
 
 

 
 

 
 

Louisiana Department of Education 
Mentor Teacher Training 

 
 

Module 4: 
Instructional Shifts in Action: Building Content Knowledge Using 

Content-Rich Non-Fiction 
 
 

Secondary Universal Cohort 
    July, 2019
 

 
 
 

Facilitated by Learning Forward 
 
 

 



                                                                                                               

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



                                                                                                           

3 
Mentor Teacher Universal Cohort – Module 4 

The Mentoring Cycle 
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Mentor Teacher Training  
 

Mentor Training Course Goals 

● Build strong relationships with mentees. 
● Diagnose and prioritize mentee’s strengths and areas for growth. 
● Design and implement a mentoring support plan. 
● Assess and deepen mentor content knowledge and content-specific pedagogy. 

Module 4 Outcomes 

● Deepen understanding of the relationship between content knowledge and reading 
comprehension.  

● Implement a process to develop text sets that lead to building knowledge through 
content-rich non-fiction. 

● Identify how to support mentees in using the shifts to guide decisions about teaching 
and learning across disciplines. 

● Plan for interventions to meet specific needs of a mentee based on observation data. 
● Model best practices to support mentee learning.  

Module 4 Agenda 

Morning  
● Welcome and outcomes 
● Building knowledge for reading comprehension 
● Developing text sets 

Lunch (45 minutes)  
Afternoon  

● Planning for interventions 
● Modeling best practices 
● Wrap-up 

Commitments 

Make the learning meaningful 
Engage mentally and physically 
Notice opportunities to support the learning of others 
Take responsibility for your own learning 
Own the outcomes 
Respect the learning environment of self and others 
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Let’s Make a Date 
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The Baseball Study: “Effect of Prior Knowledge on Good and Poor Readers’ Memory of Text” 

Recht and Leslie (1988) 
 

Predict the Results: 
Put the groups in order from highest to lowest performers.  

 

 
 
 
 
 
 

 
 

 
 
 

What do the actual results tell us? What stands out to you most?  
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How Does Knowledge Support Comprehension?  

Knowledge: 
Build 
knowledge 
through 
content-rich 
nonfiction 

Building knowledge through content rich nonfiction plays an essential role in 
literacy and in the Louisiana Student Standards. In K–5, fulfilling the standards 
requires a 50–50 balance between informational and literary reading. 
Informational reading primarily includes content rich nonfiction in history/social 
studies, science, and the arts; the K–5 standards strongly recommend that 
students build coherent general knowledge both within each year and across 
years. In grades 6–12, ELA classes pay much greater attention to a specific 
category of informational text—literary nonfiction—than has been traditional. In 
grades 6–12, the standards for literacy in history/social studies, science, and 
technical subjects ensure that students can independently build knowledge in 
these disciplines through reading and writing. To be clear, the standards require 
substantial attention to literature throughout K–12, as half of the required work in 
K–5 and the core of the work of 6–12 ELA. 

 
Culminating Task:  
Write a brief report in which you explain whether Pacific Cod is a sustainable food source and 
why. In your report, include at least one recommendation for each of the following groups: 

● Consumers 
● Fishermen 
● The EPA 

 
Rate your confidence level on a scale from 1-5. How confident do you feel about your ability to 
complete this task? Why?  
 
Reflect: What do you need to feel more confident?  

Your report: 
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“Bycatch” Questions 

Question Response 
What causes 
bycatch?  

 
 

 
 
 

What are the 
impacts of 
bycatch? 
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“Seafood Rating Methodology” Questions 

Question Response 
What does the 
quantitative 
rating system 
used by the 
Safina Center 
tell us?   

 
 
 
 
 
 

 
 
 
 

According to 
the quantitative 
rating system 
used by the 
Safina Center, 
what does it 
mean if a fish 
has a score of 
1.5?  
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Debrief 

Question Response 
How did reading the entire 
“Pacific Cod Bycatch” text set 
prepare you to understand the 
complex text and complete the 
culminating task?  

 
 
 
 

 
 
 
 

 
 
 
 

What are the implications for 
disciplinary literacy in your 
classroom?   

 
 

 
 
 
 
 
 
 
 

 
 

What implications does this 
have for you as a mentor?   
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Building Rich Text Sets 
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Module 4 Afternoon Outcomes 

● Plan for interventions to meet the specific needs of a mentee based on 
observation data. 

