Companion Resources for ELA Guidebook
Charlotte: Case Study and Lesson Plans for Grade 4 - The Lightning Thief 

Student Background and Classroom Context:  Charlotte is a nine-year-old, 4th-grade student with a diagnosed exceptionality of Intellectual Disabled-Moderate.  She requires extensive repetition and modification of assignments.  Charlotte is verbal and received special education services for the past four years. According to a learning style inventory, Charlotte is a tactile and visual learner.  Her current individualized reading goals address the need to correctly refer to details and examples in a text when explaining what the text says explicitly. Charlotte’s interests lie in unicorns, make-up, drawing, watching YouTube videos, and spending time with her two younger sisters and two younger brothers. 
Charlotte's special education teacher, Mrs.Morgan, is an 11-year veteran educator with four years as a paraprofessional and seven years as a teacher most of which has been in a self-contained setting. Her current class consists of fifteen students: eight face-to-face fulltime, two face-to-face resource students, five virtual full time students.  Charlotte also receives support from a general education teacher, an adapted physical education teacher and a speech therapist.
High-Quality Planning and Instruction:  The English Language Arts classrooms at Charlotte’s school adopted the Louisiana Guidebooks for their high-quality curriculum.  The current unit is The Lightning Thief, an appropriate, grade-level text that tells the story of Percy, a 12-year-old boy, who discovers he is a demigod and goes on a quest to discover his true identity.  Ms.Morgan is planning and teaching The Lightning Thief unit to Charlotte and her classroom peers.  Mrs. Morgan consults the Guidebook Companion Resources The Lightning Thief unit to get a feel for how the unit could look in modified form and uses it to begin her instructional planning.  She begins first by examining the unit’s culminating task that, in the original, asks students to write a multi-paragraph report responding to the question, “How does the quest motif “show up” in The Lightning Thief?”  She turns to the modified version, which reads: 


	 
	Modified Companion Resources

	Culminating Task
	Create a permanent product in response to the question:  how does the quest motif “show up” in The Lightning Thief?  In order to do this, students will: 

     ● Identify the elements of a quest in Greek mythology
     ● Identify and describe the quest/task Percy is faced with
     ● Create a timeline sequencing key details of the quest events in chronological order (using challenges as well as key details from the text) 
     ● Describe a challenge he faces 
     ● Describe how he is changed by the challenge 
     ● Match each element of a quest in Greek mythology to elements of Percy’s journey in The Lightning Thief
     ● Show how the thoughts, words, and actions of the main character, Percy, reveal the elements of Greek mythology 

Your permanent product should clearly articulate the elements of a quest and connect them to Percy’s own journey in The LIghtning Thief.  Be sure to demonstrate an understanding of the text and support your ideas with evidence from it. Use linking words (e.g., another, for  example, also, because) to link ideas whenever possible.
 


 Mrs. Morgan notes that the ultimate task for all students is quite similar and that the modified version provides seven key steps for creating the permanent product.  While the Companion Resource offers a useful approach to the task in working with students with significant cognitive disabilities, the teacher knows that individual modifications and accommodations will be key to each student’s success.  Mrs. Morgan reviews the overall unit - its sections and lesson plans – to map out what this could look like for her whole class and individual students.
Charlotte’s reading goal requires referring to details and examples in a text when explaining what the text says explicitly.  Charlotte has a DRA score of 6 (mid-year, kindergarten level) and struggles with vocabulary.  Given Charlotte’s specific needs, Mrs. Morgan determines that additional modifications to the The Lightning Thief unit are necessary.  She begins with adjustments to the culminating task. After consulting the Guidebook Companion Resource and considering Charlotte’s IEP and specific needs, Mrs. Morgan determines that Charlotte will create two permanent products:  a timeline sequencing key details of the quest and matching each element in Greek mythology to Percy Jacksons’ journey.  With these modifications, the teacher recalibrates the sections, lessons, and plans for Charlotte to accomplish the culminating writing tasks.  Charlotte will create a timeline sequencing key details of the quest.  As a result, Charlotte’s modifications to the unit amount to three sections with a total of 21 lessons. 
The lesson plans that follow demonstrate Mrs. Morgan’s approach to instructional planning and delivery.  A few highlights include: 
· Accommodations/ modifications related to reading goals. Inclusion of the audiobook and graphic novel version of the main text are a crucial part of Charlotte's success.  Mrs. Morgan provides sentence stems, word bank options, and or pictorials for writing tasks. The accommodations in delivery modes engage the student, and supports her willingness to complete tasks. Lesson 18 of Section 1 is taught with modified vocabulary portions to include pictures to represent the vocabulary words.  Due to Charlotte’s learning style being visual and tactile the inclusion of movie clips helps the student to be successful with answering questions and sequencing events based on the text.
· Student response modes.  Charlotte is successful with identifying key details of a myth with prompting and pictorial support.  She is achieving vocabulary goals with the use of visual and auditory accommodations accompanying the text.
· Charlotte’s interests include unicorns, makeup, drawing and spending time with her younger siblings.

Results and Reflections: 
As of this writing, Mrs. Morgan and Charlotte have worked through approximately 50 percent of The Lightning Thief unit.  Thus far, Charlotte has been successful with identifying key details of a myth with prompting and pictorial support. The inclusion of the audiobook and graphic novel version of the main text was a significant modification for the student’s success with answering questions and sequencing events based on the text. Charlotte continues to struggle with vocabulary but to meet the goals of Charlotte’s IEP and the objectives of the unit, Mrs.Morgan will continue with the lesson plans she has devised, making adjustments along the way.  A few things she is thinking about is plans to include additional visual aids in the form of movie clips and graphic novels in upcoming lessons to address the student’s reading goal.
Overall, Mrs. Morgan has drawn a few conclusions from using a high-quality curriculum with students with significant cognitive disabilities.  First, providing accommodations and modification of the unit lessons to meet the needs of her students is manageable and not overwhelming due to having access to previously modified lessons from the previous  school year. This is important given the number of students, and the variety of needs presenting in her classroom.  The main challenge for Mrs. Morgan was learning how to deliver the lessons virtually. Second, she now has a better grasp on lesson planning, implementation, and delivery using the Companion Resources available for students with significant cognitive disabilities. Her new understanding will improve her ability and willingness to engage in instructional planning for her current and future students.  Third, she is encouraged that the pictorials and auditory supports incorporated in this unit can be used across Charlotte's courses in an interdisciplinary fashion.  Lastly, in the future, Mrs. Morgan plans to modify additional text to increase Charlotte’s reading comprehension.

Student Background and Classroom Context:  Charlotte is a 9 year old, 4th grade student with a diagnosed exceptionality of Intellectual Disabled Moderate, requires extensive repetition and modification of assignments.  Charlotte is verbal and received special education services for the past four years. According to a learning style inventory, Charlotte is a tactile and visual learner.  Her current individualized reading goals address the need to correctly refer to details and examples in a text when explaining what the text says explicitly. She responds best to both visual and auditory stimuli.  Charlotte’s Charlotte's interests lie in unicorns, make-up, drawing, watching YouTube videos, and spending time with her two younger sisters and two younger brothers. Charlotte is receiving face to face instruction.
Charlotte's special education teacher, Mrs.Morgan, is an 11-year veteran educator with four years as a paraprofessional and seven years as a teacher with 6.5 years of experience teaching in a self-contained setting. Her current class consists of fifteen students: eight face to face fulltime, two face to face resource students, five virtual full time students which total seven girls and eight boys.  Charlotte also receives support from a general education teacher, an adapted physical education teacher, and a speech therapist.
High-Quality Planning and Instruction:  The English Language Arts classrooms at Charlotte’s school adopted the Louisiana Guidebooks for their Tier-1 Curriculum.  The current unit is The Lightning Thief, an appropriate, grade-level text that tells the story of Percy, a 12-year-old boy, who discovers he is a demigod. He goes on a quest to discover his true identity.  Ms.Morgan is planning and teaching The Lightning Thief unit to Charlotte and her classroom peers.  Mrs. Morgan consults the Guidebook Companion Resources The Lightning Thief unit to get a feel for how the unit could look in modified form and uses it to begin her instructional planning.  She begins first by examining the unit’s culminating task that, in the original, asks students to write a multi-paragraph report responding to the question, “How does the quest motif “show up” in The Lightning Thief?”  She turns to the modified version, which reads: 
	 
	Modified Companion Resources

	Culminating Task
	Create a permanent product in response to the question:  how does the quest motif “show up” in The Lightning Thief?  In order to do this, students will: 

     ● Identify the elements of a quest in Greek mythology
     ● Identify and describe the quest/task Percy is faced with
     ● Create a timeline sequencing key details of the quest events in chronological order (using challenges as well as key details from the text) 
     ● Describe a challenge he faces 
     ● Describe how he is changed by the challenge 
     ● Match each element of a quest in Greek mythology to elements of Percy’s journey in The Lightning Thief
     ● Show how the thoughts, words, and actions of the main character, Percy, reveal the elements of Greek mythology 

Your permanent product should clearly articulate the elements of a quest and connect them to Percy’s own journey in The LIghtning Thief.  Be sure to demonstrate an understanding of the text and support your ideas with evidence from it. Use linking words (e.g., another, for  example, also, because) to link ideas whenever possible.
 


