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Guide to Identify  Required ESSA State Plan Components 

 

On March 13, 2017, the U.S. Department of Education released a revised ESSA state plan template 

and accompanying guidance. The guidance provides that states using an alternate template 

developed with the Council of Chief State School Officers (CCSSO) must submit a table of contents 

or guide that indicates where the SEA addressed each requirement in its consolidated State plan. 

 

The Louisiana Department of Education worked with CCSSO in developing this alternate template 

and the following guide which indicates where items included in the revised template can be found 

in Louisianaôs draft state plan. The three new required components requested in the U.S. Department 

of Educationôs March 13, 2017 guidance are italicized. 

 
State Plan Requirements by 

Program 
Statutory and Regulatory 

Requirements 
Item(s) from 

Revised 

Template 

Item(s) in 

Louisianaôs 

Draft  Plan 

(Alternate 

Template) 

Page # 

Title  I, Part A:  Improving  Basic Programs Operated by Local Educational Agencies (LEAs) 
Eighth Grade Math Exception 1111(b)(2)(C); 34 CFR 

200.5(b) 
A.2.i-iii  3.A 34 

Native Language Assessments 1111(b)(2)(F); 34 CFR 

200.6(f)(2)(ii)  and (f
DRA FT

)(4) 
A.3.i-iv 3.B 35 

Statewide  Accountability 

System and School Support and 

Improvement  Activities 

(1111(c) and (d)) 

    

¶ Subgroups 1111(c)(2) A.4.i.a-d 4.1.B 46 

¶ Minimum N-Size 1111(c)(3) A.4.ii.a-e 4.1.C 47 

¶ Establishment of Long- 

Term Goals 
1111(c)(4)(A) A.4.iii.a-c 1.A-C 7 

¶ How the SEA will  assist 

eligible entities in meeting 

long-term goals for English 

language proficiency and 

challenging State academic 

standards 

USDOE guidance issued 

March 13, 2017 
 1.C.i. 13 

¶ Indicators 1111(c)(4)(B) A.4.iv.a-e 4.1.A 36 

¶ Annual Meaningful 

Differentiation 
1111(c)(4)(C) A.4.v.a-c 4.1.D; 

4.1.D.vii  
49; 65 

¶ Identification of Schools 1111(c)(4)(C)(iii) and (D); 

1111(d)(2)(C)-(D) 
A.4.vi.a-g 4.2.A-B 66 

¶ Annual Measurement of 

Achievement 
1111(c)(4)(E)(iii) A.4.vii  4.1.D.v 64 
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DRAFT 

 

¶ Continued Support for 

School and LEA 

Improvement 

1111(d)(3) A.4.viii. a-f 4.2.A.ii; 

4.2.B.iii; 

4.3.B-D 

69 

Disproportionate Rates of 

Access to Educators 
1111(g)(1) (B) A.5 5.3.B-C 83 

How the SEA will  award 

subgrants to local education 

agencies (LEAs) under the new 

Student Support and Academic 

Enrichment Program in Title 

IV, Part A of the ESEA 

USDOE guidance issued 

March 13, 2017 
 6.1.B. 89 

School Conditions 1111(g)(1)(C) A.6 6.1.C 95; also 

see 32, 65, 75, 

92-97 

School Transitions 1111(g)(1)(D) A.7 6.1.A-B 88 
Title  I, Part C: Education of Migratory  Children   
Supporting Needs of Migratory 

Children 
1304(b)(1) B.1.i-iv 6.2.B.ii ï

iii;  vi 
99 

Promote Coordination of 

Services 
1304(b)(3) B.2 6.2.B.iv 103 

Use of Funds 1304(b)(4) B.3 6.2.B.viii  106 
Title  I, Part D: Prevention and Intervention Programs for  Children and Youth Who 

Are Neglected, Delinquent, or At -Risk 
 

Transitions  Between 

Correctional Facilities and 

Local Programs 

1414(a)(1)(B) C.1 6.2.C.i 108 

Program Objectives and 

Outcomes 
1414(a)(2)(A) C.2 6.2.C.ii 108 

Title  II,  Part A:  Supporting Effective Instruction   

Use of Funds 2101(d)(2)(A) and (D) D.1 5.2.A 77 
Use of Funds to Improve 

Equitable Access to Teachers in 

Title I, Part A Schools 

2101(d)(2)(E) D.2 5.2.A; 5.3.E 77; 84 

System of Certification and 

Licensing 
2101(d)(2)(B) D.3 5.1.A 74 

Improving Skills of Educators 2101(d)(2)(J) D.4 5.2.B 81 
Data and Consultation 2101(d)(2)(K) D.5 2.2.C-D 31; 33 
Teacher  Preparation 2101(d)(2)(M) D.6 5.1.B 76 
Title  III,  Part A, Subpart 1: English Language Acquisition and Language Enhancement  
Entrance and Exit Procedures 3113(b)(2) E.1 6.2.D.i 111 
SEA Support for English 

Learner Progress 
3113(b)(6) E.2.i-ii  -- 18 

Monitoring and Technical 

Assistance 
3113(b)(8) E.3.i-ii  2.2.B and D 29; 33 
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Title  IV,  Part A: Student Support and Academic Enrichment Grants  
Use of Funds 4103(c)(2)(A) F.1 6.1.A-E 88 
Awarding  Subgrants 4103(c)(2)(B) F.2 --  100 
Title  IV,  Part B: 21st Century Community Learning Centers  
Use of Funds 4203(a)(2) G.1 6.2.E.i 112 
Awarding  Subgrants 4203(a)(4) G.2 6.2.E.ii 113 
Title  V, Part B, Subpart 2: Rural  and Low-Income School Program  
Outcomes and Objectives 5223(b)(1) H.1 6.2.F.i 114 
Technical  Assistance 5223(b)(3) H.2 2.2.D 115 

Education for Homeless Children and Youth Program, McKinney-Vento Homeless 

Assistance Act, Title  VII,  Subtitle B 
 

Student  Identification 722(g)(1)(B) I.1 6.2.G.i 116 
Dispute Resolution 722(g)(1)(C) I.2 6.2.G.iii 118 
Support for School Personnel 722(g)(1)(D) I.3 6.2.G.ii 117 
Access to Services 722(g)(1)(F)(i) I.4 6.2.G.v.1 and 

2; 6.2.G.iv 
119,120,123 

Strategies to Address Other 

Problems 
722(g)(1)(H) I.5.i-v 6.2.G.vi 122 

Policies to Remove Barriers 722(g)(1)(I) I.6 6.2.G.vi 122 

Assistance from Counselors 722(g)(1)(K) I.7 -- 123 
How youth will  receive 

assistance from counselors to 

advise and prepare for college 

under the McKinney-Vento 

Education for Homeless 

Children and Youths program 

USDOE guidance issued 

March 13, 2017 
DRAFT

 
 6.2.G.vii.  123 

Equitable access to, and 

participation in, the programs 

included the consolidated State 

plan 

Section 427 of the General 

Education Provisions Act 
 Consolidated 

State Plan 

Assurances 

126 
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Programs Included in the Consolidated State Plan 

Instructions: Indicate below by checking the appropriate box(es) which programs the SEA included 

in its consolidated State plan. If an SEA elected not to include one or more of the programs below in 

its consolidated State plan, but is eligible and still wishes to receive funds under that program or 

programs, it must submit individual program plans that meet all statutory requirements with its 

consolidated State plan in a single submission, consistent with 34 C.F.R. § 299.13(d)(iii). 

 

ẅ  Check this box if  the SEA has included all of the following programs in its consolidated State 

plan. 

or 

If  all programs are not included, check each program listed below for which the SEA is submitting 

an individual program State plan: 

D Title I, Part A: Improving Basic Programs Operated by State and Local Educational Agencies 
 

D Title I, Part C: Education of Migratory Children 

 

D Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are 

Neglected, Delinquent, or At-Risk 
 

D Title II,  Part A: Supporting Effective Instruction 
 
 

 
 

 

DRAFT 

 

D Title III,  Part A: Language Instruction for English Learners and Immigrant Students 
 

D Title IV, Part A: Student Support and Academic Enrichment Grants 

D Title IV, Part B: 21st Century Community Learning Centers 
 

D Title V, Part B, Subpart 2: Rural and Low-Income School Program 

D Title VII,  Subpart B of the McKinney-Vento Homeless Assistance Act (McKinney-Vento Act): 

Education for Homeless Children and Youths Program 

Educator Equity  Extension 

D Check this box if  the SEA is requesting an extension for calculating and reporting student-level 

educator equity data under 34 C.F.R. § 299.13(d)(3). An SEA that receives this extension must 

calculate and report in this consolidated State plan the differences in rates based on school-level data 

for each of the groups listed in section 5.3.B and describe how the SEA will  eliminate any 

differences in rates based on the school-level data consistent with section 5.3.E. An SEA that 

requests this extension must also provide a detailed plan and timeline in Appendix C addressing the 

steps it will  take to calculate and report, as expeditiously as possible but no later than three years 

from the date it submits its initial consolidated State plan, the data required under 34 C.F.R. § 

299.18(c)(3)(i) at the student level. 
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Section 1. Long-term Goals 

Instructions: Each SEA must provide baseline data (i.e., starting point data), measurements of 

interim progress, and long-term goals for academic achievement, graduation rates, and English 

language proficiency. For each goal, the SEA must describe how it established its long-term goals, 

including its State-determined timeline for attaining such goals, consistent with the requirements in 

section 1111(c)(2) of the ESEA and 34 C.F.R. § 200.13. Each SEA must provide goals and 

measurements of interim progress for the all students group and separately for each subgroup of 

students, consistent with the State's minimum number of students. 

 

In the tables below, identify the baseline (data and year) and long-term goal (data and year). If the 

tables do not accommodate this information, an SEA may create a new table or text box(es) within 

this template. Each SEA must include measurements of interim progress for academic achievement, 

graduation rates, and English language proficiency in Appendix A. 

 

A. Academic Achievement. 

i. Description. Describe how the SEA established its ambitious long-term goals and 

measurements of interim progress for improved academic achievement, including 

how the SEA established its State-determined timeline for attaining such goals. 

 
For the past several years, Louisiana has been very focused on reversing years of low academic 
performance as measured, in part, by the National Assessment of Educational Progress (NAEP) 
scores and other nationally administered assessments. While some have rightly pointed out that 

Louisiana has a high number of students living in poverty
1 

and a high percentage of students 

attending non-public schools as compared to other states,
2 

the state recognizes that Louisianaôs 
children are just as capable as any in the world and deserve an education that prepares them to 
successfully transition to college and the workplace ï a shared recognition and expectation set forth 

by the federal Every Student Succeeds Act as well as Louisiana state law.
3
 

 

Louisiana, like many other states, has seen impressive progress over the past decade of school 

support and accountability. In 1999, the state began grading schools based on student performance on 

the Louisiana Assessment of Education Progress (LEAP), which was created to mirror the NAEP. 
 

 

 

 

 

 

 
 

 

1 
Annie E. Casey Foundation. (2015). 2015 Kids Count Data Book. Accessed at 

http://www.aecf.org/m/resourcedoc/aecf-2015kidscountdatabook-2015.pdf    . 
2 

Kolko, J. (2014). Where ñBack to Schoolò Means Private School. Trulia. Accessed at 

https://www.trulia.com/blog/trends/private-vs-public-school/. 
3 

Louisiana Revised Statute 17:24.4. Accessed at http://www.legis.la.gov/Legis/Law.aspx?d=80356. 

http://www.aecf.org/m/resourcedoc/aecf-2015kidscountdatabook-2015.pdf
http://www.trulia.com/blog/trends/private-vs-public-school/
http://www.legis.la.gov/Legis/Law.aspx?d=80356
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1999 LEAP 21 scores, by percent of students at each achievement level 

2009 LEAP Results Grade 4 Grade 8 

 English 

Language Arts 

 

Mathematics 

English 

Language Arts 

 

Mathematics 

Advanced (Level 5) 1 2 1 1 

Mastery (Level 4) 15 8 11 4 

Basic (Level 3) 39 32 31 33 

Approaching Basic (Level 2) 42 24 36 21 

Unsatisfactory (Level 1) 21 35 21 40 
 

Points were initially awarded in the school rating system for scoring a Level 2 (ñApproaching 

Basicò) on this five-level test. While this was in no way recognition of students performing at 

proficient levels, it was a way to motivate and reward necessary progress in the stateôs many 

struggling schools. As time went on and the state shifted its focus to schools achieving a Level 3 

(labeled ñBasicò and often communicated as proficient), student achievement continued to increase, 

but still fell short of student achievement nationally. 

 

In 2010, recognizing the need to equip Louisiana students with the knowledge and skills needed to 

successfully transition to college and the workplace and to compete nationally, the stateôs top school 

board ï the State Board of Elementary and Secondary Education (BESE) ï adopted a plan to phase 

in more rigorous academic content standards and high-quality aligned assessments. The Louisiana 

Legislature echoed that goal through a mandate in Act 275 of the 2012 Regular Session: ñBeginning 

with the 2014-2015 school year, standards-based assessments implemented by the State Board of 

Elementary and Secondary Education in English language arts and mathematics shall be based on 

nationally recognized content standards that represent the knowledge and skills needed for students 

to successfully transition to postsecondary education and the workplace.ò 

 
In 2013, the Louisiana Department of Education (LDE) analyzed student performance and found that 
although students were making undeniable gains in achieving the Basic expectation, performance 
beyond that target were stagnant. Approximately 61 percent of students required developmental or 
remedial math courses and 42 percent of students required developmental or remedial English 

courses during their freshman year in college.
4 

And at the same time, state officials continued to 
express concerns about the preparation of workers qualified for jobs in key sectors of the economy. 
In keeping with nationwide trends, jobs were beginning to require some education after high school, 
primarily at a four-year college or at a two-year technical and community college. In 2011, 28 

percent of the Louisiana workforce had a two- or four-year degree, and to meet the stateôs future job 

needs, state workforce and economic development officials said that number needed to double. 

Therefore, in consultation with key stakeholders, including but not limited to educators, business and 
 
 

 

4 
Louisiana Board of Regents. (2017). Response to Act 619 of the 2016 Regular Session of the Louisiana Legislature. 

Accessed   at   http://regents.state.la.us/assets/others/619Docs/619FinaldraftforSSrev1.pdf. 

http://regents.state.la.us/assets/others/619Docs/619FinaldraftforSSrev1.pdf
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industry partners, and policymakers, BESE once again set out to increase its expectations for 
teaching and learning, setting a 10-year goal of Level 4 (ñMasteryò) as the new standard for what it 

takes to be an ñAò rated public school in Louisiana by 2025.
5 

The LDE began publicly reporting 
student achievement not only in terms of ñBasic and above,ò but also ñMastery and above.ò 

 

 
 

By 2014, the state had fully implemented college and career ready standards and was measuring 

student learning using an aligned, nationally recognized assessment in 2014-2015 as state law 

required. The 2014-2015 data were to serve as a starting point or ñbaselineò for working toward 

BESEôs goal and the legislatureôs mandate. However, during 2015-2016, in response to Act 329, the 

Louisiana Legislature required BESE to undertake a review of its academic content standards. A 

panel of educators, content experts, and other key education stakeholders recommended some 

adjustments in order to ensure clarity and increased responsiveness to the expectations of college and 

workplace. BESE then adopted the new Louisiana State Standards effective beginning with the 

2016-2017 school year, and the state made the corresponding adjustments to the LEAP to ensure full  

alignment and continued high quality. 
 

 

 

 
 

5 
Louisiana Department of Education. (2013). Department Announces Plan to Raise Expectations Over 10 years, 

Provide Two Years of Time to Learn New Expectations. Accessed at 

https://www.louisianabelieves.com/newsroom/news-releases/2013/11/21/department-announces-plan-to-raise- 

expectations-over-10-years-provide-two-years-of-time-to-learn-new-expectations. 