● Model best practices to support mentee learning. 

 
 

The Mentor Cycle 
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Plan for Interventions: 3 Key Components 

 
● Clarify the new learning 

 
● Align the intervention method 

 
● Write a coaching plan 

 
 

Clarify the new learning 
 

Content Practice 

What does my mentee need to 
understand? 

What do I lean on in my teaching 
practice in order to do this? 

What do Tier 1 and other state 
resources (e.g.  vocabulary & 
conversation guides) recommend? 

What does my mentee need to be able 
to do? 

How could my mentee gain this 
knowledge? 

How could my mentee gain this skill? 

 
Sample SMART Goal 1 

 
Students will use relevant text evidence 
to answer questions about content text 
in every text-based lesson in the next 
unit so that they can demonstrate their 
comprehension of texts without relying 
on personal experiences or opinions, as 
measured by teacher observations of 
oral answers to text-dependent 
questions. 

What does the mentee need to learn? 
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Sample SMART Goal 2 

 

By October 30, my mentee will create 
text sets that support content mastery 
of EL students and lead to a 10% 
increase in the number who 
demonstrate proficiency in the next 
unit. 
 
 
 
 
 

What does the mentee need to learn? 

 
Summarize: Model vs. Co-Teach - When do we use each method? 
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Which intervention? 

 
Scenario SMART Goal Intervention 

Your mentee wants to improve her ability to 
hold students accountable for using relevant 
text evidence to answer questions about the 
text. This is her goal because in a recent 
observation you noted that she was 
consistently allowing students to use      
personal experiences and opinions to answer 
questions. 

Students will use 
relevant text evidence 
to answer questions 
about content text in 
every text-based 
lesson in the next unit 
so that they can 
demonstrate their 
comprehension of 
texts without relying 
on personal 
experiences or 
opinions, as measured 
by teacher 
observations of oral 
answers to text-
dependent questions. 

 

Your mentee is trying to increase student 
engagement with close reading of the 
anchor text for the next unit. When she 
shared students' completed charts from 
yesterday's lesson, she was able to point to 
evidence of students comprehension as well 
as where gaps were evident. She asked for 
direction on addressing the gaps.  
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Align the intervention: Overcoming Barriers 

 

Location: 
 
 
 
 
 
 
 
 
 

Time: 

Lesson “bite size”: 
 
 
 
 
 
 
 
 
 

Group size: 
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Mentor Coaching Plan 
Mentee SMART goal(s) 

Students will use relevant text evidence to answer questions about content text in every text-based 
lesson in the next unit so that they can demonstrate their comprehension of texts without relying on 
personal experiences or opinions, as measured by teacher observations of oral answers to text-
dependent questions. 

 
What activities and resources will mentor and mentee engage in to achieve goal(s)? 

Specific Activity or 
Resource 

How is it aligned to 
the goal(s)? 

Why will it be 
effective? 

How will you 
integrate 
relationship 
building? 

Projected 
timeline 

 
 
 
 
 
 

  
 
 

  

 
 
 
 
 
 
 

  
 
 

  

 

How will you monitor your mentee’s progress toward the identified goals? 
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Mentor Coaching Plan 
 

Mentee SMART goal(s) 

By October 30, my mentee will create text sets that support content mastery of EL students 
and lead to a 10% increase in the number who demonstrate proficiency in the next unit. 

 
What activities and resources will mentor and mentee engage in to achieve goal(s)? 

Specific Activity or 
Resource 

How is it aligned to 
the goal(s)? 

Why will it be 
effective? 

How will you 
integrate 
relationship 
building? 

Projected 
timeline 

   
 
 

  

   
 
 

  

   
 
 

  

   
 
 

  

 

How will you monitor your mentee’s progress toward the identified goals? 
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Mentor Coaching Plan 
 

Mentee SMART goal(s) 

 

 

 
What activities and resources will mentor and mentee engage in to achieve goal(s)? 

Specific Activity or 
Resource 

How is it aligned to 
the goal(s)? 

Why will it be 
effective? 

How will you 
integrate 
relationship 
building? 

Projected 
timeline 

   
 
 

  

   
 
 

  

   
 
 

  

   
 
 

  

 

How will you monitor your mentee’s progress toward the identified goals? 
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Plan for Interventions: One Sentence Summary 

 
 
 
 
 

 

Key Takeaway: 
Coaching plans keep mentor and mentee on track to achieve SMART goals. 

