documentation (pg. 134), and how to align the
data with the curriculum (pg. 134). The
curriculum recommends (pg. 134) that a few
children be observed daily. There are completed
samples of the Child Planning Form and Group
Planning Forms in Vol. 1, Chapter 2.
Vol. 3 (pg. xii) describes the process of scaffolding
children’s learning and provides a “strategies”
section for each of the CC objectives.
The CC offers activities and guidance that are
culturally and linguistically appropriate.
Vol. 1 of CC (pgs. 21, 24, 26, 29) outlines ways in
which culture can affect the social-emotional,
physical, language, and cognitive development of
children. For example, “Some families rely heavily
on verbal and direct speech. Others rely more on
the facial expressions of the speaker and on
indirect communication strategies.” Vol. 1 (pg.
145), discusses culture as it affects relationships
with families. The CC (Vol. 1, pgs. 33-34) discusses
and charts the common misunderstandings that
exist regarding dual language learners. A
recommendation of the curriculum is to offer
books that honor the diversity of the families.
Vol.2 (Eating and Mealtimes) teachers are
reminded to "strengthen the bond between
home and school" by including food items or
recipes that reflect family preferences.
Book covers displayed on the BCC depict children
of different racial origins.
LL25 ("A Book of Faces") recommends gathering
photos for cultures represented in the child’s
class and labeling in the child’s first language.
ITC (SE05) suggests use of dolls that reflect
diversity of children in the class and community.
The CC (Vol. 1) provides the caregiver with
detailed guidance as to how to create a
"responsive environment" for children and the
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infants, exploration for mobile infants, and identity for
toddlers)

ACTIVITIES

Yes

MEETS
METRICS
YES/NO

No

4. QUALITY OF CURRICULUM
MATERIALS & ACTIVITIES

3b) Materials and activities present a logical and coherent
progression of complexity over time (i.e., increasingly complex
play encounters, interactions and conversations, routines)

Yes

4a) Language and literacy development is emphasized
through resources and activities that support:
• Frequent talk and conversations during daily routines
(e.g., diapering)

Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES
importance of "encouraging and supporting
exploration". Vol. 1 (pgs. 62-68) also describes
the characteristics of an appropriate schedule
and provides examples for different age groups.
ITC provides the teacher with multiple strategies
through built-in scaffolding for multiple levels of
development.
Within each chapter of Vol. 2, suggestions can be
found for guiding the teacher to adapt
experiences and select materials based on the
individual abilities of the children in the group.
The CC outlines the general characteristics of
children at each age and supports them at their
different stages utilizing a progression that is
logical and increases in complexity over time.
Vol. 1, (pgs. 22-23) presents a sequence of
development for physical, social-emotional,
cognitive, and language and literacy stating what
can be expected over time in each of these areas.
For example, young infants move primarily by
reflex, mobile infants pull to stand, cruise upright;
toddlers walk and run; twos coordinate arms and
legs to pedal and steer a tricycle.
The color coded "Teaching Sequence" of the
Intentional Teaching Cards presents a logical
progression of complexity. The "Book
Conversation Cards" utilizes a single resource
"Highlights HELLO" and provides guidance for
Sharing with Young Infants, Mobile Infants,
Toddlers, Twos, and with Families.
LG are divided between three resources covering
stages birth to 12 months, 12 to 24 months, and
24-36 months.
MM offer suggestions to adapt the activity to
encourage older twos, young infants and toddlers
at their developmental level.
Vol. 1 (pgs. 80-89) addresses the development of
language and literacy in young children through
descriptions of what might be seen at each level
of development. It also provides what the
caregiver might do and say to promote that
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Yes

INDICATORS OF SUPERIOR QUALITY

No

•
•
•
•

•
•

MEETS
METRICS
YES/NO

development. Vol. 1 (pg. 21) presents different
examples of a young infant, a mobile infant, a
toddler and two year olds and what their
language experience might look like when being
diapered or taken to the toilet. The CC offers
similar examples for all six routines that occur
throughout the day.
ITC (LL26 "Reading Rhyming Books"), LG75
("Sharing Nursery Rhymes") and MM21 (Little
Mouse") incorporates noticing and discriminating
rhymes and demonstrating phonological
awareness. Frequent conversations are
encouraged at all times throughout the day and is
encouraged at home through LG and BCC.
Vocabulary development is fostered through
each ITC. MM82 ("Tell Me a Story") serves as an
example for using expanded vocabulary.
Suggestions are provided to guide teachers in
asking open-ended questions in ITC, BCC, and LG.
Teachers/parents are guided to create "songs" to
mirror daily routines. There is evidence of songs,
rhymes, and finger-plays throughout all
resources. Each activity found within the LG, MM,
and ITC is tied to the development of a skill
within a specific objective(s).

