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Overarching Objectives (Modules 1-3)
e To gain an understanding of the design of ELA Guidebooks 9-12 (2020)
e Torecognize the resources available as part of the ELA Guidebooks
e To examine the evaluation plan and assessment system built into the units

e Tolearn and practice how to prepare to teach a Guidebooks 9-12 unit and lesson
successfully
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What are your takeaways from our learning so far?
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What would be the benefit of
starting a unit like this?

o

How does this connect to what
we learned yesterday?

2

What are the connections to
the Culminating Task?
To the other texts in the unit?
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Lesson Experiential: Learning Log

Answer

Lines 1-8 from “The White Man’s Burden”, page 82 from
Heart of Darkness were published in 1899. What is one thing you know about the
time period when these texts were published?

Reading focus:
e What story does each text share?

ELA Guidebooks 9-12: Module 3 5
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Teaching Lab

Lines 1-8 from “The White Man’s Burden”
“The White Man’s Burden”: Kipling’s Hymn to U.S. Imperialism

In February 1899, British novelist and poet Rudyard Kipling wrote a poem entitled “The White
Man’s Burden: The United States and The Philippine Islands.” In this poem, Kipling urged the
U.S. to take up the “burden” of empire, as had Britain and other European nations. Published in
the February, 1899 issue of McClure’s Magazine, the poem coincided with the beginning of the
Philippine-American War and U.S. Senate ratification of the treaty that placed Puerto Rico,
Guam, Cuba, and the Philippines under American control. Theodore Roosevelt, soon to become
vice-president and then president, copied the poem and sent it to his friend, Senator Henry
Cabot Lodge, commenting that it was “rather poor poetry, but good sense from the expansion
point of view.” Not everyone was as favorably impressed as Roosevelt. The racialized notion of
the “White Man’s burden” became a euphemism for imperialism, and many anti-imperialists
couched their opposition in reaction to the phrase.

Take up the White Man’s burden—

Send forth the best ye breed—

Go send your sons to exile

To serve your captives' need

To wait in heavy harness

On fluttered folk and wild—

Your new-caught, sullen peoples,

Half devil and half child

Take up the White Man’s burden

In patience to abide

To veil the threat of terror

And check the show of pride;

By open speech and simple

An hundred times made plain

ELA Guidebooks 9-12: Module 3 6



To seek another’s profit

And work another’s gain

Take up the White Man’s burden—
And reap his old reward:

The blame of those ye better

The hate of those ye guard—

The cry of hosts ye humour

(Ah slowly) to the light:

"Why brought ye us from bondage,
“Our loved Egyptian night?”

Take up the White Man’s burden-
Have done with childish days-

The lightly proffered laurel,

The easy, ungrudged raise.

Comes now, to search your manhood
Through all the thankless years,
Cold-edged with dear-bought wisdom,
The judgment of your peers!

Source: Rudyard Kipling, “The White Man’s Burden: The United States & The Philippine Islands,
1899.” Rudyard Kipling’s Verse: Definitive Edition (Garden City, New York: Doubleday, 1929).

ELA Guidebooks 9-12: Module 3
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Excerpt from Heart of Darkness

Joseph Conrad
1899

“l avoided a vast artificial hole somebody had been digging on the slope, the purpose of which |
found it impossible to divine.! It wasn't a quarry or a sandpit, anyhow. It was just a hole. It
might have been connected with the philanthropic? desire of giving the criminals something to
do. I don't know. Then | nearly fell into a very narrow ravine, almost no more than a scar in the
hillside. | discovered that a lot of imported drainage-pipes for the settlement had been tumbled
in there. There wasn't one that was not broken. It was a wanton® smash-up. At last | got under
the trees. My purpose was to stroll into the shade for a moment; but no sooner within than it
seemed to me | had stepped into the gloomy circle of some Inferno. The rapids were near, and
an uninterrupted, uniform, headlong, rushing noise filled the mournful stillness of the grove,
where not a breath stirred, not a leaf moved, with a mysterious sound—as though the tearing
pace of the launched earth had suddenly become audible.

“Black shapes crouched, lay, sat between the trees leaning against the trunks, clinging to the
earth, half coming out, half effaced* within the dim light, in all the attitudes of pain,
abandonment, and despair. Another mine on the cliff went off, followed by a slight shudder of
the soil under my feet. The work was going on. The work! And this was the place where some of
the helpers had withdrawn to die.

“They were dying slowly—it was very clear. They were not enemies, they were not criminals,
they were nothing earthly now—nothing but black shadows of disease and starvation, lying
confusedly in the greenish gloom. Brought from all the recesses of the coast in all the legality of
time contracts, lost in uncongenial® surroundings, fed on unfamiliar food, they sickened,
became inefficient, and were then allowed to crawl away and rest. These moribund® shapes
were free as air—and nearly as thin. | began to distinguish the gleam of the eyes under the
trees. Then, glancing down, | saw a face near my hand. The black bones reclined at full length
with one shoulder against the tree, and slowly the eyelids rose and the sunken eyes looked up
at me, enormous and vacant, a kind of blind, white flicker in the depths of the orbs, which died
out slowly. The man seemed young—almost a boy—but you know with them it's hard to tell. |

! divine - figure out

2 philanthropic - generous, promoting the good of others
3 wanton - deliberate, willful

4 effaced - erased, hidden

5> uncongenial - unpleasant

& moribund - close to death
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found nothing else to do but to offer him one of my good Swede's’ ship's biscuits | had in my
pocket. The fingers closed slowly on it and held—there was no other movement and no other
glance. He had tied a bit of white worsted® round his neck—Why? Where did he get it? Was it a
badge—an ornament—a charm—a propitiatory act?® Was there any idea at all connected with
it? It looked startling round his black neck, this bit of white thread from beyond the seas.

