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Purpose, Objective, and Agenda

Objective: By the end of this training participants will be able share a common understanding of our 
evaluation tools, evaluation practices, collection of evaluation data for digital and analog observations, 
enter evaluation data into the system of record (Compass Information System, CIS), and articulate the 
impact of this data on teacher certification. 

Agenda Topics:
● Evaluation Rationale and Policy/Continuum of Evaluation and Certification
● Elements of Evaluation: Professional Practice Scores and Student Performance Scores
● Virtual Considerations
● Rater Reliability (Video norming)
● System of Record (CIS)
● Grievance Policies
● Resources and Survey/ Confirmation of Attendance
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Defining Purpose

● What do you know about Compass evaluations? 

● What do you wonder about the Compass evaluation process?

● What questions do you need answered regarding the Compass evaluation process?

Know Want to Know Learned



Evaluation Law and Policy
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Compass vs. Compass Rubric vs. 
Compass Information System (CIS)

Compass Compass Rubric
Compass Information 

System (CIS)

The entire system of 
evaluation

The name of the rubric 
used by the majority of 
school districts for 
evaluation of professional 
practice

The IT system: CIS is the 
required system / system 
of record to enter both 
professional practice scores 
and student outcome 
scores (evaluation scores)
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Components of Effective Evaluation

Each local school board has the responsibility of providing a program for the evaluation of 
certified and other professional personnel employed within the system. Programs should be 
appropriate and should meet the needs of the school district. 

Local personnel evaluation plans include, at a minimum, the following elements:

• Job Description

• Professional Growth Planning Process

• Observation/Data Collection Process

• Professional Development and Support

• Grievance Process

 (per Bulletin 130)

Job 

Description

Grievance 

Process

Professional 

Growth 

Planning 

Process

Professional 

Development 

and Support

Observation/Data 
Collection Process

Effective 

Evaluation

http://www.doa.la.gov/osr/lac/28v147/28v147.doc
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Purpose of Teacher and Administrator Evaluation

1) Ensure qualified and effective personnel are employed in instructional and 
administrative positions;

2) Enhance the quality of instruction and administration;

3) Provide procedures to retain effective teachers and leaders and strengthen 
learning environment;

4) Foster continuous improvement of teaching and learning by providing 
opportunities for targeted professional development.

              (per Bulletin 130)

http://www.doa.la.gov/osr/lac/28v147/28v147.doc
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Evaluation and Certification

Evaluation 

System of Record (CIS)

Certification 
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Impact of Evaluation on Certification

Per R.S. 17:3886, an educator’s certification can be renewed or advanced if the educator receives three 
effective evaluations in the initial or renewal period. 

Advancement from a Level 1 to a Level 2 certificate is contingent upon both effective evaluations and three 
years experience in the educator’s certification area. 

To advance or renew a teaching or leader certificate, three effective evaluations are required within the 
validity period of that certificate.

If an educator or leader is not evaluated, certification renewal or advancement is hindered or prevented. 

Due to COVID-19, the 2019-2020 evaluations were waived, and do not count for (or against) any 

educator. Certificates were extended by one year to account for this lost year in evaluations. 
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Evaluation Grievance Requirements for LEAs in Law and Policy

● LEAs are required to have a grievance policy established to address the components of 

due process of evaluation in Bulletin 130 (Regulations for the Evaluation and 

Assessment of School Personnel). 

● LEAs shall include in their local personnel evaluation plans a description of the 

procedures for resolving conflict and/or grievances relating to evaluation results in a 

fair, efficient, effective, and professional manner. 

● Bulletin 130 Section 317 Due Process and Grievance Procedures Part B outlines the 

justifiable rationale for filing a grievance or appeal to an evaluation score. 

● Failure by the LEA to adhere to the components of evaluation is a grievable matter.

http://www.doa.la.gov/osr/lac/28v147/28v147.doc
http://www.doa.la.gov/osr/lac/28v147/28v147.doc


12

Notes for Charters: Louisiana Charter School Law

R.S. 17.3887 - D.(1)

(a) Each governing authority of a charter school annually shall evaluate every teacher and 

administrator employed at the school using the value-added assessment model and 

measures of student growth as determined by the State Board of Elementary and Secondary 

Education pursuant to R.S. 17:3902(B)(5).

Charters are beholden to the standards of effectiveness and reporting in our Compass 
Information System. (Please note the sections of  Bulletin 130  that apply to Charters, §301, 
§303, §305, §307, §309, §325, §329, and §701).

 

http://www.doa.la.gov/osr/lac/28v147/28v147.doc


Elements of Evaluation: Student Outcomes



14

Standards of Effectiveness: Typical Year

Total Evaluation Scores 

Professional Practice 
Observation Scores

Student Outcomes
Value-Added Model (VAM) + Student 
Learning Targets (SLTs)

(50%) (50%)
Non-VAM teachers: SLTs = 50%
VAM teachers: SLTs = 15%,
VAM =35%
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Standards of Effectiveness: 2020-2021 ONLY

Total Evaluation Scores 2020-2021

Professional Practice 
Observation Scores

Student Outcomes
Student Learning Targets (SLTs)

(50%) (50%)
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Student Outcomes: Value-Added Model (VAM)

16

Louisiana did not require standardized testing for the 2019-2020 school year due to the 
statewide school closures. 

The value-added model (VAM) measures students’ success compared to similar peers year to 
year using the statewide assessments.  That one year of growth is what is traditionally used 
in the teacher evaluation VAM results.
 
While there will be school-level VAM produced using a “skip-year” approach, those results 
can not be produced for teachers. Because students traditionally have new teachers every year, it 
cannot be determined over a two-year timespan using VAM how much each of the two teachers 
ultimately contributed to a student’s assessment results. This will impact the approximately 25% 
of teachers statewide who normally received value-added results as 35% of their COMPASS 
evaluation. 
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Student Outcomes: Student Learning Targets (SLTs) for 
Teachers

Student Learning Targets (SLTs) are created to measure student progress to mastery. 
Two SLTs will be required for teachers this year. 

SLTs shall include goals which express an expectation of growth in student achievement over 
a given period of time, as well as common measures for assessing attainment of those goals, 
such as an identified assessment and/or a body of evidence. 