 
Model Best Practices: 3 Key Components 

 
● Co-plan instruction 

 

● Model for demonstration 

 

● Debrief 

 

Co-Plan Instruction 
● Revisit agreements 

 
● Confirm the purpose/goal and connection to SMART goal 

 
● Confirm that you’re modeling 

 
● Make thinking visible as you co-plan the lesson or activity 

 
● Create a “look-fors” checklist based on the goal of the model lesson or 

activity 
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Modeling Best Practices: Co-Planning Conversation Transcript 
 
Mentor - Glad we got to meet this morning to talk about how I can best support you in meeting 
the SMART goal we came up when we met last time. Again, I really appreciated getting to 
observe in your classroom and debrief with you. I’ve been doing some thinking about your goal, 
and as you saw in the coaching plan, I think one of the ways I can best support you in reaching it 
is to model a portion of an upcoming lesson that focuses on students responding to text-
dependent questions using evidence from the text, rather than experience or opinions. 
 
Mentee - Yes, my students always seem to get the concept when we are practicing together, but 
when it comes to doing it on their own they just really struggle. Sometimes it seems like they 
won’t even try to figure out what to do, they are just waiting on me to tell them even though we 
talk all the time. I just wish they would take a risk and try. I think I’d like to see how you get 
students to do this in action.  
 
Mentor - Great, I’m really glad. This will be my first time modeling with someone else’s kiddos 
but I’m excited to how you what it can look like - just know that it won’t be perfect, by any 
means, but it’ll be a good learning experience for both of us. 
 
Mentee - Yeah, I’m excited to see you try it with them.  
 
Mentor - So I was looking at what you have coming up in your lesson plans and it looks like you 
are doing the Populism task in Unit 1.  Is that right? 
 
Mentee - Yes. 
 
Mentor - So I was thinking I could come into your classroom after you’ve gotten the lesson 
started. You could have already taken them through the definition of Populism and started them 
reading Life on the Farm, and then I’ll jump in when it gets to answering questions using 
evidence from the text part of the lesson and support exploration of, “How did economic 
instability lead to the rise of Populism?” 
 
Mentee - So I would get the lesson started and then you would take over? I think that sounds 
good. But could you be in there for the part that I am teaching, too, in case it isn’t going well? 
 
Mentor - Sure, I think I can work that into my schedule. Let’s confirm the timing...period 2, 
correct?” 
 
[Mentor and Mentee finish confirming the logistics] 
 
Mentor - Back to the lesson, which I think it will work perfectly in alignment with your SMART 
goal. Students will have the opportunity to use relevant text evidence to answer questions about  
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content text. So as I look through this lesson plan, I want to hone in on the supporting question,  
“How did economic instability lead to the rise of Populism?” and really think through how I am 
going to facilitate the scaffolded readings so students increase their ability to respond to a 
question using evidence from multiple texts. I am going to make a note here that I want to cue 
students as follows:  ‘Remember the question isn’t asking your opinion it is asking for evidence 
from the text, how do we find evidence from the text?’ or ‘I am hearing you make a connection 
to a personal experience, but I want us all to go back to the question and think about where in 
the text could we find support for the answer?’ 
 
[Mentor continues reading through this section of the lesson plan and making annotations, 
thinking aloud for the mentee on how the mentor plans to implement this part of the activity. 
The mentor is focusing on making their thinking visible as they go through the activity 
together and jotting down their own notes for the model piece.] 
 
Mentor - The last thing we need to discuss is what you’ll be doing while I am modeling. You 
should definitely be observing both me and the students, but I want us to come up with a 
specific look-fors checklist for you to complete while you observe me teaching. 
 
Mentee - Okay, that sounds good. I know one thing I really want to watch out for is how you 
redirect students who are struggling to find evidence without having to give them too many 
hints. 
 
Mentor - That’s a great thing to put on the checklist. One thing I really want you to take note of 
when I am modeling it the type of questioning I use to scaffold the learning. [Mentor begins 
filling out a checklist using the ”Look-Fors” checklist template.] This type of questioning is very 
open-ended and doesn’t baby-step the students to the answer. Another thing I want to add to 
this look-fors checklist is how grouping of students supports their ability to find text evidence. 
 
[The mentor and mentee continue adding “look-fors” to the checklist.] 
 