“Near the same tree two more bundles of acute angles sat with their legs drawn up. One, with
his chin propped on his knees, stared at nothing, in an intolerable and appalling manner: his
brother phantom rested its forehead, as if overcome with a great weariness; and all about
others were scattered in every pose of contorted collapse, as in some picture of a massacre or a
pestilence.l® While | stood horror-struck, one of these creatures rose to his hands and knees,
and went off on all-fours towards the river to drink. He lapped out of his hand, then sat up in
the sunlight, crossing his shins in front of him, and after a time let his woolly head fall on his
breastbone.

“I didn't want any more loitering!! in the shade, and | made haste towards the station. When
near the buildings | met a white man, in such an unexpected elegance of get-up that in the first
moment | took him for a sort of vision. | saw a high starched collar, white cuffs, a light alpaca
jacket, snowy trousers, a clean necktie, and varnished boots. No hat. Hair parted, brushed,
oiled, under a green-lined parasol'? held in a big white hand. He was amazing, and had a
penholder behind his ear.”

7 Swede's - Swedish person’s

8 worsted - wool yarn

° propitiatory act - offering to ask forgiveness
10 pestilence - deadly disease

1 |oitering - standing around

12 parasol - small umbrella used for shade
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Take turns with your Discuss partner reading aloud a quotation at a time until the
entire text is read (beginning on the next page).

Reading focus:

e Why is Achebe’s story important?
e What story is Achebe able to tell that had not been heard before?

ELA Guidebooks 9-12: Module 3 10
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Select Quotes from “An African Voice”
An Interview with Chinua Achebe
The Atlantic

https://www.theatlantic.com/magazine/archive/2000/08/an-african-voice/306020/

“l knew | had a story, but how it fit into the story of the world — | really had no sense of
that.”

“Once you allow yourself to identify with the people in a story, then you might begin to
see yourself in that story even if on the surface it’s far removed from your situation.”

“And | think that's the way it will go, until what | call a balance of stories is secured. And
this is really what | personally wish this century to see—a balance of stories where every
people will be able to contribute to a definition of themselves, where we are not victims
of other people's accounts. This is not to say that nobody should write about anybody
else—I think they should, but those that have been written about should also
participate in the making of these stories.”

“We were simply writing our story. But the bigger story of how these various accounts
tie in, one with the other, is only now becoming clear. We realize and recognize that it's
not just colonized people whose stories have been suppressed, but a whole range of
people across the globe who have not spoken. It's not because they don't have
something to say, it simply has to do with the division of power, because storytelling has
to do with power. Those who win tell the story; those who are defeated are not heard.
But that has to change. It's in the interest of everybody, including the winners, to know
that there's another story. If you only hear one side of the story, you have no
understanding at all.”

“The shift in power will create stories, but also stories will create a shift in power. So
one feeds the other. And the world will be a richer place for that.”

Excerpt from “The Art of Fiction”
The Paris Review

https://www.theparisreview.org/interviews/1720/the-art-of-fiction-no-139-chinua-achebe

***To Access the Excerpt, go to: https://tinyurl.com/ArtofFictionLink

Scroll down and read ONLY the first “Interviewer” question and Chinua
Achebe’s response to that question (beginning with “I think the thing...” and

ending with “...the bravery, even, of the lions.”)

ELA Guidebooks 9-12: Module 3 11
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React

Select a word, phrase, sentence, or idea from Kipling's poem, Conrad's novel, or Achebe’s
interviews which sticks out to you. Explain in writing why you selected the word, phrase,
sentence, or idea.

ELA Guidebooks 9-12: Module 3 12
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Images from “Pre-Colonial Africa, Slavery & Remembrance

Figure 1: Drummers, trumpeters, and a procession of soldiers
celebrate the coronation of the King of Whydah, who sits
front and center in the palace courtyard. Invited guests from
European trading companies (pictured on the right) witness
the ceremony in this engraving by Marchais.

Figure 2: This colored engraving features the Asante king
adorned in gold, while surrounded by his subjects during the
Yam Ceremony. Flags of European powers involved in Gold Coast
trading surround the king's large red state umbrella, which is
crowned with a golden Elephant.

Figure 3: Royal Company of Africa Agent-General
Jean Barbot created this three-panel engraving to
depict the geography, architecture, and daily life
he witnessed in the highlands of Sierra Leone.

Flgure 4: Friends and famlly mourn and celebrate the life of a deceased
Congolese man lying in state during a funeral ceremony. French Navy
Officer Louis de Grandpré witnessed the courtyard funeral during his
visit to Angola in the late eighteenth century.