In other words this formula can be used as follows in any circumstance:

 X outcome in X amount of time on X assessment for X number of students
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Student Outcomes: Student Learning Targets (SLTs) for 
Leaders

Current policy requires one learning target for administrators to be based on overall school 

performance improvement in the current school year, as measured by the school 

performance score, and one learning target to be based on growth in a component (e.g., ELA 

or math improvement) of the school performance score

In October 2020, BESE will consider an update to the policy, for the 2020-2021 academic 

year only, which will allow learning targets to be based upon the school performance score 

from 2018-2019 or upon formative assessment data. 

. 

https://go.boarddocs.com/la/bese/Board.nsf/Public
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Sample Formulas for Leader SLTs

If BESE passes this proposal: 

Formative goals for principals could include a similar format to that of teachers: 

X outcome in X amount of time on X assessment for X block of students. 

This outcome could include a subject area, attendance goal, or perhaps a school culture goal. 

OR 

leaders will be able to use SPS related goals from 2018-2019 and set a goal for 2020-2021.

Please stay tuned to all communication avenues for further notice. 
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Student Outcomes: Student Learning Targets (SLTs)

To recap: Teachers and leaders should develop SLTs by December 7, 2020  in order to 
understand teaching goals and plan for instruction accordingly.

• SLTs can be based upon data such as:

• performance data from the first unit or module of this school year

• formative assessment data

• diagnostic data

Resources: To view samples of assessments appropriate for SLTs, please see the resources 
available in the Compass Library  and SLT Assessment Guide.

http://www.doa.la.gov/osr/lac/28v147/28v147.doc
https://www.louisianabelieves.com/docs/default-source/teaching/student-learning-target-assessment-identification-guidebook.pdf?sfvrsn=38859c1f_6


Elements of Evaluation: Professional Practice Scores
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Elements of Evaluation: Professional Practice

2020-2021  Evaluation Score Metrics

Professional Practice 
Observation Scores

Student Outcomes
Student Learning Targets (SLTs)

(50%) (50%)
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Observation Cycles and Proposal to BESE

● Current policy requires that teachers and administrators 

are observed twice per year.

● In October 2020, BESE will consider an update to policy, 

for the 2020-2021 academic year only, which would require 

one observation for the 2020-2021 academic year for those 

who earn a rating of “Highly Effective” or “Effective: 

Proficient” rating on the first observation.

● Any teacher or administrator who earns an observation 

rating of Ineffective or Effective: Emerging will be observed 

a second time. 

The final decision on number of observations will be announced 

after the BESE meeting via our usual communication channels. 

All final scores are to be entered into the CIS system.

Effectiveness 
Rating

Composite Score 
Range

Ineffective x < 1.5

Effective: 
Emerging

1.5≤ x <2.5

Effective: 
Proficient

2.5≤ x <3.5

Highly Effective 3.5 ≤  x

https://go.boarddocs.com/la/bese/Board.nsf/Public
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Observations

• At least one observation/site visit must be announced and 
include a pre-and post-conference.

• This portion of the evaluation may include additional evaluative 
evidence, such as walk-through observation data and evaluation 
of written work products. 

• Requested by school system and school leaders, the K-2, 3-12, and 
Common Planning observation tools are being updated to include 
look fors when using the tool in a virtual setting. These tools will 
be released in throughout October through the LDOE weekly 
newsletter and school system support calls. 

(The tools can then be located in the Compass Library under Observation Tools, see K-12 Fall 2020 
Observation Protocol Guidance).

https://www.louisianabelieves.com/resources/library/compass
https://www.louisianabelieves.com/docs/default-source/key-compass-resources/k-12-fall-2020-observation-protocol-guidance.pdf?sfvrsn=af2c991f_2
https://www.louisianabelieves.com/docs/default-source/key-compass-resources/k-12-fall-2020-observation-protocol-guidance.pdf?sfvrsn=af2c991f_2
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Professional Development

As outlined in policy (Bulletin 130), evaluation practice is a form of professional development. 

Professional development in regards to evaluation should:
1. Be job embedded where appropriate;

2. Individually targeted and data-driven;

3. Include follow up and feedback;

4. Include measurable objectives to evaluate its effectiveness.

 

http://www.doa.la.gov/osr/lac/28v147/28v147.doc
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Professional Practice Rubrics

The Compass Rubric is the state approved professional practice rubric. 

● Teacher, Leader, Counselor, Content Leader, and Mentor Teacher rubrics are also 
available in the Compass Library.

Pre-approved alternative evaluation rubrics include CLASS and NIET rubrics. These rubrics do 
not require the submission of a rubric waiver form, however do require an accurate 
conversion to a 4.0 scale before the observation scores can be entered into CIS.

In regards to blending learning formats 2020-2021 may require, it has been determined that 
these rubrics are independent of delivery format.  

https://www.louisianabelieves.com/docs/default-source/key-compass-resources/2014-2015-compass-teacher-rubric.pdf?sfvrsn=98f59ba4_14
https://www.louisianabelieves.com/resources/library/compass
https://louisianabelieves.com/docs/default-source/key-compass-resources/alternative-compass-rubric-form.pdf?sfvrsn=255c881f_10
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ALTERNATIVE RUBRIC WAIVERS

● An alternative evaluation rubric approval is available to LEAs wishing to use a rubric 
other than the Compass rubric. 

● LEAs may submit an annual professional practice evaluation rubric waiver to 
compass@la.gov for approval. 

● The rubric must be on a 4.0 scale and meet the standards of effectiveness to be 
approved.

https://www.louisianabelieves.com/docs/default-source/key-compass-resources/alternative-compass-rubric-form.pdf?sfvrsn=255c881f_10
https://www.louisianabelieves.com/docs/default-source/key-compass-resources/alternative-compass-rubric-form.pdf?sfvrsn=255c881f_10
mailto:compass@la.gov
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Components of Professional Practice Scores 

Please note, Local Personnel Evaluations (non-Compass evaluations of district level 
personnel) do not need to be entered into CIS. Incomplete evaluations should still be entered 
in CIS with code 99 signifying retirement, FMLA, etc. 

Educational Leaders at the school system level (not evaluated via compass) may be 
evaluated using local personnel evaluations to advance or renew an Ed Leader certificate. 
These scores do not need to be entered into CIS. Local personnel evaluations are kept on file 
at the district and attested to on an attestation form in the educational leader application 
packet



Rater-Reliability Norming
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Purpose of Rater Reliability

Rater-reliability norming is an essential tool to help us share a common understanding of our 
evaluation tools.

