
Welcome!

As you get seated, please introduce yourself to at least two people from other school 
systems and answer the following questions in your introduction:

1. Name
2. School system
3. Your role
4. How has the population of English learners that you serve changed in the past few 

years? 
5. What challenges has that change presented and how are you responding? 
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• Welcome, Introduction and Framing and rationale for Community of Practice
Leadership Series

• Who are your ELs?: Understanding system-level data
• Early and accurate identification: establishing effective screening processes
• What do your ELs need?: Using EL assessment data to build Learner Profiles
• Problem of Practice: Using learner profiles to identify supports

Agenda
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Norms

• Be present
• High engagement
• Balance participation
• Parking lot
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Guiding Beliefs

Louisiana’s students—all of them, no matter race, disability, or creed—are as smart and 
capable as any in America. They have gifts and talents no lesser than those given to any 
children on this earth. 

Louisiana has worked hard to raise expectations for students, and as a result, students are 
performing at higher levels than ever before. 

While Louisiana has made great strides in increasing life opportunities for its students, there 
remain serious challenges in Louisiana’s schools. Often these challenges are experienced to 
the greatest extent by children of historically disadvantaged backgrounds. 

As educators, we have a powerful role to play in helping all students overcome the challenges 
they will experience on the way to leading healthy and productive lives as adults. 
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Theory of Change



Key Challenges: The Opportunity MythKey takeaways for 
English learners:

• Every student, 
including English 
Learners, need access 
to grade-appropriate 
assignments, strong 
instruction and 
teachers with high 
expectations.

• Engaging students and 
families as partners in 
their learning is key.

• ELs must have access 
to instruction that 
prepares them for 
success on complex 
tasks in reading and 
writing.

Turn and talk:

● What were your two biggest takeaways from reading 
The Opportunity Myth?

● How do the key messages of The Opportunity Myth 
align with Louisiana’s academic strategy?

● In what ways do you see implications for your own 
strategy to support English Learners in your system?

https://opportunitymyth.tntp.org/

https://opportunitymyth.tntp.org/
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Key Challenges Specific to English Learners

• English Learners are not homogenous. They come from diverse backgrounds and 
cultures, speak different languages and have diverse educational experiences and 
expectations.

• English Learners enter our school system at varying levels of English language 
proficiency. 

• Some English Learners enter our school system with needs beyond language 
acquisition, including trauma in some cases.

• Many teachers often feel unprepared and often assume that they cannot teach content 
to English Learners if they do not speak the same language.

• Some EL teachers/instructional specialists lack content knowledge and provide 
language support services that are disconnected from or in isolation from core content.
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High-Level Goals for Community of Practice Leadership Series

At a high level, we want to engage English Learner Supervisors in conversations that have 
been happening across the state to build a more coherent strategy and identify key levers to 
improve outcomes for English Learners. Ideally, by May we will:

• build a profile of who our English Learners are and what they need;
• develop a shared understanding of Louisiana’s academic strategy and what it means for 

English Learners;
• develop a shared understanding of innovative approaches to English Learner 

programming in alignment with academic strategy (and how this can be reflected in 
SuperApp, budgeting, EL plans, etc);

• identify the key resources that school systems need to ensure ongoing implementation 
of high quality programming and family engagement.
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What is the benefit of a cohort approach?

Turn and talk:

• How would you describe 
the population of ELs 
whom you serve? 

• Are you the EL Supervisor 
in your school system? How 
is that role defined? Is that 
your primary focus or do 
you wear other hats as 
well?

• How often do you get to 
collaborate with other 
supervisors in your school 
system or with other EL 
supervisors in other 
systems?
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Guiding Questions

• Who are our ELs, how are they most effectively identified and what can we learn 
through the screening process about their unique needs?

• Do the English Learners in my school system have meaningful access to grade-level core 
instruction every day? 

• What kinds of programming and support services do English Learners need to succeed? 
How can I implement this at scale in my school system?

• Why does family engagement matter and how do I build structures to more effectively 
engage families in my community?