 Mrs. Morgan notes that the ultimate task for all students is quite similar and that the modified version provides seven key steps for creating the permanent product.  While the Companion Resource offers a useful approach to the task in working with students with significant cognitive disabilities, the teacher knows that individual modifications and accommodations will be key to each student’s success.  Mrs. Morgan reviews the overall unit - its sections and lesson plans – to map out what this could look like for her whole class and individual students.
Charlotte’s reading goal requires referring to details and examples in a text when explaining what the text says explicitly; Charlotte has a DRA score of 6 (mid-year kindergarten level) and struggles with vocabulary.  Given Charlotte’s specific needs, Mrs. Morgan determines that additional modifications to the The Lightning Thief unit is necessary.  She begins with adjustments to the culminating task. After consulting the Guidebook Companion Resource and considering Charlotte’s IEP and specific needs, Mrs. Morgan determine that Charlotte will create two permanent products:  a timeline sequencing key details of the quest and Charlotte will match each element in Greek mythology  to Percy Jacksons’ journey.  With these modifications, the teacher recalibrates the sections and lessons and plans for Charlotte to accomplish the culminating writing tasks.  Charlotte will create a timeline sequencing key details of the quest.  As a result, Charlotte’s modifications to the unit amount to 3 sections with a total of 21 lessons. 
The lesson plans that follow demonstrate Mrs. Morgan’s approach to instructional planning and delivery.  A few highlights include: 
· Accommodations/ modifications related to reading goals. Inclusion of the audiobook and graphic novel version of the main text are a crucial part of Charlotte's success.  Mrs. Morgan provides sentence stems, word bank options, and or pictorials for writing task. The accommodations in delivery modes engages the student, and supports her willingness to complete task. Lesson 18 of section 1 is taught with modified vocabulary portions to include pictures to represent the vocabulary words.  Due to Charlotte’s learning style being visual and tactile the inclusion of movie clips helps the student to be successful with answering questions  based on the text and sequencing events within the text.
· Student response modes.  Charlotte is successful with identifying key details of a myth with prompting and pictorial support.  She is achieving vocabulary goals with the use of visual and auditory accommodations accompanying the text.
· Charlotte’s interests include unicorns, makeup, drawing and spending time with her younger siblings.
Results and Reflections: 
As of this writing, Mrs. Morgan and Charlotte have worked through approximately 52% of The Lightning Thief unit.  Thus far, Charlotte is successful with identifying key details of a myth with prompting and pictorial support. The inclusion of the audiobook and graphic novel version of the main text was a significant modification for the student’s success with a answering questions based on the text and sequencing events within the text. Charlotte continues to struggle with vocabulary but to meet the goals of Charlotte’s IEP and the objectives of the unit, Mrs.Morgan will continue with the lesson plans she has devised, making adjustments along the way.  A few things she is thinking about is plans to include additional visual aids in the form of movie clips and graphic novels in upcoming lessons to address the student’s reading goal.
Overall, Mrs. Morgan has drawn a few conclusions from using a Tier-1 curriculum with students with significant cognitive disabilities.  First, providing accommodations and modification of the unit lessons to meet the needs of her students is manageable and not overwhelming due to having access to previously modified lessons from the previous  school year. This is important given the number of students, and the variety of needs presenting in her classroom.  The main challenge for Mrs. Morgan was learning how to deliver the lessons virtually. Second, she now has a better grasp on lesson planning, implementation, and delivery using the Companion Resources available for students with significant cognitive disabilities. Her new understanding will improve her ability and willingness to engage in instructional planning for her current and future students.  Third, she is encouraged that the pictorials and auditory supports incorporated in this unit can be used across Charlotte's courses in an interdisciplinary fashion.  Lastly, in the future, Mrs. Morgan plans to modify additional text to increase Charlotte’s reading comprehension.Grade 4 - The Lightning Thief

	Class
	ELA
	Unit/Lesson
	Lesson 1

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	
· RL.4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text. 
	
· LC.RL.4.1a Refer to details and examples in a text when explaining what the  text says explicitly. 

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· The students will listen to “The Face in the Pool and sequence the events in a story.
· The students will write a paragraph describing the main character in “The Face in the Pool”
	· The students will listen to the “Face in the Pool” to identify the events within a story.
· The students will complete a shared writing based on the main character in “The Face in the Pool”.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: 

The students will begin the unit of mythology. The teacher will display a picture of the Greek God Zeus and ask the students to complete a look and wonder based on the displayed picture. After the students have discussed their thoughts, the teacher will tell the students they will be reading a myth.

Content of Lesson: 
Whole Group: 
Students will independently read “The Face in the Pool” while it is being read aloud.
Students will identify the main characters, identify how Narcissus’ actions are conceited, and identify the events of a story and put them in chronological order.

Closure and Review: Review the events of “The Face in the Pool”

Artifacts: “The Face in the Pool” Sequence of Events chart
Paragraph based on “The Face in the Pool”

Group Procedures: Independent lesson
	Introduction/Gain Attention: 
This is the beginning of the mythology unit.. Students will watch a BrainPop video on Greek Gods to introduce the students to Greed gods. The teacher and students will discuss what mythology is and write down the major Greek Gods shown in the video.
Content of Lesson:  
The student will listen to “The Face in the Pool”, and  identify the main characters and events  of the story with support and prompting as well as pictorial support. 

After listening to the story, the students will complete the sequence of events graphic organizer with support and prompting as well as pictorial support. 

Description of leveled activities: Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words. (throughout all units)

 
Introduction to the text:  “Face in the Pool” is not an adapted text, however; there is an animated version of the story on Youtube.  ( It is titled Narcissus and Echo but it is the same story). https://youtu.be/35jVsyWFss4

Closure and Review:  
The student will complete a level 2 version  sequence of events activity on “The Face in the Pool” (level 2 is the cut and paste version with pictorial support of the sequence of events charts).

Artifacts: “The Face in the Pool” Sequence of Events graphic organizer
“The Face in the Pool” shared writing







	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Adaptive Text
MackinVia (audio version of the text)
Youtube (animated version of the text)
Pictorial answer choices
	Clear routines and expectations
	Specified seating
Flexible Seating
	Gestures
Verbal Cues


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	“The Face in the Pool” text 
Sequence of events chart
Conversation Stems
	Youtube (animated version of the text)
Pictorial answer choices
Essential Element Cards
Writing utensils

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: review the events of the story

Formal: “The Face in the Pool” SOE chart

Exit Ticket: None
	Informal: review the events of the story

Formal: “The Face in the Pool” SOE chart

Exit Ticket: None 

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS-  
	LINKS-

	The animated version of the story is on Youtube.  ( It is titled Narcissus and Echo, however  it is the same story). https://youtu.be/35jVsyWFss
	The animated version of the story is on Youtube.  ( It is titled Narcissus and Echo, however  it is the same story). https://youtu.be/35jVsyWFss

	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?
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Lesson 1 Student Sample




























Lesson 1: Describe Narcissus Shared Writing/Example of outline
(character traits)

Narcissus _________________. I know this because in  “Face in the Pool” it states that “he 

stared at his reflection, day after day”. Also, he treated Echo ___________. In “Face in the 


Pool”, Narcissus would not love Echo and she ran away. I also know he _____________________, 


because he ______________ at his reflection in the water every day. This shows that he only 


_________________.At the end of the story, Narcissus __________ because he would not stop 

___________ at his ________________. __________ because he only loved 


his ____________.
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	Class
	ELA
	Unit/Lesson
	Lesson 3

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions).
	· Describe character traits; use details from text to support decisions. LC.RL.4.3b

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	The students will write a paragraph with evidence from “Hercales/Hercules”.
	The students will listen to “Hercales/Hercules” and identify the characteristics of a Hero.
Day 2: The student will write 2-3 sentences to describe if Hercales/Hercules is a hero.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: 
Ask the student what the word hero means to them. The teacher will chart down responses. Ask the student to list a hero in their life or a hero they know of. ( A super hero can be a response given) Ask what makes a person a hero? Explain to the student that this lesson will discuss a person that has been described as a hero and they will have to decide if that person is a hero or not. 
Harry Potter hero reference chart as an example for the students.

Content of Lesson:
Students will read independently while Heracles by D'Aulaires from the Book of Greek Myths is being read aloud. 
Students will write a paragraph on why Hercales was or was not a hero, using evidence from the text to support their answer.