Social interactions and use of gestures, sounds, words,
phrases, or simple sentences to communicate
Open-ended questions that do not have a “yes” or
“no” answer
Use of texts, including rhymes, finger plays, and
music/songs, appropriate for each developmental
stage
Regular and repeated read-alouds of texts related to a
theme or topic (i.e., animals, cities, weather) to
accelerate background knowledge and vocabulary
development
Prewriting skills (e.g., holding objects and scribbling or
drawing/painting to convey a message)
Print awareness and letter knowledge

4b) Social-emotional, executive function and cognitive
development beyond language and literacy development is
emphasized through resources and activities that support:
• Understanding of basic math concepts – (e.g.,
counting, comparing size, spatial relationships songs)
• Development of science concepts (e.g., body parts,
weather, plants, animals)
• Perseverance and persistence to solve problems
• Curiosity and exploration
• Creative thinking (e.g., pretending, make-believe play,
role playing)
• Awareness of rules and responsibilities

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Yes

The CC supports social-emotional, executive
function, and cognitive development beyond
language and literacy. Just as the CC has a section
on Language/Literacy, it also has a section on
"Discovering Mathematical Relationships'" (Vol.
1, pgs. 90-95) and "Exploring Like Scientist" (Vol.
1, pgs. 95-100). Each topic has a section
describing what this development might look like
a the varying age groups. It also provides
examples of what the caregiver might say and do
to encourage development. MM96 ("Baby 2
Step") connects numerals with quantities. LG41
("Learning to Predict") has the infant find an
object that is out of sight. It's a game that can be
experienced inside or outside.
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MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES
Vol. 2 (Part B, Experiences) addresses social
emotional and executive function in children.
Each experience discussed provides information
on children learning about themselves and
others, learning about moving, learning about the
world and learning about communicating. MM81
("Where Are Babies Tiny Ears") offers children the
opportunity to respond to emotion cues and
establishing and sustaining interactions through
body parts. ITC (LL23, "Bathing Babies") supports
curiosity and exploration where children explore
soapy water as they wash baby dolls. LG74
("What's Your Name") helps to develop a child's
self esteem. LG40 ("Roll the Ball") introduces
children to a simple game that requires
cooperation and turn taking.

4c) Adequate, explanatory instructions for teachers to use the
materials and activities

Yes

A great deal of information, in an easy to read
format, is consistent throughout all parts of the
curriculum. Vol. 1-3 occur in a logical sequence
and provide a significant amount of information.
The organization of the materials in each volume
is consistent and grouped in such a way that
returning to the material for follow up would be
easy and efficient. The ITC provide clear
directions to teachers for use. Once the teacher
selects the skill, the card includes related
objectives, background developmental
information, a materials list, instructions and
setting for the activity. It also offers strategies to
ensure all children can participate, guiding
questions for observations, a built-in scaffolding
sequence for multiple developmental levels that
is color coded to age bands, and suggestions for
related Learning Games to share with parents.
MM describes short playful activities that engage
all children and support their development with a
limited amount of resources that can take place
anytime, anywhere. LG are written and designed
primarily for parents but teachers can also
implement the same activities with ease.
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5. ACTIVITIES/MATERIALS
SUPPORTING PARENTAL
PARTICIPATION

Yes

5a) Provides a variety of parental engagement activities to
strengthen children’s learning and development

No

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Yes

The importance of parental engagement is
stressed throughout all of the resources and
activities in this curriculum.
Vol. 2 dedicates a section of most chapters to
"Working in Partnership with Families". Also in
Vol. 2, for each of the routine periods of the day,
there is a letter to families identified as "Sharing
Thoughts About Hellos and Good Byes" (pg. 15),
"Sharing Thought About Diapering and Toileting")
(pg. 27), etc. The CC LG is entirely a
parent/guardian support resource. The 76
learning games are divided into three age ranges,
(birth - 12 months, 12-24 months and 24-36
months). Within each age range are suggestions
for "what" to say/do if the child loses interest,
scaffolding and support depending on the
infant/child response. Each game is composed of
five components: the activity, "Why the activity is
important", "What the adult can do", "Another
idea", and a "Let's Read Together" suggestion.
Many games include safety reminders. The BCC
also includes a "Sharing with Families"
component.