Norming High

“I didn’t see everything on the rubric, 
but I know it’s there.”

Norming Low

“There is always room to grow. Even 
though I saw these bullet points on 
the rubrics, I know it’s not there all of 
the time.”
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Norming as an Evaluator 

Norming with rater-reliability requires us to plan ahead with the following questions:
1. How will you assign evaluators/observers? 
2. What will your observation schedule look like? What role will walkthroughs play? How 

can you “walk through” remote learning rooms as well as in-person learning rooms? 
3. How will you know teachers are teaching the right content and students are learning 

based on delivery format? What materials and information should you gather in 
advance? 

4. What will you communicate with teachers regarding the feedback they will receive 
throughout the year? 

5. What time and space are set aside for peer collaboration? How will you use peers to 
support improvement? 

These are the types of questions a quality evaluator will ask in order to contribute an accurate evaluation to 
the professional growth process. 

 



Applying the Rubrics
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• Please take a minute to pull up the Teacher Compass Rubric 
so you can take notes as it helps you. It can be located 
under observation tools here: 

https://www.louisianabelieves.com/resources/library/compass

• During each video, review the Domain and Component 
being evaluated in each video. Using that portion of the 
rubric you will then rate the educator from the video.

• Examine each component of the strand with care. 
What is the dominant descriptor of what you see?

• Note whether you are rating the video above or 
below the assigned rating. 

Applying the Rubrics

https://www.louisianabelieves.com/docs/default-source/key-compass-resources/2014-2015-compass-teacher-rubric.pdf?sfvrsn=98f59ba4_14
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Ineffective Effective: Emerging Effective: Proficient Highly Effective

● Teacher’s questions are of low 
cognitive challenge, single 
correct responses, and asked 
in rapid succession.

● Interaction between teacher 
and students is predominantly 
recitation style, with the 
teacher mediating all 
questions and answers.

● A few students dominate the 
discussion.

● Teacher’s questions lead 
students through a single path 
of inquiry, with answers 
seemingly determined in 
advance.

● Alternatively the teacher 
attempts to frame some 
questions designed to promote 
student thinking and 
understanding, but only a few 
students are involved.

● Teacher attempts to engage all 
students in the discussion and 
to encourage them to respond 
to one another, with uneven 
results.

● While the teacher may use 
some low-level questions, he or 
she poses questions to students 
designed to promote student 
thinking and understanding.

● Teacher creates a genuine 
discussion among students, 
providing adequate time for 
students to respond, and 
stepping aside when 
appropriate.

● Teacher successfully engages 
most students in the discussion, 
employing a range of strategies 
to ensure that most students 
are heard.

● Teacher uses a variety or series 
of questions or prompts to 
challenge students cognitively, 
advance high level thinking and 
discourse, and promote 
metacognition.

● Students formulate many 
questions, initiate topics and 
make unsolicited contributions.

● Students themselves ensure 
that all voices are heard in the 
discussion.

Domain 3: Instruction
Component 3b: Using Questioning and Discussion Techniques
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Rater Reliability Video
Domain 3: Instruction

Component 3b: Using Questioning and Discussion Techniques

Jessica Deon
Rosepine Elementary School
Subject: Science
Gradeband: K-5

http://www.youtube.com/watch?v=V0ltZ-rrYgU&t=745
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Ineffective Effective: Emerging Effective: Proficient Highly Effective

● Teacher’s questions are of low 
cognitive challenge, single 
correct responses, and asked in 
rapid succession.

● Interaction between teacher 
and students is predominantly 
recitation style, with the 
teacher mediating all questions 
and answers.

● A few students dominate the 
discussion.

● Teacher’s questions lead 
students through a single path 
of inquiry, with answers 
seemingly determined in 
advance.

● Alternatively the teacher 
attempts to frame some 
questions designed to promote 
student thinking and 
understanding, but only a few 
students are involved.

● Teacher attempts to engage all 
students in the discussion and 
to encourage them to respond 
to one another, with uneven 
results.

● While the teacher may use 
some low-level questions, he or 
she poses questions to 
students designed to promote 
student thinking and 
understanding.

● Teacher creates a genuine 
discussion among students, 
providing adequate time for 
students to respond, and 
stepping aside when 
appropriate.

● Teacher successfully engages 
most students in the 
discussion, employing a range 
of strategies to ensure that 
most students are heard.

● Teacher uses a variety or series 
of questions or prompts to 
challenge students cognitively, 
advance high level thinking and 
discourse, and promote 
metacognition.

● Students formulate many 
questions, initiate topics and 
make unsolicited contributions.

● Students themselves ensure 
that all voices are heard in the 
discussion.

How would you rate Jessica only on 
Domain 3: Instruction

Component 3b: Using Questioning and Discussion Techniques?
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Indicators and Evidence: 
This evidence gives Jessica Deon a rating of Effective Proficient.    

To Earn Highly Effective: Teacher uses a variety or series of questions or prompts to challenge students cognitively, 
advance high level thinking and discourse, and promote metacognition.
Effective Proficient: In this segment, the teacher asks four low-level questions (questions with one clear response) and 
two higher-order questions (questions where students must explain why) designed to promote student thinking. To 
earn a Highly Effective rating, the scaffolding of questions would be aimed toward metacognitive thought and 
discourse. 

To Earn Highly Effective: Students formulate many questions, initiate topics and make unsolicited contributions.
Effective Proficient: The teacher provides opportunities for all students to respond to her questions and engage with 
materials. From what we see in the clip, student responses directly address the teacher’s questions and objectives. To 
earn a Highly Effective rating, the teacher might have scaffolded a process for students to build on each other’s 
responses during the discussion asking them to formulate and initiate questions and responses. 

To Earn Highly Effective: Students themselves ensure that all voices are heard in the discussion.
Effective Proficient: Most students respond to the teacher’s questions, though there are some students who do not. To 
earn a Highly Effective rating, the teacher might have given students the opportunity to write or discuss their responses 
in a think pair share or another discussion technique. Students were left to their own devices and we do not see them 
all contributing.   
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Ineffective Effective: Emerging Effective: Proficient Highly Effective

● The learning tasks and 
activities, materials, 
resources, instructional 
groups and technology are 
poorly aligned with the 
instructional outcomes or 
require only rote responses.

● The pace of the lesson is too 
slow or rushed.

● Few students are 
intellectually engaged or 
interested.