 
 

D R A F T  

http://www.louisianabelieves.com/newsroom/news-releases/2013/11/21/department-announces-plan-to-raise-
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The stateôs Accountability Commission, which includes diverse education stakeholders and serves 

an as advisory panel to the LDE and BESE, has for the past few years carefully reviewed BESEôs 

goal and the legislative mandate in order to recommend school accountability policies that support 

its attainment. 

 

The commission has recommended ambitious state policy to codify the stateôs long-term goal, 

measure and report progress, and motivate and recognize schoolsô growth. 

 

The Louisiana accountability system will  adjust ambitiously and cautiously in order to demand 

immediate and high expectations of students while allowing time for schools to adjust. Beginning in 

2017-2018, Louisianaôs expectations for students, as outlined in the individual indices of Louisianaôs 

system, will  be updated in alignment with Louisianaôs long-term goals (e.g., ñMasteryò = 100 points, 

90% graduation rate = 100 points, ACT of 21 = 100 points). However, the overall grading scale will  

be adjusted to allow schools time to respond to higher expectations. The minimum score required for 

an A, B, or C grade will  be lowered by 10 points. In 2022, the scales will  partially increase by five 

points each, and by 2025 the scale will  return to its current ranges (e.g., 100+ = ñAò). 

 

Already, Louisiana public schools have begun to respond to this goal of higher expectations. The 

percentage of students scoring ñMasteryò on the LEAP has increased to 38 percent, up from 33 

percent in 2015. By the year 2025, 12 years after BESE decided to raise standards, the expectation 

for an ñAò in Louisiana will  be consistent with expectations for A-rated performance at public 

schools throughout the country. 
 

 

DRAFT 

 

ii.  Provide the baseline and long-term goals in the table below. 

 

In 2013, the Louisiana Board of Elementary and Secondary Education adopted more challenging 

standards for student learning and established the objective that by 2025 predominant student 

performance in a school rated an ñAò in Louisiana would indicate full  academic readiness for the 

next phase of education. Between 2013 and 2015, fourth grade students in Louisiana on the National 

Assessment of Education Progress (NAEP) gained six percentage points in the share of students 

scoring proficient in reading and four percentage points in math. These gains resembled those 

demonstrated during a similar period of time on the Louisiana Education Assessment Program 

(LEAP). From 2014 to 2016, Louisiana's students grew 11 percentage points at the ñmasteryò level 

on ELA and math. 

 

The gains initiated by the adoption of more challenging standards and a more ambitious proficiency 

definition prompted a period of growth on multiple measures for a state that has historically 

struggled when benchmarked against other states. Looking toward the future, this period stands as 

precedent, setting a standard for what is possible in years hence. 

 

There is also ample evidence from other states that sustaining gains on a statewide basis is possible. 

Fourth grade students in the nationôs top performing state, Massachusetts, for example, have grown 
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five percentage points in the percentage of students scoring proficient on the NAEP in math from 

2005 to 2015. Fourth grade students in the most improved state on the NAEP from 2005 to 2015, 

Indiana, grew 12 percentage points in the percentage of students scoring proficient in math. 

 

Louisianaôs long-term performance objectives are thus informed both by the most inspiring evidence 

of what has been proven possible in our state and by evidence from peer states that such progress can 

be sustained. Louisiana thus proposes annual improvement targets between 2018 and 2025 that will  

represent average improvement of 2.5 percentage points per year in student proficiency, as reflected 

in the table below. 

 
The impact of these gains will  extend beyond student learning in elementary and secondary schools, 
directly affecting the preparation of Louisianaôs young adults for education and life after high school. 

In 2003, 13 percent of 4
th 

and 8
th 

graders in Louisiana scored at the mastery level or above on state 
ELA and math assessments; 12 years later, when most of these students were between 21 and 25 

years old, Louisiana ranked 49
th 

in the country in higher education attainment, with 28 percent of 

adults 25 or older having earned an associateôs degree or higher.
6 

Were the proficiency gains below 
to come to fruition, radically increasing the proportion of Louisiana graduates exiting high schools 
academically prepared for essential higher education coursework, the skills of Louisianaôs entire 
working population would experience a profound shift. We estimate, in fact, that if  these goals are 
met, more than 40 percent of adults 25 or older in Louisiana would have earned an associateôs  
degree or a bachelorôs degree by 2035. 

 

 

DRAFT 

 
 

 
 

 

 
 

 
 

Elementary/Middle School (LEAP):  Percent Mastery and Above 
Subgroups Reading/ 

Language 

Arts:  % at 

Basic (2016) 

Reading/ 

Language 

Arts:  

Current  % 

at Mastery 

(2016) 

Reading/ 

Language 

Arts:  Long- 

term Goal 

(2025) 

Mathematics: 

Current  % at 

Basic (2016) 

Mathematics: 

Current  % at 

Mastery 

(2016) 

Mathematics: 

Long-term 

Goal (2025) 

All  students 70 41 63.5 64 34 56.5 
Economically disadvantaged 

students 
64 33 63.5 58 27 56.5 

Students with  disabilities 34 12 63.5 33 12 56.5 
English learners 39 15 63.5 47 20 56.5 
White 81 53 63.5 76 47 56.5 
Black or African  American 60 28 63.5 51 21 56.5 
Hispanic/Latino 65 38 63.5 63 33 56.5 
Homeless (reporting  to begin 

in 2017-2018) 
55 25 63.5 47 19 56.5 

Military -affiliated  (reporting 

to begin in 2017-2018) 
  63.5   56.5 

 

 

 
 

6 
Analysis of EDUCATIONAL ATTAINMENT  2011-2015 American Community Survey 5-Year 

Estimates, https://factfinder.census.gov 
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B. Graduation Rate. 

i. Description. Describe how the SEA established its ambitious long-term goals and 

measurements of interim progress for improved four-year adjusted cohort graduation 

rates, including how the SEA established its State-determined timeline for attaining 

such goals. 

 

In addition to growth on state and national assessments, Louisianaôs cohort graduation rate has 

increased more than most states over the past several years. In 2005-2006, fewer than two thirds of 

Louisianaôs seniors who entered high school together as a cohort were graduating on time, with a 

graduation rate of 64.8 percent. Over the next decade, that rate increased by nearly 13 percentage 

points due to a number of aggressive steps taken by Louisiana educators, including but not limited to 

the establishment of effective ninth grade academies and dropout prevention strategies like the Jobs 

for Americaôs Graduates program, improved counseling, the elimination of ineffective programs for 

students who were academically behind, and improved data reporting by the stateôs school systems. 

In 2009, the Louisiana Legislature also passed comprehensive legislation aimed at improving 

graduation rates and college and career readiness, and it included the creation of a career diploma 

option for students not on track or planning to transition to a four-year university. 

 

Over the past several years, BESE and the LDE, in collaboration with the stateôs workforce, 

economic development, and post-secondary education leaders as well as local school systems, 

business and industry, and regional economic development authorities, have established the nationôs 

premier career and technical education program ca
D RAF

l
T      

led Jump Start that centers on the attainment of a 

high school diploma and a nationally recognized industry-based credential in high demand, high 

wage fields. By 2017-2018, students not graduating with the stateôs university preparatory diploma 

will  be required to attain a Jump Start credential in order to receive a high school diploma. 

Additionally, the Louisiana Legislature created a path to graduation for students with disabilities that 

allows for alternate means to demonstrate skills and student progress, and BESE approved an 

alternate set of diploma requirements for students with significant cognitive disabilities. 

 
As Louisiana continues its implementation of more rigorous academic content standards, enhances 
supports for struggling students and schools, and transitions to new expectations for high school 

counseling and graduation, the stateôs current graduation rate of 77.5 percent
7 

should continue to 

increase. The efforts underway, led the state Accountability Commission, to recommend a rigorous 

and ambitious goal of achieving what could be the national average graduation rate by 2025, and that 

is nine out of ten students entering high school graduate on time. Currently the average graduation rate 

among ñAò rated high schools is just under 90 percent, and the national average is 83 percent. 

Louisiana will  work toward its goal of a statewide average of 90 percent, continuously supporting 

the stateôs high schools and annually reporting and celebrating progress toward that goal. The stateôs 

high school performance score formula will  also continue to motivate and recognize progress for 
 

 
 

7 
2014-2015 adjusted cohort graduation rate 
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students not only for graduating, but graduating with college credit and industry-based credentials 

that signal readiness for college and careers. 
 

 

ii.  Provide the baseline and long-term goals for the four-year adjusted cohort graduation 

rate in the table below. 
 

Subgroup Baseline (2014-2015) 

(A = 75%) 
Long-term Goal 

(2025) (A = 90%) 

All  students 77.5 90 

Economically 

disadvantaged students 

70.8 90 

Children with 

disabilities 

44.3 90 

English learners 50.2 90 

White 82.7 90 

Black or African 

American 

71.4 90 

Hispanic/Latino 74.9 90 

Homeless (reporting to 

begin in 2017-2018) 

59.8 
 

DRAFT 

90 

Mili tary-affiliated 

(reporting to begin in 

2017-2018) 

TBD 90 

 

 

iii.  If  applicable, provide the baseline and long-term goals for each extended-year cohort 

graduation rate(s) and describe how the SEA established its ambitious long-term goals 

and measurements for such an extended-year rate or rates that are more rigorous       

as compared to the long-term goals and measurements of interim progress than the 

four-year adjusted cohort rate, including how the SEA established its State- 

determined timeline for attaining such goals. 

 

Not Applicable. Louisiana does not include an extended year cohort graduation rate in its 

accountability system and long-term goals. Instead, Louisiana rewards schools for students who 

graduate in five or six years through the Strength of Diploma Index in high school accountability. 

More detail on the Strength of Diploma index is included later in this document. 

 

C. English Language Proficiency. 

i. Description. Describe the Stateôs uniform procedure, applied consistently to all 

English learners in the State, to establish research-based student-level targets on 
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DRAFT 

which the goals and measurements of interim progress are based. The description 

must include: 
1. How the State considers a studentôs English language proficiency (ELP) level 

at the time of identification and, if  applicable, any other student characteristics 

that the State takes into account (i.e., time in language instruction programs, 

grade level, age, Native language proficiency level, or limited or interrupted 

formal education, if  any). 

 

Increasing the expectations for the academic content that students must master in grades K-12 

requires a parallel increase in expectations for English language acquisition. The Louisiana 

Connectors for English Learners are the English proficiency standards (ELP) that address the 

language needs of English Learners (ELs) for academic success. The ELP Connectors clarify and 

amplify the language demands of the Louisiana State Standards. Louisiana approved a 

comprehensive set of ELP Connectors in December 2016. Aligned with the English language 

proficiency assessments, the ELP Connectors describe these higher expectations by integrating 

language development with appropriate academic content matter. Both the English language 

proficiency screener and summative assessments, described below, are part of the Louisiana 

Connectors for English Language Learners. 

 

The LDE is committed to assisting local school systems in meeting long-term goals for their English 

learners by providing training, developing resources, and supporting an ELL coaching model. To 

help teachers implement the Connectors and gain the skills and knowledge necessary to reach their 

English learner, the LDE is partnering with SC3 Comprehensive Center to train ELL teachers in 

becoming instructional coaches and supporting the implementation of an ELL coaching model. The 

job embedded, continuous professional development around the specific needs of the English 

Learner will  have positive long term outcomes. Coaching is considered one of the most promising 

methods of helping teachers to change, improve, and sustain new instructional practices over 

time. In addition, instructional supports are being developed to specifically address the scaffolds 

necessary for meaningful engagement in content area practices. Finally, the LDE will  build and 

release a comprehensive set of instructional curricular resources for teachers to use to help English 

Language Learners access on level content in the classroom. 

 

English Language Proficiency Screener 

The LDE adheres to USDOEôs guidance in establishing a uniform procedure to identify potential 

English Learners and determine their level of English proficiency. A Home Language Use Survey is 

the first step in this procedure; it is used to identify potential English learners at the time of their 

initial enrollment in school. The second step is to administer the English Language Proficiency 

Screener within the first 30 days of school to determine an initial English proficiency level, confirm 

eligibility for enrollment in a specialized language program, and inform initial placement. 
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The screening assessment was developed from the same item bank as the summative assessment for 

each of the six grade bands and helps schools assess the baseline English language proficiency of 

incoming ELs and inform placement and instructional decisions. 

 

The English Language Proficiency Summative Assessment 

The LEAP English Language Proficiency (ELP) Connect will  be administered in the spring every 

year beginning in 2017-2018. It is designed to measure the four language domains ï listening, 

speaking, reading, and writing ï and the academic language skills necessary to access and meet the 

rigorous Louisiana Student Standards. The LEAP ELP Connect assessment provides two sets of 

outcomes, each serving different purposes. 

 

The first set of outcomes are intended to be used for score reporting and include a summary of 

performance on the four domains and a proficiency determination of Emerging, Progressing, and 

Proficient that is based on the pattern (or profile) of performance across the four domains. These 

scores are provided for use by students, educators, and parents and meet the objectives of measuring 

progress and determining program eligibility.  

 

The second set of outcomes includes two growth indicators: an overall score and a comprehension 

score. Overall proficiency is determined through the pattern and level of performance across the four 

domains. Scale scores are provided for each domain, overall performance and comprehension. These 

scores meet the objectives for accountability. 

 

Summary of both sets of outcomes: 

 

 

DRAFT 

 AUDIENCE  ASSESSMENT 

OUTCOME  

PURPOSE 

Reporting 

Scores 

Students, Families, 

Educators (all 

audiences) 

Domain Profiles and 

Levels, 

Domain Score 

Reporting Scores, 

Allocating Resources, 

Instructional Planning 

Proficiency Determination Determining EL Program 

eligibility  

Growth 

Indicators 

Students, Families, 

Educators (all 

audiences), 

Policymakers, 

Administrators 

Overall Score Evaluating Program 

Outcomes, Computing 

accountability metrics, 

Calculating Growth 

Comprehension Score 

 

Proficiency requires meeting a combination of expectations across all four domains. This 

expectation reflects the knowledge, skills and abilities that are required in each domain to interact 

with and engage in grade-level content instruction and is referred to as the ñperformance target.ò A 
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determination of proficient indicates that a student has demonstrated the language skills required by 

the content area expectations described by the Louisiana Student Standards. 
 

Description of the performance target for each of the four domains: 

ELs demonstrate skills required for  engagement with  grade-level academic content 

instruction  at a level comparable to non-ELs. For each domainé 

DOMAIN  DEFINITION  

Listening An EL can listen and comprehend spoken English at a level sufficient to fully 

participate in and learn from grade-level instruction, communication, and activities. 

Speaking An EL can produce speech at a level sufficient to fully participate in and earn from 

grade-level instruction, communication, and activities. 

Reading An EL can read and comprehend written  English at a level sufficient to fully 

participate in and learn from grade-level instruction, communication, and activities. 

Writing An EL learner can write texts at a level sufficient to fully participate in and learn 

from grade-level instruction, communication, and activities. 

 

2. The applicable timelines oveDRAFT      r which English learners sharing particular 

characteristics would be expected to attain ELP within a State-determined 

maximum number of years and a rationale for that State-determined 

maximum. 

 

The LDE establishes the criteria of a maximum of seven years to attain English language 

proficiency, adjusted based on a studentôs baseline proficiency level. A determination of English 

Language Proficient indicates that a student has demonstrated English language skills or Cognitive 

Academic Language Proficiency to successfully access content area expectations as described by the 

Louisiana Student Standards. Taking into account the heterogeneity of the EL population, one  

should expect students to reach proficiency on varied timelines. The prevailing conclusion of recent 

literature reviews and research on this topic is that, ñeven in districts that are considered the most 

successful in teaching English to EL students, oral proficiency takes 3 to five years to develop, and 

academic English proficiency can take four to seven years.ò
8 

Thus, the criteria set by LDE of a 
maximum of seven years to attain English Language Proficiency is just and reasonable. 