Closure and Review: Discuss if the student believes if Hercules/Hercales is a hero or not.

Artifacts: Hero paragraph

Group Procedures: Independent
	Introduction/Gain Attention: 
Ask the student what the word hero means to them. The teacher will chart down responses. Ask the student to list a hero in their life or a hero they know of. ( A super hero can be a response given) Ask what makes a person a hero. Explain to the student that this lesson will discuss a person that has been described as a hero and they will have to decide if that person is a hero or not. 
Harry Potter hero reference chart as an example for the students.

Content of Lesson:  
Day 1: “Listen to Heracles by D'Aulaires from the Book of Greek Myths”.  Students will discuss what troubles Heracles faced and with prompting identify evidence to support their answer.
The teacher will write down events that occurred in the story to help the student with their independent writing.
After reading the story, the teacher will model how to write a sentence or sentences to describe if Heracles is a hero or not.
Day 2: The Student will listen to the story “Heracles and write their sentences about Heracles using sentence stems and or a cut and paste template.
 
Closure and Review:   Discuss if the student believes if Hercules/Hercales is a hero or not.

Artifacts: Hero Paragraph

Group Procedures: Independent 


	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Adaptive Text
MackinVia (audio version of the text)
Pictorial answer choices
	Clear routines and expectations
	Specified Seating
Flexible Seating
	Gestures
Verbal Cues

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Heracles by D'Aulaires from the Book of Greek Myths. 
Pencil
Paper

	Heracles by D'Aulaires from the Book of Greek Myths. 
Sentence Starters
Pencil
Paper

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Check for understanding

Formal: Hercules/Hercales writing sample

Exit Ticket: 
	Informal:  Check for understanding

Formal: Hercales/Hercules writing sample

Exit Ticket:  

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://docs.google.com/presentation/d/1LaYUnt3EepuMXZToCd6gHjFQSlxfUggLetJweLVrcDo/edit?usp=sharing

	https://docs.google.com/presentation/d/1LaYUnt3EepuMXZToCd6gHjFQSlxfUggLetJweLVrcDo/edit?usp=sharing


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?















Lesson 3:Identifying a Hero

	Character’s Name
	Characteristic of Hero

	[image: ] Hercules
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	Class
	ELA
	Unit/Lesson
	Lesson 4: 

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions). 
	· Describe character traits; use details from text to support decisions. LC.RL.4.3b

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· The students will create a “what is a myth?” poster/reference chart to help with understanding the elements of mythology.
	· The student will determine the meaning of  the word myth.
· The students will discuss the elements of a myth within the texts “The Face in the Pool” and Hercales/ Hercules.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: Teacher will open the lesson that myths were written for entertainment. Review myths read from previous lessons.

Content of Lesson: 
Whole Group: 
The teacher will discuss the elements of a myth. (Elements of a myth reference chart)
Students will independently reread “The Face in the Pool” while it is being read aloud. Students are to identify elements of myths within the story. S
Independent Practice: Students will create a poster on elements of a myth. The students will use their Chromebooks to find pictures to represent the elements of a myth for their posters.

Closure and Review: Review elements of a myth and what elements of a myth were in “The Face in the Pool”.

Artifacts: What is a myth? Poster

Group Procedures: Independent 
	Introduction/Gain Attention: 
Teacher will open the lesson that myths were written for entertainment. Review myths that were read from previous lessons.

Content of Lesson:  
Teacher will discuss the elements of a myth. Students will complete responses in vocabulary log. Teacher and student will create a chart that lists the elements of a myth. The student will use pictures to represent elements of a myth for their reference.
 
Closure and Review:   Review elements of a myth anchor chart and how “The Face in the Pool and Hercales/Hercules are myths”.

Artifacts: “ What is a myth? Poster (adapted)


	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Picture/visual support
Leveled activities
Word Stems
Essential Cards
	Clear routines and expectations
	Flexible seating
Specified seating
	Gestures
Verbal cues

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	“The Face in the Pool”
Hercales/Hercules D’Aulaires’ Book of Greek Myths
Paper
Pencil
Google Chromebook

	“The Face in the Pool” (Youtube, animated version)
Hercales/Hercules D’Aulaires’ Book of Greek Myths
What is a myth? template

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Check for understanding

Formal: What is a myth? Poster

Exit Ticket: None
	Informal:  Check for understanding

Formal: What is a myth? Poster

Exit Ticket: None

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)


	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/
	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2

	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?






















Lesson 4: What is a myth?

 A story that was written to explain things that ancient people did not understand It was also written for entertainment purposes.


	Elements of a myth
	Examples in Mythology

	A God or Goddess
	[image: ]Zeus

	Mythological Creatures
	[image: ] Nymphs

	Quest
	[image: ]Hercules task

	Role of Nature
	[image: ] Narcissus flower

	Outdoor Setting
	“Face in the Pool” took place in a forest.







Lesson 4: Student Sample/Google Classroom Assignment 











	Class
	ELA
	Unit/Lesson
	Lesson 5

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions).
	LC.RL.4.3b: Describe character traits; use details from text to support decisions. 


	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· Compare and contrast a clip from a movie to the text.
	· Compare and contrast a clip from a movie to the text.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: 
The teacher will reread the text Heracles/Hercules to set the stage of the new lesson.

Content of Lesson: 
Whole Group: The students will watch a clip from Hercules and identify similarities and differences from the movie to the text. The students will write down similarities and differences of the movie and text in order to help them plan for their writing. The students will also complete a T Chart/Venn diagram to write a paragraph on the similarities and differences of the text and movie clip.

Closure and Review: Discussion on similarities and differences of the movie clip and text.

Artifacts: Paragraph summary

Group Procedures: Students can be grouped into reading levels in order for students that need support to have support. Students can work together to discuss the similarities and differences to plan for their writing. 
	Introduction/Gain Attention: 
The teacher will reread the text Hercules to set the stage of the new lesson.

Content of Lesson:  The students will watch a clip from Hercules and identify what is similar in the movie clip and the text and what is different in the movie clip and the text.

Complete a T chart on the similarities and or differences of the movie clip and text.
 
Closure and Review:  Discuss similarities and differences of both the movie clip and the text.

Artifacts: T Chart

	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Visual aids
Cut and paste answer choices (if needed)
Word bank answer choices (if needed)
Fill in the blank template
Word bank option for T chart
Similarities/Differences Visual Cues
	Clear routines and expectations
	Flexible seating
Specified seating
	Gestures
Verbal Cues

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Clip from Hercules
Conversation Stems
T Chart/Venn Diagram Template
	Clip from Hercules
Conversation Stems
T Chart Template
Word bank
Similarities/Differences Visual Cues

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Discussion on similarities and differences of movie/text

Formal: Paragraph 

Exit Ticket: None
	Informal:  similarities/differences of movie/text

Formal: T Chart/ Paragraph

Exit Ticket:  None

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)


	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?









Lesson 5: Hercules Similarities/Differences T Chart/Movie and Text
 
	Similarities
	Differences

	[image: ]
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Lesson 5: Teacher sample

[image: ][image: ]
Lesson 5: Student Sample 
















	Class
	ELA
	Unit/Lesson
	Lesson 6

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.2 Determine a theme of a story, drama, or poem from details in the text; summarize the text. 
	LC.4.2a: Use evidence from the text to summarize a story, poem, or drama.

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	The student will identify the theme of “The Weaving Contest.
	Students will identify the theme of “The Weaving Contest” (what the story is about).


	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: 
The teacher  will introduce that the myth of the day gives an explanation of the origin (how the word came about) of the word arachnid. 

Content of Lesson:Students will independently read “The Weaving Contest'' while the teacher is reading out aloud. Students should be on the lookout for words that signify the story being read is a myth. Students will use context clues to determine the meaning of humble, etc.). Students will complete the questions activity for The Weaving Contest. 
Day 2: The students will use information learned and the questions activity to write what the theme of “The Weaving Contest” is.

Closure and Review: Discuss the theme of “The Weaving Contest” and what lesson was learned.

Artifacts: Questions activity and “The Weaving Contest” paragraph.

Group Procedures:
Students will be grouped with other students according to reading strengths and abilities.
	Introduction/Gain Attention: 
The teacher  will introduce that the myth of the day gives an explanation of the origin (how the word came about) of the word arachnid. The teacher and students will discuss thow to identify the theme in a myth. 

Content of Lesson:  
Day 1:
· Students will listen to “The  Weaving Contest” by Mary Pope Osborne. 
· Identify the characters and their actions: teacher will have a pre created list of the characters in the story and jot down student responses 
· Discuss words such as arachnid, humble, arrogance (students will have a vocabulary journal and circle the correct picture and meaning of the words)
· Guiding Questions: 
· What happened to Arachne after she said she was better than Minerva?
· What happened to Arachne?