Figure 1: Eighteenth-century Italian artist Antonio Cavazzi depicted Queen
Nzinga, of the Kingdom of Kongo, surrounded by drummers, trumpeters,
and standard bearers during her seventeenth-century reign. i
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Images from “Igbo Land”

Figure 8: Bronze pot, 9th century, Igbo-Ukwu,

Figure 2: Geography and biodiversity
Figure 9: A bronze ceremonial wine

bowl, Igbo Ukwu, Nigeria, 9th century
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o\
=N
=
o}
F]
o
D
=

Figure 7: Ancient trade routes

Figure 11
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Answer

1. What is one thing from the overview that surprised you or challenged what you already
know about pre-colonial Africa?
2. What is one thing you want to know more about pre-colonial Africa?

Reflect on the Lesson Experiential

6%

What did you notice?

What did you wonder?

ELA Guidebooks 9-12: Module 3 16



E)%A ’ Things Fall Apart
Tadobooks 10D3_TEACHER GUIDE

Things Fall Apart. 10D3. Section 1. Lesson 2

Description

In this lesson, students are introduced to Things Fall Apart by Chinua Achebe. They read texts from
other authors to hear other stories and discuss connections between those texts, Things Fall
Apart, and “The Danger of a Single Story.” Students also read chapters 1 - 3 of Things Fall Apart.

Look-Fors

« Can students compare various texts to explain the meaning of the phrase “the danger of a
single story”?

» Do students engage actively when answering questions with a partner?

ELA Guidebooks 9-12: Module 3

17




Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 1. Core

app. 5 minutes

Student

Teacher

Before reading lines 1-8 from “The
White Man’s Burden”, page 82 from
Heart of Darkness, answer the
question to approach the text.

Question:

1. Lines 1-8 from “The White
Man'’s Burden” and page 82
from Heart of
Darkness were published in
1899. What is one thing you
know about the time period
when these texts were
published?

Listen to and follow along with the
read aloud of lines 1-8 from “The
White Man’s Burden” and page 82
from Heart of Darkness.

Before reading the text, direct students to answer the
question in their learning log.

Read aloud lines 1-8 from “The White Man’s Burden” and
page 82 from Heart of Darkness.

Notes:

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 2. Core

app. 10 minutes

Student

Teacher

About the author:

Chinua Achebe is considered the
father of African literature. His
novel, Things Fall Apart, was
published in 1958. According to “An
African Voice," “Things Fall

Apart marked a turning point for
African authors, who in the fifties
and sixties began to take back the
narrative of the so-called ‘dark
continent’” (Bacon 1).

Read excerpts from “Chinua Achebe,
The Art of Fiction No. 139" and
excerpts from “An African Voice”
with your partner.

Take turns with your partner reading
aloud a quotation at a time until the
entire text is read.

Before reading the text, direct pairs to read the statement
about the author and when the text was published.

Direct pairs to complete the activity.

Notes:

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 3. Core

app. 10 minutes

Student

Teacher

React to lines 1-8 from “The White
Man’s Burden”, page 82 from Heart
of Darkness, excerpts from “Chinua
Achebe, The Art of Fiction No. 139,
and excerpts from “An African
Voice” by writing your response to
the prompt in your learning log.

Prompt:

1. Select a word, phrase,
sentence, or idea from
Kipling's poem, Conrad's
novel, or Achebe’s
interviews which sticks out
to you. Explain in writing
why you selected the word,
phrase, sentence, or idea.

Then share your response with a
partner.

Direct students to answer the questions to react to the
texts.

Prompt students to share their response.

If students need support during the activity:
o Provide direct support or examples.

o Prompt students to use the conversation
stems in the academic conversation
reference guide.

Notes:

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 4. Core

app. 10 minutes

Student

Teacher

With your partner, compare and
connect ideas across lines 1-8 from
“The White Man’s Burden”, page 82
from Heart of Darkness, excerpts
from “Chinua Achebe, The Art of
Fiction No. 139", excerpts from “An
African Voice”, and the transcript of
"The Danger of a Single Story" by
answering the text-specific
question. Support your response
with evidence from the text.

Question:

1. According to Achebe and
Adichie, what are the
dangers of “single stories”?

Direct students to work with their partner to answer the
question to compare and connect ideas across texts.

If students need support during the activity:
o Ask guiding questions.
o What story does Kipling tell?
o What story does Conrad tell?

o What is different about those stories and
the stories that Adichie and Achebe indicate
they tell? Why?

» According to Adichie, what happens when
you only hear one story?

o What would you think about Africans if the
only story you heard was Conrad’s novel?

o Provide direct support or examples.

o As needed, define “compare and connect
ideas” as “The process of recognizing
connections among texts to make logical
comparisons and build knowledge. Readers
compare and connect ideas across texts to
extend their understanding of texts.”

o Prompt students to use the conversation
stems in the academic conversation
reference guide.

« Encourage students with the same home
language to respond in a combination of
their home language and English. Direct
students to identify and explain their
thoughts in their home language and share
any examples or evidence from texts in
English.

Notes:

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 5. Optional

app. 15 minutes

Student

Teacher

Segment 1

View "African Civilizations Map Pre-
Colonial" and share what you notice
about the map.