• How do I monitor and evaluate my EL programming to identify strengths and make 
improvements over time?
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EL Community of Practice: Focus Areas

Focus Area 1: Using screening and assessment data to build a district EL profile

Focus Area 2: Planning for high quality instruction and supports

Focus Area 3: Engaging families effectively

Focus Area 4:  Monitoring and evaluating the effectiveness of EL programming 



Break:
10 minutes
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Agenda

• Welcome, Introduction and Framing and rationale for Community of Practice
Leadership Series

• Who are your ELs?: Understanding system-level data
• Early and accurate identification: establishing effective screening processes
• What do your ELs need?: Using EL assessment data to build Learner Profiles
• Problem of Practice: Using learner profiles to identify supports
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Who Are Your English Learners?

Let’s take a look at some state level and system-level data. As we do, consider the following 
questions:

• How does this data answer the question: who are your ELs? 
• How can this data help you improve supports/programming for the ELs in your school 

system?
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State-Wide Demographics: 
Number of Years Served

The majority (76%) of ELs are NOT newcomers, nor are they Long-Term ELs (93%)
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State-Wide Demographics:
Ethnicity and Education Classification

81% of ELs are Hispanic/Latino and 93% are classified as regular education.
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State-Wide Demographics:
ELPT Participants by Grade

Close to 50% of ELs are in grades K-3
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Language Proficiency:
State-Wide EL Growth As Measured By ELPT

In general, ELs are showing growth in language proficiency, but not at all levels and 
not quickly enough.
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Language Proficiency:
State-Wide Subgroup Growth As Measured By ELPT

Roughly the same percentage of ELs not new to the US improved in language proficiency by one or 
more levels as their newcomer peers. Too many ELs across all categories are staying at the same level.
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Language Proficiency:
State-Wide Growth By ELPT Domain

Reading and Writing are the areas where ELs struggle the most.
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What Do We Know About English Learners and PreK?

English Learners (EL) attending PreK consistently performed better on all 5 KEA domains than those 
who did not attend PreK.



26

Take 5 minutes to review your system-level data snapshots. 

Then, turn to a table partner (someone not from your school system) and 
discuss the following:

● Do you see any trends that you hadn’t noticed before?
● What questions do you have as a result of looking at this data?
● How would you frame the two big headlines from this data for your 

system?

System-Level Data Snapshots
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A Closer Look at Your ELPT Data

Let’s take a closer look at your ELPT results. You will need these 2 documents:

• Directions for Accessing School System Domain Levels
• ELPT State to School System Domain Levels Comparison
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Agenda

• Introduction
• Welcome, Introduction and Framing and rationale for Community of Practice

Leadership Series
• Who are your ELs?: Understanding system-level data
• Early and accurate identification: establishing effective screening processes
• What do your ELs need?: Using EL assessment data to build Learner Profiles
• Problem of Practice: Using learner profiles to identify supports
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Why Are We Talking About Identification?

What are both early and accurate identification important for English Learners? 

What is your current process for ensuring both?

Early Identification:

• ELs must be identified within 30 days of enrolling in an LEA. 
• Pre-K students are not screened until the spring before their Kindergarten year.

Accurate Identification:

• Only students who have taken ELPS and not scored Proficient can be identified as EL.
• The process is described in the EL Identification Flowchart.

https://www.louisianabelieves.com/docs/default-source/english-learners/english-learner-identification-flowchart.pdf?sfvrsn=1d2b931f_12
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Why Do We Screen Potential ELs?

There are two purposes to screening a potential EL:

Furthermore, it is a federal requirement as described in the English EL DCL Fact Sheet.

Purpose 1 Purpose 2

To see if the student is an English 
Learner and requires specialized 
language supports to access 
academic content

To determine what level of support 
the newly identified EL will need

https://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-el-students-201501.pdf
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The Potential EL

The following are the basic steps one should take to identify ELs:

1. School systems should use a Home Language Survey to collect information about 
language backgrounds on all students. 

2. If the parent/guardian puts down something other than English for one of the 4 main 
questions, you may want to conduct a Family Interview to gather more information.