● The learning tasks or prompts 
are partially aligned with the 
instructional outcomes but 
require only minimal thinking 
by students to be passive or 
merely compliant.

● The pacing of the lesson may 
not provide students the time 
needed to be intellectually 
engaged.

● The learning tasks and 
activities are aligned with the 
instructional outcomes and 
are designed to challenge 
student thinking, resulting in 
active intellectual 
engagement by most students 
with important and 
challenging content, and with 
teacher scaffolding to support 
that engagement.

● The pacing of the lesson is 
appropriate, providing most 
students the time needed to 
be intellectually engaged.

● Virtually all students are intellectually 
engaged in challenging content, 
through well designed learning tasks, 
and suitable scaffolding by the 
teacher, and fully aligned with the 
instructional outcomes.

● In addition, there is evidence of some 
student initiation of inquiry, and 
student contributions to the 
exploration of important content.

● The pacing of the lesson provides 
students the time needed to 
intellectually engage with and reflect 
upon their learning, and to 
consolidate their understanding.

● Students may have some choice in 
how they complete tasks and may 
serve as resources for one another.

Domain 3: Instruction
Component 3c: Engaging Students in Learning
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Rater Reliability Video
Component 3c: Engaging Students in Learning

Nakia Graham
Mansfield High School
Subject: Math
Gradeband: 9-12

Lesson Objective: Mathematicians will be 
able to prove that exponential functions 
grow by equal factors over equal intervals. 

http://www.youtube.com/watch?v=TuXakKjQc8o&t=703
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How would you rate Nakia in only 
Domain 3: Instruction

Component 3c: Engaging Students in Learning?
Ineffective Effective: Emerging Effective: Proficient Highly Effective

● The learning tasks and 
activities, materials, 
resources, instructional 
groups and technology are 
poorly aligned with the 
instructional outcomes or 
require only rote responses.

● The pace of the lesson is too 
slow or rushed.

● Few students are 
intellectually engaged or 
interested.

● The learning tasks or prompts 
are partially aligned with the 
instructional outcomes but 
require only minimal thinking 
by students to be passive or 
merely compliant.

● The pacing of the lesson may 
not provide students the time 
needed to be intellectually 
engaged.

● The learning tasks and 
activities are aligned with the 
instructional outcomes and 
are designed to challenge 
student thinking, resulting in 
active intellectual 
engagement by most students 
with important and 
challenging content, and with 
teacher scaffolding to support 
that engagement.

● The pacing of the lesson is 
appropriate, providing most 
students the time needed to 
be intellectually engaged.

● Virtually all students are intellectually 
engaged in challenging content, 
through well designed learning tasks, 
and suitable scaffolding by the 
teacher, and fully aligned with the 
instructional outcomes.

● In addition, there is evidence of some 
student initiation of inquiry, and 
student contributions to the 
exploration of important content.

● The pacing of the lesson provides 
students the time needed to 
intellectually engage with and reflect 
upon their learning, and to 
consolidate their understanding.

● Students may have some choice in 
how they complete tasks and may 
serve as resources for one another.
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Indicators and Evidence: 
This evidence gives Nakia Graham a rating of Highly Effective.

Highly Effective: Virtually all students are intellectually engaged in challenging content, through well designed 
learning tasks, and suitable scaffolding by the teacher, and fully aligned with the instructional outcomes.

• From what we see, virtually all  students are working in pairs to justify their responses to each problem and/or 
being attentive the pair on screen.

• All problems are fully aligned with the daily objective of proving the qualities of exponential functions.

Highly Effective: The pacing of the lesson provides students the time needed to intellectually engage with and reflect 
upon their learning, and to consolidate their understanding.

• Students come back together at the end of the lesson to consolidate their understanding as a class, redefining 
the terms written in the objective in their own words. Through written data, we know that 95% of her students 
accomplished the objective. 

Highly Effective: There is evidence of some student initiation of inquiry, and student contributions to the exploration 
of important content.

• Almost all students are working together in pairs, and in cases where partners disagree with each other, they 
engage in mathematical discourse to arrive at the correct answer. 
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Ineffective Effective: Emerging Effective: Proficient Highly Effective

● There is little or no assessment 
or monitoring of student 
learning; feedback is absent, or 
of poor quality.

● Students do not appear to be 
aware of the assessment 
criteria and do not engage in 
self assessment.

● Assessment is used sporadically 
to support instruction, through 
some monitoring of progress of 
learning by teacher and/or 
students.

● Feedback to students is 
general, and students appear to 
be only partially aware of the 
assessment criteria used to 
evaluate their work but few 
assess their own work.

● Questions/prompts/ 
assessments are rarely used to 
diagnose evidence of learning.

● Assessment is regularly used 
during instruction, through 
monitoring of progress of 
learning by teacher and/or 
students, resulting in accurate, 
specific feedback that advances 
learning.

● Students appear to be aware of 
the assessment criteria; some 
of them engage in 
self-assessment.

● Questions/ prompts/ 
assessments are used to 
diagnose evidence of learning.

● Assessment is fully integrated 
into instruction, through 
extensive use of formative 
assessment.

● Students appear to be aware 
of, and there is some evidence 
that they have contributed to, 
the assessment criteria.

● Students self-assess and 
monitor their progress.

● A variety of feedback, from 
both the teacher and peers, is 
accurate, specific, and 
advances learning.

● Questions / prompts / 
assessments are used regularly 
to diagnose evidence of 
learning by individual students.

Domain 3: Instruction
Component 3d: Using Assessment in Instruction
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Rater Reliability Video
Component 3d: Using Assessment in Instruction

Shane Theall
Abbeville High School
Subject: Welding
Gradeband: 9-12

http://www.youtube.com/watch?v=BgOWwnlRt-8&t=452
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How would you rate Shane in only 
Domain 3: Instruction

Component 3d: Using Assessment in Instruction?
Ineffective Effective: Emerging Effective: Proficient Highly Effective

● There is little or no assessment 
or monitoring of student 
learning; feedback is absent, or 
of poor quality.

● Students do not appear to be 
aware of the assessment 
criteria and do not engage in 
self assessment.

● Assessment is used sporadically 
to support instruction, through 
some monitoring of progress of 
learning by teacher and/or 
students.

● Feedback to students is 
general, and students appear to 
be only partially aware of the 
assessment criteria used to 
evaluate their work but few 
assess their own work.