Segment 2

Listen to the information about pre-
colonial Africa from "Pre-Colonial
Africa", from Slavery and
Remembrance, and "Igbo Land".

Segment 3

View the images of Igbo life in pre-
colonial West Africa and watch the
video to learn more about pre-
colonial Africa.

Segment 4
Answer the questions in your
learning log.

Questions:

1. What is one thing from the
overview that surprised you
or challenged what you
already know about pre-
colonial Africa?

2. What is one thing you want
to know more about pre-
colonial Africa?

Share your responses with the class.

Segment 1
Project "African Civilizations Map Pre-Colonial".

Prompt students to share what they notice about the map.
Then point out the location of modern-day Nigeria and Igbo.
Explain that Things Fall Apart is set in this area of pre-
colonial West Africa around 1900.

Segment 2
Read aloud and/or summarize the content of "Pre-Colonial
Africa" from Slavery and Remembrance and "Igbo Land".

Segment 3
Locate images through an online search for “pre-colonial
Ighbo images.” Show the images.

Show the video to provide a brief history of pre-Colonial
Africa.

Segment 4
Ask students to write their responses to the questions.

Prompt a few students to share their responses with the
class.

If students need support during the activity:
o Provide direct support or examples.

o As students share their responses, use
teacher talk moves.

o Prompt students to use the conversation
stems in the academic conversation
reference guide.

Notes:

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 6. Optional

app. 15 minutes

Student

Teacher

Segment 1

Before reading chapters 1 - 3 from
Things Fall Apart, review the fluency
practice words and phrases
provided by your teacher.

Read aloud the fluency practice
words and phrases accurately three
times with your partner.

Then skim chapters 1 - 3 from
Things Fall Apart and highlight or
mark the words and phrases which
are included on the fluency practice
tool.

Segment 1
Before reading chapters 1 - 3 from

students with fluency practice words and phrases from the

Things Fall Apart, provide

text.
1. harmattan 23. consolation
2. improvident 24. Okonkwo: oh-kohn-
3. impending kwoh
A e 25. Umuofia: g;‘)-moh-fee-
5. ill-fated
; dl' ate 3 26. Mbaino: mbay-noh
7' iscerne g 27. Unoka: oo-noh-kah
. suppresse
.upp . 28. Okoye: oh-koh-yeh
8. imperious
. 29. Igbho: ee-boh
9. emissary .
L 30. Ogbuefi Ezeugo: oh-
10.  interim bweh-fee eh-zeh-oo-
11. perpetual goh
12. capricious 31. Ogbuefi Udo: oh-
bweh-fee oo-doh
13. malevolent
14. resented 32. Nwoye: woh-yeh
15. incipient 33. lkemefuna: ee-keh-
’ P meh-foo-nah
i Golmges 34. Agbala: ah-bah-lah
17. prosperously 35. Ifejioku: ee-feh-jee-
18. reluctant oh-koo
19. abomination 36. Nwakibie: wah-kee-
20. afflicted bee-eh
bweh-fee ee-dee-goh
22, meagre
38. Obiako: oh-bee-ah-
koh
39. Akukalia: ah-koo-kah-
lee-ah

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 6.

OlLtionaI
app. 15 minutes

40. Igwelo: ee-gweh-loh
41. Ekwefi: eh-kweh-fee
42. Ezinma: eh-zeen-mah

43. Obierika: oh-bee-eh-
ree-kah

44, Chielo: chee-eh-loh

Read aloud the list as students follow along.

Then direct pairs to do the activity.

If students need support as they practice with their partner:

o Provide direct support or examples.

« After reading aloud each fluency practice
word, provide a familiar synonym or
student-friendly definition.

Segment 2

Listen to and follow along with the
read aloud of sections of chapters 1
- 3 from Things Fall Apart.

Actively engage in the read aloud
when directed.

Segment 2

Read aloud sections of chapters 1 - 3 from Things Fall
Apart as students follow along. Focus on the sections which
contain the fluency practice words and phrases.

While reading, direct students to chorally read aloud each
sentence containing a word from the fluency practice list.

Segment 3
Begin reading chapters 1 - 3 from
Things Fall Apart with your partner.

Take turns with your partner,
reading aloud a paragraph at a time.

Focus on reading the text smoothly
and with expression.

Segment 3
Direct students to do the activity with their partner.

Students should begin reading chapters 1 - 3 until it is time
to move onto the next activity.

They will finish reading the chapters for homework.

Notes:

ELA Guidebooks 9-12: Module 3

24



¢

Things Fall Apart
0D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 6. Optional
app. 15 minutes

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 7. Optional

app. 5 minutes

Student

Teacher

Segment 1

Listen to and follow along with the
read aloud of a paragraph from
Things Fall Apart.

Using the glossary, define the
italicized words in the paragraph.

Segment 2

In your learning log, write the
characteristics of an episodic
narrative.

Include information about how
reading an episodic narrative is
different from reading a narrative
with a chronological structure.

Segment 1

Read aloud the first paragraph where italicized text is
included in chapter one of Things Fall Apart as students
follow along. The paragraph starts with “As he broke the
kola, Unoka prayed to their ancestors for life and health...”
and ends with “one saw that there was sorrow and grief
there” (Achebe 6).