Mentor - Well, I look forward to seeing you tomorrow at 10 o’clock for this lesson. When is a 
good time for you to meet after tomorrow to debrief? 
 
Mentee - I could do Friday during our lunch time - will that work? 
 
Mentor - Sounds great - I will see you tomorrow! 
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US History Instructional Task: Populism 
Unit One: Industrialization and Expansion through the Progressive Era,  

Topic One: Westward Expansion 
 

Description: Students review primary sources such as William Jennings Bryan’s “Cross of Gold” 
speech, and excerpts from The Populist Platform, and Declaration of Purposes of the Patrons of 
Husbandry in order to understand agrarian discontent and the ways the Populist movement 
sought to address the economic and political grievances of the 19th century American farmer. 
Students will apply what they’ve learned by making a claim on the compelling question: “Was 
the Populist movement a success?” 

  
Suggested Timeline: 5 class periods 

  
Materials: Rise of the Populists and William Jennings Bryan; Life on the Farm; The Growth of 
Populism; The Farmers' Revolt Primary Source Readings; The Election of 1896; William Jennings 
Bryan's Democratic National Convention Address "A Cross of Gold" 

  
Instructional Process: 

1. This task is adapted from Rise of the Populists and William Jennings Bryan[1] by Mary 
Kate Blaine for Gilder Lehrman. 

2. Say: “In the previous task, we learned about how developing technologies - such as the 
Transcontinental Railroad - had economic impacts in the West. While railroads aided in 
the transcontinental trade of farmers’ goods, their growing strength - along with the 
growing strength of the banks - created financial instability for farmers in the West. Out 
of this instability rose a new political movement called Populism. In this task, we will 
evaluate the causes that led to the Populist movement and seek to answer the 
compelling question, “Was the Populist movement a success?” Post the compelling 
question on the board to guide inquiry throughout the task. 

3. Write the term Populism on the board, and project the following definition[2]: 
1. any of various, often anti-establishment or anti-intellectual political movements 

or philosophies that offer unorthodox solutions or policies and appeal to the 
common person rather than according with traditional party or partisan 
ideologies. 

2. representation or extolling of the common person, the working class, the 
underdog, etc. 

4. Read aloud the first two paragraphs of the meaning of Populism. 
1. If you feel that ordinary working people should have the strongest political voice, 

you can say you believe in populism. 
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2. In politics, the term populism can have different meanings depending on who is 
using it and what their political goals are. At its root, populism is a belief in the 
power of regular people, and in their right to have control over their government  

rather than a small group of political insiders or a wealthy elite. The word 
populism comes from the Latin word for "people," populus. 

5. Ask students: “What do these definitions have in common?” 
6. Take notes for the class or annotate the definitions as students share their answers. 
7. Direct students to explain the meaning of Populism in their own words orally or in 

writing. 
8. Divide the class into small groups using an established classroom routine. 
9. Instruct students to read the text Life on the Farm independently. After students have 

finished reading, direct them to answer the following questions in small groups: 
1. What were the economic difficulties associated with life on the farm? 
2. What caused many farmers to go into debt? 

10. Say: “We know that many farmers accumulated debt from borrowing money from 
banks, and that the growing strength of banks created financial instability for farmers. 
We are now going to investigate how economic instability led to the rise of Populism.” 

11. Post and read aloud the first supporting question for the task: “How did economic 
instability lead to the rise of Populism?” 

12. Write the terms gold standard and free silver on the board, and project the following 
definitions: 

1. Gold standard: a monetary standard under which the basic unit of currency is 
defined by a stated quantity of gold and which is usually characterized by the 
coinage and circulation of gold. The gold standard was the U.S. monetary system 
until it was generally abandoned in the Depression of the 1930s.[3]   

2. Free silver: a monetary standard utilizing the free coinage of silver often at a 
fixed ratio with gold.[4] 

13. Ask students: “How are these definitions different from each other?” 
14. Take notes for the class or annotate the definitions as students share their answers. 
15. Direct students to turn to a partner to share their working definition of gold standard 

and free silver, and how each monetary system differs.  
16. Instruct students to read The Growth of Populism independently.  After students have 

finished reading, direct them to answer the following questions in small groups: 
1. What was “The Grange?” 
2. Who does the gold standard benefit? Why? 
3. Why were farmers in favor of monetary inflation? 
4. Who does free silver benefit? Why? 