● Questions/prompts/ 
assessments are rarely used to 
diagnose evidence of learning.

● Assessment is regularly used 
during instruction, through 
monitoring of progress of 
learning by teacher and/or 
students, resulting in accurate, 
specific feedback that advances 
learning.

● Students appear to be aware of 
the assessment criteria; some 
of them engage in 
self-assessment.

● Questions/ prompts/ 
assessments are used to 
diagnose evidence of learning.

● Assessment is fully integrated 
into instruction, through 
extensive use of formative 
assessment.

● Students appear to be aware 
of, and there is some evidence 
that they have contributed to, 
the assessment criteria.

● Students self-assess and 
monitor their progress.

● A variety of feedback, from 
both the teacher and peers, is 
accurate, specific, and 
advances learning.

● Questions / prompts / 
assessments are used regularly 
to diagnose evidence of 
learning by individual students.
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Indicators and Evidence: 
This evidence gives Shane Theall a rating of Highly Effective.

Highly Effective: Assessment is fully integrated into instruction, through extensive use of formative assessment.
• From what we see, students know exactly what to do as they share out feedback about their own work and each 

other’s work. This indicates that vocabulary and routine of formative assessment is fully integrated into their 
daily instruction. 

Highly Effective: Students appear to be aware of, and there is some evidence that they have contributed to, the 
assessment criteria.

• Student vocabulary and comfort in self-assessment indicates their contribution to the assessment process. 

Highly Effective: Students self-assess and monitor their progress.
• Students share specific reflections about their own progress in their work, including the quality of their straight 

lines and right angles. 

Highly Effective: A variety of feedback, from both the teacher and peers, is accurate, specific, and advances learning.
• Students receive a variety of specific feedback from both peers and their teacher in a short period of time. 



Virtual Evaluations
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                                  Digital Considerations

                                          -The Learning Accelerator

“As educators, our challenge is to figure out how to deliver on 
the opportunity of remote learning. To do this, we must design 
and deliver in ways that optimize the benefits and mitigate 
potential risks associated with it.” 

The material in this slide is attributed to The Learning Accelerator and is licensed under Creative Commons CC-BY 4.0.

https://learningaccelerator.org/
https://urldefense.proofpoint.com/v2/url?u=https-3A__learningaccelerator.org_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=gDx8FyAI-twpLuTCV8Xj-_wKvzoWFaXODJc1emZDkuM&e=
https://urldefense.proofpoint.com/v2/url?u=https-3A__creativecommons.org_licenses_by_4.0_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=2yJwr7tLV6I3Tn0n2LHvNv6h6_4l3Bk3ULI96b4SAJg&e=
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ANALOG
Not tech-dependent, offline

For example:

● Printed materials 

● Assigning work for students to complete independently

● Working together through other means like phone calls, 

etc. 

● In-person connections (if possible)

DIGITAL
Dependent on tech, perhaps online

For example:

● Working online together and independently 

(one-to-one, groups, tutorials)

● Learning a skill and practicing with an online tool

● Collaborating digitally on a work product

● Using a learning management system

Analog vs Digital

The material in this slide is attributed to The Learning Accelerator and is licensed under Creative Commons CC-BY 4.0.

https://urldefense.proofpoint.com/v2/url?u=https-3A__learningaccelerator.org_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=gDx8FyAI-twpLuTCV8Xj-_wKvzoWFaXODJc1emZDkuM&e=
https://urldefense.proofpoint.com/v2/url?u=https-3A__creativecommons.org_licenses_by_4.0_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=2yJwr7tLV6I3Tn0n2LHvNv6h6_4l3Bk3ULI96b4SAJg&e=
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ASYNCHRONOUS
Individually, directed/regulated by learner

● Via variety of modalities (e.g., readings, videos, discussion 

boards)

● Offers flexible pacing and location (helpful for students who 

need more time, want to re-review)

● Can be more time-effective, efficient, and can accommodate 

home schedules

● More limited interpersonal actions, can feel isolating for some 

and empowering for others

● Learning highly dependent on motivation and self-direction of 

learner

SYNCHRONOUS
Real-time, learners work together

● Via any tool that allows learners to interact at the same 

time – e.g., webinar, virtual classroom, phone

● Collaborative, with feedback that can happen 

immediately (helpful for youngest learners or those 

needing real-time support)

● When students are engaged, can offer high levels of 

interaction with facilitator and other learners

● Schedule/time-dependent

● Can lack individual attention, flexibility 

● Session quality highly dependent on skills of the 

facilitator to manage and instruct

Asynchronous vs Synchronous

The material in this slide is attributed to The Learning Accelerator and is licensed under Creative Commons CC-BY 4.0.

https://urldefense.proofpoint.com/v2/url?u=https-3A__learningaccelerator.org_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=gDx8FyAI-twpLuTCV8Xj-_wKvzoWFaXODJc1emZDkuM&e=
https://urldefense.proofpoint.com/v2/url?u=https-3A__creativecommons.org_licenses_by_4.0_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=2yJwr7tLV6I3Tn0n2LHvNv6h6_4l3Bk3ULI96b4SAJg&e=
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These modalities (analog, digital; asynchronous, synchronous) are the building blocks for 
creating students’ remote instructional experiences. 

Like in any in-person learning experience, teachers need to match the modality to their 
objectives, as well as context (student need, engagement, content, technology access, and 
level).

The best approaches will blend them.

Blended Modalities

The material in this slide is attributed to The Learning Accelerator and is licensed under Creative Commons CC-BY 4.0.

https://urldefense.proofpoint.com/v2/url?u=https-3A__learningaccelerator.org_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=gDx8FyAI-twpLuTCV8Xj-_wKvzoWFaXODJc1emZDkuM&e=
https://urldefense.proofpoint.com/v2/url?u=https-3A__creativecommons.org_licenses_by_4.0_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=2yJwr7tLV6I3Tn0n2LHvNv6h6_4l3Bk3ULI96b4SAJg&e=


Within remote design, teachers make choices about how to use and blend 
different modalities during instruction, matching the mode of learning to their 
objectives and context (student needs and engagement, content area grade level). 

Synchronous

Asynchronous

Analog Digital

Virtual class session

Small groups collaborating on video call

Text-based discussion at set time (in shared 
document, board)

Phone check-in

Watching a pre-recorded video

Providing feedback to a peer

Working through a playlist of materials and tasks

Practicing independently

Working on printed materials

Reading a book

Creating a physical work product 
(handwriting, art, movement/exercise)

Conducting an observation or experiment

[Not remote learning. But 
could be part of a hybrid 
solution.]