Day 2:
· Day 2: Student will use information learned in order to complete their writing piece
· Listen to the “Weaving Contest”
· Review vocabulary journal for new words
· Discuss how “The Weaving Contest” is a myth. 
· Shared writing of how “The Weaving Contest” is a myth.
· The student will have a fill in the blank template with a word bank for shared writing assignment.

Closure and Review:  Discuss the theme of the myth “The Weaving Contest

Artifacts: Student writing sample

	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Picture/Visual supports
Word stems
Essential Element Cards
	Clear expectations and routines
	Specified seating
Flexible seating
	Gestures
Verbal Cues

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	·  “The  Weaving Contest” by Mary Pope Osborne. 

	·  “The  Weaving Contest” by Mary Pope Osborne. 


	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: review “The Weaving Contest”

Formal: “The Weaving Contest” paragraph

Exit Ticket:  None
	Informal:  review “The Weaving Contest”

Formal: leveled paragraph activity for “The Weaving Contest

Exit Ticket:  None

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?











Lesson 6: Summary of a Myth: “The Weaving Contest”: Shared Writing
 

_________________ was the goddess of _____________.  ________________ was a 

__________________. She was _________________ and rude. She thought she was 

____________________________. ______________________ challenged 

_________________________ to a weaving _____________________________. She believed 

she was the __________________. _______________ did not __________________ the 


contest and destroyed ___________________ needlework. _______________


turned ______________________ into a spider. This is where the English word of 

______________ came from. The lesson of the story is that pride (thinking you are better than 


people) can get you into _______________________.


[image: ]

Lesson 6: Student Sample







	Class
	ELA
	Unit/Lesson
	Lesson 8

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions). 
	 LC.RL.4.3b Describe character traits (e.g., actions, deeds, dialogue, description, motivation, interactions); use details from text to support description.

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· The student will describe the main characters in a text 
· The student will identify elements of mythology in a text..
	· The student will identify the main characters in a text.
· The student will answer questions based on the text.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: The student will complete a look and wonder of the cover of “The Lightning Thief”. Students will discuss what they believe the book will be about. (Some students may have seen the movie, if so, tell the students they will be looking for the differences of the book and the movie).

Content of Lesson:
Whole Group: The students will listen to The Lightning Thief while it is being read aloud.
Students should  listen for words that may signal that the book focuses on “mythology” such as the term half-blood.
After reading chapter 1: the students will discuss elements of mythology they may have noticed.

Closure and Review: The students will write a summary of what happened in Chapter 1.

Artifacts: Summary of Chapter 1

Group Procedures: None
	Introduction/Gain Attention: 
The teacher will display the graphic novel/adapted version of “The Lightning Thief on the board” for the student to follow along while reading.
Ask the student what they think the new story is about?
Ask the student the question: can you steal lightning?

Introduction to the text: While reading Chapter 1 the 
student will identify the main characters and discuss what events that occurred in chapter 1. 

Closure and Review:  
Students will answer questions from chapter 1 in their reading journal (the student’s reading journal will be a portfolio of all lessons for unit 1)

Artifacts: Questions based on chapter 1 of The Lightning Thief





	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Adapted text
Graphic novel of text (available through MackinVia and Kindle)
Audiobook available through MackinVia
	Clear expectations and routines
	Specified Seating
Flexible Seating
	Verbal cues
Gestures

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	“The Lightning Thief” text
	“The Lightning Thief” text
Audiobook of “The Lightning Thief”
Adapted text of “The Lightning Thief”
Questions based on chapter 1

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: discussion of characters and events within chapter 1

Formal: summary of chapter 1

Exit Ticket: None
	Informal:  discussion of characters and events within chapter 1

Formal: questions based on chapter 1

Exit Ticket:  None

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?







[image: ]Lesson 8: Student Sample






	Class
	ELA
	Unit/Lesson
	Lesson 9

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions)
	 LC.RL.4.3b Describe character traits (e.g., actions, deeds, dialogue, description, motivation, interactions); use details from text to support description.

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	The students will describe the main characters of the Lightning Thief.
	The students will identify the main characters of a text.
The students will answer questions based on the text.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: Review chapter 1 characters and events of chapter 1.

Content of Lesson:
Whole Group: 
Students will read chapter 2 independently while the teacher is reading the text aloud. The teacher and students will discuss the characters Mr. Brunner, Percy, and Grover and find evidence within the text to support the students description of the characters. 
Independently the students will answer questions based on chapter 2 and describe the main characters within the chapter.

Closure and Review:  
Review the events and  characters of chapter 2

Artifacts: Questions based on chapter 2

Group Procedures: None
	Introduction/Gain Attention: Review chapter 1 characters and events of chapter 1.


Introduction to the text: While reading Chapter 2:
Whole Group:
Students will read/listen to The Lightning Thief.
Review vocabulary words and unknown words
Discuss the characters Mr. Brunner, Percy, and Grover.

Students will complete chapter 2 questions of their  reading journal activity.

Closure and Review:  
Questions based on chapter 2

Artifacts: Chapter 2 questions 





	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Graphic novel of text (available through MackinVia and Kindle)
Audiobook available through MackinVia
	Clear expectations and routines
	Specified Seating
Flexible Seating
	Verbal cues
Gestures

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Evidence chart
The Lighting Thief text

	The Lightning Thief text (adapted/audio)
Leveled question activity

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: review chapter 2

Formal: chapter 2 questions

Exit Ticket: evidence chart
	Informal:  review chapter 2

Formal: chapter 2 questions

Exit Ticket:  evidence chart

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available . The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?





























Chapter 2: “Three Old Ladies Knit The Socks of Death”


Which word would describe Percy for not giving up studying for his Latin exam, even though he was a bad student.

a. Determined  [image: ]            b. Lazy [image: ]



How does Percy learn that Grover and Mr. Brunner think he is in danger?

a. [image: ] Percy had a dream about the talking           b.  [image: ]Percy overheard them talking


What does Grover tell Percy that his responsibility is?

a. To protect Percy [image: ]       b. To teach Percy Latin [image: ]



What unusual does Percy tell Grover that he saw? 
a. [image: ]a horned monster         b.  [image: ]three old woman knitting socks












	Class
	ELA
	Unit/Lesson
	Lesson 10 

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.4 Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.
	LC.RL.4.3b Describe character traits (e.g., actions, deeds, dialogue, description, motivation, interactions); use details from text to support description. 

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	The students will determine the meaning of unknown words through the use of similes within a text. 
The students will answer questions based on the text.
	The students will answer questions based on the text.
The students will determine the meaning of unknown words.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: Review chapters 1 and 2 and the events of both chapters to gauge understanding

Content of Lesson:
Whole group: The teacher will read chapters 3 & 4 aloud while students are reading independently. Teacher will read aloud quotes from the text and ask students to use  the “clues” to identify the meaning of unknown words.
The teacher will discuss what similes are and as a whole group the students will complete the figurative language chart to help them understand the meaning of unknown words in the text and develop a deeper understanding of how Percy felt about Gabe and understanding Gabe’s character.

Closure and Review: Review chapters 3 & 4 

Artifacts: None

Group Procedures: None
	Introduction/Gain Attention: Review chapters 1 and 2 and the events of both chapters to gauge understanding

Contents of the lesson: The teacher will read aloud chapters 3 and 4 and ask guiding questions to gauge understanding.
Discuss how students can use pictures to help them understand the meaning of unknown words. 
Discuss new words within chapters 3 and 4
Closure and Review:  Review chapters 3 and 4

Artifacts: Questions based on chapter 3 and 4





	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Adapted text
Graphic novel of text
Audiobook of text
Pictures/visual supports

	Clear routines and expectations
	Flexible Seating
Specified Seating
	Gestures
Verbal Cues


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	The Lightning Thief
	The Lightning Thief
The Lightning Thief adapted text
The lightning Thief audiobook (MackinVia)

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: figurative language chart

Formal: None

Exit Ticket: None
	Informal:  chapter 3 & 4 questions from reading journal 

Formal: None

Exit Ticket:  None

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?

























	Class
	ELA
	Unit/Lesson
	Lesson 11

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.5 Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when writing or speaking about a text
	LC.RL.4.5b Identify how the structure of a play is different than the structure of a story (e.g., text includes props; dialogue without quotation marks acts/scenes instead of chapter).

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	The students will compare and contrast the text to film.
	The students will compare and contrast the text to film

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: 

Review the battle of Percy and the minotaur. Explain to the students they will be watching the clip of the scene of the battle in the movie “The Lightning Thief”.


Content of Lesson: 
Whole group: The student will independently read pages 48-50 while the teacher is reading aloud. 

Independent Work: The students will complete the sequence of events chart upon completion of reading the text. The students will highlight specific events that are shown in the video.