3. Once the student has been identified as a potential EL, the student is then given the 
English Language Proficiency Screener (ELPS)

4. If the student does not score proficient, the parent is notified through a letter and given 
the opportunity to refuse services.

5. ELPS Student Reports should be reviewed for program and instructional decisions.

You can review the process of identifying ELs in the English Learner (EL) Identification 
Flowchart.

https://www.louisianabelieves.com/resources/library/english-learners
https://www.louisianabelieves.com/resources/library/english-learners
https://www.louisianabelieves.com/docs/default-source/assessment/elps-guidance-2019-2020.pdf?sfvrsn=28dc9d1f_5
https://www.louisianabelieves.com/resources/library/english-learners
https://www.louisianabelieves.com/docs/default-source/english-learners/english-learner-identification-flowchart.pdf?sfvrsn=1d2b931f_12
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ELPS Student Reports

LEAs will receive student reports for 
screened students within a few 
hours to a few days of when they 
finish testing.

The reports give us the first view 
into the student’s English Language 
abilities.
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Reflection On Screening

1. Think about the process your school/school system uses to identify ELs. What areas 
might need more training or explanation?

2. Do the people who facilitate the enrollment process understand the purpose of the 
Home Language Survey? 

3. How and when are they using a Family Interview?
4. How is your school system engaging English Learner families in order to enroll their 

children in PreK and what challenges do you face with this unique process? What 
concrete steps can you take to better prioritize potential English Learners for PreK 
seats?



Break:
10 minutes
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Agenda

• Introduction
• Welcome, Introduction and Framing and rationale for Community of Practice

Leadership Series
• Who are your ELs?: Understanding system-level data
• Early and accurate identification: establishing effective screening processes
• What do your ELs need?: Using EL assessment data to build Learner Profiles
• Problem of Practice: Using learner profiles to identify supports
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Understanding the Approach

Take a moment to re-read the article, A ‘One Size Fits All’ Approach to English Learner 
Education Won’t Work. 

Turn to a neighbor and discuss the following:

• How does the thesis of this article align with your key takeaways from The Opportunity 
Myth?

• What are the implications for accurately identifying English Learners?
• How can you use screening and assessment data to better understand the ‘profiles’ of 

ELs in your classrooms?

http://blogs.edweek.org/edweek/learning-the-language/2019/08/a_one-size-fits-all_approach_t.html


37

Using the ELPS Data

ELPS is used primarily for EL program placement, but it can also give us some important 
information about the linguistic needs of our students, which is important when making 
instructional decisions. 
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Using ELPS Data

Let’s take a look at a few student reports. As we do, consider the following:

• How much English do these students have?
• In what areas is this student going to need the most support?
• How can I best use my EL specialists and content teachers to meet the needs of this 

student?
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ELPS Report: Student A

Student A: 9th Grade-Newcomer
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ELPS Report: Student C

Student C: 5th Grader-New to LA, but not US
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Monitoring English Language Development

While ELPS is used for initial identification and to create an EL’s first support plans, the 
English Language Proficiency Test (ELPT) is used to annually monitor that student’s English 
Language development

ELPS ELPT

● Aligned to LA Connectors for ELs
● Administered once upon 

enrollment
● Used to determine program 

placement and level of supports 
needed

● Aligned to LA Connectors for ELs
● Administered each Spring
● Used to determine level of 

supports needed for the coming 
school year and to measure 
growth towards proficiency

● Used in accountability measure

https://www.louisianabelieves.com/docs/default-source/assessment/elpt-assessment-guide.pdf?sfvrsn=d53e951f_24
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Using Student’s ELPT Data

Students’ annual progress toward language proficiency is reported much like it is for ELPS, 
but since ELPT is a longer test divided specifically by domain, we get more detailed 
information and a scale-score. 

Use the ELPT Performance Level Descriptors to see what the student is working on at the 
specific performance level and in each domain by grade level. Note that the description is of 
a student who has scored at the higher end of the domain level range.