 

Taking into consideration the studentôs entry proficiency level, the LDE establishes the criteria of a 

maximum of seven years to attain English language proficiency when students enter at a Level 1 
 

 

8 
Hakuta, K., Butler, Y.G., &  Witt, D. (2000). How long does it take English learners to attain proficiency? Berkeley, 

CA: University of California Linguistic Minority Research Institute. Accessed at 

http://escholarship.org/uc/item/13w7m06g#page-1. 

http://escholarship.org/uc/item/13w7m06g#page-1
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proficiency status, six years for entry Level 2, five years for entry level 3, and four years for entry 

level 4. 

 

Entry Proficiency Level Maximum Years to Proficiency Attainment 

Level 1 7 years 

Level 2 6 years 

Level 3 5 years 

Level 4 4 years 
 

Louisiana will  administer the LEAP ELP Connect for the first time in the 2017-2018 school year. 

However, historical data on Louisianaôs previous English language proficiency assessment (ELDA) 

illustrates that students on average require about four years to meet the exit criteria. The number of 

years to meet the exit criteria has historically varied by grade level, with younger students requiring 

less time. 

 

Results across grades 5-8 

 
School Year 

Number of Years Since 

First  EL Identification  
Grade Level at 

First  EL  Identification  

Average Minimum Maximum  Average Minimum Maximum  

2012-2013 4.0 0 7 2.4 Pre-school 8 

2013-2014 4.2 0 
 

 
 

 

 

D R A F T 
8 2.0 Pre-school 8 

2014-2015 4.2 0 9 2.2 Pre-school 8 

All  4.1 0 9 2.2 Pre-school 8 
 

Results per grade 

 
School Year 

 

Curren t 

Grade L evel 

Number of Years since 

First  EL Identification  
Grade Level at 

First  EL  Identification  

Average Minimum Maximum  Average Minimum Maximum  

2012-2013 5 3.81 0 7 1.33 Pre-school 5 

2012-2013 6 3.83 0 7 2.30 Pre-K 6 

2012-2013 7 3.94 0 7 3.17 Kindergarten 7 

2012-2013 8 4.65 0 7 3.53 Kindergarten 8 

2013-2014 5 3.81 0 8 1.26 Pre-school 5 

2013-2014 6 4.29 0 8 1.93 Pre-K 6 

2013-2014 7 4.25 0 8 2.89 Pre-K 7 

2013-2014 8 5.18 0 8 2.98 Kindergarten 8 

2014-2015 5 3.53 0 8 1.56 Pre-school 5 

2014-2015 6 3.90 0 8 2.18 Pre-school 6 

2014-2015 7 4.65 0 9 2.42 Pre-school 7 
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2014-2015 8 5.09 0 9 3.06 Pre-K 8 

All  5 3.71 0 8 1.39 Pre-school 5 

All  6 3.97 0 8 2.16 Pre-school 6 

All  7 4.25 0 9 2.86 Pre-school 7 

All  8 4.95 0 9 3.21 Pre-K 8 
 

Louisiana will  establish annual student-level targets aligned to the timeline described above and 

based on a studentôs entry proficiency level. Following the first administration of LEAP ELP 

Connect in 2017-2018, Louisiana will  establish a concordance table between the previous 

assessment (ELDA) levels and the new LEAP ELP Connect assessment levels in order to establish 

student-level targets on the new assessment. Student progress on LEAP ELP Connect wil l be 

measured for the first time in 2018-2019. 

 

3. How the student-level targets expect all English learners to make annual 

progress toward attaining English language proficiency within the applicable 

timelines. 

 
Louisiana will  measure school success with English language learners in two ways: 

1. Progress towards English language proficiency, as measured by the LEAP ELP Connect, will  

be included in the school accountability formula. This indicator is described in more detail in 

Section 4. 
 

 

 

DRAFT 

2. School performance the English language proficiency indicator and English learner subgroup 

results on all other school performance indicators will  be publicly reported on school report 

cards, and used as one of the subgroups leading to potential school identification (i.e.  

targeted schools or Urgent Intervention Required). 

 

As detailed in Section 4, schools will  be held accountable for student progress on LEAP ELP 

Connect. Schools will  be measured in the accountability system based on whether students fall short 

of, meet, or exceed their annual targets and/or meet the exit criteria. Additionally, the growth of 

English language learners on academic assessments will  be recognized within the core accountability 

system like all other students. 

 

Per ESSA, recently-arrived English language learners will  participate in state English, math, science, 

and social studies assessments in addition to LEAP ELP Connect, but their state assessment results 

will  be excluded from accountability in the studentôs first year in the United States, and will  be 

included only in the growth index (described in detail in Section 4) for ELA and math in the second 

year with full  inclusion of all results in year three. In addition, progress to English language 

proficiency as measured on LEAP ELP Connect will  be included in accountability beginning in 

studentsô second year. 
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ii.  Describe how the SEA established ambitious State-designed long-term goals and 

measurements of interim progress for increases in the percentage of all English 

learners in the State making annual progress toward attaining English language 

proficiency based on 1.C.i. and provide the State-designed long-term goals and 

measurements of interim progress for English language proficiency. 

 

Because Louisiana recently finalized its English language proficiency standards, and because the 

aligned exam will  be administered for the first time in 2017-2018, Louisiana will  begin reporting on 

the percentage of students making progress towards English language proficiency using the new 

standards beginning in 2018-2019. After an initial baseline year of results is available, Louisiana will  

work with stakeholders, the stateôs Accountability Commission, and BESE to define student annual 

targets and the progress to English language proficiency accountability indicator. The long-term and 

interim goals will  be updated as needed. 

 

Louisiana currently defines progress towards English language proficiency as improving at least one 

proficiency level in a particular year. In the most recent year, 45 percent of English learners with at 

least two years of proficiency results demonstrated progress of improving at least one proficiency 

level from the prior year. Louisiana is establishing a long-term goal of 63 percent of English learners 

demonstrating progress, a two-percentage point average annual increase. This goal, which is based 

on trends seen in other states and the advice of national experts, is ambitious but necessary in a state 

that has seen a nearly 80 percent increase in the number and proportion of students who are English 

learners over the last eight years. 
 

 
DRAFT 

 
Baseline: 2016 Interim: 2018 Interim: 2022 Long-term: 2025 Avg. Annual Growth 

45% 49% 67% 63% 2% 
 

 

Section 2: Consultation and Performance Management 

2.1 Consultation. 

 

Instructions: Each SEA must engage in timely and meaningful consultation with stakeholders in 

developing its consolidated State plan, consistent with 34 C.F.R. §§ 299.13 (b) and 299.15 (a). The 

stakeholders must include the following individuals and entities and reflect the geographic diversity 

of the State: 

ǒ The Governor or appropriate officials from the Governorôs office; 

ǒ Members of the State legislature; 

ǒ Members of the State board of education, if applicable; 

ǒ LEAs, including LEAs in rural areas; 

ǒ Representatives of Indian tribes located in the State; 

ǒ Teachers, principals, other school leaders, paraprofessionals, specialized instructional 

support personnel, and organizations representing such individuals; 

ǒ Charter school leaders, if applicable; 
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ǒ Parents and families; 

ǒ Community-based organizations; 

ǒ Civil rights organizations, including those representing students with disabilities, English 

learners, and other historically underserved students; 

ǒ Institutions of higher education (IHEs); 
ǒ Employers; 

ǒ Representatives of private school students; 

ǒ Early childhood educators and leaders; and 

ǒ The public. 

 

Each SEA must meet the requirements in 34 C.F.R. § 200.21(b)(1)-(3) to provide information that is: 

1. Be in an understandable and uniform format; 

2. Be, to the extent practicable, written in a language that parents can understand or, if it is 

not practicable to provide written translations to a parent with limited English 

proficiency, be orally translated for such parent; and 

3. Be, upon request by a parent who is an individual with a disability as defined by the 

Americans with Disabilities Act, 42 U.S.C. 12102, provided in an alternative format 

accessible to that parent. 

 

A. Public Notice. Provide evidence that the SEA met the public notice requirements, under 34 

C.F.R. § 299.13(b), relating to the SEAôs processes and procedures for developing and 

adopting its consolidated State plan. 
 

DRAFT 

 

Following the posting of two draft ESSA frameworks, the LDE posted the draft ESSA state plan to 

its Internet website on February 20, 2017, and through a press release directed individuals to provide 

comment by emailing essalouisiana@la.gov. 

 

B. Outreach and Input . For the components of the consolidated State plan including 

Challenging Academic Assessments; Accountability, Support, and Improvement for Schools; 

Supporting Excellent Educators; and Supporting All  Students, describe how the SEA: 

i. Conducted outreach to and solicited input from the individuals and entities listed 

above, consistent with 34 C.F.R. § 299.13(b), during the design and development of 

the SEAôs plans to implement the programs that the SEA has indicated it will  include 

in its consolidated State plan; and following the completion of its initial consolidated 

State plan by making the plan available for public comment for a period of not less 

than 30 days prior to submitting the consolidated State plan to the Department for 

review and approval. 

 

Prior to the enactment of ESSA, the LDE had already begun to engage stakeholders about the stateôs 

remaining challenges and long-term goals with regard to early childhood through secondary 

education and beyond. With the enactment of ESSA, and with many shared goals including 

increased student achievement, elimination of achievement gaps across student subgroups, and a 

mailto:essalouisiana@la.gov
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well-rounded education for all children, the LDE began to consider and consult with stakeholders 

about ways to achieve those goals not only in compliance with ESSA, but using the federal law and 

its authorized programs as an opportunity to support the development, implementation, and 

achievement of Louisianaôs long-term education plan. 

 

The LDE began communicating with stakeholders about ESSA and the development of a state plan 

to address shared goals immediately after it was signed into law, through public statements, email 

newsletters, and presentations at public meetings around the state. The agency disseminated 

guidance, draft regulations, Frequently Asked Questions, and other information with LEAs and other 

stakeholders as it became available, through email newsletters, standing advisory council meetings, 

and other means. 

 

In June 2016, the LDE held meetings with school leaders, education associations, business and 

community leaders, civil  rights organizations, and advocacy groups to review the requirements of 

ESSA, to receive questions and feedback, and to consider ways in which to partner on the 

development of a state plan. The agency also added a section to its website devoted to ESSA where 

the public could learn more about ESSA, contact the LDE with questions or feedback, and view a 

draft timeline for the state plan development and submission. 

 

In July and early August, State Superintendent of Education John White hosted regional public town 

hall-like meetings around the state to discuss ESSA and the development of Louisianaôs state plan. 

These meetings were announced through media ad
D RAF
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isories, email newsletters, social media, radio, 

the LDEôs website, announcements at state board meetings, and direct invitations to local education 

agencies and state, regional, and local stakeholder organizations. Thirteen such meetings were held, 

in every region of the state, with many individuals attending representing at least 200 identified 

school systems and organizations. Attendees included but were not limited to parents, educators, 

school leaders, elected officials, business and industry representatives, civic organizations, 

representatives of professional educator associations, post-secondary education leaders and faculty, 

representatives of the military, state and local health and social service agencies, and advocates for 

children with exceptionalities and English learners. Copies of sign-in sheets and materials presented 

are available on the ESSA webpage. The LDE compiled a report at the conclusion of this statewide 

tour in order to summarize the conversations with stakeholders thus far, summarize feedback 

received, publicize next steps in the state plan development process, and inform the public of ways 

they could continue to engage in the process. 

 

At the same time, the LDE intensified consultations with the state board and numerous state advisory 

councils comprised of diverse stakeholders. In August, BESE held a retreat, open to the public, that 

focused on the identification of Louisianaôs most pressing education needs and opportunities, ESSA, 

and the development of the stateôs education plan. LDE staff also began facilitating numerous 

discussions with the stateôs stakeholder-led, standing advisory panels that exist to advise LDE and 

BESE -- the Accountability Commission, Special Education Advisory Panel, Superintendentsô 

Advisory Council, Nonpublic Schools Commission, and Early Childhood Care and Education 
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Advisory Council. Additional conversations were held with numerous other state and regional 

partners, including but not limited to: 
 

ǒ Advisory Council on Student Behavior and Discipline 

ǒ American Federation for Children - Louisiana 

ǒ Associated Professional Educators of Louisiana 

ǒ Council for a Better Louisiana 

ǒ Deaf Grassroots Movement of Louisiana 

ǒ Democrats for Education Reform - Louisiana 

ǒ Equity in All  Places 

ǒ Louisiana Association for Health, Physical Education, Recreation and Dance 

ǒ Louisiana Association of Business and Industry/Education and Workforce 

Development Council 

ǒ Louisiana Association of Colleges for Teacher Education 

ǒ Louisiana Association of Principals 

ǒ Louisiana Association of Public Charter Schools 

ǒ Louisiana Association of School Administrators of Federally Assisted Programs 

ǒ Louisiana Association of School Business officials 

ǒ Louisiana Association of School Superintendents 

ǒ Louisiana Association of Educators 

ǒ Louisiana Federation of Teachers 

ǒ Louisiana Board of Regents 
 

 

DRAFT 

ǒ Louisiana Center for Afterschool Learning 

ǒ Louisiana Civic Education Commission 

ǒ Louisiana Council of Juvenile and Family Court Judges 

ǒ Louisiana Department of Children and Family Services 

ǒ Louisiana Department of Health 

ǒ Louisiana Developmental Disabilities Council 

ǒ Louisiana Library Association 

ǒ Louisiana Psychologists Association 

ǒ Louisiana School Boards Association 

ǒ Louisiana School Counselor Association 

ǒ Louisiana School Psychologists Association 

ǒ Louisiana Youth Advisory Council 

ǒ Representatives of Louisiana military bases and school administrators serving a 

majority of children of military-connected families 

ǒ Representatives of Louisiana native American tribes and tribal organizations 
ǒ Representatives of Louisiana advocacy organizations that serve historically 

disadvantaged students, including students with disabilities, English learners, 

economically disadvantaged families, and racial/ethnic minorities 

ǒ Louisiana Center for Childrenôs Rights 

ǒ Southern Poverty Law Center 
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ǒ Stand for Children Louisiana 

ǒ Urban League 
 

Several stakeholders requested more detailed information in writing that would outline the stateôs 

priorities and possible options to address lingering challenges. In September, the LDE publicly 

released a draft ESSA framework that outlined five main challenges and incorporated initial input 

received from stakeholders during the statewide tour, in advisory council meetings, through 

individual meetings and conversations, and via the stateôs ESSA email address 

(essalouisiana@la.gov). 

 

Throughout the winter, using the draft framework as a guide for deeper conversations, the LDE 

continued working with diverse stakeholders. The Accountability Commission, in particular, held 

nine lengthy public meetings leading up to the drafting of the ESSA state plan to consider very 

detailed accountability policy options for effectively addressing stateôs most pressing challenges, 

including but not limited to long-term goals and the inclusion of growth in the school performance 

score formula (methodology and weighting). State Superintendent White continued discussions with 

school board representatives, local superintendents, and charter school leaders in formal advisory 

council meetings and informal task force settings to discuss long-term goals, assessments, 

accountability, educator preparation and support, supports and interventions for low-performing 

schools, funding, and more. Additional meetings with the Louisiana Board of Regents, college and 

university system leaders, and deans of colleges of education were held to develop plans for 

increasing access and overall quality of dual enroll
D RAF
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 ent and early college experiences for high 

school students. LDE senior staff continued working with the Special Education Advisory Panel 

regarding diploma pathways for students with disabilities and alternate standards (ñLouisiana 

Alternate Assessment [LAA  1]ò), aligned assessments, and inclusion in the stateôs graduation index 

and graduation rate. Similar conversations and collaborations took place with the stateôs 

professionals and advocates serving English learners as updated, aligned standards were developed 

and opportunities for supports through ESSA were identified. LDE senior staff also continued to 

work with a number of state professional and advocacy organizations explore opportunities within 

ESSA to support a well-rounded education and to emphasize fairness of access to rigorous courses 

and enriching experiences within the stateôs plan. 

