
Focusing the Lens:
Analyzing Mid-Year Screener 
Data for Maximum Impact
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Desired Outcome

• Increase the “data capacity” of participants as it relates to the use of 
literacy screener data to improve literacy outcomes for students.
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Data Capacity

• Data capacity is defined as the ability of educators to effectively 
utilize educational data to improve outcomes for students.  

• Data capacity involves a number of components, including having 
adequate infrastructure to collect, aggregate, and disaggregate data, 
the ability to interpret data, and connecting insights to future action.
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Data Capacity

• Building meaningful data capacity requires reflection on how data is 
most appropriately used by the individual or group using it.

• Nowhere is this more important than in the context of analyzing 
literacy screener data.
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Focusing the Lens

• Today we are going to build our own data capacity by  “focusing 
the lens” and spending time reflecting on how administrators, 
coaches, and teachers can most effectively utilize mid-year 
literacy screener data to ensure students are demonstrating 
reading proficiency by the end of the year.
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Mid-Year Literacy Screener Data

• Mid-year literacy screening provides important data on 
students’ progression to reading proficiency.  

• It is important because it is a direct reflection of the 
instruction that students have received during the current 
school year.  

• Literacy screener results have been proposed as a central 
component of the future K-2 accountability structure.
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Mid-Year Literacy Screener Data

• But how we approach and utilize mid-year literacy screener data 
depends on our role within the school.
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Mid-Year Literacy Screener Data

Teachers 

• Comparing benchmark status to curriculum-based daily formative 
assessment and summative data.  Do the scores align with how the student 
is performing in class, or is there a discrepancy?  What might be the cause 
for the discrepancy? 

• A good exercise might be to have teachers predict which students will 
not be “at benchmark” both overall and within specific categories 
based on their existing data.

• Confirming students who are not on track to achieve reading proficiency 
and those students who may be candidates for intervention programs 
and/or classroom-based small-group instruction with progress monitoring 
(aligned to the curriculum).  

• Identifying students who are falling behind (into lower benchmark 
categories) - both overall and within specific areas. 
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Mid-Year Literacy Screener Data

For teachers, screener data is all about reflection - does this 
information correspond with what I’m seeing in class?  If not, why 
not? 

• Do I have a system for collecting and analyzing meaningful 
formative assessment data daily?

• Do I know how to support my students if formative assessment 
data reveal that they have not mastered the skills/content 
taught.
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Mid-Year Literacy Screener Data

• For teachers, screener data is a “checkpoint.”  It isn’t designed to drive 
daily instructional decisions.  It should correspond with what the 
teacher is seeing in class.  There should be no surprises.
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Mid-Year Literacy Screener Data

Administrators/Coaches
● Looking at trends schoolwide and within grade levels.  How does my school/grade level 

compare to district average?

● Identifying teachers who may need targeted support/areas in which observation and 
feedback can be targeted. (Many students dropping benchmark status and/or not making 
meaningful progress).

● Identifying school-wide/grade-level areas that might need additional professional 
development support - are we struggling with FSF/PSF - we may need support with their 
implementation of PA components of CKLA or Heggerty.  With fluency, teachers may need 
additional support planning for group work section of CKLA.

● Providing coaches with clear, targeted support requests aligned to data.

● If UIR/UIN - screening data may help you identify subgroups that are struggling early-on; 
targeted support in reading foundations can be an important preventative measure.
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Mid-Year Literacy Screener Data

• For administrators and coaches, mid-year screener data 
provides a roadmap for support.  

• You’re not the one teaching individual students, but you are 
responsible for ensuring that your teachers are equipped to 
provide quality instruction.  You are responsible for creating 
the enabling contexts for this work.  

• This information can help guide your observations, questions, 
and feedback. Be strategic about observing.  If your teachers' 
data reveal that the students are successful with PA skills, but 
they struggle with fluency, spend your time supporting 
teachers in this area  - hit the ends of lessons instead of 
beginning.  
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Mid-Year Literacy Screening Data

How can an administrator or coach use screening data to support work with the 
curriculum?