After reading the text and viewing the video clip, the teacher will read a myth on Theseus. The teacher will discuss with the students that the myth of Theseus is based on Percy Jackson. Students are to identify if Theseus is a hero and if he went on a quest. Students will use conversation stems to have a class discussion ( I agree, I disagree, etc.)


Closure and Review: Review the battle of the minotaur and discuss important events that occurred in the text and movie clip.

Artifacts:  Sequence of events chart

Group Procedures: Students can be partnered together according to reading levels to provide support for students who are in need of support.
	Introduction/Gain Attention: 
Review the battle of Percy and the minotaur. Explain to the students they will be watching the clip of the scene of the battle in the movie “The Lightning Thief”.

Content of the Lesson:
The student will watch a video clip of Percy’s fight with the Minotaur. Upon completion of the video, the students will use the sequence of events charts to fill in the events of the battle.
Teacher and student will discuss the differences between the movie clip and the text.

Closure and Review:  
Review the battle of the minotaur and discuss important events that occurred in the text and the movie clip.

Artifacts: Sequence of events chart with pictorial support




	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	The Lightning Thief Movie 
Word stems
Picture/Visual Support
	Clear routines and expectations
	Specified seating
Flexible seating
	Verbal cues
Gestures

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	The Lightning Thief
The Lightning Thief movie clip
Theseus from D’Aulaires’ Book of Greek Myths
	The Lightning Thief
The Lightning Thief movie clip

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: review the battle of the minotaur

Formal: Sequence of events chart based on the battle of the minotaur

Exit Ticket: None
	Informal:  review the battle of the minotaur

Formal: Pictorial support version of the sequence of events chart based on the battle of the minotaur

Exit Ticket:  None

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)


	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?


[image: ]




























	Class
	ELA
	Unit/Lesson
	Lesson 13

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.3: Describe in a depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC.RL.4.3b: Describe character traits (e.g. actions, deeds,dialogue, description, motivation, interactions); use details from text to support description.		


	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	The student will write a paragraph answering “Is Percy a hero?” and using evidence to support the answer.
The students will participate in a class discussion on if Percy is a hero or not.
	The student will write 2-3 sentences answering “Is Percy a hero?” and using evidence to support the answer. 
The student will choose a Greek God/Goddess to research.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention:  Review previous chapters read and discuss that the students will choose a Greek God/Goddess to conduct a research project. 

Content of Lesson: 
Whole Group: The students will independently read chapter 6 while the teacher is  reading aloud. 
Teacher will post the question “Is Percy a hero”?
Discuss the characteristics of a hero and write down any new response from the students.

Independent Work: The students will write a paragraph answering Is Percy a hero? Using evidence from the text to support their answer.

Upon completion of writing the paragraph, the students will have a discussion on if Percy is a hero or not.

Closure and Review: Class discussion on if Percy is a hero or not.

Artifacts: Percy Jackson Summary


	Introduction/Gain Attention: 
The teacher will begin the lesson by stating that they will begin a research project. State that the Greek Gods Zeus and Poseidon are my favorite Greek Gods.

Content of the Lesson:
The students will listen to chapter 6 being read aloud. Upon completion of the chapter, teacher and student will discuss if Percy is a hero or not.

Students will write a paragraph (with support) on if Percy is a hero or not.

Before the conclusion of the lesson, the students will choose a Greek God/Goddess to research;

Closure and Review: Discuss if Percy is a hero or not using the conversation stems.

Artifacts: Percy Jackson summary



	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Picture support
Word Stems
Adapted Text
Audiobook of text
	Clear routines and expectations
	Flexible seating
Specified seating
	Verbal Cues
Gestures

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	The Lighting Thief
List of Greek Gods/Goddesses
	The Lightning Thief
List of Greek Gods/Goddesses with pictures to aid student in picking one to research

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: discuss if Percy is or is not a hero

Formal: Percy Jackson summary

Exit Ticket: 
	Informal:  discuss if percy is or is not a hero

Formal: Percy Jackson summary

Exit Ticket:  

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://docs.google.com/presentation/d/1LaYUnt3EepuMXZToCd6gHjFQSlxfUggLetJweLVrcDo/edit?usp=sharing

	https://docs.google.com/presentation/d/1LaYUnt3EepuMXZToCd6gHjFQSlxfUggLetJweLVrcDo/edit?usp=sharing


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?







[image: ]Lesson 13: Student Sample
































	Class
	ELA
	Unit/Lesson
	Lesson 15

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.3: Describe in a depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC.RL.4.3b: Describe character traits (e.g. actions, deeds,dialogue, description, motivation, interactions); use details from text to support description.		


	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	The students will collect information on their selected God/Goddess for their research project.

	The students will describe the characters in a text.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Introduction/Gain Attention: Review previous chapter read.

Content of Lesson: 
Whole Group: 
The students will independently read chapter 7 and 8 while the teacher is  reading aloud. 
The teacher and the students will complete the character evidence charts as a whole group, describing the characters Clarisse, Mr. D,  and Luke, 

Independent Work: The students will use note taking strategies to begin collecting information on their Greek God/Goddess. 

Closure and Review: review chapter 7 and 8

Artifacts: None

Group Procedures: None
	Introduction/Gain Attention: 
Review previous chapters read.

Content of the Lesson:

The students will listen to chapter 7 and 8 being read aloud. Upon completion of the chapter, the student will complete chapter 8 questions in their reading journal. The students will answer questions to be able to describe new characters within the text.

After completion of answering the questions, the teacher and student will discuss Athena (the Goddess the student has chosen) and write down information learned about the God to use as information for the research project.

Closure and Review: review chapter 7 and 8

Artifacts: None



	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Picture/Visual Supports
Word Stems
Essential Cards
Adapted text/audiobook
	Clear routines and expectations
	Specified Seating
Flexible Seating
	Verbal Cues
Gestures

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	The Lighting Thief
List of Greek Gods/Goddesses
	The Lightning Thief
List of Greek Gods/Goddesses with pictures to aid student in picking one to research

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: review chapters 7 and 8

Formal: None

Exit Ticket: None
	Informal:  review chapters 7 and 8

Formal: None

Exit Ticket:  None

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?


















	Class
	ELA
	Unit/Lesson
	Lessons 17,18,19

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	RL.4.3: Describe in a depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC.RL.4.3b: Describe character traits (e.g. actions, deeds,dialogue, description, motivation, interactions); use details from text to support description.	


	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	Lesson 17:The students will write a paragraph describing how Percy is becoming a hero.
Lesson 18: The students will write a paragraph describing how Percy is becoming a hero.
Lesson 19: The students will create a timeline outlining the events in chapters 12 and 13. 

	Lesson 17:The students will write 2-3 sentences describing how Percy is a hero in chapter 10. 
Lesson 18: The students will write 2-3 sentences describing how Percy is a hero in chapter 10. 
Lesson 19: The students will identify the events of chapters 12 and 13 and create a timeline.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED:. 

	Lessons 17, 18, and 19 are continuous of one another. 
Introduction/Gain Attention: Review previous chapter read. Continue collecting information on the student's chosen Greek God/Goddess.

Content of Lesson: 
Lesson 17/Day 1: Whole Group:  The student will independently read chapter 10 while it is being read aloud.
During reading the teacher and students will complete the magical quest graphic organizer.
Independent Work: The student will write a paragraph stating how Percy is a hero.
After completion of writing the paragraph, the students will continue to collect information for their research project.
Lesson 18/Day 2: Whole Group:  The student will independently read chapter 11 while it is being read aloud.
During reading the teacher and students will complete the magical quest graphic organizer. (Medusa)
Independent Work: The student will write a paragraph stating how Percy is a hero.
After completion of writing the paragraph, the students will continue to collect information for their research project.
Lesson 18/Day 3: Whole Group:  The student will independently read chapter 12 and 13 while it is being read aloud.
During reading the teacher and students will complete the magical quest graphic organizer. (Echidna and Chimera)

Independent Work:The students will create a timeline based on the events of chapter 12 and 13.
After completion of writing the paragraph, the students will continue to collect information for their research project.
Closure and Review: Review magical items taken on the questions (day 1, 2, and 3), discuss if Percy is a hero (day 2), create a timeline based on chapter 12 and 13.
Artifacts: Hero  summary/Chapter 12 and 13 timeline 
Group Procedures: None
	Lessons 17, 18, and 19 are continuous of one another
Introduction/Gain Attention: 
Review previous chapters read
Content of the Lesson: 
Lesson 17/Day 1: 
The student will listen to chapter 10 while it is being read aloud.
The teacher and student will complete a graphic organizer on the magical items taken on the quest. The student will have to choose the appropriate answer for each item instead of writing down evidence to support their answer.
Lesson 18/Day 2: 
The student will listen to chapter 11 while it is being read aloud.
The teacher and student will complete a graphic organizer on the magical items taken on the quest. The student will have to choose the appropriate answer for each item instead of writing down evidence to support their answer.
The student will create a writing piece on how Percy is becoming a hero in chapter 10 using a sentence frames template. 
Lesson 19/Day 3:
The student will listen to chapter 12 and 13 while it is being read aloud.
The teacher and student will complete a graphic organizer on the magical items taken on the quest. The student will have to choose the appropriate answer for each item instead of writing down evidence to support their answer.
Students will use pictures to represent events in chapter 12 and 13 to create a timeline.
Closure and Review: Review magical items taken on the questions (day 1, 2, and 3), discuss if Percy is a hero (day 2), create a timeline based on chapter 12 and 13.
Artifacts: Hero Summary/Chapter 12 and 13 timeline