17. Provide students with access to  The Farmers' Revolt Primary Source Readings from 
Gilder Lehrman,[5] and instruct students to read sources 1-7 (Declaration of Purposes of 
the Patrons of Husbandry (The Grangers), 1874; 1892 Populist platform; Washington 
Gladden, "The Embattled Farmers"; Tom Watson, 1892, appealing to black voters; 
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William Jennings Bryan, 1896; and 1896 Republican Party Platform). After students have 
finished reading, direct them to answer the following questions in small groups: 

1. Identify the economic and political grievances of late 19th century American 
farmers. 

2. Why would the Populist platform be compelling to an American farmer? 
3. How do the Populist Party Platform and the Republican Party Platform differ? 

 
18. After students have finished discussing the primary sources in small groups, lead 

students in a brief whole class discussion on the first supporting question: “How did 
economic instability lead to the rise of Populism?” 

19. Instruct students to write an extended paragraph (half to one page but not a full essay) in 
response to the supporting question “How did economic instability lead to the rise of 
Populism?” Collect and grade for content accuracy. 

 
[1] Access to lessons and resources on Gilder Lehrman requires a free Affiliate School account 
[2] http://www.dictionary.com/browse/populism?s=t 
[3] https://www.merriam-webster.com/dictionary/gold%20standard 
[4] https://www.merriam-webster.com/dictionary/free%20silver 
[5] Access to lessons and resources on Gilder Lehrman requires a free Affiliate School account. 
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Guided Readings: The Farmers' Revolt 

Reading 1 

For our business interests, we desire to bring producers and consumers, farmers and 
manufacturers into the most direct and friendly relations possible. Hence we must dispense 
with a surplus of middlemen, not that we are unfriendly to them, but we do not need them. 
Their surplus and their exactions diminish our profits.... 

We are opposed to excessive salaries, high rates of interest, and exorbitant per cent profits in 
trade. They greatly increase our burdens, and do not bear a proper proportion to the profits of 
producers. 

Declaration of Purposes of the Patrons of Husbandry (The Grangers), 1874 

Reading 2 

We meet in the midst of a nation brought to the verge of moral, political and material ruin. 
Corruption dominates the ballot box, the Legislatures, the Congress, and touches even the 
ermine of the Bench. The people are demoralized...the newspapers are largely subsidized or 
muzzled, public opinion silenced, business prostrated, our homes covered with mortgages, 
labor impoverished, and the land concentrating in the hands of the capitalists. The urban 
workmen are denied the right of organization for self-protection; imported pauperized labor 
beats down their wages; a hireling standing army, unrecognized by our laws, is established to 
shoot them down, and they are rapidly degenerated into European conditions. The fruits of the 
toil of millions are boldly stolen to build up colossal fortunes, unprecedented in the history of 
the world, while their possessors despise the republic and endanger liberty. 

The national power to create money is appropriated to enrich bondholders; a vast public debt, 
payable in legal tender currency, has been funded into gold bearing bonds, thereby adding 
millions to the burdens of the people. Silver, which has been accepted as coin since the dawn of 
history, has been demonetized to add to the purchasing power of gold by decreasing the value 
of all forms of property as well as human labor; and the supply of currency is purposely 
abridged to fatten usurers, bankrupt enterprise and enslave industry. A vast conspiracy against 
mankind has been organized on two continents and is taking possession of the world.... 

Wealth belongs to him who creates it, and every dollar taken from industry without an 
equivalent is robbery. "If any will not work, neither shall he eat."The interest of rural and civic 
labor are the same; their enemies are identical.... 

We believe that the time has come when the railroad corporations will either own the people 
or the people must own the railroads… 
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The land, including all the natural sources of wealth, is the heritage of the people and should 
not be monopolized for speculative purposes, and alien ownership of land should be 
prohibited. All land now held by railroads and other corporations in excess of their actual 
needs, and all lands now owned by aliens, should be reclaimed by the Government and held for 
actual settlers only.... 

1892 Populist platform 

Reading 3 

The farmers of the United States are up in arms. They are the bone and sinew of the nation; 
they produce the largest share of its wealth; but they are getting, they say, the smallest share 
for themselves. The American farmer is steadily losing ground. His burdens are heavier every 
year and his gains are more meager; he is beginning to fear that he may be sinking into a servile 
condition. He has waited long for the redress of his grievances; he purposes to wait no longer.... 