Go to the LA Connectors for ELs to see what the student can do by standard.

You can use this same process with ELPS data as well. 

https://www.louisianabelieves.com/docs/default-source/assessment/elpt-performance-level-descriptors.pdf?sfvrsn=3c3e951f_12
https://www.louisianabelieves.com/resources/library/academic-standards
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ELPT Sample Reports: Student A

Student A-Grade 3, 1st Year
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ELPT Sample Report: Student B

Student B-Grade 4-3rd Year
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ELPT Sample Reports: Student C

Student C-Grade 8, 3rd Year
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Supports Based on Profiles

Look at the English Learner Profiles sheet. 

Review the Characteristics and Needs for each of the EL Profiles

1. Do you think these are the right supports for these students based on their assessed 
levels?

2. Do EL and content teachers understand the differences in the profiles and how to 
implement these kinds of supports in their classrooms?

3. What additional information should teachers have to better help their ELs?
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EL Accommodation Checklist

After you have evaluated the data from either ELPS or ELPT, the next steps are to fill out the 
English Learner (EL) Accommodations Checklist.

Look closely at the student’s performance levels before selecting the accommodations.

These are only applicable to classroom and LEAP 2025 assessments, not ELPT, and they must 
be submitted 30 days before the LEAP 2025 assessment window opens. 

https://www.louisianabelieves.com/docs/default-source/assessment/english-learner-accommodations-checklist.pdf?sfvrsn=c6c5901f_18
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Individual Support Plan

When you have reviewed the student’s score report, you can begin creating a support plan. 

This plan should include:

• Student’s Name
• ELPS/ELPT Proficiency Levels
• ELPS/ELPT Domain Levels 
• Other Student Characteristics
• Suggested Classroom Supports

You can view a English Learner Instructional Support Plan here

Other things you might include are: native language, placement test scores, interests, etc,.

What other 
information might 
we include here to 
help content 
teachers support 
these ELs?

https://www.louisianabelieves.com/docs/default-source/english-learners/el-instructional-support-plan-(002).pdf?sfvrsn=f9839c1f_4
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Tools for Helping ELs

EL Accommodation Checklist-a list of accommodations available for ELs in the classroom and on 
assessments. Selections should be made based on domain proficiency levels

EL Instructional Support Plan-helpful tool for understanding score results and identifying the 
individualized supports an EL might need to access academic content 

LA Connectors for ELs-the connectors themselves with a plethora of other support materials that 
breakdown the purpose of the Connectors and show how they relate to content standards as well as 
what are appropriate expectations for ELs based on their proficiency levels

ELPT Performance Level Descriptors-provides descriptions of what students should be able to do based 
on their proficiency levels on ELPT (and to some degree ELPS)

https://www.louisianabelieves.com/docs/default-source/assessment/english-learner-accommodations-checklist.pdf?sfvrsn=c6c5901f_18
https://www.louisianabelieves.com/docs/default-source/english-learners/el-instructional-support-plan-(002).pdf?sfvrsn=f9839c1f_4
https://www.louisianabelieves.com/resources/library/academic-standards
https://www.louisianabelieves.com/docs/default-source/assessment/elpt-performance-level-descriptors.pdf?sfvrsn=3c3e951f_12
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Reflection

Take a few minutes individually to reflect on our discussion so far today. 

• What are your 2-3 biggest take-aways about effective screening and identification 
practices?

• How can you improve the ELPS process at your site (school, system, district)?
• How are you preparing to meet the needs of your newly-identified ELs? 
• How can EL teachers use information gained from ELPS and ELPT to improve the kinds 

of supports provided to the ELs in their care?  
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Agenda

• Introduction
• Welcome, Introduction and Framing and rationale for Community of Practice

Leadership Series
• Who are your ELs?: Understanding system-level data
• Early and accurate identification: establishing effective screening processes
• What do your ELs need?: Using EL assessment data to build Learner Profiles
• Problem of Practice: Using learner profiles to identify supports



Problem of Practice

What system-level structures and/or processes are currently 
in place in your school system to ensure that English Learners 
receive supports and accommodations aligned to their needs 
to accelerate their language proficiency and engage them 
effectively in grade-level instruction? What can/should be 
improved?