	Cognitive Supports: 

	Behavioral Supports: 
	Sensory Supports: 

	Physical Supports: 

	Visual/ Picture Support
Word Stems
Adapted evidence chart (picture support)
Bubble map
	Clear routines and expectations

	Flexible seating
Specified seating
	Gestures
Verbal cues

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	The Lighting Thief
Mythological figure graphic organizer

	The Lightning Thief
Hero bubble map
Mythological figure graphic organizer


	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal:  review chapter 10, graphic organizer

Formal: Paragraph

Exit Ticket: None
	Informal:  review chapter 10, graphic organizer

Formal: Paragraph

Exit Ticket:  Npne

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available.. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	LINKS- GENERAL
	LINKS- 

	https://docs.google.com/presentation/d/1LaYUnt3EepuMXZToCd6gHjFQSlxfUggLetJweLVrcDo/edit?usp=sharing

	https://docs.google.com/presentation/d/1LaYUnt3EepuMXZToCd6gHjFQSlxfUggLetJweLVrcDo/edit?usp=sharing


	REFLECTIONS- GENERAL: 
	REFLECTIONS- 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?







[image: ]


















Lesson 17 & 18: Is Percy a Hero? Shared Writing (Example)


__________________, ____________________, and  ______________________ were 


attacked by the _____________________.  ______________________ could have 


________________________ but he _____________________ his __________________. 


This shows he is ______________________ and he is a _______________________.


























[image: ]Lesson 17 Student Sample







































	Class
	ELA
	Unit/Lesson
	Lesson 25

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).  
	LC.RL.4.3a: Answer questions related to the relationship between characters, setting, events, or conflicts (e.g., characters, and events, characters and conflicts, setting and conflicts.
					
				
			
		


	Objectives

	General
	Modified 

	The students will describe characters based on the character’s thoughts, actions, and words.
	The student will answer text based questions.

	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Review previous chapters read

Content of Lesson: 
Whole Group: The students will independently read chapter 15 while it is being read aloud. The teacher and students will add Ares to the mythological characters chart. 
Guiding questions: 
What words and or actions help the students identify Ares as the God of war?
How do Percy’s actions in this chapter help define him as a hero?
Students will independently answer  this question in their reading journal: “What events in the chapter prove that even strength has to bow to wisdom?

Closure and Review: Review chapter 15

Artifacts: Summary of chapter 15

Group procedure:
	Introduction/Gain Attention: Review previous chapters read


Content of Lesson: The student will listen to chapter 15 while it is being read aloud. The teacher will add Ares to the mythological characters chart. 
Guiding Question:
The student will complete a leveled activity where the guiding questions have pictorial answer choices to support student thinking.
Scaffolded question to assist students in answering the question: what events in the chapter prove that even strength has to bow down to wisdom?

Closure and Review: Review chapter 15

Artifacts: Chapter 15 questions

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	The Lightning Thief (audiobook/graphic novel)
picture support/visuals
word stems

	Clear routine and expectations
	Flexible seating
Specified seating
	Verbal cues 
Gestures

	Materials/ Resources

	
	Modified 

	The Lightning Thief
Mythological creatures chart
	The Lightning Thief
Adapted/Graphic Novel version of The Lightning Thief
The Lightning Thief via MackinVia

	Assessments 

	General
	Modified 

	Informal: review chapter 15

Formal: summary of chapter 15

Exit Ticket: None
	Informal: review chapter 15

Formal: chapter 15 questions

Exit Ticket: None

	Co-Educator Model

	General 
	Modified 

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	Notes

	Notes for General Educator
	Notes for Special Educator

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	Links

	General
	Modified 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	Reflections


	General
	Modified 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?











































Lesson 25: Chapter 15: The Lightning Thief

1. According to the text, Ares is the god of:



[image: ]war                       [image: ]love 


2. How do we know that Are is the love of war? Ares loves: 

[image: ]peace               [image: ]conflict/fighting

3. Ares send the friends to the 

[image: ] zoo                       [image: ] amusement park


4. Which picture represents the word canopy? 


[image: ] covering                 [image: ] 
5. Annabeth states “that even strength has to bow down to wisdom.” What events in this chapter proved she is correct?




Guiding Question:

Was Percy able to break free from the net? 

[image: ]
Yes                         No


How did the friends get freed from the “net trap”


[image: ]                    [image: ]
“Jumped” out of a boat                     Swam through the waters


These events showed to get freed from the metal trap, Percy had to use his ____________ to overcome challenges.

[image: ]          [image: ]
Brain                           Strength 
























	Class
	ELA
	Unit/Lesson
	Lesson 26

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC. RL.4.3b: Describe characters traits (e.g. actions, deeds, dialogue, description, motivation, interactions); use details from text to support description.
					
				
			
		


	Objectives

	General
	Modified 

	The student will answer text based questions.
	The student will answer text based questions.

	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Review previous chapters read

Content of Lesson: 
Whole Group: The students will independently read chapter 16 while it is being read aloud. 
Guiding questions for chapter 16: (student will answer the question in their reading log)
In the hotel, the three friends play different games. What are the games and what does the game tell you about the character?

Closure and Review: Review chapter 16

Artifacts: None

Group procedure: None
	Introduction/Gain Attention: Review previous chapters read


Content of Lesson: The student will listen to chapter 16 while it is being read aloud. 
Guiding Question:
The student will complete a leveled activity where the guiding questions have pictorial answer choices to support student thinking.
Scaffolded question to assist students in answering the guiding question: 
What type of games do the three friends play in the hotel?
What does the games tell you about each character?

Closure and Review: Review chapter 16

Artifacts: None 

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	The Lightning Thief (audiobook/graphic novel)
picture support/visuals
word stems

	Clear routine and expectations
	Flexible seating
Specified seating
	Verbal cues 
Gestures

	Materials/ Resources

	
	Modified 

	The Lightning Thief
Mythological creatures chart
	The Lightning Thief
Adapted/Graphic Novel version of The Lightning Thief
The Lightning Thief via MackinVia

	Assessments 

	General
	Modified 

	Informal: review chapter 16

Formal: None

Exit Ticket: None
	Informal: review chapter 16

Formal: None

Exit Ticket: None

	Co-Educator Model

	General 
	Modified 

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	Notes

	Notes for General Educator
	Notes for Special Educator

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	Links

	General
	Modified 

	https://learnzillion.com/wikis/78354-lightning-thief/


	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	Reflections
((How did the lesson go? / What would you change? / Additional considerations)

	General
	Modified 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?




















































Guiding Questions: Lesson 26

In the hotel, the three friends play different games. What are the games and what does the game each one plays tell you about the character? 


Percy chose: 

[image: ]   adventure    [image: ]  nature    [image: ] trivia
   

Grover chose:
 [image: ] trivia      [image: ]    adventure        [image: ] nature



Annabeth chose: 

[image: ]  nature      [image: ] trivia       [image: ]  adventure  





















	Class
	ELA
	Unit/Lesson
	Lesson 27

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC. RL.4.3b: Describe characters traits (e.g. actions, deeds, dialogue, description, motivation, interactions); use details from text to support description.
					
				
			
		


	Objectives

	General
	Modified 

	The student will answer text based questions.
	The student will answer text based questions.

	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Review previous chapters read

Content of Lesson: 
Whole Group: The students will independently read chapter 17 while it is being read aloud. 
Procrustes will be added to the mythological characters chart.
Guiding questions for chapter 17:
What happens when Percy tells Annabeth his dream? 
The teacher will introduce Tartarus and explain this is possibly why Annabeth believes the person in the pit is to be “Hades”.
Independently the student will begin creating a timeline of Percy’s quest.
Closure and Review: Review chapter 17

Artifacts: Timeline of Percy’s quest

Group procedure: None
	Introduction/Gain Attention: Review previous chapters read


Content of Lesson: The student will listen to chapter 17 while it is being read aloud. 
Discuss the new character of Procrustes.
Guiding Question:
What happens when Percy tells Annabeth his dream.
The teacher will discuss that the person in the pit is “Hades” and discuss Taratus.
The student will discuss the events of Percy’s quest to help the student create a timeline in the next lesson.