 

In order to explore opportunities to improve low-performing schools and schools with persistent 

challenges, the LDE convened a school redesign summit for local superintendents and their senior 

staff to meet and discuss needs and opportunities with proven providers from within the state and 

around the country. Over 40 providers attended the event to meet with representatives from 10 

charter management organizations and 45 out of 69 school districts. The event enabled Louisianaôs 

school district leaders to identify proven providers with whom they might partner to improve school 

and subgroup performance through comprehensive and targeted school improvement programs 

within ESSA. 
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Based on stakeholder engagement, collaboration, and feedback, the LDE released an updated and 

more detailed draft ESSA framework on February 6, 2017, to identify the most promising aspects of 

a state plan that had emerged. The framework was disseminated through a press release, posted to  

the LDEôs website, and presented to several audiences around the state. The public was again invited 

to share feedback prior to the draft state plan being posted for public comment on February 20, 2017. 

 

Following the release of the second draft framework, the LDE continued to work with the stateôs 

Accountability Commission on detailed aspects of the school accountability system, and consultation 

continued with LEA leaders, policymakers, advocacy organizations, and other stakeholders. 

 

The LDE sent to Governor John Bel Edwards and posted for public comment a first draft ESSA state 

plan on February 20, 2017, and requested formal feedback be sent to essalouisiana@la.gov. On 

March 14, 2017, in response to updated guidance from the USDOE, the LDE posted a revised draft 

state plan. Governor Edwards offered preliminary feedback on the draft plan on March 24, 2017. A 

meeting was held shortly thereafter that included State Superintendent White, Governor Edwardsô 

staff, members of the state board, and school superintendents. 

 

On March 29, 2017, the state board held a special meeting for the purpose of considering the draft 

state plan. During the seven-hour public meeting, public comment was received from 115 

individuals, including parents, educators, principals, superintendents, school board members, 

legislators, and representatives from professional educator associations, advocacy groups, and 

business and industry. As noted in the meeting min
DRAFT   

utes, the board voted to endorse the draft state 

plan and directed the LDE to make several adjustments to address stakeholder feedback. Those 

adjustments related to the planned transition to higher academic expectations; public reporting on 

student achievement, growth, and subgroup performance; the use of Title I funds to support direct 

student services; consultation with school leaders throughout the spring and summer 2017 as the 

school quality/student success accountability indicator is fully developed; and continued dialogue 

regarding high school end-of-course tests in U.S. history and biology. 

 

Following the BESE meeting, State Superintendent White and members of the board met several 

times shortly thereafter with representatives of the Governor, the leadership of the Louisiana 

Superintendents Association, and leaders of principal and educator associations to discuss the draft 

plan and the concerns that they had expressed. Additional meetings were also held with other 

advocates and civil  rights organizations that expressed alternative views on those same issues. Final 

adjustments to the plan were made in an effort to address the feedback provided by all, while 

continuing to increase expectations for student achievement and increase public reporting of 

progress. 

 

ii.  Took into account the input obtained through consultation and public comment. The 

response must include both how the SEA addressed the concerns and issues raised 

through consultation and public comment and any changes the SEA made as a result 

of public comment for all components of the consolidated State plan. 

mailto:essalouisiana@la.gov


25  

 

The LDE was able to obtain significant stakeholder input through its statewide tour, meetings of the 

stateôs education advisory councils, dozens of meetings with representatives of education 

associations and advocacy organizations, and direct correspondence through the LDE ESSA email 

address. The LDE released an initial summary of input obtained following the statewide tour and 

then released a first draft framework reflecting that input. Through meaningful consultations with the 

stakeholder-led Louisiana Accountability Commission and the various other advisory panels and 

stakeholder groups noted above, the LDE revised the framework and released a second draft 

framework prior to publishing the ESSA state plan for public comment on February 20, 2017. 

 

The second draft framework included a number of revisions, updates, and additional detail, based on 

stakeholder feedback, as follows: 
 

ǒ Challenge 1 - Mastery of Fundamental Skills: Stakeholders weighed in on the manner in 

which the state would gradually raise expectations such that, by 2025, ñAò rated schools have 

a majority of students scoring at ñMasteryò on state assessments, achieving a high school 

graduation rate of at least 90 percent, and achieving an average ACT score of 21 or above. 

The stateôs Accountability Commission and several stakeholder groups debated the 

advantages and disadvantages of gradually raising expectations over time versus a more 

immediate increased target. Ultimately, stakeholders recommended an immediate recognition 

of a more appropriate college- and career-ready standard with a short-term ñcurveò to ensure 

that, while schools are being held to higher
D RAFT   

standards, their scores do not initially plummet 

simply due to those higher expectations. This plan reflects that recommendation. 

ǒ Challenge 2 - Supporting Historically  Disadvantaged Students: The LDE revised what 

was previously a progress point system for students achieving growth, but scoring below 

ñBasic,ò with a new model that motivates and rewards progress for all students. Based on 

stakeholder feedback, and endorsed by the stateôs Accountability Commission, a new two- 

step model is set to first recognize acceptable levels of growth toward the new expectation of 

ñMastery,ò and then to also recognize growth of students relative to their peers with similar 

characteristics and challenges. Additionally, based on requests from the stateôs Special 

Education Advisory Panel and disability advocates, students with significant cognitive 

disabilities taking the LAA  1 alternate assessment who receive a diploma will  be included in 

the high school cohort graduation rate. 

ǒ Challenge 3 - Increasing Student Opportunities and Supporting Their  Interests: After 

meeting with several diverse stakeholder groups about a number of enriching courses and 

experiences needed to provide students with access to a well-rounded education, the LDE 

proposed making these priorities and opportunities the centerpiece of the stateôs non- 

assessment school quality/student success accountability indicator. In addition to including 

access to the arts, world languages, and vigorous physical activity, and rigorous advanced 

coursework, the LDE added access to technology and studentsô digital literacy as key 

priorities to incent and recognize in the school accountability system. The LDE is continuing 

to work with stakeholders to define excellence in each of these areas, determine how best to 
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measure progress, and identify supports for LEAs (a discussion of intervention in schools 

with excessive out-of-school discipline is included in the section of this plan related to 

comprehensive and targeted intervention in struggling schools). 

ǒ Challenge 4 - Strengthening the Educator Profession: As the state board considered 

proposed regulations during the fall of 2016 to institute competency-based expectations for 

educator preparation programs as well as a full -year residency, the LDE responded to 

requests from providers as well as LEAs regarding possible costs and financial incentives to 

support teacher candidates as well as their mentors. The state committed to funding to support 

staff costs related to the transition of preparation programs, a $2,000 stipend for      

candidates completing yearlong residencies, and a $1,000 stipend for mentor teachers hosting 

yearlong residents. 

ǒ Challenge 5 - Support for  Struggling Schools: Based on feedback received from LEAs and 

several providers of school support and improvement services, on January 2017, the LDE 

hosted a School Redesign Summit to provide school system leaders with struggling schools 

an opportunity to network with potential partners and identify shared priorities. The state then 

announced planning grants to assist those LEAs with further exploration of possible 

partnerships to improve their schools eligible for comprehensive and targeted support and 

improvement. During this time, the LDE also engaged in extensive analysis of the stateôs 

struggling schools in order to more clearly identify the set of schools most in need and most 

likely to benefit from federally-funded supports and interventions. 

 

Additional adjustments were made based on sta
DRA FT       

keholder input received in February and March 

2017, following the release of the draft state plan and once again in response to directives of the 

state board. Refer to 2.1.B, Outreach and Input, above. Those adjustments included: 

¶ Transition  to Higher Expectations: Rather than ñcurvingò school performance scores 

throughout the transition to higher expectations, Louisiana will  immediately shift to 

defining ñMasteryò as the stateôs expectation for proficiency and will  implement a  

simpler transition plan to support school systems in attaining the new expectation through 

2025. Beginning in 2018, schools will  earn an ñAò (100 points) in the accountability 

formula for students scoring ñMasteryò on LEAP/EOCs, for earning a 21 on the ACT and 

for a 90 percent or higher cohort graduation rate. Schools will  earn a ñCò (70 points) for 

students scoring Basic on LEAP/EOCs or an ACT/WorkKeys of 18/Silver. Individual 

indices will  be updated next year (e.g., ñMasteryò = 100, ñBasicò = 80); however, the 

overall letter grade scale will  be made easier in 2017-2018. The bar for earning an ñA,ò 

ñB,ò and ñCò letter grade will  rise in 2022 and one final time in 2025. 

¶ School Quality/Student Success accountability indicator:  This ñInterests and 

Opportunitiesò accountability indicator will  be measured through a ñmenuò approach that 

will  allow LEAs to demonstrate a strong effort in a variety of ways. A working group 

predominantly made up of superintendents, principals, and other administrators, but also 

including experts and teachers in health, language, arts, and music, will  develop long- 

term goals and valuable, fair ways to measure access to quality of student experiences. 

Louisianaôs Accountability Commission will  then use the programmatic and curricular 



 

expertise of the workgroup to propose a method for scoring these desired outcomes fairly 

for all school districts. BESE will  approve the method for use no later than the 2019-2020 

school year, with the timeline being accelerated if  the pace of progress is faster than 

anticipated. 

¶ Science and social studies testing in high school: A commitment to develop a base of 

research and facts regarding the use of high school science and social studies 

assessments, specifically U.S. History and Biology, as factors in graduating from high 

school and in evaluating school performance. This research will  consider practices 

nationally and internationally and evidence based on research of course assessments. The 

LDE will  provide share this information with stakeholders by the end of April  and then 

facilitate focus groups with science and social studies teachers, high school principals, 

district administrators, and higher education leaders at which the fact base will  be 

discussed. Lessons gleaned from both processes will  inform formal recommendations to 

BESE regarding the continuation, discontinuation, or modification of end-of-course 

assessments at the boardôs June 2017 meetings. 

¶ Direct Student Services: Beginning in the 2022-23 school year, the Louisiana State 

Department of Education will not set aside three percent of the stateôs Title I award for 

Direct Student Services (DSS). The three percent of the stateôs Title I award will be added 

back to the Title I formula funding for distribution to the eligible school systems.  LEAs 

will be allowed to carry forward any prior year remaining balances of DSS funding until 

the expiration of the viable carryover. During this transition year, in addition to the DSS 

carryover funding, LEAs will use their Title I funding to support DSS programming 

activities. Although the state is not reserving the three percent for DSS, LEAs, based on 

their individual needs, will be encouraged to continue providing DSS services to students. 

 

C. Governorôs consultation. Describe how the SEA consulted in a timely and meaningful 

manner with the Governor consistent with section 8540 of the ESEA, including whether 

officials from the SEA and the Governorôs office met during the development of this plan 

and prior to the submission of this plan. 

 

When ESSA was signed into law, Louisiana Governor John Bel Edwards and many state lawmakers 

were just beginning their first terms. The state legislature immediately held three legislative sessions 

between February and June to address the stateôs budget deficit and other pressing state issues. The 

LDE, therefore, began robust consultations with the Governorôs Office and other stakeholders about 

ESSA in summer 2017. Shortly thereafter, the Governor convened an ESSA advisory council 

charged with making recommendations to inform his review of the new law and the stateôs draft plan 

prior to submission. The LDE, the Governorôs staff, and members of the Governorôs advisory 

council regularly shared information and deliberated on many aspects of the draft state plan as it was 

being developed, through the Governorôs advisory council as well as through other BESE and LDE 

advisory bodies and task forces on which they serve. State Superintendent White and his staff also 

consulted with the Governor and his staff individually to discuss specific policy considerations of 

stakeholder interest. The Governorôs three appointees to the state education board also participated 

in several briefings and conversations by the LDE as the plan was being developed. 

 

This draft state plan was submitted to the Governor for his review on February 20, 2017 and again on 

March 14, 2017, adding additional components requested by the U.S. Department of Education in 

guidance issued to states on March 13, 2017. State Superintendent White and members of BESE 

continued to meet with Governor Edwards and his staff in the month following his receipt of the 

draft state plan. Several adjustments to the plan requested by the state board during its March 29, 

2017, all of which have been incorporated into this plan, are responsive to the Governorôs feedback 



 

as well as that of other stakeholders. In particular, adjustments to Title I allocation methodology, the 

development of the Interests and Opportunities indicator, and the study of biology and U.S. history 

assessments, directly respond to specific policies addressed in writing by the Governor. Those 

adjustments are summarized in Section 2.1.B. above. 

 

A summary of stakeholder consultation relative to amendments to this state plan as of March 1, 

2019, are included as Appendix E. 

 

2.2 System of Performance Management. 
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Instructions: In the text boxes below, each SEA must describe consistent with 34 C.F.R. § 299.15 (b) 

its system of performance management of SEA and LEA plans across all programs included in this 

consolidated State plan. The description of an SEAôs system of performance management must 

include information on the SEAôs review and approval of LEA plans, monitoring, continuous 

improvement, and technical assistance across the components of the consolidated State plan. 

 

A. Review and Approval  of LEA  Plans. Describe the SEAôs process for supporting the 

development, review, and approval of LEA plans in accordance with statutory and regulatory 

requirements. The description should include a discussion of how the SEA will  determine if 

LEA activities align with: 1) the specific needs of the LEA, and 2) the SEAôs consolidated 

State plan. 

 

The LDE has support teams referred to as ñnetworksò that consist of instructional coaches and other 

experts to support Louisianaôs LEAs and their school leaders in the instructional planning and 

implementation process. The networks are responsible for working with each LEA to develop plans 

to address the needs of their students, in particular those students who are most at risk. Networks 

also ensure that those plans align with the stateôs identified focus areas. The state engages local 

leaders in analyzing LEA and school level data, creating strategic plans and setting goals, reviewing 

the implementation of college and career-ready standards, vetting the alignment and quality of 

classroom resources, and regularly reviewing the implementation and effectiveness of the districtôs 

28 
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educator evaluation system. The results of this planning process are captured in the ñCentral Dataò 

portion of the LEAôs ESSA consolidated application. In this section of the application the LEAs 

identify their goals, key planning decisions, and activities that address the needs of their students. 

 

The ESSA consolidated application for LEAs serves as their overarching plan, much like the stateôs 

long-term plan under ESSA. It is the vehicle by which they apply for state and federal funding. The 

process is designed to encourage all LEA program staff to work collaboratively to develop their own 

plans and to align each federal and state budgeted expenditure to the components of the LEA plan. 

As a part of the approval process for LEA plans, the LDE has two levels of reviews, fiscal and 

programmatic. Fiscal reviews ensure that LEAs are properly coding expenditures for reimbursement 

purposes. Program reviews ensure that each budgeted expenditure aligns with the intent and purpose 

of the federal program requirements and verifies that all expenditures meet the reasonable and 

necessary accounting requirements. Once an LEA is approved at both levels of the fiscal and 

program reviews, the consolidated application moves on to the final fiscal review where 

maintenance of effort requirements are certified. 

 

B. Monitoring . Describe the SEAôs plan to monitor SEA and LEA implementation of the 

included programs to ensure compliance with statutory and regulatory requirements. This 

description must include how the SEA will  collect and use data and information which may 

include input from stakeholders and data collected and reported on State and LEA report 

cards (under section 1111(h) of the ESEA and applicable regulations), to assess the quality of 

SEA and LEA implementation of strategies
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and progress toward meeting the desired program 

outcomes. 

 

The LDE recognizes its duty as a state education agency to ensure all statutory and regulatory 

requirements related to federal education programs are followed and program activities, supports, 

and services are achieving intended outcomes. In order to gauge both compliance and effective 

program implementation, the LDE will  engage in regular, targeted reviews of data and differentiate 

supports and interventions based on identified needs. 