Washington Gladden, "The Embattled Farmers" 

Reading 4 

Now the People's Party says..."You are kept apart that you may be separately fleeced of your 
earnings. You are made to hate each other because upon that hatred is rested the keystone of 
the arch of financial despotism which enslaves you both. You are deceived and blinded that you 
may not see how this race antagonism perpetuates a monetary system which beggars both." 

Tom Watson, 1892, appealing to black voters 

Reading 5 

If the gold standard advocates win, this country will be dominated by the financial harpies of 
Wall Street. I am trying to save the American people from that disaster--which will mean the 
enslavement of the farmers, merchants, manufacturers and laboring classes to the most 
merciless and unscrupulous gang of speculators on earth--the money power. My ambition is to 
make money the servant of industry, to dethrone it from the false position it has usurped as 
master, and this can only be done by destroying the money monopoly. 

William Jennings Bryan, 1896 

Reading 6 

The man who is employed for wages is as much a businessman as his employer. The attorney in 
a country town is as much a businessman as the corporation counsel in a great metropolis. The 
merchant at the crossroads store is as much a businessman as the merchant of New York. The 
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farmer who goes forth in the morning and toils all day...is as much a businessman as the man 
who goes upon the Board of Trade and bets upon the price of grain. 

We come to speak for this broader class of businessmen....It is for these that we speak. We do 
not come as aggressors. Our war is not a war of conquest. We are fighting in the defense of our 
homes, our families, and posterity. We have petitioned, and our petitions have been scorned. 
We have entreated, and our entreaties have been disregarded. We have begged, and they have 
mocked when our calamity came. 

We beg no longer; we entreat no more; we petition no more. We defy them! 

There are two ideas of government. There are those who believe that if you just legislate to 
make the well-to-do prosperous that their prosperity will leak through on those below. The 
Democratic idea has been that if you legislate to make the masses prosperous their prosperity 
will find its way up and through every class that rests upon it. 

You come to us and tell us that the great cities are in favor of the gold standard. I tell you that 
the great cities rest upon these broad and fertile prairies. Burn down your cities and leave our 
farms, and your cities will spring up again as if by magic. But destroy our farms and the grass 
will grow in the streets of every city in this country. 

Having behind us the commercial interests and the laboring interests and all the toiling masses, 
we shall answer their demands for a gold standard by saying to them: you shall not press down 
upon the brow of labor this crown of thorns. You shall not crucify mankind upon a cross of gold. 

William Jennings Bryan, 1896 

Reading 7 

For the first time since the civil war the American people have witnessed the calamitous 
consequence of full and unrestricted Democratic control of the government. It has been a 
record of unparalleled incapacity, dishonor, and disaster....It has...entailed an unceasing 
deficit...piled up the public debt...forced an adverse balance of trade...pawned American credit 
to alien syndicates....In the broad effect of its policy it has precipitated panic, blighted industry 
and trade with prolonged depression, closed factories, reduced work and wages, halted 
enterprise and crippled American production, while stimulating foreign production for the 
American market.... [Our] policy taxes foreign products and encourages home industry. it puts 
the burden of revenue on foreign goods; it secures the American market for the American 
producer.... 

The Republican party is unreservedly for sound money....We are unalterably opposed to every 
measure calculated to debase our currency or impair the credit of our country. 

1896 Republican Party Platform 
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Model Best Practices: “Look-Fors” Checklist 
Sample checklist from co-planning conversation transcript  

  

Look-Fors Observation Notes 

· Types of questioning used that require 
students to return to the text looking for 
supporting evidence 

  

· Signal words, phrases, and/or teaching 
moves the mentor uses to redirect students 
who struggle to find relevant text evidence  

  

· How the grouping of students supports their 
ability to find text evidence 
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TRY IT OUT: Model Best Practices: “Look-Fors” Checklist 
 

Look-Fors Observation Notes 
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Model for Demonstration 
 

● Share with students about this growth opportunity 

● Make your thinking and decision making visible 

● Step in and out of the teacher role vs. mentor role 

● Encourage mentee to watch how students respond to the instruction 

● The mentee should be actively engaged using the checklist 

● Remember you don’t have to model the ENTIRE lesson - keep it focused! 

 
Sentence Starters for Stepping In and Out of Modeling 

 
● Did you notice how I just _____________? 

● I am about to try _________, so watch how I do that. 