Closure and Review: Review chapter 17

Artifacts: Timeline of Percy’s quest

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	Audiobook of text
Graphic Novel book of text
Picture Cues/Visual Support
Word stems
	Clear routines and expectations
	Flexible seating
Specified seating
	Gestures
Verbal cues

	Materials/ Resources

	
	Modified 

	The Lightning Thief
Mythological creatures chart
	The Lightning Thief
Adapted/Graphic Novel version of The Lightning Thief
The Lightning Thief via MackinVia

	Assessments 

	General
	Modified 

	Informal: Review chapter 17

Formal: Timeline Artifacts

Exit Ticket: None
	Informal: Review chapter 17

Formal: Timeline Artifacts

Exit Ticket: None

	Co-Educator Model

	General 
	Modified 

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	Notes

	Notes for General Educator
	Notes for Special Educator

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	Links

	General
	Modified 

	https://learnzillion.com/wikis/78354-lightning-thief/
)
	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2
)

	Reflections


	General
	Modified 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?

















































	Class
	ELA
	Unit/Lesson
	Lesson 28

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC. RL.4.3b: Describe characters traits (e.g. actions, deeds, dialogue, description, motivation, interactions); use details from text to support description.
					
				
			
		


	Objectives

	General
	Modified 

	The student will describe the setting of the Underworld and identify the events of Percy’s quest to the Underworld.
	The student will identify how the author describes the Underworld.


	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Review previous chapters read

Content of Lesson: 
Whole Group: The students will independently read chapter 18 while it is being read aloud. 
Procrustes will be added to the mythological characters chart.
Guiding questions for chapter 18:
What words help describe the setting of the Underworld?
How did Annabeth feel after leaving Cerberus? What does this tell you about Annabeth?
Is the quest near the end?
Independent: Students will describe the entrance to the underworld in their reading log.
Closure and Review: Review chapter 18

Artifacts: None

Group procedure: None
	Introduction/Gain Attention: Review previous chapters read


Content of Lesson: The student will listen to chapter 18 while it is being read aloud. 
Students will choose pictures to identify how the author describes the underworld.

Closure and Review: Review chapter 18

Artifacts: None

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	Audiobook of text
Graphic Novel book of text
Picture Cues/Visual Support
Word stems
	Clear routines and expectations
	Flexible seating
Specified seating
	Gestures
Verbal cues

	Materials/ Resources

	
	Modified 

	The Lightning Thief
Mythological creatures chart
	The Lightning Thief
Adapted/Graphic Novel version of The Lightning Thief
The Lightning Thief via MackinVia

	Assessments 

	General
	Modified 

	Informal: review chapter 18

Formal: None

Exit Ticket: None
	Informal: review chapter 18

Formal: None

Exit Ticket: None

	Co-Educator Model

	General 
	Modified 

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	Notes

	Notes for General Educator
	Notes for Special Educator

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	Links

	General
	Modified 

	https://learnzillion.com/wikis/78354-lightning-thief/


	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	Reflections


	General
	Modified 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?

















































	Class
	ELA
	Unit/Lesson
	Lesson 29

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC. RL.4.3b: Describe characters traits (e.g. actions, deeds, dialogue, description, motivation, interactions); use details from text to support description.
					
				
			
		


	Objectives

	General
	Modified 

	The student will describe the setting of the Underworld and identify the events of Percy’s quest to the Underworld.
	The student will identify how the author describes the Underworld.


	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Review previous chapters read

Content of Lesson: 
Whole Group: The students will independently read chapter 19 while it is being read aloud. 
Guiding questions for chapter 19: What is Percy's dilemma when he leaves the Underworld (problem).
Independent: Students will write a summary about Percy’s challenges he faces after talking to Hades.

Artifacts: None

Group procedure: None
	Introduction/Gain Attention: Review previous chapters read


Content of Lesson: The student will listen to chapter 19 while it is being read aloud. 
Guiding question:
Where is the lightning bolt at the end of chapter 19.
What new problem does Percy face at the end of the chapter?

Closure and Review: Review chapter 19

Artifacts: None

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	Audiobook of text
Graphic Novel book of text
Picture Cues/Visual Support
Word stems
	Clear routines and expectations
	Flexible seating
Specified seating
	Gestures
Verbal cues

	Materials/ Resources

	
	Modified 

	The Lightning Thief
Mythological creatures chart
	The Lightning Thief
Adapted/Graphic Novel version of The Lightning Thief
The Lightning Thief via MackinVia

	Assessments 

	General
	Modified 

	Informal: review chapter 19

Formal: None

Exit Ticket:Mythological creatures chart
	Informal: review chapter 19

Formal: None

Exit Ticket: None

	Co-Educator Model

	General 
	Modified 

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	Notes

	Notes for General Educator
	Notes for Special Educator

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	Links

	General
	Modified 

	https://learnzillion.com/wikis/78354-lightning-thief/


	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2



	Reflections


	General
	Modified 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?






















































	Class
	ELA
	Unit/Lesson
	Lesson 30/31

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g. a character’s thoughts, words, or actions).
	LC.RL.4.3a Answer questions related to the relationship between characters, setting, events, or conflicts (e.g., characters and events, characters and conflicts, setting and conflicts).		
		


	Objectives

	General
	Modified 

	The student will describe the setting of the Underworld and identify the events of Percy’s quest to the Underworld.
	The student will identify how the author describes the Underworld.


	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Review previous chapters read

Content of Lesson: 
Whole Group:  The students will read chapter 20 independently while it is being read aloud.
The students will identify evidence that describes Percy as a hero. They will write the answer of if Percy is a hero and the evidence to support the answer in their journal.
Guiding question: What is significant about Percy flying to New York rather than driving? What did we learn that shows that this is important information within the chapter?


Artifacts: None

Group procedure: None
	Introduction/Gain Attention: 
Review previous chapters read


Content of Lesson: The student will listen to chapter 19 while it is being read aloud. 
Guiding question: Is Percy a hero and what evidence shows that Percy is a hero.
Students will complete Percy’s quest timeline


Closure and Review: Review chapter 20

Artifacts: Completed timeline
Two day lesson

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	Audiobook of text
Graphic Novel book of text
Picture Cues/Visual Support
Word stems
	Clear routines and expectations
	Flexible seating
Specified seating
	Gestures
Verbal cues

	Materials/ Resources

	
	Modified 

	The Lightning Thief
Mythological creatures chart
	The Lightning Thief
Adapted/Graphic Novel version of The Lightning Thief
The Lightning Thief via MackinVia

	Assessments 

	General
	Modified 

	Informal: Review chapter 20

Formal: none

Exit Ticket: none
	Informal: Review Chapter 20

Formal: none 

Exit Ticket: none

	Co-Educator Model

	General 
	Modified 

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	Notes

	Notes for General Educator
	Notes for Special Educator

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	Links

	General
	Modified 

	https://learnzillion.com/wikis/78354-lightning-thief/



	https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/companion-resources-grade-4---the-lightning-thief.pdf?sfvrsn=e5b981f_2


	Reflections
((How did the lesson go? / What would you change? / Additional considerations)

	General
	Modified 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?


















































	Class
	ELA
	Unit/Lesson
	Lesson 32

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions).
	LC.RL.4.3a Answer questions related to the relationship between characters, setting, events, or conflicts (e.g., characters and events, characters and conflicts, setting and conflicts).


	Objectives

	General
	Modified 

	The student will describe the setting of the Underworld and identify the events of Percy’s quest to the Underworld.
	The student will identify how the author describes the Underworld.


	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Review previous chapters read

Content of Lesson: 
Whole Group:  The students will read  chapter 22 independently while it is being read aloud.
Guiding question: Who  was the evil creature that Percy heard in the pit?
Do you believe that Percy will have more quests?
Who betrayed Percy?

Artifacts: None

Group procedure: None
	Introduction/Gain Attention: 
Review previous chapters read

Content of Lesson: The student will listen to chapter 21 while it is being read aloud. 
Guiding question: 
Who was the evil creature
Do you believe Percy will have more quests?
Closure and Review: Review previous chapters and complete a book review.

Artifacts: Book review template

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	Audiobook of text
Graphic Novel book of text
Picture Cues/Visual Support
Word stems
	Clear routines and expectations
	Flexible seating
Specified seating
	Gestures
Verbal cues

	Materials/ Resources

	
	Modified 

	The Lightning Thief
Mythological creatures chart
	The Lightning Thief
Adapted/Graphic Novel version of The Lightning Thief
The Lightning Thief via MackinVia

	Assessments 

	General
	Modified 

	Informal: review Percy’s quest and the end result of the quest

Formal: none

Exit Ticket: None
	Informal: review Percy’s request and the end result of the quest

Formal: Book Review

Exit Ticket: None

	Co-Educator Model

	General 
	Modified 

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	All lessons will have a paraprofessional available. The paraprofessional will help the student to remain on task while the text is being read, and or assist in supporting the student to complete assignments. 