 

In the 2016-2017 school year, the LDE implemented a new risk-based monitoring system following 

extensive consultation with stakeholders and experts and a yearlong pilot. Prior to that time, a 

cyclical monitoring system was used in which the state followed a multi-year monitoring schedule. 

Not all LEAs were analyzed for monitoring every year, and for those that were selected, the 

monitoring process was a standard one. As concerns would arise outside of these scheduled times, 

targeted monitoring would be arranged, but were often very limited to program specific issues and 

not with broader considerations and implications taken into account. It was not unusual that in a 

given year, some LEAs would not be monitored at all and some would be monitored several times. 

 

The new monitoring system allows for an evaluation of every LEA every year for all federal 

programs against a set of pre-determined risk indicators. These risk indicators are determined 

through annual consultation with stakeholders, experts, and LDE staff who lead the stateôs academic 
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planning, accountability, and support structures. The monitoring process addresses compliance, 

academic performance growth (overall and by subgroup), and fiscal risks over a two-year period. 

Quartiles are used for ranking and assigning points in order to distribute a set of data into four equal 

groups. Risk indicators are weighted, assigned points, and ranked on a rubric. The application of this 

rubric yields a monitoring report card for each LEA that displays data and other relevant information 

used to make monitoring determinations. The rubric explains how risk indicators are weighted, 

displays points assigned based on the data and information analyzed, and concludes with rankings 

that place the LEA in low-risk, moderate-low, moderate-high, and high-risk categories for 

monitoring purposes. The rubric, referred to as the monitoring report card (Appendix D), is also 

shared with LDE network teams to support coordination across the areas of program compliance and 

effectiveness in increasing student achievement. 

 

Monitoring is then conducted and differentiated according to the level of risk, ranging from low 

intensity to high intensity. Monitoring experiences range from on-site monitoring at the most 

intensive level to self-assessments at the least intensive level. Comprehensive desk reviews are 

conducted at the moderate ranking level. The LDE utilizes state developed review protocols and 

self-assessment tools to ensure monitoring processes at every level are targeted, reliable, and 

consistent. Self-assessment results are submitted to the LDE for review and follow-up if  required. 

The LDE may incorporate LEA staff interviews at any level of monitoring based on the discretion of 

the monitoring team leader. The LDE also reserves the right to make adjustments to the level of 

monitoring if  concerns are elevated aside from this process. In some instances, cyclical monitoring 

may be necessary to monitor programs by which fu
D RA FT       

nding is provisional, competitive or  

discretionary. 

 

LEAs must immediately develop and submit for LDE approval a corrective action plan for any 

findings of noncompliance. During the period in which the LEA is implementing the corrective 

action plan, the plan remains under the supervision of the LDE monitoring team, which regularly 

engages in conversations and collection of evidence to validate progress toward resolution. 

Throughout that time, LDE network teams assigned to support LEAs receive copies of corrective 

action plans so that they too can support and monitor progress, not only for compliance purposes, but 

also as part of a larger effort to ensure that all programs implemented by LEAs are achieving their 

goals relative to student outcomes. LEAs are also expected to brief their local school boards in open 

public meetings regarding any findings of noncompliance and corrective actions until all issues are 

resolved. 

 

This new method of monitoring has eliminated a one-size-fits-all approach and now provides all 

LEAs with more timely opportunities to address non-compliance, improve program management, 

and ultimately increase student outcomes based on factors that have the greatest impact. The LDE 

will  continue to work with stakeholders and experts to regularly review the effectiveness of this 

monitoring system in meeting the stateôs fiduciary responsibilities and ensuring maximum 

coordination toward the goals of college and career readiness for all Louisiana children. 
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C. Continuous Improvement. Describe the SEAôs plan to continuously improve SEA and 

LEA plans and implementation. This description must include how the SEA will  collect and 

use data and information which may include input from stakeholders and data collected and 

reported on State and LEA report cards (under section 1111(h) of the ESEA and applicable 

regulations), to assess the quality of SEA and LEA implementation of strategies and progress 

toward meeting the desired program outcomes. 

 

The LDE provides a variety of data, resources, tools, and support to help school systems improve, 

continually refine the state plan in furtherance of increased student achievement, and update and 

improve the activities supported under Title II, Part A. The cycle of support kicks off each spring 

with the release of the school system planning guide, which is designed to support school systems as 

they create academic plans for the following school year and leverage resources available by the 

LDE. The guide focuses on three areas: 

 

ǒ Early  Childhood: Prepare every child for kindergarten 

ǒ High Quality  Classroom Teaching: Develop high-quality teaching in every 

classroom from pre-K through 12th grade 

ǒ High School Pathways: Create a path to prosperity for every student 
 

Going forward, the guide will  include an Interests and Opportunities component, focused on 

providing every child with access to courses and enriching experiences that promote a well-rounded 

education and foster lifelong learning and talents. T
D RAFT            

he guide as well as the collaborative planning 

process will  also include ongoing reviews of data related to student behavior and discipline, 

including but not limited to chronic absenteeism and out-of-school suspensions and expulsions, 

prompting school leaders to identify schoolwide and subgroup needs, plan for improvement where 

necessary, and leverage federal funds to support such efforts. 

 

More specifically, the school system planning guide details the key planning decisions, resources, 

and funds to support each focus area above. School systems: 1) use the Superintendent Profile, 

Educator Workforce Report, and Early Childhood Performance Profiles to identify areas of strength 

and opportunities for improvement in school system performance and prioritize specific 

improvements for the following school year; 2) create a plan to implement projects and initiatives 

that will  lead to prioritized improvements and align their budgets to fund key initiatives and projects; 

and 3) share their plan with key stakeholders, ensuring that each group (e.g. teachers, parents, 

community members) is clear on how the plan impacts them and the next steps they should take. 

 

The LDE also provides data, resources, tools, and professional development to LEAs, principals, and 

teachers throughout the school year through regular meetings, phone calls, webinars, collaboration 

events and the Teacher Leader Summit. One hundred percent of school systems participate in one or 

more of these professional development opportunities. Collaboration events typically occur four 

times throughout the year in four locations across the state each time. Sessions vary depending on 
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the audience (district supervisors, principals and Teacher Leaders), but generally focus on topics 

related to: 

ǒ Early childhood 
ǒ Teacher preparation and talent management 

ǒ K-12 curriculum, instruction and assessment 

ǒ Special education 

ǒ High school opportunities 

ǒ Education policy 

ǒ Teacher and principal professional development 

ǒ ELL and immersion education 

ǒ Grants and federal programs 

 

Both the Teacher Leader Summit and the collaboration events focus on providing educators with 

concrete tools and resources to help district and school stakeholders with decisions they are making 

at a particular time of year. Resources include the district support calendar, which provides dates 

when the LDE will  provide key resources and support, and planning guides, such as the District 

Planning Guide, the Principal Guidebook, and the High School Opportunities Guidebook, which 

help districts and principals set priorities and make funding decisions for the coming year. 

 

The LDE also provides differentiated, one-on-one support to districts based on their individual goals 

and needs via the network teams. Each of the three network teams has one leader and approximately 

five coaches to carry out the initiatives of the LDE
DRA FT    

and provide consistent hands on support to school 

systems. Overall, network leaders and coaches are charged with the task of being the bridge that 

connects the efforts of the LDE to the LEAs. More specifically, they spend the majority of their week 

in the field helping district leaders outline goals, assessing the quality of districtsô       

implementation, and providing support to help districts improve their studentôs academic 

performance. Additionally, network staff share information and data about where districts are 

excelling and where they need additional support with other teams, which informs the content 

covered in the aforementioned calls, webinars, and collaboration events for district leaders and 

principals. 

 

Going forward, in an effort to align academic and budget planning, support the resolution of 

monitoring findings, and promote a well-rounded education, the LDE will  expand the scope of 

collaboration events and refocus the role of network teams. Through regional and one-on-one 

support meetings, LDE staff will  support LEAs in addressing their greatest needs, as revealed by the 

results of needs assessments, analyses of data, and monitoring reports, and targeting funds toward 

those needs. This work will  include, but not be limited to, addressing chronic absenteeism, excessive 

out-of-school discipline, and other behavior and discipline related needs for all students and for 

student subgroups. 

 

In addition to ongoing consultation with LEAs, the LDE engages in regular consultation and review 

of student, school, and LEA data with the State Board of Elementary and Secondary Education, 
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stakeholder advisory councils, and individual stakeholder groups representing educators, families, 

and disadvantaged student populations. Efforts are made to engage diverse partners, including but 

not limited to teachers, principals and other school leaders, paraprofessionals, specialized 

instructional support personnel, charter school leaders, parents, community partners, and other 

organizations with relevant and demonstrated expertise in programs and activities designed to meet 

the purposes of ESSA. LEA leaders and stakeholder groups are provided a full  briefing, including in 

open public meetings, whenever updated student and school results are available. Those briefings 

provide an opportunity to discuss where expectations were and were not achieved as well as options 

to adjust various components of the stateôs plan to ensure that the needs of students are being met 

effectively. In addition, the State Board of Elementary and Secondary Education holds an annual 

public retreat in which the state superintendent provides a comprehensive overview of student and 

school data, an assessment of progress toward established goals, and outlines areas in which 

adjustments to the stateôs plan should be considered. The board then provides guidance and acts as 

needed to adjust state regulations or to advocate for changes in state law as appropriate. 

 

 

D. Differentiated Technical Assistance. Describe the SEAôs plan to provide differentiated 

technical assistance to LEAs and schools to support effective implementation of SEA, LEA, 

and other subgrantee strategies. 

 

The LDE is committed to equipping every LEA with the necessary resources and tools to be 

successful, and network teams are a crucial piece o
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f the differentiated support that the LDE provides. 

Each of the three regional networks consists of one leader and approximately seven coaches who 

support all 64 parishes across Louisiana. Network staff members spend the vast majority of their  

time in the field working one-on-one with LEAs and place special emphasis on working with 

historically struggling schools and LEAs. Networksô visits are differentiated and are tailored to meet 

the individual needs of superintendents, principals and teachers. Throughout the school year,  

network leaders and coaches: 

ǒ Diagnose LEAsô specific needs by analyzing student performance results and conducting 

school visits; 

ǒ Help districts and schools set goals, plan and revise their plans based on particular gaps and 

trends; 

ǒ Provide individualized coaching to district staff and school staff; 

ǒ Connect district and school staff with additional resources, tools and professional 

development that meet their needs; and 

ǒ Monitor progress towards differentiated goals and priorities. 
 

Section 3: Academic Assessments 

Instructions: As applicable, provide the information regarding a Stateôs academic assessments in 

the text boxes below. 
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A. Advanced Mathematics Coursework. Does the State: 1) administer end-of-course 

mathematics assessments to high school students in order to meet the requirements under 

section 1111(b)(2)(B)(v)(I)(bb) of the ESEA; and 2) use the exception for students in eighth 

grade to take such assessments under section 1111(b)(2)(C) of the ESEA? 

ẅ  Yes. If  yes, describe the SEAôs strategies to provide all students in the State the 

opportunity to be prepared for and to take advanced mathematics coursework in middle 

school consistent with section 1111(b)(2)(C) and 34 C.F.R. § 200.5(b)(4). 

D No. 

 
The LDE provides and hosts trainings on Sample Middle School Accelerated Plans, guidance for 

districts to accelerate students starting in either sixth or seventh grade. This guidance helps school 

systems provide students the opportunity to accelerate into Algebra I by eighth grade and ensures 

that the accelerated students have the opportunity to master all middle school standards. 

 

In addition, the LDE is building a series of advanced math and STEM progressions to support  

student acceleration. This includes piloting courses in advanced statistics, engineering, and computer 

science. The LDE is working to build the curricular tools needed for these courses and will  pilot with 

hundreds of teachers in the 2017-2018 school year, providing a year of professional development to 

prepare teachers to implement these advanced courses. 

 

The LDE also provides incentives in the accountability plan for schools to accelerate students into 
DRAFT 

Algebra I in middle school. In addition to earning assessment index points for the student's Algebra I 
score, middle schools earn up to 50 incentive points based on the student's proficiency level. The 

following table shows eighth grade enrollment in Algebra I and Geometry for the past three school 

years. Over 90 percent of those who took Algebra I demonstrated proficiency on the end of course 

Algebra I assessment. 

 

Course Name 2014-2015 2015-2016 2016-2017 

Algebra I 6431 6982 8153 

Geometry 229 216 232 

Total 6660 7198 8385 
 

NOTE: Only 8th grade students taking Algebra I are exempted from also taking the grade-level 

examination in math, in accordance with ESSA. 
 

 

B. Languages other than English. Describe how the SEA is complying with the requirements 

in section 1111(b)(2)(F) of the ESEA and 34 C.F.R. §200.6(f) in languages other than 

English. 

i. Provide the SEAôs definition for ñlanguages other than English that are present to a 

significant extent in the participating student population,ò consistent with 34 C.F.R. 

§200.6(f)(4), and identify the specific languages that meet that definition. 
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Louisiana defines ñlanguages other than English that are present to a significant extent in the 

participating student populationò as those languages spoken by greater than 1% of all students 

statewide. In Louisiana, the only language meeting that definition is Spanish. Thus, Louisianaôs 

math examination is provided in Spanish. 

 

However, even for languages not meeting the stateôs definition, students may have the mathematics 

examination administered with a translator (e.g., Vietnamese). Additionally, standardized directions 

for all assessments are available in the seven most commonly spoken languages (Arabic, Cantonese, 

Mandarin, French, Spanish, Urdu and Vietnamese). Finally, a Limited English Proficiency 

Accommodation Form is available for providing accommodations to students with limited English 

proficiency in the classroom and on assessments. 

 

ii.  Identify any existing assessments in languages other than English, and specify for 

which grades and content areas those assessments are available. 

 

The Louisiana Education Assessment Program (LEAP) 2025 for grades 3-8 and end-of-course 

(EOC) tests for high school have the mathematics sessions available in Spanish. Schools may 

translate the math assessment to any other language using a translator as needed (e.g., Vietnamese). 

 

iii.  Indicate the languages other than English identified in B.i. above for which yearly 

student academic assessments are n
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t available and are needed. 
 

Not Applicable 

 

iv. Describe how the SEA will  make every effort to develop assessments, at a minimum, 

in languages other than English that are present to a significant extent in the 

participating student population by providing: 

 

1. The Stateôs plan and timeline for developing such assessments, including a 

description of how it met the requirements of 34 C.F.R. § 200.6(f)(4); 

 

As noted above, Louisiana does provide translated exams in Spanish, and the stateôs translation 

policy ensures all studentsô language needs are met, even for languages that are not present to a 

significant extent. The LDE will  continue to monitor the frequency with which translators are used 

annually, as well as the annual population makeup of the overall state as well as specific LEAs. As 

populations change and needs arise, Louisiana will  work with its assessment vendor to offer 

expanded translations. 

 

2. A description of the process the State used to gather meaningful input on the 

need for assessments in languages other than English, collect and respond to 
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public comment, and consult with educators; parents and families of English 

learners; students, as appropriate; and other stakeholders; and 
 

The LDE engaged advocacy organizations serving English language learners through the statewide 

ESSA listening tour and through individual meetings. Conversations focused on the ways in which 

they and the LDE can better partner to address the needs of EL students and their families as they 

receive information related to testing, student assessment results, school report cards, and more. 

 

The LDE analyzed data to determine the predominant languages spoken by EL students and worked 

with vendors to translate testing instructions into multiple languages. The LDE also supports LEAs 

that may need the help of translators in additional languages. 

 

Through its assessment hotline and through email, as well as through its annual survey to district test 

coordinators, the LDE will  receive and respond to comments by the public and practitioners 

regarding the need for additional translated materials. 

 

3. As applicable, an explanation of the reasons the State has not been able to 

complete the development of such assessments despite making every effort. 
 