When reading the italicized words, point out that these are
Igbo words and are defined in the glossary.

Direct students to access the glossary to define the italicized
words in the paragraph.

Explain that students can use this reference when they see
an italicized word in the text.

Segment 2

Define “episodic narrative” as a story that is told through a
series of episodes rather than chronologically with events
unfolding in a clear time sequence.

As needed, further explain “episodic narrative.” For
example: “In an ‘episodic narrative,’ each episode may focus
on a different set of characters, but all characters exist in the
same time and place. The episodes may jump forward or
backward in time without filling in the gaps of time with
information. For example, the first episode may focus on an
event that happens on a single day and the next episode
might focus on a related event a year in the future. Most
episodes have a clear beginning and end.”

Explain that part one and part two of Things Fall Apart are
structured in episodes, so students should focus on the
knowledge they are gaining about the setting and the
characters from the chapters rather than trying to
understand a chronological story with a sequence of events
(first, next, then, etc.).

Notes:

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
0D3_TEACHER GUIDE

10D3. Section 1. Lesson 2. Activity 7. Optional
app. 5 minutes

ELA Guidebooks 9-12: Module 3
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[ Things Fall Apar
1

t
OD3_TEACHER GUIDE]

10D3. Section 1. Lesson 2. Activity 8. Core

Homework

Student

Teacher

Read chapters 1 - 3 from Things Fall
Apart independently.

Direct students to complete the activity.

If students need support during the activity:

 Provide direct support or examples.

o As needed, provide students with a

pronunciation guide of character and village

names in chapters 1 - 3.

N oUW

. Okonkwo: oh-kohn-

kwoh

. Umuofia: oo-moh-

fee-ah

. Mbaino: mbay-noh
. Unoka: oo-noh-kah
. Okoye: oh-koh-yeh

Igbo: ee-boh

. Ogbuefi Ezeugo: oh-

bweh-fee eh-zeh-
00-goh

Ogbuefi Udo: oh-
bweh-fee oo-doh

Nwoye: woh-yeh

10.

11.
12.

13.

14.

15.

16.

17

lkemefuna: ee-keh-
meh-foo-nah

Agbala: ah-bah-lah

Ifejioku: ee-feh-jee-
oh-koo

Nwakibie: wah-kee-
bee-eh

Ogbuefi Idigo: oh-

bweh-fee ee-dee-goh

Obiako: oh-bee-ah-
koh

Akukalia: ah-koo-
kah-lee-ah

Igwelo: ee-gweh-loh

Notes:

ELA Guidebooks 9-12: Module 3
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Reflect

What was illuminated for you about the design of a Guidebooks 9-12 lesson?
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Teaching Lab

Components of Literacy’

Elements of Success for All: Securing the Core for Each and Every Student (ELA)

Requires regular support and intensive practice to:

1. Address Fluency for those students who need it
2. Support Development of Academic Language proficiency through Speaking and Listening

3. Support Development of Academic Language proficiency through attention to syntax
and academic vocabulary in complex text

4. Grow Academic Vocabulary through word study, close reading and a volume of reading

5. Read Complex Text closely and analytically on a regular basis gradually developing
students’ ability to learn from complex text independently (R.10 grades 2-12)

6. Increase the Volume and Range of Accountable Reading
7. Use Evidence to inform, argue and analyze (write and speak with support from sources)

8. Provide opportunities for short focused research on a regular basis

Why the focus on close reading?
Close Analytic Reading integrates and further develops many of the elements that are
needed to support each student in meeting the standards. This capacity for incorporating

so many of the other strands in one set of activities makes close analytic reading essential.

Close Analytic reading incorporates:

Academic Language: Close attention to words, sentences and language use within the
context of the text’s unfolding ideas initiates students into the academic language
essential to becoming an educated person. This close attention is vital for ensuring success
of EL and struggling readers.

Word Study: Careful attention to word choice provides teachers the opportunity to
highlight not only the semantic but the grammatical, structural and orthographic

1 [https://achievethecore.org/page/234/elements-of-success-for-all-with-the-ccss-grades-6-127]
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components essential to successful word study. Students will develop the habit of noticing
words and seeing how and why they work together.

Fluency: Rereading and hearing rich text read aloud develops fluency. At the same time, it
brings struggling readers and EL students into the discussion on an equal footing rather than
segregating them with simpler and too often, lesser, texts.

Learning from Text Independently: Close analytic reading integrates support and teacher
guidance with tasks and culminating assignments done by students in small groups and
independently. Analytic reading cultivates the habits of mind that develop students into
strong independent readers.