	Notes

	Notes for General Educator
	Notes for Special Educator

	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)
	This lesson plan has been developed and modified as a guide when teaching students with SCD (significant cognitive disabilities)

	Links

	General
	Modified 

	https://learnzillion.com/wikis/78354-lightning-thief/

	https://docs.google.com/document/d/1VyhAq59c1LE-yefBT6uiDrB6u6pl1_DdgMBvJBKnkSQ/edit?usp=sharing


	Reflections


	General
	Modified 

	[bookmark: _gjdgxs]Were the activities rigorous?
[bookmark: _xzlad2d7995h]How was my pacing? Did they need more time?
[bookmark: _bzoml6l3pdwy]Did I modify according to the student’s needs?
	Were the activities rigorous?
Did I modify the activities and ensure that the students were challenged?
How could I make the lesson better?

























































The Lightning Thief: Book Review


Title of the book: _______________________________


Author: ____________________________

I give this book: 

[image: ]      [image: ]     [image: ] [image: ] [image: ]

I think you ________________   this book. 


Summary:  The book is about ______________________. He was a 

_________________. _____________ thought he stole his _____________________ 

but he did not. _____________ had to go on a __________________ to  

_________________ the _______________________ and save his 

____________________. Percy finds out the god  _____________________ was his 


_______________ and his friend _________________ betrayed him. On his 


___________________ Percy became a _____________________.


Written by: ________________________________



















Culminating Writing Task Example: The Lightning Thief

Timeline of Percy Jackson’s Quest/Battles


Note: Students would choose from various pictures to sequence the events of Percy Jackson’s quest. The picture represents the major battles of the quest. 
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The following artifacts can be used throughout all fourth grade Guidebook Units













































 Conversation Stems (can be used throughout all the units)

1. I’m confused, can you please explain?      [image: ]
2. I agree with _________________ because _____________.   [image: ]



3. I disagree with _______________ because ________________.  [image: ]



4. In summary, what I am trying to say is __________________.  [image: ]

























These visual cues can be used as visual response cues for the students to identify if a topic/answer/or thought is a similarity or a difference. This can be used throughout the units.[image: ]



























Shared Writing Outline (this outline can be used in other lessons)
	[image: ]
	Who are the main characters?
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	Where does the story take place?
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	What occurred in the story?
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	Why did an event occur in the story? 


  
[image: ]




Summary of a myth outline:
(this outline will also be used to summarize a myth for student’s God/Goddess research project)

Directions: Use the outline below to write down information about the myth you read.


	[image: ]
	What God/Goddess was the myth about?
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	Name the other characters in the myth.
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	Where does the story take place?
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	What occurred in the story:
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	Why did an event occur in the story? 
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Describe Narcissus Shared Writing
(character traits)

Narcissus (ON | [oved | <1 know this because in “Face in the

Pool” it states that “he stared at his reflection, day after day”. Also, he

treated Echo |5y} | . In “Face in the Pool”, Narcissus would not

love Echo and she ran away. | also know he Q) |y > ] "

because he )1 at his reflection in

the water every day. This shows that he only \ ~ . cfAtthe
end of the story, Narcissus d i d because he would not stop

Sy athis |
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Greek Mythology Project

Directions: Research a Greek God and or Goddess
and complete the table.

God/Goddess:

God/Goddess of:

Family Members:

Symbol:

e

Facts about the God/Goddess:

ote Shodeors wold Ut s Yremelave
Ao cemeench e Cod[Coddess,
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Lesson 5: Hercules Similarities/Differences T Chart
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Directions: Compare the story of Heracles/Hercules in D'Aulaires Book of Greek Myths and the
movie version of Heracles/Hercules.

* How is the story told?
* How does the myth differ in the film?

The story of Heracles/ Hercules had similarities and differences. Two similarities in both the film

and movie were H@r( ules i -_\ 1€ 0 in both the story and in the

movie. 1 I (A | £4 also won the k) a :\: :J:[ £_of Hydra. Two differences in both the

film and movie was that in the movie, Hercules killed the 7d ra_ by

Vig b }:9 (OLKSall on is head in the movie. Inthe book, Heracles Hercules
Killed :'A @ b _CAU Hi ﬂfz offits VL '1{»:‘
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The Lightning Thief
Chapter 1:* | Accidentally Vaporize my Pre- Algebra Teacher”

Directions: Choose the correct answer for the following questions:

Whols the main character ofchapler 17

a. Horcules

What type of school s Yancy Academy?

2. mittay school (Bpeton o vousta s

) | QR

What happened to Mrs. Dodds?

. She broke her arm (B5he grew vings and fangs

s A~

Who rode home on the bus with Percy?

(@ Grover b, Amadeth

YCT« lood was mentioned throughout Chapter 1. Does this term refer to mythology?
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‘The Lightning Thief:
Chapter 3and 4

1. What character id we mest i chaptr 37
o Paroys dad (5 percys momsaly

2. According to the text, Percy was not fond of Gabe. Use the context clues to determine
the meaning of the ord reeked: smelly Gabe, moldy pizza, gym shorts. Choose the
picture that best describes the meaning of the word reeked.

o
a0l

b. pleasant

'@ ptinks

3. Groverisa
a. Minotaur (&3

4. According (o Grover, who is looking for Percy?

b. Zeus
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Sequence of Events
Complete the chart based on the events in the stor
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curved o ttch. e His TOther toid B S mas mother and Grover. He Minotaur could not see well
thought they had been hit by and yellfor help, (1) grabbed the unconscious and that he should jump out
lightring, Grover and his mother had to of the path of the charge at

help him. the last second.

The Minotaur charged and
grabbed Percy’s mom. She
dissolved in his hands.

‘The Minotaur charged and

Percy held his ground. He

stepped out of the way at the
last second.

Percy grew angry. He called
out to the monster. The
monster charged. Percy

jumped and landed on his
neck. The monster hit a tree.

Percy's mom wes running
downhiltrying to lead the
Minotaur away from Grover,
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The Minotaur dissolved in a
bright light and was gone.

Percy snapped the Minotaur's The Minotaur slung Percy off,
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Percy. Percy dove the horn
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Lesson 13:
Is Percy a Hero? Shared Writing

|
" 3 < |
Percy is a \l ero .He_Oaved Grover from the

! Lo . He beats the (
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Lesson 17,18,19: Magical ltems used on the Quest

Directions: Complete the organizer on the magical items Percy, Annabeth, and Grover took
with them on the quest. Circle the correct answer for who used the magical item and how it was
used

ltem Who used it? Howis it used?
Percy  Percy snuck past the
three old ladies
Annabeth knitting the socks,
Grover  Percy snuck past the

Furies on the bus.

invisibility cap
« Annabeth fought the
minotaur.

* Annabeth used it to
hide from Medusa.

Percy  The shoes were used
to fight Medusa

Annabeth  The shoes were used
to distract Medusa so

Grover that Percy could fight
her.

Percy « The sword was used
to fight the minotaur

Annabeth « The sword was used
to cut of Medusa's.

magic pen/sword Grover head
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Lesson 17 & 18: Is Percy a Hero? Shared Writing
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Zeus came to Earth to run
and play with the nymphs.

Hera was ealous and tried to
catch Zeus with the nymphs.

Narcissis tried to embrace
and kiss the figure but
couldn't because it was
his reflection.

Narcissis stayed atthe
pool upset because he
could not have what he

loved and began to die.
<
e
\¥

Sequence of Events
Complete the chart based on the events in the story.

One day, Echo s,

\Echosaw oo
el v i
Narsis a3 concay
man. Echo followed him into

the woods, :

e
Narcissis
cississ found a pool of Echo could only repeat Narcissis heard Echo,

wat
er and fell in love with | last words and repeated and Echo tried to
the person in the water. | love me, love me”. Echo embrace him, but
was embarrassed and ran Narcissis ran o,

7\
(@
off &/ )

Echoa nymph
stopped Hera from

looking for Zeus due
toherlively chatter,

Hera became angry and
cursed Echo. Echo could
only repeat the last word
that others said. (1)

(7

D
A\\\\( )//)/

)

Narcissis died and shouted
Goodbye, | love you and
Echo repeated his last
words.

cho grew weakafter
Narcissi death and allthat
was leftof her was her
voice, which can be heard
through the mountains. (3)
(©®))
@)

Grade 4: Lightning Thief, Lesson 5

When Narcissis died
flower grow which was
named after him.
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Culminating Writing Task Example: The Lightning Thief

Timeline of Percy Jackson's Quest/Batties

Note: Students would choose from various pictures to sequence the events of Percy Jackson's quest. The picture represents the
major battles of the quest. This is an example of how a student's timeline would look
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