The LDE has been able to meet the vast majority of EL student needs through the above means, but 

will  continue to consult EL advocacy organizations, educators, and the public to determine if  

additional supports are needed. 
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Section 4: Accountability, Support, and Improvement for  Schools 

Instructions: Each SEA must describe its accountability, support, and improvement system  

consistent with 34 C.F.R. §§ 200.12-200.24 and section 1111(c) and (d) of the ESEA. Each SEA may 

include documentation (e.g., technical reports or supporting evidence) that demonstrates  

compliance with applicable statutory and regulatory requirements. 

4.1 Accountability  System. 

 

A. Indicators. Describe the measure(s) included in each of the Academic Achievement, 

Academic Progress, Graduation Rate, Progress in Achieving English Language Proficiency, 

and School Quality or Student Success indicators and how those measures meet the 

requirements described in 34 C.F.R. § 200.14(a)-(b) and section 1111(c)(4)(B) of the ESEA. 

ǒ The description for each indicator should include how it is valid, reliable, and 

comparable across all LEAs in the State, as described in 34 C.F.R. § 200.14(c). 

ǒ To meet the requirements described in 34 C.F.R.§ 200.14(d), for the measures 

included within the indicators of Academic Progress and School Quality or Student 

Success measures, the description must also address how each measure within the 

indicators is supported by research that high performance or improvement on such 
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measure is likely to increase student learning (e.g., grade point average, credit 

accumulation, performance in advanced coursework). 
ǒ For measures within indicators of School Quality or Student Success that are unique 

to high school, the description must address how research shows that high 

performance or improvement on the indicator is likely to increase graduation rates, 

postsecondary enrollment, persistence, completion, or career readiness. 

ǒ To meet the requirement in 34 C.F.R. § 200.14(e), the descriptions for the Academic 

Progress and School Quality or Student Success indicators must include a 

demonstration of how each measure aids in the meaningful differentiation of schools 

under 34 C.F.R. § 200.18 by demonstrating varied results across schools in the State. 

 

Indicator  Measure(s) Description 

i) Academic 

Achievement 

Elementary schools: 

¶ Elementary school 

Assessment Index 

(ELA and math) 

Middle schools: 

¶ Middle school 

Assessment Index 

(ELA and math) 
High Schools: 

D R A F T  

¶ High school End-of- 

Course (EOC) Index 

(ELA and math) 

¶ High school Growth 

Index for ELA and 

math 

The assessment and EOC indices 

capture student achievement on 

grade 3-8 and high school state 

assessments (EOCs) in English 

language arts and math. 

 

The academic achievement 

indicators used by the LDE allow 

for objective, valid, reliable, and 

comparable results across LEAs in 

the state, as all assessments are 

scored following national best 

practices executed by expert 

assessment vendors and overseen 

by psychometricians. 

 

In addition, a Technical Advisory 

Committee (TAC) is utilized to 

address and resolve measurement 

and technical issues to ensure that 

assessments are valid and reliable. 

All  students participate in the same 

assessments by grade level and 

subject. Test scores are used in the 

SPS as an index (average), which in 

turn makes results more reliable. 

 

Prior to calculation of school 

performance scores and subgroup 

performance, all data are reviewed 
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and certified by schools and LEAs. 
 

NOTE: The high school growth 

index measures student growth on 

ELA and math EOC assessments as 

measured by growth towards 

proficiency OR student growth 

percentile using Louisianaôs 

nationally-recognized value-added 

model, which is detailed below in 

full.*  Using this index for student 

growth relies on the same reliable, 

valid, and comparable assessment 

instruments used in the Academic 

Achievement Index, but it provides 

different information: how well a 

school helps its students grow from 

one year to the next. 

 

Please refer to Section D below for 

a full  description of this indicator 

and all others. 

ii)  Academic Progress Elementary school 

Growth Index 
 

Middle school Growth 

Index 

This indicator captures student 

growth on ELA and math grade 3-8 

state assessments as measured by 

growth towards proficiency OR 

student growth percentile using 

Louisianaôs nationally-recognized 

value-added model, which is 

detailed below in full.*  Using this 

index for student growth relies on 

the same reliable, valid, and 

comparable assessment instruments 

used in the Academic Achievement 

Index, but it provides different 

information: how well a school 

helps its students grow from one 

year to the next. 

 

Please refer to Section D below for 

a full  description of this indicator 



39  

 

  and all others. 

iii)  Graduation Rate High school Graduation 

Rate: 

¶ Graduation Rate 

Index 

¶ High school 

graduation rate 

within Strength 

of Diploma Index 

This indicator measures the four- 

year cohort graduation rate as 

outlined in federal regulations and 

in state board regulations. The rates 

are comparable across Louisiana 

schools, as well as all other U.S. 

schools that calculate rates using 

federal guidelines. 

 

Please refer to Section D below for 

a full  description of this indicator 

and all others. 

iv) Progress in 

Achieving English 

Language Proficiency 

English Language 

Proficiency Indicator 

(ELP is its own measure, 

but weight comes from 

relationship to academic 

content assessments; see 
D R A F T  

academic achievement 
indicator for weights) 

This indicator awards points for all 

English learners making annual 

progress toward attaining English 

language proficiency as defined by 

meeting exit criteria and/or meeting 

or exceeding annual targets based 

on a studentôs baseline proficiency 

level. This indicator will  be 

included in the assessment index of 

every school beginning in 2018- 

2019 after implementation of 

Louisianaôs new ELP assessment in 

2017-2018 for every English 

learner and results will  be publicly 

reported for any school serving at 

least ten English learners. The 

progress to English language 

proficiency indicator used by the 

LDE allows for objective, valid, 

reliable, and comparable results 

across LEAs in the state as the 

LEAP ELP Connect was developed 

using an Evidence-Centered Design 

(ECD) framework with test items 

that are aligned to the Louisiana 

Connectors for English Learners. 

The specifications are tightly linked 
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  to the definitions of evidence that 

stem from the ECD process which 

ensures its reliability and validity. 

A description of how this indicator 

is included in the overall 

accountability system is included in 

Section 4.D Annual Meaningful 

Differentiation. 

v) School Quality or 

Student Success (all 

grade levels) 

Interests and 

Opportunities will  be 

added after further 

development in 2017- 

2018. For now, it is not 

included within the 

weightings for schools. 

An updated plan will  be 

provided to the USDOE 

prior to implementation 

for review and approval. 
D R A F T 

See full  description below** 

vi) School Quality or 

Student Success 

(elementary and middle 

schools) 

Elementary schools: 

Science and social 

studies assessments as 

measured in the 

assessment index 

 

Middle schools: Science 

and social studies as 

measured in the 

assessment index, and 

the Dropout Credit 

Accumulation Index 

Science and social studies exams 

are administered in grades 3-8. Like 

ELA and math, results from these 

exams are included in an 

assessment index for elementary 

and middle schools. 

 
The Dropout/credit accumulation 
index measures credit accumulation 

through the end of 9
th 

grade year 

(used to measure 8
th 

grade schools). 

Bulletin 111.
9  

This measure is not 
captured by performance on state 
assessments. Instead, it measures 
the degree to which middle schools 
have prepared students to be 
successful in high school based on 

 
 

9 
Louisiana Board of Elementary and Secondary Education. (2016). Bulletin 11: The Louisiana School, District, and 

State Accountability System, §413. Accessed at http://bese.louisiana.gov/documents-resources/policies-bulletins. 

http://bese.louisiana.gov/documents-resources/policies-bulletins
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D R A F T 

their quality of work at the class 

level. Research shows that students 

who are under-credited at the end 

of the first year of high school are 

at-risk of not graduating on time.
10

 

 

Students are only included in the 

DCAI if  they are also full  academic 

year in their ninth-grade year, 

which prevents middle schools 

from being penalized for students 

who exit early and cannot earn the 

required credits. The index 

includes a dropout penalty to 

encourage schools to take 

responsibility for assuring an 

uninterrupted transition to high 

school. 
 

Please refer to Section D below for 

a full  description of this indicator 

and all others. 

vii)  School Quality or 

Student Success (high 

schools) 

Measures for high 

schools: 

¶ Strength of 

Diploma 

credentials 

¶ Science and 

social studies 

Strength of diploma awards points 

based on the attainment of 

credentials beyond just a high 

school diploma (i.e., more credits = 

higher points). It awards points for 

graduates who earn associate's 

degrees, passed AP/IB/CLEP 

exams, 
11 

earned credit in 
 

 

 

 
 

 

10 
Allensworth, E. M. &  Easton, J. Q. (2007). What Matters for Staying On-Track and 

Graduating in Chicago Public High Schools: A Close Look at Course Grades, Failures, and Attendance in the Freshman 

Year. Consortium on Chicago School Research at The University of Chicago. Accessed at 

https://consortium.uchicago.edu/sites/default/files/publications/07%20What%20Matters%20Final.pdf. 
11 

Murphy, D. &  Dodd, B. (2009). A Comparison of College Performance of Matched AP® and Non-AP Student Groups. 

College  Board.  Accessed  at  https://research.collegeboard.org/sites/default/files/publications/2012/7/researchreport-2009- 

6-comparision-college-performance-matched-ap-non-ap-student-groups.pdf. 
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 EOCs 

¶ ACT/WorkKeys 
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AP/IB/dual enrollment courses,
12, 13, 

14 
earned industry credentials, 

15,16
 

graduated in 5 or 6 years, and 

completed a HiSET equivalency 

diploma. Above and beyond the 

graduation rate, this indicator 

recognizes the benefits to students 

when schools provide an array of 

opportunities for advanced 

coursework and credentials that 

promote a successful transition to 

college or a career. 

 

A Biology EOC and a U.S. History 

EOC further allow for a more 

complete measure of student 

success in high school, and are 

incorporated into the EOC index. 

 

All  juniors take the ACT, and 

students may also take the 

WorkKeys. Studentsô highest 

scores through their senior year are 

included in the ACT/WorkKeys 

index. 

 

Please refer to Section D below for 

a full  description of this indicator 

and all others. 

 
 

12 
Warne, R. T., Larsen, R., Anderson, B., &  Odasso, A. J. (2015). The Impact of Participation in the Advanced 

Placement Program on Studentsô College Admissions Test Scores. The Journal of Educational Research. Accessed at 

http://www.tandfonline.com/doi/full/10.1080/00220671.2014.917253. 
13 

IB Continuum. Nd. Key findings from research on the impact of IB programmes in the Americas. Accessed at 

http://www.ibo.org/globalassets/publications/ib-research/Research-IBA-en.pdf. 
14 

Hanover Research. (2014). Dual Enrollment as a Bridge to Higher Education: A Research-Driven Perspective. 

Accessed    at   http://www.hanoverresearch.com/2014/09/24/dual-enrollment-as-a-bridge-to-higher-education-a-research- 

driven-perspective/. 
15 

Hyland, R. (2016). Itôs Time to View Industry Credentials Through the Lens of Student Success. The Evolllution. 

Accessed   at   http://evolllution.com/revenue-streams/workforce_development/its-time-to-view-industry-credentials- 

through-the-lens-of-student-success/. 
16 

Southern Regional Education Board. (2015). Credentials for All:  An Imperative for SREB States. Accessed at 

http://www.ccsso.org/Documents/2016/SREBCredentialsforAll.pdf. 

http://www.tandfonline.com/doi/full/10.1080/00220671.2014.917253
http://www.ibo.org/globalassets/publications/ib-research/Research-IBA-en.pdf
http://www.hanoverresearch.com/2014/09/24/dual-enrollment-as-a-bridge-to-higher-education-a-research-
http://evolllution.com/revenue-streams/workforce_development/its-time-to-view-industry-credentials-
http://www.ccsso.org/Documents/2016/SREBCredentialsforAll.pdf
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*ii)  Growth Index (Academic Progress) (25 percent of elementary/middle score; 12.5 percent 

of high schoolsô score) 

 

Louisiana is focused on ensuring that students ultimately achieve ñMasteryò on state assessments, as 

this level of performance signals true mastery of fundamental skills. However, two additional 

questions are also important to consider when evaluating schools: 

ǒ If  students are not yet achieving ñMastery,ò are they on track? 

ǒ Are students outperforming similar peers? 

Louisianaôs new growth index will  consider both questions. 

Question 1: On Track to Mastery? 

First, it is a goal of elementary and middle schools to have all children achieving at ñMasteryò by the 

eighth grade and for all high schools by the tenth grade. Therefore, every student scoring below 

ñMasteryò will  receive a simple, clear growth target for the following year that illustrates the scaled 

score growth required to be ñon trackò to scoring at the ñMasteryò level by eighth grade 

(elementary/middle schools) or tenth grade (high schools) in English language arts and in math. 

These clear targets will  guide educator planning, but also provide parents ï for the first time ï with a 

clear, measurable, meaningful target for all students who are not yet proficient. 
 

If  students achieve the target, the school will  earn 150 points, or an A+, for achieving the desired 

target in the growth index. However, if  a student d
DR
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es not achieve the target, then Louisiana will  

consider the following second important question. 

 

Question 2: If  not on track to Mastery, are students outperforming peers with similar needs? 

Using Louisianaôs value-added model, it is possible to compare studentsô individual performance to 

that of peers ï students with similar prior scores, students with similar attendance and discipline 

records, and even students with the same disabilities or income status where relevant. 

 

As part of question 2, Louisiana will  calculate an expected score for each student based on the 

characteristics described above. Then, student results will  be ranked based on the degree to which 

individual studentsô results exceeded or fell short of the expected scores. Schools will  earn points 

based on studentsô percentile rankings as compared to peers. 

 

Student Growth Percentile Index Points 

80 to 99th percentile 150 

60 to 79th percentile 115 

40 to 59th percentile 85 

20 to 39th percentile 25 

1-19th percentile 0 
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How can high achieving students show growth? For students scoring Advanced (the highest possible 

rating) in the prior year: 

ǒ If  they maintain a score of ñAdvanced,ò the school automatically earns 150 points or an A+. 
ǒ If  the student drops to ñMastery,ò the school is awarded points based on the studentôs 

performance compared to similar peers (Question 2). 

 

For students scoring ñMasteryò in the prior year: 

ǒ If  the student scores ñAdvanced,ò the school earns 150 points or an ñA+ò. 

ǒ If  the student maintains a score of ñMastery,ò but is on track to score ñAdvancedò by eighth 

grade (elementary/middle schools) or tenth grade (high schools), the school earns 150 points. 

ǒ If  the student scores below ñMastery,ò the school is awarded points based on the studentôs 

performance compared to similar peers (Question 2). 

 

For students scoring Mastery in the current year, schools will earn up to 150 points, but no fewer 

than 85 points in the progress index, including students who score in the 1st to 39th percentiles of 

the value-added model. 
 

The growth of all individual students will  be averaged together ï across two years ï to calculate the 

final growth index which counts for 25 percent of the overall elementary/middle school score and 

12.5 percent of the overall high school score. 
 
In addition, to ensure that all schools have an opportunity to demonstrate academic growth of 
students, if a school ends at 3rd grade, for purposes of calculating a progress index, that school will be 
paired with the school that most of its students attend next in order to receive a progress index. 

 

Although Louisiana schools will  continue to receive one official school letter grade that is inclusive 

of growth, the LDE will  annually report, for informational purposes, a school letter grade equivalent 

based on achievement and also one based on growth. This additional reporting was requested by 

stakeholders who expressed the importance of parents, educators, and the public being able to easily 

understand the schoolôs overall achievement and a
DR
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well as progress over time. 