The material in this slide is attributed to The Learning Accelerator and is licensed under Creative Commons CC-BY 4.0.

https://urldefense.proofpoint.com/v2/url?u=https-3A__learningaccelerator.org_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=gDx8FyAI-twpLuTCV8Xj-_wKvzoWFaXODJc1emZDkuM&e=
https://urldefense.proofpoint.com/v2/url?u=https-3A__creativecommons.org_licenses_by_4.0_&d=DwMFaQ&c=xlPCXuHzMdaH2Flc1sgyicYpGQbQbU9KDEmgNF3_wI0&r=ssclyNgs6pMlFd8lynRJfhXr_x8HLbLDYbp-u5TiGmU&m=5Ttcx8is9K7tvIbKlZiUI67PiTtX_w1YAHx_OB-h01A&s=2yJwr7tLV6I3Tn0n2LHvNv6h6_4l3Bk3ULI96b4SAJg&e=
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Norming as an Evaluator 

Norming with rater-reliability requires us to plan ahead with the following questions:
1. How will you assign evaluators/observers? 
2. What will your observation schedule look like? What role will walkthroughs play? How 

can you “walk through” remote learning rooms as well as in-person learning rooms? 
3. How will you know teachers are teaching the right content and students are learning 

based on delivery format? What materials and information should you gather in 
advance? 

4. What will you communicate with teachers regarding the feedback they will receive 
throughout the year? 

5. What time and space are set aside for peer collaboration? How will you use peers to 
support improvement? 

These are the types of questions a quality evaluator will ask in order to contribute an accurate evaluation to 
the professional growth process. 
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    Helpful Hints for Observing a Digital Classroom

BENEFIT: Digital observations provide an opportunity for the evaluated and evaluator to see 
same thing, they also enable playback. Always press record.

• Calendar out digital walkthroughs. Make sure to test technology platforms in advance 
so it is not disruptive to the learning process. 

• Plan to collect all evaluative evidence, such as walk-through observation data and 
written work products prior to observation so you can gather the whole picture. 

• Prior to observation ask for evidence as to what is happening in a 
synchronous/asynchronous, and analog/digital format during the observation so your 
rating accounts for the whole picture whether in the classroom in-person or digitally.

Reminder: The classroom alone may not present the full picture in a blended learning 
environment.

For further assistance on conducting digital observations and proper protocol for COVID-19 
considerations, please refer to the  K-12 Fall 2020 Observation Protocol Guidance document located in 
the Compass Library. 

https://www.louisianabelieves.com/docs/default-source/key-compass-resources/k-12-fall-2020-observation-protocol-guidance.pdf?sfvrsn=af2c991f_2
https://louisianabelieves.com/resources/library/compass
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Domain 1: Planning and Preparation
Component 1c: Setting Instructional Outcomes

Ineffective Effective: Emerging Effective: Proficient Highly Effective

● Outcomes represent low 

expectations for students and 

lack of rigor, nor do they all 

reflect important learning in the 

discipline.

● Outcomes are stated as activities, 

rather than as student learning.

● Outcomes reflect only one type 

of learning and only one 

discipline or strand, and are 

suitable for only some students.

● Outcomes represent moderately 

high expectations and rigor.

● Some reflect important learning 

in the discipline, and consist of a 

combination of outcomes and 

activities.

● Outcomes reflect several types of 

learning, but teacher has made 

no attempt at coordination or 

integration.

● Most of the outcomes are 

suitable for most of the students 

in the class based on global 

assessment of student learning.

● Most outcomes represent 

rigorous and important learning 

in the discipline.

● All the instructional outcomes are 

clear, written in the form of 

student learning, and suggest 

viable methods of assessment.

● Outcomes reflect several 

different types of learning and 

opportunities for coordination.

● Outcomes take into account the 

varying needs of groups of 

students.

● All outcomes represent rigorous 

and important learning in the 

discipline.

● The outcomes are clear, written 

in the form of student learning, 

and permit viable methods of 

assessment.

● Outcomes reflect several 

different types of learning and, 

where appropriate, represent 

opportunities for both 

coordination and integration.

● Outcomes take into account the 

varying needs of individual 

students.
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   K-12 Student Standards for English Language Arts: Grade 1 

Fluency

4. Read with sufficient accuracy and fluency to support comprehension. 

a. Read on-level text with purpose and understanding. 
b. Read on-level text orally with accuracy, appropriate rate, and expression on 

successive readings. 
c. Use context to confirm or self-correct word recognition and understanding, 

rereading as necessary.
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Virtual Lesson

Lacy Behl
West Baton Rouge
Subject: Literacy
Gradeband: 1st



Good Morning!

Morning Meeting
Click Here



Monday Tuesday Wednesday Thursday Friday

Morning Meeting
8:00

Google Meet

1st and 2nd Grades

Google Meet

1st and 2nd Grades 

Google Meet

1st and 2nd Grades 

Google Meet

1st and 2nd Grades 

Google Meet

1st and 2nd Grades  

Reading
9:00

Google Meet 
9:00

1st Grade

Google Meet 
9:00

1st Grade

Google Meet

TBD 

Math
10:00

Google Meet 
10:00
Zearn

Google Meet 
10:00
Zearn  

Google Meet
TBD

Zearn 

ELA
11:00

Google Meet
11:00

1st Grade

y Google Meet
11:00

1st Grade

Google Meet

TBD

Social Living
12:00

Google Meet

TBD

Small Group
1:00

Google Meet
1:00

1st Grade

Google Meet
1:00

1st Grade

Google Meet

TBD

First Grade

https://meet.google.com/tsz-dowj-ffx
https://www.zearn.org/
https://www.zearn.org/
https://www.zearn.org/


WEEK OF:
Sept 21-25 Assignment What to submit in Google Classroom

MONDAY
9:00am

Google Meet

✓ Live Lesson with Mrs. Behl
✓ Story 11 Day 1
✓ Write a sentence from the book in  your journal. 

This slide show

TUESDAY

✓ Story 11 Day 2
✓ Write a sentence from the book in  your journal. 

This slide show

WEDNESDAY
9:00am

Google Meet

✓ Live Lesson with Mrs. Behl
✓ Story 11 Day 3
✓ FlipGrid Fluency
✓ Wear a costume like the book!