● When I did ________________, what did you notice about students 

reactions? 

● I was hoping _______________ would occur, but then I had to adjust by 

_________. 

● That strategy did not seem to work, so now I am going to try ____________ 

and see if the results are different. 
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Sample Modeling For Demonstration Transcript 
 
Mentee - Good morning class! Remember how I told you all yesterday that I was going to have a 
friend come by our classroom today and help us work on some things? Well here she is! This is 
Mrs. Carlson - Can you all say hi? Mrs. Carlson is such an awesome teacher and she has agreed 
to help me with a personal goal that I am working on. So today she is going to be your guest 
teacher and I am going to be watching very closely as she works on our lesson with you all.  
 
Mentor - That’s right! I am so happy to be here and am looking forward to teaching you all 
today. I also want to let you all in on a little secret - we are all learners in this classroom. All of 
you, your teacher, and me - today we are all going to be learners. So while I am teaching you 
today, your teacher and I are also learning. So sometimes I’ll be talking to all of you, and 
sometimes we teachers will be talking to each other.  There might be something really specific I 
want to point out or tell your teacher so I might pause the lesson a few times and ask you to talk 
to a shoulder partner, or to think silently for a minute or two so I can go chat with your teacher 
and point out some things about our lesson today that are working or maybe even not working. 
Can you all help me with that today? Awesome!  
 
[Mentee teaches the Populism definition part of the lesson plan and afterwards goes and sits 
down, checklist in hand and ready to observe as the mentor begins the first reading. 
 
Mentor - Today we’re going to work in groups to discuss readings that will help us to build 
background knowledge about the causes of Populism - we have to understand the causes and 
effects of Populism in order to decide if it was a success!  Please make sure you have your texts, 
your conversation stems, and your notebooks, including your notes about the definition of 
Populism, in front of you.  (Students get supplies ready.) Okay, as you work together this year, 
you will work in many different small groups.  This will give you the opportunity to learn from 
classmates with different perspectives and different strengths from your own.  Today’s group 
assignments are posted on the map on slide; please take your materials and join your group. 
(Students move to their new seats.)  Read Life on the Farm independently, and then answer the 
questions on the slide with your group, using evidence from the text to support your ideas. 
(Students read and begin to answer questions.)  
 
Mentor - Listens to groups as they begin to discuss questions, taking notes on the Discussion 
Tracker.  
 
 In one group,  students are talking about how large the farms were and how that isolated the 
farmers.  The Mentor joins the group, saying, “You have identified one of the social challenges 
of farming; what economic challenges are described in the text?”  “Ohh,” say several of the 
group members, who then note economic challenges.   
 
A student in another group is talking about tariffs on products made in China.  The Mentor slips  
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over to that group, smiles, and says, “Can you show me where you see that in the text?” The  
students grin and begin talking about tariffs in the context of this time period.  The Mentor 
notes the connection to current events to reinforce at a later point in the unit. 
 
(Mentor steps over to mentee and has quick discussion) 
 
Mentor (to mentee) - When I checked in with groups, what did you notice about their reactions? 
 
Mentee (to mentor) - I saw heads nodding and they seem to be following your line of thinking.   
I noticed the questions were very open-ended to really get them to do the thinking 
 
Mentor - Yes! They knew what to do, but just needed a tiny push in the right direction to 
reassure them their thinking was on the right path and build their confidence. I am going to 
bring the class back together to have them share their answers now. Make sure to take note on 
the questions I ask when I facilitate this discussion.  
 
[The mentor finishes the model lesson continuing to step in and out to discuss key points 
with the mentee.] 
 
 
 
 

Debrief Model Teaching 
 

● Mentee reflects on what they observed using the checklist 
● Mentee identifies the reasons, processes, and/or strategies that made the 

teaching successful or not successful 
● Mentee makes a plan for applying the new learning into their practice 

The purpose of modeling is LEARNING. Amplify learning in the debriefing. 
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Model Best Practices: Debrief the lesson 
 

Suggested Guiding Questions for Discussion  Debrief Meeting Notes 
Primary Questions 
How did this model lesson or activity help you?  

What did you see that was effective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

What did you see that was ineffective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

Application Questions 
What will you integrate into your teaching? 
How will you do that? 

 

What would you change/modify if you were 
teaching this lesson and why? 
 

 

Clarifying Questions 
What parts of what I was modeling during this 
lesson or activity still need further clarification? 