 

v) Interests and Opportunities Indicator  (will  be 5 percent of all schoolsô scores beginning in 

2019-2020; further  details will  be provided to the USDOE as the measure is developed 

collaboratively with  stakeholders during the 2017-2018 school year) 

 

Louisiana already has three non-academic achievement measures of school quality and student 

success included in its school accountability system, pursuant to ESSA. The first, the Dropout Credit 

Accumulation Index, applies only to schools with an eighth grade and measures credit accumulation 

through the ninth grade. The second, the Strength of Diploma Index measurement of credentials 

above and beyond the cohort graduation rate, is included in the scores of all schools with a 

graduating class and provides an indicator of student participation and performance in rigorous 

coursework such as Advanced Placement, International Baccalaureate, and dual enrollment, as well 
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as receipt of rigorous career credentials. Third, Louisiana measures student success on science and 

social studies annually for grades three through eight, and through EOCs (Biology and U.S. History). 

In addition to these existing indicators, Louisiana will  develop a measure called the Interests and 

Opportunities Indicator during the 2017-2018 school year in consultation with stakeholders and for 

consideration by USDOE in advance of implementation. 

 

A voluminous series of rankings and reports, as well as self-reported data from Louisiana school 

systems, indicates that some Louisiana students have struggles not only in academic endeavors 

traditionally measured by the state, but also in areas important for a productive and healthy life after 

high school. Education should involve the development of interests, habits, and relationships that 

endure after high school, yet too often the opportunities for young people to develop in these ways 

are sparse. 

 

The interests and opportunities indicator (five percent of each schoolôs score) will  measure whether 

schools are providing students with access to a well-rounded education, exposing them to diverse 

areas of learning in which they can develop their skills and talents, including visual and performing 

arts, foreign language, technology, co-curricular activities, advanced coursework, health/PE, career 

pathways, etc. Per BESEôs motion, this will  be measured through a ñmenuò approach that will  allow 

districts to demonstrate a strong effort in a variety of ways. This indicator will  also measure the 

extent to which schools are providing students the opportunity to take courses needed to successfully 

transition to postsecondary studies, including courses for college credit and those that lead to a 

recognized industry credential. 

 
All  elementary and middle settings should offer every Louisiana student access to quality visual and 

performing arts,
17 

foreign language instruction,
18 

technology consistent with current standards,
19 

and 
a variety of co-curricular activities (academic, athletic, and special interest clubs), all of which are 
supported by research-based evidence. 

 

High schools should offer all Louisiana students access to all courses required for receiving TOPS 

University and TOPS Tech scholarships, a variety 
D RAF
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f statewide Jump Start training pathways leading 

to advanced credentials, or an associateôs degree aligned to top-demand occupations. 

 

A workgroup comprised of superintendents, principals, educators, practitioners, and experts will  

provide 2025 goals for this component and will  identify fair ways of measuring access to these 

quality student experiences. Louisianaôs Accountability Commission will  use the programmatic and 

curricular expertise of the workgroup to propose a method for scoring these desired outcomes for all 

schools. BESE will  approve the measure in advance of the 2019-2020 school year. 
 

17 
American Institutes for Research. (2016). Arts Integration: A Promising Approach to Improving Early Learning. 

Accessed   at   http://www.wolftrap.org/~/media/files/pdf/education/arts-integ-brief-2016-final.pdf?la=en. 
18 

American Council on the Teaching of Foreign Languages. (2015). Studies Supporting Increased Academic 

Achievement.  Accessed  at  https://www.actfl.org/advocacy/what-the-research-shows/studies-supporting. 
19 

U.S. Department of Education, Office of Educational Technology. (2017). Reimagining the Role of Technology in 

http://www.wolftrap.org/~/media/files/pdf/education/arts-integ-brief-2016-final.pdf?la=en
http://www.actfl.org/advocacy/what-the-research-shows/studies-supporting
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Education: 2017 National Education Technology Plan Update. Accessed at tech.ed.gov/files/2017/01/NETP17.pdf 

 

Based on stakeholder feedback, the LDE will  adhere to the following timeline for implementation: 

ǒ Summer 2017: Convene workgroup 

ǒ 2017-2018: Collect all data necessary 

ǒ Summer 2018: Outline pilot index for measuring success 

ǒ 2018-2019: Pilot interests and opportunities indicator for all schools; report publicly with no 

consequences; BESE approves measure 

ǒ 2019-2020: Interests and opportunities indicator included in school performance scores 

 

B. Subgroups. 

i. List the subgroups of students from each major and racial ethnic group in the State, 

consistent with 34 C.F.R. § 200.16(a)(2), and, as applicable, describe any additional 

subgroups of students used in the accountability system. 

 

Louisianaôs major student subgroups include those who are economically disadvantaged (71%), 

identified as white (45%), identified as black/African American (43%), have disabilities (12%), 

identified as Hispanic/Latino (6%), are English learners (3%), identified as homeless (2.3%), and are 

military-affiliated (reporting to begin in 2017-2018). 

 

ii.  If  applicable, describe the statewide uniform procedure for including former children 

with disabilities in the children with disabilities subgroup for purposes of calculating 

any indicator that uses data based on State assessment results under section 

1111(b)(2)(B)(v)(I) of the ESEA and as described in 34 C.F.R. § 200.16(b), including 

the number of years the State includes the results of former children with disabilities. 

 

Louisiana has not included students formerly classified as a student with a disability in its ñstudents 

with disabilitiesò subgroups. However, beginning i
DRAFT

n 2017-2018 and beyond, Louisiana will  include 

any student currently classified as having a disability and any student formerly classified as having a 

disability (in any of the prior two years) in the overall subgroup. 

 

iii.  If  applicable, describe the statewide uniform procedure for including former English 

learners in the English learner subgroup for purposes of calculating any indicator that 

uses data based on State assessment results under section 1111(b)(2)(B)(v)(I) of the 

ESEA and as described in 34 C.F.R. § 200.16(c)(1), including the number of years 

the State includes the results of former English learners. 

 

The LEP subgroup will  include former LEP students for two years after they are no longer 

considered LEP according to state regulations. These two years coincide with the two years that 

students are monitored after they exit LEP status. These students will  not count toward the minimum 

ñnò for the LEP subgroup. 

 



47  

iv. If  applicable, choose one of the following options for recently arrived English learners 

in the State: 

D Exception under 34 C.F.R. § 200.16(c)(3)(i) or 

ẅ  Exception under 34 C.F.R. § 200.16(c)(3)(ii) or 

D Exception under section 1111(b)(3) of the ESEA and 34 C.F.R. § 200.16(c)(4)(i)(B). If  

selected, provide a description of the uniform procedure in the box below. 
 

C. Minimum  Number of Students. 

i. Provide the minimum number of students for purposes of accountability that the State 

determines are necessary to be included in each of the subgroups of students 

consistent with 34 C.F.R. § 200.17(a). 

 

Louisiana will  continue with its minimum ñnò of ten students for reporting subgroups of students, as 

has been the practice in Louisiana historically and as has been long-approved per Louisianaôs 

accountability workbook and Louisianaôs ESEA waiver. An n-size of 10 for subgroup protects the 

confidentiality of students and, at the same time, includes a majority of the students in subgroup 

accountability. In order to receive a subgroup performance score, a school must have in the 

subgroup a minimum of 10 students included in each index included in the schoolôs overall 

performance score calculation. 

 

ii.  If  the Stateôs minimum number of students for purposes of reporting is lower than the 

minimum number of students for purposes of accountability, provide that number 

consistent with 34 C.F.R. § 200.17(a)(2)(iv). 

 

Not applicable 

 

iii.  Describe how the State's minimum number of students meets the requirements in 34 

C.F.R. § 200.17(a)(1)-(2); 
 

An n-size of 10 for subgroup protects the confiden
DR
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iality of students and, at the same time, includes a 

majority of the students in subgroup accountability. 

 

iv. Describe how other components of the statewide accountability system, such as the 

Stateôs uniform procedure for averaging data under 34 C.F.R. § 200.20(a), interact 

with the minimum number of students to affect the statistical reliability and 

soundness of accountability data and to ensure the maximum inclusion of all students 

and each subgroup of students under 34 C.F.R. § 200.16(a)(2); 

 

Louisiana does not use averaging to calculate or report subgroup performance. 

 

Although the use of a low minimum number assures that a greater percentage of students are 

included in accountability, it does risk a higher standard of error. However, the consequences 
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attached to subgroup performance require two or more years of low performance, which lowers the 

risk of over- or under-identifying schools with low-performance. 

 

v. Describe the strategies the State uses to protect the privacy of individual students for 

each purpose for which disaggregated data is required, including reporting under 

section 1111(h) of the ESEA and the statewide accountability system under section 

1111(c) of the ESEA; 

Louisiana employs disclosure avoidance techniques whereby all subgroup data tied to assessment and 

performance are suppressed. Counts representing less than 10 students are identified by a <10 and 

subsequent cells of disaggregated data will  be redacted. Additionally, Louisiana will  utilize 

complementary suppression when the number that has been suppressed can be calculated using other 

information in the row or column. 

 

vi. Provide information regarding the number and percentage of all students and students 

in each subgroup described in 4.B.i above for whose results schools would not be 

held accountable under the Stateôs system for annual meaningful differentiation of 

schools required by 34 C.F.R. § 200.18; 

 

Nearly all (99%+) small school populations are included in the accountability system. Just 15 school 

sites were excluded in 2015-2016 and 13 in 2014-2015 due to insufficient data. 

 

Furthermore, even if  a subgroup cannot be reported because it represents fewer than 10 students, all 

students from that subgroup are still included in the overall accountability result. The students who 

are identified in the table below from the 2015-2016 school year were excluded only for subgroup 

calculations due to privacy concerns, but were included in the overall school scores. 
 

 

DRAFT 

 
 

  

 

Total 

Participants 

Number Excluded 

from Subgroup 

Reporting ONLY 

(Students were still  

included in the 

overall school score) 

 

 

Percent 

Excluded 

All  Students 348,502 1,626 0.5% 

White 160,373 989 0.6% 

African American 153,414 1,514 1.0% 

Hispanic 19,932 2,493 12.5% 

Native American 2,415 501 20.7% 

Asian 25,130 1,628 6.5% 

Students with Disabilities 38,606 1,011 2.6% 

Limited English Proficient 9,201 2,115 23.0% 
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Economically Disadvantaged 249,622 1,499 0.6% 

 

Beginning with the publication of school performance scores for the 2018-2019 school year, scores 

will be calculated for every school with 120 units or approximately 30 students, unless the school is 

subject to the stateôs modified accountability formula for alternative schools for state accountability 

purposes only. 

 

vii.  If  an SEA proposes a minimum number of students that exceeds 30, provide a 

justification that explains how a minimum number of students provided in 4.C above 

promotes sound, reliable accountability determinations, including data on the number 

and percentage of schools in the State that would not be held accountable in the 

system of annual meaningful differentiation under 34 C.F.R. § 200.18 for the results 

of students in each subgroup in 4.B.i above using the minimum number proposed by 

the State compared to the data on the number and percentage of schools in the State 

that would not be held accountable for the results of students in each subgroup if  the 

minimum number of students is 30. 

 

Not Applicable. 

 

D. Annual Meaningful Differentiation . Describe the Stateôs system for annual meaningful 

differentiation of all public schools in the State, including public charter schools, consistent 

with the requirements of section 1111(c)(4)(C) of the ESEA and 34 C.F.R. §§ 200.12 and 

200.18. 

 

Louisianaôs ESSA draft framework proposes three critical shifts in the design of the accountability 

system. 

 

1. Ensuring an ñAò in Louisianaôs letter grade system signals mastery of fundamental skills. This 

will  be achieved by raising expectations for wh
D RA FT 

at is required in order for a school to earn ñAò- 

level points based on student achievement and attainment. 

2. Adjusting school rating calculations to value more the progress of every individual child, 

including (a) measuring whether students are on a path to master fundamental skills; and (b) 

measuring how effectively students are advancing relative to their peers. This growth index will  

replace the current progress point system. 

3. Adding an Interests and Opportunities measure the extent to which each school is supporting a 

well-rounded education (five percent of score). 

 

Describe the following information with respect to the Stateôs system of annual meaningful 

differentiation: 
 

i. The distinct and discrete levels of school performance, and how they are calculated, 
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T 

under 34 C.F.R. § 200.18(a)(2) on each indicator in the statewide accountability 

system; 

 

 

See below for a chart outlining all measures, by category and by school type: 

 
 

 Beginning in 2017-2018 

Indicator Elementary Schools Middle Schools High Schools 

Academic  Achievement 50% ELA/math 

 

 
(see Assessment Index 

below) 

46.67% ELA/math 

 

 
(see Assessment Index 

below) 

20.83% ELA/math and 

growth 

 
(see Assessment Index and 

Growth Index below) 

Other Academic Indicator 25% growth 

 
(see Growth Index below) 

25% growth 

 
(see Growth Index below) 

N/A 

Graduation Rate N/A N/A 41.67% 

 
(see Graduation Index and 

Strength of Diploma Index 

below) 

ELP Measure ELP is its own measure but 

weight comes from 

relationship to academic 

content assessments. 

Because content 

assessments are 

substantially weighted via 

the academic achievement 

indicator, so too is the ELP 

measure. 

 
(see ELP section below) 

ELP is its own measure but 

weight comes from 

relationship to academic 

content assessments. 

Because content 
DRAF

assessments are 

substantially weighted via 

the academic achievement 

indicator, so too is the ELP 

measure. 

 
(see ELP section below) 

ELP is its own measure but 

weight comes from 

relationship to academic 

content assessments. 

Because content 

assessments are 

substantially weighted via 

the academic achievement 

indicator, so too is the ELP 

measure. 

 
(see ELP index below) 
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Student Success 25% for science and social 

studies 

 

 

 

 

 

(see Assessment Index 

below) 

28.33% total (23.33% for 

science and social studies; 

5% for dropout/credit 

accumulation (DCAI)) 

 

 

 
(see Assessment Index and 

DCAI below) 

37.5% total (4.17% for 

science and social studies 

EOCs; 25% for 

ACT/WorkKeys; 8.33% for 

Strength of Diploma 

credentials) 

 
(see Assessment Index, 

ACT/WorkKeys and 

Strength of Diploma 

below) 

 

Elementary/Middle School Assessment Index and High School End-of-Course Assessment Index 

(Including English Language Proficiency with equal, substantial weight equal to that of the content 

assessment weights; see below for more details) 

Recognizing Louisianaôs lingering challenges, the state will  continue the practice of weighting English 
language arts and math assessments twice, and weighting science and social students once in grades 3-

8 for all students.
20 

The Assessment Index comprises: 

¶ 75 percent of elementary school scores (50 percent Academic Achievement [ELA and math], 

25 percent Student Success [science and social studies]); 

¶ 70 percent of middle school scores (46.67 percent Academic Achievement [ELA and math], 

23.33 percent Student Success [science and social studies]); and 

¶ 12.5 percent of high school scores (8.33 percent Academic Achievement [ELA and math]; 

4.17 percent Student Success [science and social studies]). 
 

The Assessment Index awards a graduated scale of points, beginning at level 3 (Basic), such that an 

ñAò school is one that is on track to meet Louisianaôs long-term goal of students scoring level 4 

(ñMasteryò or above). 

 

In April,  the LDE will  develop a base of research and facts regarding the use of high school science 

and social studies assessments, specifically U.S. History and Biology, as factors in graduating from 

high school and in evaluating school performance. This research will  consider practices nationally 

and internationally and evidence based on research of course assessments. The LDE will  then 

facilitate focus groups with science and social studies teachers, high school principals, district 

administrators, and higher education leaders at which the fact base will  be discussed. Lessons 

gleaned from both processes will  inform formal recommendations to BESE regarding the 
DRAFT 

continuation, discontinuation, or modification of end-of-course assessments at the boardôs June 2017 

meetings. 

 

Louisiana will  include a measure of English learner progress towards English language proficiency 

beginning in 2018-2019 as outlined in more detail later in this section. Louisiana uses a consistent 

averaging method across all schools, and the assessment index can (and is) disaggregated by 
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subgroup. 