This slide show

THURSDAY
❏ Story 12 Day 1
❏ Write a sentence from the book in  your journal. 

This slide show

FRIDAY

❏ Story 12 Day 2
❏ Write a sentence from the book in  your journal. 

This slide show

Live

Live

To “Check” the 
checkboxes on each 
slide as you complete it, 
double click the box, 
then right mouse click 
and it will bring up the 
special characters that 
you can use to “check 
the box”. 



Today we are working on:

FLUENCY 
Remember:
● We read like we speak
● We don’t talk like robots
● We want to pay attention to 

our punctuation and read 
with expression



You have a LIVE Reading 
Lesson with Mrs. Behl at 

9am
FLUENCY

Click Here for Google Meet

Live 

Meet

First grade
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Classroom Google Meet
Book Introduction

http://www.youtube.com/watch?v=kwF49umE8p0&t=340


Story 11 
Day 3

Read Story and 
answer questions in 

the back. 

Click here to see a digital 
copy of this book

https://docs.google.com/presentation/d/1GFNEV7vRXK3v3hLPKX2hTH6CaGmeTrtSjiIWsSmeIdo/edit?usp=sharing
https://docs.google.com/presentation/d/1GFNEV7vRXK3v3hLPKX2hTH6CaGmeTrtSjiIWsSmeIdo/edit?usp=sharing
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Video of Student Reading the Text

http://www.youtube.com/watch?v=iyRHfeEDCQs
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Video of Teacher Providing Feedback

http://www.youtube.com/watch?v=C-A21QjGG-8
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Domain 1: Planning and Preparation
Component 1c: Setting Instructional Outcomes

Ineffective Effective: Emerging Effective: Proficient Highly Effective

● Outcomes represent low 

expectations for students and 

lack of rigor, nor do they all 

reflect important learning in the 

discipline.

● Outcomes are stated as activities, 

rather than as student learning.

● Outcomes reflect only one type 

of learning and only one 

discipline or strand, and are 

suitable for only some students.

● Outcomes represent moderately 

high expectations and rigor.

● Some reflect important learning 

in the discipline, and consist of a 

combination of outcomes and 

activities.

● Outcomes reflect several types of 

learning, but teacher has made 

no attempt at coordination or 

integration.

● Most of the outcomes are 

suitable for most of the students 

in the class based on global 

assessment of student learning.

● Most outcomes represent 

rigorous and important learning 

in the discipline.

● All the instructional outcomes 

are clear, written in the form of 

student learning, and suggest 

viable methods of assessment.

● Outcomes reflect several 

different types of learning and 

opportunities for coordination.

● Outcomes take into account the 

varying needs of groups of 

students.

● All outcomes represent rigorous 

and important learning in the 

discipline.

● The outcomes are clear, written 

in the form of student learning, 

and permit viable methods of 

assessment.

● Outcomes reflect several 

different types of learning and, 

where appropriate, represent 

opportunities for both 

coordination and integration.

● Outcomes take into account the 

varying needs of individual 

students.
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Indicators and Evidence: 
This evidence gives Lacy Behl a rating of Effective: Proficient.

Highly Effective: All outcomes represent rigorous and important learning in the discipline.
• From what we see, all materials are aligned to a standards defined rigor of literacy. 

Highly Effective: The outcomes are clear, written in the form of student learning, and permit viable 
methods of assessment.

• The slide defining the learning outcomes is clear for the students, and the flipgrid allows 
individualized assessment and feedback. 

Highly Effective: Outcomes reflect several different types of learning and, where appropriate, 
represent opportunities for both coordination and integration.

• Students are able to produce an example of their own learning using the flip grid. This 
demonstrates opportunity for coordination and integration. 

Highly Effective: Outcomes take into account the varying needs of individual students.
Effective Proficient: We have evidence of individualized feedback and can presume this takes into 
account needs from various groups of students. To earn highly effective on this indicator, we would need 
more evidence about individual students. 
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In summary 

Because the majority of descriptors should be present in each indicator for that indicator to 
be highlighted, and all indicators should be present in an effectiveness column for that 
effectiveness rating in that strand:

• The evaluator should access and understand the synchronous/asynchronous and 
digital/analog components of the lesson being observed;

• the evaluator should in best practice gather all necessary materials for evaluations 
inclusive of written documents, materials, and walkthroughs to obtain a full picture or 
instruction regardless of delivery format; and

• the evaluator should ensure all materials needed for a quality observation are present 
prior to evaluation.



Technology of Record: 
Compass Information System (CIS)

(Additional Resource Slides for Compass Administrators)
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Please Remember: 
2019-2020 Data Availability and Waiver of Evaluations

● Due to extenuating circumstances related to 

COVID-19, educator evaluations for the 

2019-2020 year were waived. 

● 2019-2020 evaluations will be noted as 

“Score not calculated” in the Compass 

Information System.

● School systems may have entered data into 

the Compass Information System for their 

own formative purposes.
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LEA vs. Site Level Access in CIS

Under the Employee tab, you will 
find 4 fields:

1. School Session 
2. LEA (3 digit Sponsor Code and 

Name)
3. School (LEA Level or Site Level)
4. Last name filter (only searchable 

field)

LEA Level employees – Can see data from all sites in the same sponsor code

Site Level employees – Can only see data/evaluate personnel from their specific 
site
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LEA Level Employee Roles 

There are two roles of the LEA level employee in the CIS system:

1. LEA Administrator – LEA administrators have the ability to add/edit/move/delete all 
user accounts for that LEA and serve as data manager/security coordinator. 

2. Supervisor – Supervisors have view only access to all user accounts at that LEA. This 
role is for administrative positions that would like to see the data for district/school 
level planning and possibly evaluate leaders at the site level.

The Job Title for these two positions should be listed as Other.  They are not in positions 
that are traditionally evaluated in Compass. 
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Who can modify records in CIS?

The LEA Administrator is the only user that can modify records in CIS.

LEA Administrator – LEA administrators are found at the LEA level and have the ability to 
add/edit/move/delete all user accounts for that LEA and serve as data manager/security 
coordinator.  This position should be held by personnel that is not evaluated by Compass.  
LEAs may have more than one LEA Administrator if desired.   