Yes

Materials and activities are incorporated
throughout a variety of settings. Vol. 1 explains
how to arrange the physical space for routines
and experiences for each age group. Page 40 of
Vol. 1, provides a chart entitled "Space-Planning
Guidelines" which are discussed further in the
chapter. The CC, in creating a responsive
environment addresses "What Young Infants Can
Do," "Ways You Can Arrange the Environment'"
and "How This Supports Development." Similar
descriptions are given for each age group. It also
explains daily and weekly planning, individualizing
the schedule for infants and creating a schedule
for group times for cooperative play for older
groups. The LG and ITC suggest activities across a
variety of settings: indoor and outdoor, individual
and group, directed and self-selected. ITC (P02)

No

ADDITIONAL INDICATORS OF QUALITY
6. IMPLEMENTATION FORMAT 6a) Materials and activities are incorporated throughout a
OF MATERIALS AND
variety of settings (both indoor and outdoor), including
ACTIVITIES
individual and cooperative play, interest areas and centers,
small group and individualized attention
Materials and activities reflect
a wide range of experiences for
skill development.

Yes

MEETS
METRICS
YES/NO
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6b) Activities include use of safe and appropriate toys and
manipulatives (e.g., play dough, dolls, toy trucks/cars, stacking
rings, nesting cups, blocks, puzzles, plastic animals, puppets,
rattles and musical instruments, art materials, dress-up
clothes, props, realistic-looking toys that represent items such
as food) that can be used in a variety of ways to help children
practice and develop new skills (e.g., fine motor, memory,
listening, self-control, language, problem-solving, relationshipbuilding, physical, spatial relations) and require the most
action on the part of the child

MEETS
METRICS
YES/NO

Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES
describes an activity for out of doors where
children collect objects from nature. ITC (SE04)
sets the stage for an indoor or outdoor picnic. ITC
(SE08) is designed to help children move from
individualized attention to becoming aware of
the play of other children. ITC (LL52) works with
small groups of children making fruit smoothies.
BCC 04 begins indoors with a story and then
moves outdoors to experience textures.
Materials described are safe and appropriate for
the various age levels represented. They offer
open-ended experiences to bring about optimal
learning opportunities for children, focusing on
the learning process and not on an end product.
Vol. 2 (pgs. 74-77) has extensive lists of the kinds
of toys that would be appropriate for each age
group. The curriculum suggests grasping and
mouthing toys, mobiles, cuddly toys, and mirrors
for young infants. For mobile infants, toys such as
balls, manipulatives, puzzles, activity boxes,
blocks and others are suggested. For toddlers, the
same toys available for mobile infants would be
utilized but are more likely to be used in different
ways. Twos would engage in toys such as simple
props, unit blocks, puzzles and matching games.
Examples include: ITC (M06 "Construction
Zones") require large plastic blocks, foam blocks
or cardboard boxes to learn about shapes and
spatial relationships. Scaffolding of the skill from
position, proximity, direction and distance takes
place according to the developmental stage of
the child. Connected to that ITC is LG 78
("Building Blocks"). This game promotes
individual play and learning about balance by
building with various shapes. There is guidance to
the parent about why this is important and what
can be done to further development. It also gives
the parent "another idea" by using a collection of
cans or small boxes rather than the blocks. MM18
("Going Fishing") creates a window box where
objects can be placed inside. Young infants pull
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MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES
out the materials inside the box and are
encouraged to explore them. Older children can
be asked open-ended questions about the
materials they find inside.

7. ASSESSMENT
Materials offer assessment
opportunities that accurately
and appropriately measure
progress.

Yes

No

6c) Materials are available in appropriate formats (e.g., vinyl
books and board books) and different formats (e.g., print and
non-print such as videos, art, music, charts, pictures, etc.).

Yes

7a) Assessments consistent with the Louisiana Birth to Five
Early Learning and Development Standards are provided
through a variety of appropriate methods (e.g. anecdotal
observations/notes, photographs, checklists, and work
samples, parent perspectives)

Yes

Materials are available in appropriate formats.
Vol. 1 (pgs. 50-52) provide guidance on materials
selection and how those materials can be safely
displayed. Vol. 2 describes the kinds of books that
would be appropriate for each age group. For
example, good books for young infants would
include washable, sturdy, chewable books made
of cloth, plastic or vinyl and books with highly
contrasting pictures and those that have things to
feel and move. Other resources include ITC (M03)
photos of children, ITC (PO6) audio recordings,
ITC (M06) videos, and ITC (M18) collections.
Guidance is provided to parents regarding the
selection of items for home use in the LG.
Assessments are consistent with the Louisiana
Birth to Five Early Learning Standards. Vol. 1
details the ongoing, purposeful, observational
assessment of everyday experiences for each
child and the importance of using this
information to support the child's development.
Four clear, well-defined steps, guide a caregiver
through the process of observation and the
collection of information, through analyzing and
responding, to evaluating each child's progress,
summarizing the information, planning for future
development and communicating information to
parents. Examples are provided to guide the
caregiver as to "objective" observational
anecdotal notes. Multiple methods of assessment
are suggested for collecting and recording
children's progress including notes, photos,
audio/visual recordings, work samples, checklist,
frequency counts and participation lists.