 

Achievement Level 2016-2017 Index 2017-2018 Index and beyond 

Advanced / Level 5 150 150 

Mastery / Level 4 125 100 

Basic / Level 3 100 80 

Approaching Basic / Level 2 0 0 

Unsatisfactory / Level 1 0 0 
When calculating the K-8 assessment index for the 2018-2019 school year, either the 2016-2017 or 2018-2019 science 

assessment index, whichever yields the higher school performance score, will be used as the science component of the 

overall assessment index and will be weighed by the 2018-2019 science assessment index tested population in order to limit 

the impact of population changes from prior years.21 

 

20 
Schools receive a zero for any instance of nonparticipation thereby ensuring the required participation rates. 

21 An averaging approach will be used for purposes of federal accountability. 

Progress to English Language Proficiency 

Louisiana is committed to: 
 

(a) measuring the progress to English language proficiency for ALL  students who are English 

learners, and 

(b) to reporting publicly English learner performance for ALL  schools with 10 or more students 

in the subgroup. 
 

Louisianaôs plan ensures a substantial weight for the EL indicator, and further ensures accountability 

for all EL students, thereby going above and beyond the legal requirements regarding the 

measurement of English language proficiency. 

 

How does accountability for English language proficiency work in Louisiana? 

1. Every English learner is included in the school performance score ï whether the school 

serves one or 500 English learners. 

2. Every English learnerôs performance on the English language proficiency exam counts in 

equal weight to all other exams ï English language arts, math, science, and social studies. 
3. Every school with at least 10 English learners has the performance of English learners 

reported separately from the rest of the school, in addition to the school performance score 

which already includes English learner results in equal weight to core academic exams. 

 

Following the first administration of English Language Proficiency Test (ELPT) in 2017-2018, 

Louisiana will  create a concordance table between the previous assessment (ELDA) levels and the 

new ELPT assessment levels in order to establish student-level targets on the new assessment. 

Student-level targets will  vary based on studentsô baseline profic
D RAF

i
T        

ency level, with a maximum of 

seven years to reach proficiency and fewer years for students with a higher baseline aligned to the 

state-determined timeline defined in A.4.iii.c.1. 
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English learners achieve English language proficiency when they are able to demonstrate language 

skills at a level sufficient to participate in and learn from grade-level instruction, communication and 

activities in each of the four language domains (Listening Speaking, Reading and Writing). This is 

defined as achieving scores of Level 4 or 5 on all four language domains on ELPT. 

 

The progress to English language proficiency indicator used by the LDE allows for objective, valid, 

reliable, and comparable results across LEAs in the state as the ELPT was developed using an 

Evidence-Centered Design (ECD) framework with test items that are aligned to the Louisiana 

Connectors for English Learners. The specifications are tightly linked to the definitions of evidence 

that stem from the ECD process which ensures its reliability and validity. 

 

EL student progress on ELPT for all EL students will  be measured and included in school 

accountability across all LEAs and the SEA for the first time in 2018-2019. Schools will  earn up to 

150 points in the elementary/middle school and high school assessment indices for each English 

learner who meets exit criteria and/or meets or exceeds his or her student-level performance target. 

All  ELs in all grades are included in the calculation, regardless of N size. In other words, the 

assessment index calculation will  be as follows: 

 
 

Assessment All Academic & ELP Test Units x Academic & ELP Points Earned 

Index =  Total Academic & ELP Test Units 

 

The ELP indicator will  be weighted by six such that it is equal to the weight of all academic units 

(ELA x2, math x2, science, and social studies) to ensure proportional representation for English 

learners. For example, if  100 percent of students in a school were English learners, the progress to 

ELP indicator would make up half of the total Assessment Index. 

 

A key difference between ELA and math (and other assessments) is that ELs will  be included in the 

all students group irrespective of whether or not there are a sufficient number of ELs to create a 

separate subgroup. Using an EL progress index included as a separate weighting step excludes all EL 

progress in schools that do not meet the minimum N because there is no All  Students group as a 

fallback option. By including the EL progress indicator directly into the academic indicator 

(assessment index), ELs will  be included in every case in the All  Student calculations. Given that the 

majority of schools do not meet the minimum (fewer than one-third) including EL progress     

ensures that all EL progress is monitored and counted towards a schools overall monitoring. 

 

Minimum N size would cause the majority schools to be excluded from EL progress monitoring. 

Also, attempting to reduce the minimum N sufficiently to include as many schools as possible 

decreases the reliability and stability of the index and risks student privacy, especially as Louisianaôs 

n-size is already 10. Including EL progress directly
DRA FT               

into academic achievement increases the overall 

number of assessments used in that indicator, increasing both the reliability and stability. It also 
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ensures that EL is included at the maximum weight. 

 

Including EL progress directly into academic achievement explicitly places the importance of EL 

progress assessment results on par with ELA and mathematics assessments as EL progress results 

contribute equally to other assessments in the calculation. 

 

Additionally, so long as the minimum n-size is reached (10), EL performance will  be reported 

directly on the school report card to identify a line item for EL progress. This would be the same as 

if  results were calculated in separate indices. 

 

Directly including EL progress within the Assessment Index ensures the ELP indicator is 

substantially weighted within the formula and all English learners are included, as well as ensuring 

the EL representation is commensurate with the proportion of ELs in the school. In contrast, a 

separate index would only in rare cases be equal to the proportion of ELs in a school. Using a 

separate index, when the number of ELs is below the minimum N, the weight is zero. Additionally, 

when the number of ELs results in their representation being greater than the weight of the separate 

index, EL representation in the overall model will  be less than the proportion of ELs in the school. 

Including EL progress within the Assessment Index as proposed creates a continuous weighting 

scheme from zero ELs to 100 percent ELs. 

 
 

The following is an example of the EL calculation. Points are awarded as follows: 

1. Award index points for each core academic assessment score based on the achievement level, 

and to each English language proficiency (ELP) assessment score based on progress from the 

baseline. 

2. Weight each subject index score by the table below. ELP is weighted by six such that it  is 

equivalent to the number of core academic assessment units for  each student who is an 

English learner. 

3.  Sum all weighted index scores and divide by the sum of all weights applied from the table. 
 

 

Area Unit Weight 

Core academic content (ELA x 2, Math x 2, 

science and social studies) 

6 

English language proficiency 6 
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Example School A: 

¶ School A has 100 total students, 50 of who
DR

m
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                                      are ELs. 

 

¶ All  100 students will  take all core academic content tests, weighted at six units per student 

(100 x 6 = 600). The 50 ELs will  also have an ELP measure, weighted six times per EL 

student (50 x 6 = 300). 

¶ The total number of test units is 600 content tests + 300 ELP tests = 900 total tests. Thus, 

ELs make up two-thirds of the total assessment index ([300 core academic (33%) + 300 ELP 

(33%)] / 900 = 67%). 

¶ ELP results make up one-third of the assessment index (300 ELP results / 900 = 33%). 

 
Example School B: 

¶ School B has 100 total students, 9 of whom are ELs. ELP results are included in the 

calculation but not reported separately because the n-size is less than 10. 

¶ All  100 students will  take all core academic content tests, weighted at six units per student 

(100 x 6 = 600). The 9 ELs will  also have an ELP measure, weighted six times per EL 

student (9 x 6 = 54). 

¶ The total number of test units is 600 content tests + 54 ELP tests = 654 total tests. Thus, ELs 

make up 16.5% of the total assessment index ([54 core academic tests (8.25%) + 54 ELP 

(8.25%)] / 654 = 16.5%). 

¶ ELP results make up 8.3% of the assessment index (54 ELP results / 654 = 8.3%). 

 

Progress to English Language Proficiency 

 
English language proficiency progress results will be calculated but not included in 2018-2019 school 

performance scores. However, as required by ESSA, performance on the English language proficiency 

progress measure will be used for the purposes of identifying schools requiring comprehensive 

intervention in 2019-2019.  

 

For the purpose of measuring progress on the ELPT assessment, overall proficiency scores will be 

organized into five levels. 

 a. Emerging: All domain scores are 1 or 2. 

 b. Progressing 1: At least one domain score of 3 and the lowest domain score is 1. 

 c. Progressing 2: At least one domain score of 3 and the lowest domain score is 2. 

 d. Progressing 3: At least one domain score of 3 and the lowest domain score is 3. 

 e. Transitioning: All domain scores are 4 or 5. 

Each English learnerôs expected trajectory to proficiency will be determined as follows. 



56  

 a. The initial proficiency level for each English learner will be determined based on the 

ELPT assessment results from the school year in which the student was first enrolled in a Louisiana 

public school and participated in the ELPT assessment. 

 b. If a student exits the United States for one or more school years following the initial 

ELPT assessment and later re-enrolls in Louisiana, the student will be considered a new student for the 

purposes of determining the initial proficiency level. 

 c. For students first identified in grades PK-5, the initial ELPT proficiency level and 

number of years identified, as defined in the table below, will be used. 

Trajectory to English Language Proficiency: Students First Identified 

in Grades PK-5 

Initial ELPT Proficiency 

Level 

Year 2 Year 3 Year 4 Year 5 & 

Beyond 

Emerging (E) P1 P2 P3 T 

Progressing 1 (P1) P2 P3 T T 

Progressing 2 (P2) P3 T T T 

Progressing 3 (P3) T T T T 

Transitioning (T) N/A N/A N/A N/A 

For students first identified in grades 6-12, the initial ELPT proficiency level and number of years 

identified, as defined in the table below, will be used. 

Trajectory to English Language Proficiency: Students First Identified in Grades 6-12 

Initial ELPT Proficiency 

Level 

Year 2 Year 3 Year 4 Year 5  Year 6 Year 7 & 

Beyond 

Emerging (E) P1 P2 P2 P3 P3 T 

Progressing 1 (P1) P2 Pe T T T T 

Progressing 2 (P2) P3 T T T T T 

Progressing 3 (P3) T T T T T T 

Transitioning (T) N/A N/A N/A N/A N/A N/A 

 

An ELPT score exceeds the trajectory if it is at least one level higher than expected and meets the 

trajectory if it is the same level as expected based on the tables above. 

 

The level of progress on the ELPT assessment will be included in the K-8 Assessment Index for each 

English learner according to the table below. 

 

ELPT Progress Assessment Index Points 

Outcome ELP Index 

Points 

ELPT level exceeds trajectory 150 
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ELPT level meets trajectory 100 

ELPT level is at least one above 
the prior year 

80 

ELPT level is the same or lower 

than the prior year 

0 

 

 

ACT/WorkKeys Index 

As part of its high school Student Success indicators, Louisiana measures the college and career 

readiness of all students by requiring access to the ACT for all juniors in Louisiana. Additionally, 

students may take the WorkKeys. Studentsô highest results through their grade 12 year are included 

in the schoolôs ACT/WorkKeys index ï worth 25 percent of all high school scores. 

 

Louisiana uses a consistent averaging method across all schools, and the ACT/WorkKeys index can 

(and is) disaggregated by subgroup. 

 

ACT  

Composite/WorkKeys 

2016-2017 

Index 

2017-2018 Index 

and beyond 

0-17 0 0 

18/Silver 100 70.0 

19 102.8 80.0 

20 105.6 90.0 

21 108.4 100.0 

22 111.2 103.4 

23 DR1A FT             14 106.8 

24/Gold 116.8 110.2 

25 119.6 113.6 

26 122.4 117.0 

27 125.2 120.4 

28 128 123.8 

29 130.8 127.2 

30 133.6 130.6 

31/Platinum 136.4 134.0 

32 139.2 137.4 

33 142 140.8 

34 144.8 144.2 

35 147.6 147.6 

36 150.4 150 
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Dropout/Credit Accumulation Index 

The transition from middle school to high school is of great importance to reducing studentsô 

likelihood to dropout and increasing their likelihood to graduate on time.
21 

Therefore, as part of its 

student success indicator for middle schools, schools with an eighth grade are held accountable for 

the successful transition of students to high school, as measured by Carnegie credits earned through 

the end of ninth grade. This measure, used since 2013, is worth only five percent of middle school 

scores but it encourages thoughtful transition planning across schools and further encourages middle 

schools to offer credit-bearing courses earlier. Louisiana uses a consistent averaging method across 

all schools, and the Dropout/Credit Accumulation Index can (and is) disaggregated by subgroup. 

 

9
th 

Grade Credits 

Earned 

2016-2017 

Index 

2017-2018 Index 

and beyond 

7 or more 150 150 

6.5 150 125 

6 150 100 

5.5 125 75 

5 100 50 

4.5 75 25 

4 or less 50 0 

3rd year 8th grader 25 0 

Dropout 0 0 
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Cohort Graduation Rate Index 

As one of two methods for measuring graduation for high schools, the cohort graduation rate index 

measures the percentage of the cohort graduating in four years, per federal rule and consistent across 

all schools. It is included as 25 percent of the score for high schools. The points awarded based on 

cohort graduation rates are such that schools must be on track to Louisianaôs long-term goal in order 

to earn an ñAò. The cohort graduation rate index can (and is) disaggregated by subgroup. 
 

Cohort Graduation Rate 2017-2018 and beyond (100 = 90%) 

0-75% CGR × 0.9 

76-90% CGR x 1.111112 

91-100% 

 

+5 points per percent increase (91=105, 92=110) 

  
 

21Allensworth, E. M. & Easton, J. Q. (2007). What Matters for Staying On-Track and Graduating in Chicago Public High Schools: A 

Close Look at Course Grades, Failures, and Attendance in the Freshman Year. Consortium on Chicago School Research at The 

University of Chicago. Accessed at 

https://consortium.uchicago.edu/sites/default/files/publications/07%20What%20Matters%20Final.pdf. 
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Students with disabilities pursuing a diploma though traditional TOPS University or Jump Start 

Career Pathways are factored into the accountability system based on the same criteria and with the 

same weights as their non-disabled peers, and students assessed using the LEAP Alternate 

Assessment, Level 1 (LAA  1) are included in the graduation index for the year in which they 

graduated or the year in which they exited, whichever is first. 

 

Strength of Diploma Index 
The strength of diploma index (25 percent total) measures not just whether a student receives a 
diploma, but the strength of the diploma received. It informs two indicators for high school -- 
Graduation Rate (16.67 percent) and Student Success (8.33 percent), as 100 out of 150 points are 
awarded based on whether a student graduates on time, as measured by cohort, and the remaining 50 
points (101 to 150) are awarded based on credentials. For example, graduating having passed an AP 

exam indicates a much greater likelihood of success in postsecondary.
22

 

 

Louisiana uses a consistent averaging method across all schools, and the strength of diploma index 

can (and is) disaggregated by subgroup. 
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21 
Murphy, D. & Dodd, B. (2009). A Comparison of College Performance of Matched AP® and Non-AP Student 

Groups. CollegeBoard. Accessed at 

https://research.collegeboard.org/sites/default/files/publications/2012/7/researchreport-2009-6- comparision-college-

performance-matched-ap-non-ap-student-groups.pdf. 

Cohort Graduation Outcomes Index Points 

HS Diploma plus Associateôs Degree 160 

HS Diploma plus 

(a) Passing AP/IB/CLEP score OR 

(b) Advanced statewide Jump Start credential 
*Students achieving both (a) and (b) will  generate 160 points. 

150 

HS Diploma plus 
(a) At least one passing course grade for TOPS core curriculum credit of 

the following type: AP, college credit, dual enrollment, or IB OR 

(b) Basic statewide Jump Start credential 
*Students achieving both (a) and (b) will  generate 115 points. 

110 

Five-year graduate (HS Diploma) with Associateôs Degree 150 

Four-year graduate 100 

HS Diploma earned through pathway for students assessed on the LAA1 100 

Five-year graduate with any diploma 
*Five-year graduates who earn a passing AP/IB/CLEP score will  generate 140 points 

75 

Six-year graduate with any diploma 50 

HiSET plus any Jump Start credential 40 

HiSET 25 

 