* If you are a single site sponsor, this role should not be given to the principal or teacher if 
possible as one account cannot serve multiple roles.   
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 Setting User Levels

LEA Administrators have the ability to add/edit/move/delete records.  

To select a record:

1. Go to the Employee tab at the top

2. Using View List select the site you would like to view

3. Select the User you want to edit (the line turns yellow)

4. Select the Maintain tab to update, add, or delete information

* User must be selected to update and not selected to add
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Setting User Levels Screen View
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Site Level Employee Roles

There are three user groups beyond the LEA Administrator:

1. Supervisor – Can be at the LEA level or site level, should be listed as 99 – Other, and if 
they are Certified Evaluators they can be the evaluator of the leaders.  Supervisors 
have view only access and can see all personnel at this site. 

2. Evaluator – found at the site level, should be listed as the 04 - Principal/AP job type, 
and serve as evaluators for employees at that site.  The evaluator can see all personnel 
at this site.

3. Employee – Employees consist of the 01 – Teacher, 02 – Librarian, or  03 – Counselor

       and require an evaluator to be assigned to them from this site.  Employees can only       

       see his/her own record.
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Adding New Employees

Click on the Maintain tab 
without selecting an employee 
from the View List:

1. Enter the SSN 
2. Select Add at the bottom
3. Enter the First and Last Name
4. Enter the Job Title
5. Select Yes/No for Certified 

Evaluator (must complete 
training)

6. Select the Home Base School
7. Enter the User Group
8. Click Add
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Modifying Employees

Choose employee from the View 
List, select the Maintain tab and 
the employee details will 
appear. Things you can modify:
1. Transfers
2. Name
3. Job Title
4. Certified Evaluator
5. Home Base (in house transfer)
6. User Group
7. Reason for Incomplete 

Evaluation
8. Delete 
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Report Tab Function

• The Report tab has several options to 
generate output data. Most options allow 
you to generate a downloadable excel file, 
however, one option is a dashboard style 
that display completion rates including 
assigned evaluators, SLTs, Observations, and 
Evaluations Completed.

• LEA level employees such as LEA 
Administrators or Supervisors will have 
access to all sites in the LEA.

• Site level employees such as Evaluators or 
Supervisors will only have access to their 
site.
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Site Level Screen

Once you select the Completion of Evaluations link in the Report tab, you will be directed to 
the site level screen. The sites displayed are the ones you have permission to see based on 
your security level. The data is displayed in raw number, percent, and will change to a green 
rectangle when the percent has reached 100.

The information found on this screen includes:

• Number of evaluators
• Total number of employees
• Total number of employees that require evaluation
• Data points, assigned evaluator, SLTs, observations, 
and accepted/rated SLTs

• The last column shows the level of complete 
evaluations at the site
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Action Steps and Calendar for Evaluation

2020-2021 Compass Information System (CIS) Timeline 

CIS Activity Timespan Administrators and Supervisors

CIS Open for the 2020-2021 School Year 9/10/2020 9/7/2021 Create CIS Rosters: Add new employees, Assign rubric and evaluators for 
current year

Update 2020-2021 Rosters 9/10/2020 12/1/2020 Update CIS Rosters: Add new hires and transfer personnel from other LEAs

Set SLTs Beginning of the 
school year

12/01/2020 Monitor SLT Entry and Completion

Conduct Observations and Enter Ecores into CIS Beginning of the 
school year

5/21/2021 Monitor Observation Progress

Rate SLTs and enter Professional Practice and 
SLT scores.

Ongoing 5/21/2021 Monitor SLT Completion and enter final ratings for SLTs and observations.
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Resources for CIS Administrators

● Compass Library  (Includes documents for goal-setting, observation and feedback, 

training materials, evaluation links and CIS user guides)

● Bulletin 130 (Policy for evaluation)

● Compass Information System (CIS) User Guide PDF

● Completion Report Quick Guide PDF

● Employee Roster Updates Quick Guide PDF

● User Account Registration Quick Guide PDF

● User Account Reset Quick Guide PDF

https://www.louisianabelieves.com/resources/library/compass
http://www.doa.la.gov/osr/lac/28v147/28v147.doc
https://www.louisianabelieves.com/docs/default-source/teaching/cis-cvr_user_guide.pdf?sfvrsn=ade8c1f_34
https://www.louisianabelieves.com/docs/default-source/key-compass-resources/cis-completion-report-quick-guide.pdf?sfvrsn=c55c8d1f_12
https://www.louisianabelieves.com/docs/default-source/teaching/cis-employee-roster-updates-quick-guide_10-25-15.pdf?sfvrsn=7c258c1f_10
https://www.louisianabelieves.com/docs/default-source/teaching/cis-user-account-registration-quick-guide_10-25-15.pdf?sfvrsn=65258c1f_10
https://www.louisianabelieves.com/docs/default-source/teaching/cis-user-account-reset-quick-guide_10-25-15.pdf?sfvrsn=64258c1f_10


Wrapping Up
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Know - Want to Know - Learned

Know Want to Know Learned
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Rater Reliability Training Completion Survey

Thank you all for your participation. Prior to leaving, please complete this survey certifying 
that you have completed this course. 

2020-2021 Rater Reliability Training Completion Survey

In lieu of certificates, a timestamped list of attendees from this survey will be posted to the 
Compass Library November 1, 2020 and each month thereafter to certify your completion of 
the Rater Reliability Training. 

https://form.jotform.com/202685533348056
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          WITH GRATITUDE

Thank you to our teachers and professional 
staff, you are all our heroes!

Please contact compass@la.gov for further support.

mailto:compass@la.gov
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Annotations

• Charters: Charters are beholden to the standards of effectiveness and reporting in our 
Compass Information System. (Please note the sections of  Bulletin 130  that apply to 
Charters, §301, §303, §305, §307, §309, §325, §329, and §701).

• Alternative Rubrics:  For schools opting into a non-Compass rubric on a 4.0 scale, 
alternative rubric waivers  may be submitted to compass@la.gov for approval. 

• Local Evaluations (Non-Compass evaluations of district level personnel) do not need to 
be entered into CIS

• Incomplete evaluations should still be entered in CIS with code 99 signifying retirement 
FMLA etc. 

http://www.doa.la.gov/osr/lac/28v147/28v147.doc
https://www.louisianabelieves.com/docs/default-source/key-compass-resources/alternative-compass-rubric-form.pdf?sfvrsn=255c881f_10
mailto:compass@la.gov