13

CRITERIA

INDICATORS OF SUPERIOR QUALITY
7b) Assessment occurs frequently to assure that knowledge of
each child’s development is up-to-date and accurate

8. SCAFFOLDING AND
SUPPORT
Materials/activities provide all
children with opportunities and
support to meet the standards.

Yes

No

MEETS
METRICS
YES/NO
Yes

7c) Assessment attends to the child’s functional capacities in
natural contexts

Yes

8a) Appropriate suggestions are outlined for supporting
varying needs of children (e.g., English language learners and
children with special needs, etc.) and are integrated
throughout all materials and activities

Yes

Examples may include supportive language, ideas, or
movements, or an open-ended question that prompt children
to extend or expand their ideas and facilitate new and more
complex thinking or exploration

JUSTIFICATION/COMMENTS WITH
EXAMPLES
CC offers an observation-based assessment that
occurs when teachers are observing children
during regular, everyday activities on a
continuous basis throughout the year.
Observational assessment is built into each daily
activity for teachers. For example: ITC (LL37)
states, "As children work, document what they
say about their drawings and writing. Use direct
quotes as much as possible." Parents are
provided similar guidance through the Learning
Games.
CC assessment is based on research that explains
the usual sequence in which children's
knowledge, skills and behaviors develop. It
focuses on the strengths of the individual child.
The progressions enable teachers to understand
how children's behaviors relate to the objectives
and help the teacher in predicting the likely next
steps all within the natural context of the child's
abilities. Volume 3 provides strategies for each
Objective for Learning and Development for
collecting assessment information during the
daily routines and experiences.
The CC offers appropriate suggestions for
supporting the varying needs of children. Vol. 1
(pgs. 30-37) discusses the individual differences
that exists among children including
temperament, life circumstances, dual language
learners and children with special needs. It
further identifies how those differences might
affect a child's development and learning. Case
examples are provided with suggestions on how
to respond to those differences. Pages 56-57, of
the same resource, describes the special
considerations in setting up the physical
environment for those with special needs. Vol. 2
provides a section on "Including All Children"
with suggestions on adaptations for children with
special needs. Examples included: handles or
built up knobs, play boards to attach toys to and
activity frames where toys can be secured to
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
YES/NO

JUSTIFICATION/COMMENTS WITH
EXAMPLES
prevent loss of the object a child is playing with.
Also provided are examples for dual language
learners such as, including books and recordings
in the child's home language, introducing key
words in both languages, and using pictures,
props, and other visual cues. A home language
survey is included with separate objectives for
monitoring English language acquisition. On each
ITC, there is a section identified as "Including All
Children" where suggestions and strategies are
added to ensure that all children can participate.
Examples include: ITC (LL42, "Textured Letters")
"Use large letters that a child can feel with his or
her whole hand. Address children by name so
they know they are being asked to participate.
Watch for nonverbal movements, that signal a
desire to participate, such as gestures, body
movements, and facial expressions."

FINAL EVALUATION:
Tier 1 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators AND Additional Indicators of Quality.
Tier 2 ratings receive a “Yes” in Column 1 for all Non-Negotiable indicators but may receive “No” rating(s) for the Additional Indicators of Quality.
Tier 3 ratings receive a “No” in Column 1 for one or more of the Non-Negotiable indicators.
Compile the results of Sections I and II to make a final decision for the material under review
1. Content Within the Parameters of the Standards
2. Appropriateness of Curriculum Materials and Activities
I: Non-Negotiables

3. Organization Of Curriculum Materials & Activities

Yes
Yes
Yes
Yes

4. Quality of Curriculum Materials and Activities

The publisher provides a curriculum that is
within the parameters of the Louisiana Birth to
Five Standards.
Materials and activities are appropriate to the
needs of infants, toddlers and twos.
The activities and use of materials that promote
development across the developmental
domains increases in complexity over time.
Activities are hands-on and focus on “process”
not “product”. The Creative Curriculum,
Volumes 1-3 provide an abundance of
background knowledge to the caregiver across
developmental domains, developmental
milestones, educational vocabulary, and
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

5. Activities/Materials Supporting Parental Participation

MEETS
METRICS
YES/NO
Yes
Yes

6. Implementation Format of Materials and Activities
II: Additional Indicators of
Quality

7. Assessment
8. Scaffolding and Support

Yes
Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES
strategies for modifying activities to the
appropriate level of the child.
Materials and activities support parental
participation with LG specifically designed for
parents.
Activities occur in a variety of settings
(indoor/outdoor), and provide for individual and
small group learning. Materials are suggested in
a variety of formats and are open-ended.
Assessments are consistent with the Louisiana
Birth to Five Early Learning and Development
Standards.
A variety of strategies are included for meeting
the individual needs of diverse learners.

FINAL DECISION FOR THIS MATERIAL: Tier I, Exemplifies quality
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