Effective screening 
practices should:

• engage families 
effectively and 
communicate the 
goals and purpose of 
screening and 
identification

• ensure that ELs are 
identified early (within 
30 days) and 
accurately 

• connect ELs with 
effective supports and 
services aligned to 
their needs

• inform school and 
system-level planning 



Two-way Immersion 
(TWI) is an evidence-
based instructional model 
designed to equitably 
meet the instructional 
needs of ELs by 
developing the English 
Learner’s native language 
while the student learns 
English as a second 
language. 

TWI is most successful in 
school systems with
monolingual and 
established EL 
populations.

Site Visit: 
Two-Way Immersion Observation
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Site Visit: Two-Way Immersion 

• Implementation process for successful two-way immersion program

• Benefits of two-way immersion vs other models?

• Biggest ‘wins’

• Biggest challenges to-date

• Next steps

Questions for Karina?



55

Site Visit: 
Jefferson Parish’s Coaching Model

Jefferson Parish is in their 2nd year of implementing an innovative EL programming model 
that rethinks the role of the EL teacher and the ways in which EL and general education 
teachers should collaborate to support English Learners.  

• Major differences between previous service delivery models and the coaching model

• Primary goals of the coaching model

• Biggest ‘wins’

• Biggest challenges to-date

• Next steps

Questions for Karina?
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Preview of the November Session

Focus Area 2: Planning for High Quality Instruction and Supports

Define high quality instruction and what that means for English Learners

Understand the goal of content-based language instruction

Identify effective EL program models based on the needs of ELs in your cohort
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Bridge-to-Practice Activities 
(i.e., homework)

In preparation for our next meeting, please complete the following bridge-to-practice activities. These 
activities are intended to deepen your understanding of our conversations today and to prepare you 
for new learning in our next session:

• Review your current screening practices, including:
• home language survey
• when/if family interviews are used
• ELPS administration
• how ELPS results are used

• Conduct an audit of the EL Support Plans and/or EL Accommodation Checklists  in your school 
system (i.e., review a representative sample that is large enough to draw some conclusions);

• Connect with others in your school system who are attending the Intervention Content Leader 
series. Engage in a conversation about their key takeaways, especially those that might be 
relevant for English Learners;

• Reflect on innovative instructional models and come prepared to talk through implications for 
your school system
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Next Steps

Dates of Future Meetings:

• Second in-person meeting (by cohort): December 2nd, 3rd and 5th 
• Third in-person meeting (by cohort): February or March/TBD
• Zoom meetings: January and April
• Final in-person meeting: May (Teacher Leader Summit)

Next steps:

• Complete Problem of Practice bridge-to-practice activities
• Required pre-readings and details for the December meeting will be sent by email next 

week;
• Email alice.garcia@la.gov with any questions.

mailto:alice.garcia@la.gov


59

Adjourn

Questions?

Resources: 

EL Toolkit-USDOE created resource that provides guidance for servicing ELs at all levels.

English Learner Library-LDOE’s website for all things ELs

EL Guidebook-resource that describes types of EL programs and LDOE’s Theory of Action

LDOE Parent Guides-library of parent guides for ELs, ELPT and more (most available in 
multiple languages

Intervention Content Leader

Contact us:  melissa.mcconnell@la.gov alice.garcia@la.gov

https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/index.html
https://www.louisianabelieves.com/resources/library/english-learners
https://www.louisianabelieves.com/docs/default-source/english-learners/english-learner-guidebook-changing-educational-outcomes-for-english-learners.pdf?sfvrsn=4c00931f_4
https://www.louisianabelieves.com/resources/library/family-support-toolbox-library
http://www.cvent.com/events/2019-intervention-content-leader-training/event-summary-9b6b22542bdc406d9f6d79f80a2cf9c2.aspx
mailto:melissa.mcconnell@la.gov
mailto:alice.garcia@la.gov