 

Closing Questions 
What is/are the top learnings you are taking 
away from the model lesson or activity? 
 

 

How can I support you as you begin to integrate 
what you are learning? 
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Model Best Practices: Debrief the lesson 
 

Suggested Guiding Questions for Discussion  Debrief Meeting Notes 
Primary Questions 
How did this model lesson or activity help you?  

What did you see that was effective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

What did you see that was ineffective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

Application Questions 
What will you integrate into your teaching? 
How will you do that? 

 

What would you change/modify if you were 
teaching this lesson and why? 
 

 

Clarifying Questions 
What parts of what I was modeling during this 
lesson or activity still need further clarification? 

 

Closing Questions 
What is/are the top learnings you are taking 
away from the model lesson or activity? 
 

 

How can I support you as you begin to integrate 
what you are learning? 
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Sample Debriefing a Model Lesson Transcript 
 
Mentor - Thanks for taking the time to meet with me. I had a great time modeling in your 
classroom and now just want to take some time to debrief about what you observed and 
hopefully some new learning that occurred for you during this process. 
 
Mentee - Yeah, thanks for coming in. It was fun watching you with my kids. 
 
Mentor - So just thinking about the model lesson overall, how do you think it helped you with 
regards to your SMART goal?” 
 
Mentee - Well, I enjoyed getting to see someone else facilitate a text-based discussion with my 
students. A lot of times people have just told me ideas to try or read this blog for new ideas and 
while that is great, it was much better to see these new ideas live in person with my own 
students. 
 
Mentor - That’s great to hear. It sounds like seeing some new strategies used live in action had a 
powerful impact on you. So tell me, what were some things you observed using your checklist 
that were effective in the lesson? 
 
Mentee - “Well starting off it was helpful to be part of the planning process because something I 
noticed you did was as you went through the lesson, you made note of where the text 
dependent questions were going to come up. This showed me how you already knew when and 
where in the lesson students may struggle, and you were prepared ahead of time because of 
making those notes as we went through the lesson plan. During the lesson I noticed when 
students gave you answers that were personal connections or opinions rather than based in text 
evidence you used different scaffolding signals to remind them about going back into the text 
such as, ‘Where in the text did you read that?’ or ‘Remember, your finger must touch the 
evidence before raising your hand to share your answer.’ I also noticed when students struggled 
to get started, you used really good questions to scaffold their process. The questions you asked 
were very open-ended and put the work and thinking back on the students. You gave them the 
confidence to dive back into the reading.   
 
Mentor - I’m so glad you noticed that. Frequently, students just need quick, simple reminders to 
look for that text evidence. Those simple reminders over and over again will eventually get 
ingrained in their brains to where it becomes more natural for them to go back into the text. 
Also we often jump to trying to give an answer rather than prompting students to really 
understand the big ideas and supporting details of complex texts.   
 
[Mentor adds a few comments on additional things she hoped the mentee would pick up on 
but didn’t mention earlier in the conversation such as the think aloud to model diving back in 
to reread the text and the impact that had on students.]  
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Mentor - What will you integrate into your teaching as a result of what you saw during the 
model? 
 
Mentee - I plan to take the time prior to the lesson or activity to deliberately plan for those high-
level, text dependent questions and know exactly where they come up in my lesson so I can be 
better prepared to support my students in being fully ready to find that text evidence. This way I 
can better prepare levels of questioning that will support students’ processes and thinking when 
they get to that part of the lesson. I also have some new tools in my toolbox to help students 
when they are struggling, like providing more wait time and time to discuss with their group 
members and/or modeling approaches to complex text.  
 
Mentor - That’s great - I am so glad to hear that. So how can I continue to support you as you 
integrate this new learning into your practice? 
 
Mentee - I think it would be helpful for you to come observe me teaching another lesson that is 
focused on facilitating a text-based discussion and provide me with some feedback on how I 
utilize these new strategies with my students. I would love some help in determining if my new 
learning is truly having the impact on student learning that I need it to. 
 
Mentor - I can definitely do that. When would you like me to come?”  
 
[The conversation continues and results in the mentor and mentee setting up an additional 
observation and feedback session.] 
 
 

Key Takeaway: 
Mentors use model teaching to demonstrate practices they expect to see 

mentees use to address their SMART goals. 

 
 
 
 
 
 
 
 
 
 
 