• Screener Support Guide

• Teacher & Leader Scenarios (examples on next slides)

• Sample Responses

• School Reflection Guide and Action Plan template

https://www.louisianabelieves.com/docs/default-source/literacy/analyzing-mid-year-data---screener-support-guide.pdf
https://www.louisianabelieves.com/docs/default-source/literacy/analyzing-mid-year-data---school-and-teacher-scenarios.pdf
https://www.louisianabelieves.com/docs/default-source/literacy/analyzing-mid-year-data---scenarios-with-ideal-responses.pdf
https://www.louisianabelieves.com/docs/default-source/literacy/analyzing-mid-year-data---school-reflection-guide-and-action-plan.pdf
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School and Teacher Scenarios

Setting the Context

Pelican Elementary School is a Title 1 school located in a suburban community in Louisiana.  During the 
2021-2022 school year, 81% of the students at Pelican Elementary are identified as “economically 
disadvantaged,” 76% are students of color, 17% are students with disabilities, and 3% are English language 
learners.  Teacher turnover is a concern at Pelican Elementary, and 80% of the teachers have five years of 
teaching experience or less.  The school has adopted both strands of CKLA (Skills and Knowledge), and there are 
two school-based literacy coaches.  The school has also recently adopted an intervention program to try to meet 
the needs of their most struggling readers.
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School Scenario

Review the data provided on pg. 1.  Use this information to guide your responses to each of the following questions.

1.) Review the changes from BOY to MOY for each grade level.  What do you notice?

2.) Do you notice any school-wide areas of need?  Grade-specific areas of need?

3.) For these identified areas of need, how/where are they addressed in the curriculum?  Be as specific as possible.

4.) Consider a reasonable goal for EOY improvement (i.e., at least 10% more students will have a composite that is 
“at or above benchmark”  in each grade level).  As a leader, what specific steps can you take to target the
identified areas of need?  How can you leverage the resources at your school (coaches, interventions, etc.) to
support you in achieving this EOY goal?  What will you do to monitor your progress to ensure you are on track to 
achieve this goal?
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Teacher Scenarios

Ms. Perkins is a first grade teacher in her third year of teaching.  She is always prepared 
for her lessons and seems knowledgeable about the curriculum and its components 
during collaborative planning sessions.  Mr. Frye is a veteran teacher, and has been 
teaching first grade at Pelican Elementary for 11 years.  He is also always prepared and 
seems knowledgeable about the curriculum and its components.  He is currently 
serving as your school’s Literacy Content Leader.  Acadience data for their classes are 
provided in the table below.  For comparison, school and district data are also 
provided.

*Assume the teachers are both speaking honestly and are committed to doing 
whatever it takes to grow their students.
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Teacher Scenario 1

As a leader, you meet with each teacher independently as part of a quarterly data 
review process.  When you review these data with Ms. Perkins, she is visibly upset and 
says that she is surprised that so many of her students are now below benchmark.  She 
wants to see growth in her students, but she doesn’t know what she is doing wrong as 
she feels as though she is implementing the curriculum with fidelity.  What additional 
questions might you ask Ms. Perkins to deepen your shared understanding of why her 
scores are falling?  As a leader, what might you do to target your support based on the 
information provided here?  Be as specific as possible.
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Teacher Scenario 2

In your meeting with Mr. Frye, he is concerned by the number of students who remain 
below benchmark, but he says he’s not surprised.  The Acadience data directly align 
with the formative data he collects each day.  He communicates that he also wants to 
see growth in his students.  What additional questions might you ask Mr. Frye to 
deepen your shared understanding of why 40% of his students are not at benchmark?  
As a leader, what might you do to target your support based on the information 
provided here?  Be as specific as possible.
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Catasha Edwards
Leader Professional Development Specialist

Catasha.Edwards@la.gov

Natalie Klibert
Middle and High Professional Development Specialist

Natalie.Klibert@la.gov

Sarah Stohlman
K-3 Literacy Professional Development Specialist

Sarah.Stohlman@la.gov

Questions/More Information?
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