Note on Volume of Student Reading: Close reading itself cannot provide the
volume of reading needed to acquire the lexicon of academic words and the
background knowledge essential for all students to achieve academic success.
What it does is change the way students read by providing the tools and
developing the habits of mind that will allow all students to learn independently
from the texts they read. This will allow all students to successfully read the
quantity of text needed to become fully college and career ready

Evidence Based Speaking and Writing: In addition to listening and reading: analytic reading
lessons consistently integrate discussion of the text under consideration as well as
multiple opportunities for writing using text evidence. The lesson always culminates in a
writing assignment that calls on the students to demonstrate understanding of the text
under consideration.
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The Reading Rope

The Many Strands that are Woven into Skilled Reading
(Scarborough 2001)
LANGUAGE COMPREHENSION
BACKGROUND KNOWLEDGE

(facts, concepts etc)
VOCABULARY

(breadth, precision, links etc)
LANGUAGE STRUCTURES
(syntax, semantics etc)
VERBAL REASONING
(reference, metaphor etc)

LITERACY KNOWLEDGE

SKILLED READING:
Fluent execution and
coordination of word
recognition and text
comprehension

(print concepts, genres etc)

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes etc)

DECODING (alphabetic principle
spelling-sound correspondence)

SIGHT RECOGNITION =
(of familiary words)

Image source: Public Domain
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INSTRUCTIONAL APPROACHES

In Louisiana’s ELA Guidebooks, students read, discuss, present, or write in each activity. Activities follow approaches for
reading, discussing, presenting, and writing.

A

° : Students prepare to read the text, including setting the context and developing reading skills.
They also make choices about independent reading, and tasks to explore during the foundation and application
guidebooks.

° : Students acknowledge what they already know about the text, author, and time

period in which the text was published. They then read and react to the text. They also conduct research to
gather information about the topic or idea.

° : Students use questioning, evidence gathering, and analysis to attend to details, analyze
the relationships among those details, delineate argumentation, evaluate information and the effects of texts,
and determine meaning and purpose of texts, analyzing how perspective impacts both.

° : Students make connections among texts and ideas.

° : Students establish and organize their thoughts by forming claims and gathering evidence.
° : Students engage in the discussion and adhere to established norms.

° : Students formally reflect on the quality of the discussion.

. : Students work to understand the task, to determine their focus, and to refine their thinking
in response to the task. Students answer questions, gather and organize evidence, and conduct research.
Students also form their claims and develop skills in composing presentations.

° : Students develop and revise presentations so that they conform to the expectations of
the final product. Students organize and clearly express their ideas and incorporate visuals and multimedia
components appropriate to the task and the audience.

° : Students deliver their presentation and adhere to the established expectations. Students
reflect on the process and their work.

DEPARTMENT of

EDUCATION

loulsiann Believes
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° : Students work to understand the task, to determine their focus, and to refine their thinking in
response to the task. Students answer questions, gather and organize evidence, and conduct research. Students
also form their claims or establish a context/point of view for their writing and develop skills in composing work.

° : Students develop and revise writing so that it conforms to the expectations of the final product.
Students organize and clearly express their ideas and incorporate visuals or graphics appropriate to the task and
the audience.

° : Students publish their final products and adhere to the established expectations. Students reflect
on the process and their work.

DEPARTMENT of

EDUCATION
loulsiann Believes
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E)%A Reading Closely Tool
i & 10D3_Sk_L2_A3_RC

Text:

Establish understanding — Deepenunderstanding —%| Extendunderstanding

Establish understanding when you first read a text.

Action Description

Read the text. Before reading the text, make note of important information about the text.
Then read the text with the reading focus in mind.

React to the text. Answer the questions about the text.

Questions:
1. What is your first impression of this poem?

2. What sticks out to you because it seems important or is confusing?
Why?

Take notes, answer questions, and/or pose question to extend your understanding

ELA Guidebooks 9-12: Module 3
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Reading Closely Tool
10D3_S4_L2_A3_RC

Deepen understanding when you reread a text.

Action

Description

Attend to the
details in the text.

Notice the words, phrases, sentences, and devices the author uses.

Analyze
relationships
among the details
in the text.

Think deeply about the details. Analyze the relationships among them. Pay
attention to any connections, patterns, contrasts. What do you understand
about the text from the details? Consider the elements, such as characters
and setting. What conclusions can you draw?

Answer the questions to analyze the text.

Questions:
1. What kind of event is the speaker describing? How do you know?
2. What source and/or event does Yeats allude to in the poem?
3. To whom is the source and/or event important? Why is it important?

Evaluate the
effects of the text.

Think deeply about your understandings and conclusions. What are the
resulting effects? How do the author’s choices contribute to the textual
effects? Consider mood, irony, symbolism, motif, rhetorical effects.

Determine and
analyze the
meaning, purpose,
and perspective of
the text.

Think deeply about your analysis and evaluation. What does the text mean?
What is its purpose? How do the details, elements, effects, and information
contribute to your understanding of the text’s meaning?

Answer the questions about the meaning of the text.

Questions:

1. How does Yeats draw on the meaning of his source while also
changing it?

2. How does this contribute to the mood and meaning of the poem?

ELA Guidebooks 9-12: Module 3
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U"&é? 10D3_Sk_L2_A3_RC

Take notes, answer questions, and/or pose question to extend your understanding

ELA Guidebooks 9-12: Module 3
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Reading Closely Tool
10D3_S4_L2_A3_RC

Extend understanding as you read additional texts.

Action

Description

Compare and

connect texts and

ideas.

Compare texts and/or synthesize ideas to build knowledge.
Answer the question to compare texts.

Question:

1. Why might Achebe allude to this poem in the text and title of Things
Fall Apart?

Take notes, answer questions, and/or pose question to extend your understanding

ELA Guidebooks 9-12: Module 3
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Teaching Lab

g Let’s Reflect

What can you say about the Guidebooks Instructional Approaches in 140 characters or
less? Remember to hashtag it!
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Lesson Study Protocol

how to plan at the lesson level. The section diagnostics assist teachers in determining whether or not

Understanding the backwards design of the ELA Guidebook units is also important to understanding /-\
\ W
students will be successful on the culminating task. This means that understanding how to support

students along the way is essential to planning at the lesson level.
Supporl
Step One: Review Unit Study Tool

[d Review the completed unit study tool for the unit you are instructing.
[d As you complete step two, evaluate the connection between the lesson-looks and high-leverage knowledge and
skill look-fors that you uncovered during the unit study.

Step Two: Supporting All Students with Lesson Annotations

[d Determine the purpose of each activity and question.

[d Create exemplar responses for written and spoken expressions of understanding to serve as student look-fors.

4 Identify possible student misconceptions.

[d Develop additional questions to provide in-the-moment supports as needed based on your student look-fors and
anticipated student misconceptions. The can be a helpful tool for developing scaffolding
questions.

[ Identify places in the lesson that might need timing adjustments.

[ Identify places where adjustments may need to be made to whole class groupings.

[ Identify which optional activities you plan to teach and whether or not any additional small group targeted

support may be needed and how it will fit into the lesson.

There may be times as indicated above that require teachers to make adjustments to the lesson to meet the needs of
their unique student populations. When these changes are made, teachers should justify the needs for these changes by
providing rationale for the adjustments. A sample annotated teaching guide is

Step Three: Materials Matter

4 Identify which materials are needed for the lesson and be sure to provide access to those materials.
[d Determine a procedure and explicit directions for distribution of materials to minimize disruptions to
instructional time.
[ Create and display any anchor charts’® or additional classroom visuals to support students with the lesson.
[d Secure technology needed for students to complete the lesson.

° For information about anchor charts, go to https://www.engageny.org/sites/default/files/resource/attachments/anchor_charts.pdf
or

DEPARTMENT of

EDUCATION

loulsiane Believes
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Manatee High School Class Snapshot

Mr. Johnson’s tenth grade class is studying the Things Fall Apart unit at Manatee High School. This is the
first unit they are studying this year. In previous years, they have read some complex texts, participated
in some academic discussions, and completed some writing assignments. However, this is the first year
Manatee is using the ELA Guidebooks 9-12 curriculum.

As Mr. Johnson begins to prepare to teach this unit, he has completed a Unit Study with his colleagues.
As a part of this process, he analyzed the unit’s central question and is aware students will be reading
Things Fall Apart and learning the detriment that can come through allowing a single story to represent
an entire culture or group of people. He has also analyzed the Culminating Task and read and studied
the student exemplar to determine the knowledge and skills students will need to build over the course
of the school year. He dug into the texts students will be reading through an analysis of the aspects of
complexity of Things Fall Apart and the supplementary texts.

Mr. Johnson was provided with some class data from the administration to use as he is preparing
lessons for this first unit. This data set is provided below.

EL 504/IAP | Gifted Final Notes
Grade (8)

Baker, J. X C Student is characterized as dyslexic. She struggles to read
fluently, but can comprehend when listening.

Dugas, C. - Student is new to the United States this past summer. He
and his family moved from Iran.

Elliot, J. B

Fernandez, K. X X D Student has a history of struggling in ELA classrooms. She
moved to the United States at the start of third grade.

Hernandez, J. B

Jacob, S. X B

Kline, C. A Student is typically in an advanced class, but cheer PE
scheduling caused her to be in this rotation.

Marcus, R. C

Proper, D. X X B

Sleuth, S. B

Thomas, A. X A

Tori, D. C

Williams, D. D

Willingham, R. B
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Analyze Text Complexity

As you read Things Fall Apart, look for the qualitative elements of text complex and note
them in the margins of the text or on this organizer below.

TEXT LANGUAGE
STRUCTURE . FEATURES

KNOWLEDGE
DEMANDS

MEANING

Things Fall Apart excerpt

Read Chapter 1 from Things Fall Apart in your copy of the novel.

Note: If you do not have a copy of the novel with you, access a preview of Things Fall Apart
(includes Chapter 1) by clicking on the book cover under “Look Inside” at this link:

https://tinyurl.com/TFAPreview
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E)%A l; Things Fall Apart
Tadehooks 10D3_TEACHER GUIDE

Things Fall Apart. 10D3. Section 1. Lesson 3

In this lesson, students react to chapters 1 - 3 of Things Fall Apart and begin a setting understanding
tool to deepen their understanding of the setting, including the culture, customs, and beliefs of the
Igbo people as represented in the novel.

Look-Fors

o Can students describe the culture, customs, and beliefs of Umuofia as presented in the first
three chapters of Things Fall Apart?

« Do students adequately prepare for class by reading chapters 1 - 3 of Things Fall Apart?

10D3. Section 1. Lesson 3. Activity 1. Core
app. 5 minutes

Student Teacher

React to chapters 1 - 3 from Things Direct students to answer the questions to react to the text.
Fall Apart by developing your

response to the questions. Prompt students to share their response.

Questions:

1. What stood out for you in
the first three chapters?

2. What was confusing?

Then share your response with the
class.

Notes:

10D3. Section 1. Lesson 3. Activity 2. Optional
app. 10 minutes

Student Teacher

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 3. Activity 2. Optional

app. 10 minutes

Listen to and follow along with the
read aloud of chapter two from
Things Fall Apart.

Read aloud the first part of chapter two (pages 9 - 12) from
Things Fall Apart or play an audio recording as students
follow along. Start reading at the beginning of the chapter
and read until “And so for three years lkemefuna lived in

Okonkwo’s household.”

Notes:

ELA Guidebooks 9-12: Module 3
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Things Fall Apart
10D3_TEACHER GUIDE

10D3. Section 1. Lesson 3. Activity 3. Optional

app. 10 minutes

Develop your response to the
questions about the first part of
chapter two (pages 9 - 12) from
Things Fall Apart.

Questions:
1. What was the conflict with
Mbaino?
2. What was the resolution?
Why?

3. What does this reveal about
Umuofia?

Then share your response with the
class. Support your response with
evidence from the text.

Direct students to answer the questions to analyze the
relationships among the details and ideas of the text.

Prompt students to share their response.

If students need support during the activity:
o Provide direct support or examples.

» As needed, explain to students that they are
analyzing the relationships in the text, which
is the process of recognizing and
interpreting how the key details and ideas of
a text interact to establish the elements,
such as characters and tone, and the
structure or organization of a text.

o As appropriate, bring in students’
background knowledge. Ask students to do
a quick write or quickly discuss students'
experiences with social conflicts and war:
How do they resolve conflict in their
culture?

o As students share their responses, use
teacher talk moves.

o Prompt students to use the conversation
stems in the academic conversation
reference guide.

Notes:

10D3. Section 1. Lesson 3. Activity 4. Core

app. 20 minutes

Student

Teacher

ELA Guidebooks 9-12: Module 3
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Tadobooks 10D3_TEACHER GUIDE

10D3. Section 1. Lesson 3. Activity 4. Core
app. 20 minutes

With your partner, review chapters Have students work with their partner to analyze the
1 - 3 from Things Fall Apart. Use the relationships among the details and ideas of the text.
setting understanding tool to
analyze the relationships among the Direct them to add to the setting understanding tool.
details and ideas of the text.
If students need support during the activity:
Record your thinking and suppo.rting « Ask guiding questions.

relevant evidence about Umuofia on

the setting understanding tool. o What details and/or images stand out to

you as you read?

Be sure to include the appropriate « What ideas are described in detail?

citation for recorded evidence. o Which details seem important to

understanding Umuofia? Why?
o Provide direct support or examples.

» Encourage pairs to collaborate in their home
language as they add to the setting
understanding tool in English.

o Prompt students to refer to the background
information after the tool to help them
deepen their understanding of Umuofia.

o Prompt students to use the avoiding
plagiarism reference guide.

o Model how to use the setting understanding tool.

Notes:
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Reflect

L0480

How does this process
prepare you to teach?

e

How did the core and
optional activities work
together to build
students’ knowledge and
scaffold students’
learning?

Why did we choose the
optional activities we
chose?

What additional
information would you
need to know to make

intentional decisions
about core and optional
activities?
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Reflect

What takeaways will be most important as you begin to implement the Guidebooks?

ELA Guidebooks 9-12: Module 3 49



ELA Guidebooks 9-12: Module 3

50



éeade s|y3 ssauppe
03 Ajlunlioddo 1xau ay3 s,243YM :peaye Supjoo

¢ueld
SIY} ym ysijdwodde o3 3uiAil noA ase jeypn :jeoo

¢SN20y Jo eade siyl y21d noA pip Aypn :ajeuoney

¢Jo} ue|d Ajjeaiyoads
0} Juem noA op eaue JeyA\ :Sh204 JO ealy

Sujuue|d uondy paiasie]

uwea

&

yels dois

A Wik,

doaay

A

éuaea| o3 Juem noA 3uiyrAue

949y} S| "3ulop 1e3s Jo ‘Sutop dois ‘Suiop dasy 03 1| p,noA 1ey3 sad110ead syl Ayiauspl ‘Suluiedy siy3 wodj 3ujudes| JnoA uo paseg :suoiydalig

9jejdwa] Suluue|d uonPy

51

Module 3

ELA Guidebooks 9-12



¢WBY1 YHUm Ul 3a9yd
NOA |[1M uay\ ¢ssa480.d aueys o) pue |eo3 JnoA uo oeqpasy
J0J YIM Ul 323Yd 03 Juem noA op oypn :Appng-e-jigeiunoddy

papaaN Moddng/sadinosay

éuaym Ag

cwoym Ag dais uonoy

uawa|dwi

pue aiedaud 01 9ye} ||[IM NOA sdals ay3 sulap ‘puiw ul BaJe Snd04 JNOA ssauppe 03 Ajluniioddo 1xau JnoA yiipn [eos spaemo) sdals uondy

52

Module 3

ELA Guidebooks 9-12



	Blank Page



