Companion Resource for ELA Guidebooks
Elijah:  Case Study and Lesson Plans for Grade 7 – The Giver

[bookmark: _gjdgxs]Student and Classroom Background:  Elijah is a 13-year-old, 7th grader who enjoys super heroes, iPads, soda, and popcorn.  He has an affinity for rulers that bring him comfort.  His favorite ruler is a yard stick. He is a fluent reader who can decode 3rd grade level text. He learns best visually and using tactile methods. He has moderate cognitive impairments and is nonverbal.   As the year has progressed, Elijah’s verbal abilities have advanced to phrases, echolalia of movies and his peers.  His particular area of need is reading comprehension.  When listening to a read aloud of complex text, he becomes over stimulated and requires frequent breaks and use of adaptive texts. Elijah is intrigued with  superheroes.   His teacher finds opportunities to incorporate superheroes into lessons to make lessons meaningful and relevant to Elijah.
[bookmark: _30j0zll]Ms. Schornick has been teaching for ten years as a Louisiana state certified special education teacher.  She has a passion for working with students with exceptionalities.  Her classroom is made up of twelve 7th grade students.  Students in the class range from low moderate to high moderate with two students that have behavior support plans.  Other students have Specific Learning Disabled (SLD), emotionally disturbed, and intellectually disabled.  Support personnel that work with Elijah include a paraprofessional and a speech pathologist.
[bookmark: _1fob9te]High Quality Planning and Instruction:   The curriculum that Ms. Schornick’s district has mandated all ELA teachers to use Guidebooks 3.0.  Following the district's unit sequence, Ms. Schornick began the year with The Giver.  Her pacing has been interrupted by an active hurricane season and Covid-19  restrictions.   However, the unit goal is for students to read dystopian literature and related informational texts to understand how individual perspectives are shaped by knowledge and memory and to determine whether perfection is worth the sacrifice. Students express their understanding by analyzing how a theme is developed through characters and their contrasting points of view and also comparing and contrasting the themes of similar texts.  To achieve this goal while considering Elijah’s exceptionality, Ms. Schornick prepares plans for the assess him using the modified version of the culminating task.

	
	Modified Companion Resources

	Culminating Task
	Create a permanent product to demonstrate how Jonas’ experiences develop a theme over the course of The Giver. In order to do this, students will: 

● Match key events and interactions with characters from the beginning, middle, and end of the story to Jonas’ reaction or feeling. 
● Compare and contrast the way Jonas views the setting, characters, and events with the way other characters view the setting, characters, and events at the beginning, middle, and end of the story. 
● Identify a theme of The Giver. 
● Using responses to the activities above, identify evidence from the text that support the theme. 

Create a permanent product to support a claim based on the identified theme of The Giver. Be sure to support your claim with reasons and evidence from the text and include a conclusion. 




When considering the requirements of the culminating task and Elijah’s needs, Ms. Schornick turns to the Companion Resources.  She uses their modified version of the task and implements superheroes.  Ms. Schornick will have Elijah use a graphic organizer to create a comic strip to show Jonas’s development over the course of The Giver.  She will use picture stems, sentence stems, and cloze reading activities to assist with sequencing events.  Some drawn frames or provided frames will be colors while some will not be colored to reflect the setting in the text. 
  
· Attention affects Elijah’s ability to grasp lessons.  Cognitive supports include brief description, examples, and prior knowledge connections .  Elijah's attention is maintained by connecting relevant and interesting topics to the task. Additionally, he transforms target information by creating meaningful visual, auditory, or kinesthetic images of the information.  His cognitive abilities have not been accurately assessed and measured.   He requires frequent breaks, cues, categorization, and pictures.  Sensory supports provided to Elijah like textured manipulatives help him distinguish characters and their actions from the story.
· Behavioral learning is important to Elijah’s growth.  Usually, Elijah is a curious student who seeks for opportunities to go on adventures.  While he has fun looking through cabinets and role playing, these are tasks that are not warranted during instruction.  He is learning to improve his ability to follow direction.  Thus,  provided behavioral supports to Elijah include redirection, verbal cueing/prompts, “working-towards /if - then” chart, and reinforcement of positive behavior.  Sensory supports to aid in maintaining Elijah’s focused behavior included flexible seating, quiet space, and a sensory tool (a favorite ruler). Noise cancelling headphones are used rarely and only when needed if he becomes overwhelmed.  
· Reading Comprehension Assessment - Each lesson is planned with and instructed incorporating student’s specific supports to ensure that Elijah would remain engaged and on task.  Ms. Schornick incorporates his affinity for superheroes as often as possible so that the lesson is relevant.  In addition, assessments include pointing to pictures that represented the correct answer choice and proved his comprehension of the text. 

[bookmark: _3znysh7]Results and Reflections:   Elijah showed a positive response to Ms. Schornick’s modifications.  Modifications such as pictures for multiple choice options and  simplified questions have worked well.  These are strategies that Ms. Schornick plans to continue.  One strategy that she plans to implement more frequently is annotating for unknown words.  With guidance and prompting, Elijah has shown vocabulary growth which indicates his reading comprehension is improving.
[bookmark: _2et92p0]Moving forward, Ms. Schornick plans to be mindful of her modifications.  She prepares for students’ different needs and levels of understanding.  In addition, she scaffolds lessons which resulted in each lesson spanning several days.  However, to appeal to rigor and student readiness, she fears that modifying too much could potentially jeopardize the integrity of the Guidebooks’ rigor and her pacing could be compromised.  Her plans for the future are to continue using the Companion Resources to help her teach lessons that are aligned to the original Guidebooks’ lessons.  She feels this will help her maintain rigor and address her pacing concerns. Ms. Schornick also likes the change of using a grade-level, more difficult text.  Although the anchor text is complex, she realizes that once students have access to the text, they feel challenged.  She also notices that Elijah enjoyed some of the recurring themes in The Giver because they were relevant to him - something that has usually been a challenge for him when using previously implemented curriculums.  





Grade 7 - The Giver
	Class
	7th Grade
	Unit/Lesson
	Giver/Lesson 1

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.(RL.7.4)
· Analyze how particular elements of a story or drama interact(e.g., how setting shapes the characters or plot).(RL.7.3)
	· Students use context as a clue to determine the meaning of a word (LC.RL.7.4a ) 
· Analyze the impact of story elements on the text (e.g., impact of setting on a character’s choices, cause/effects within the text) (LC.RL.7.3a)


	Objectives

	General
	Modified 

	TLW write a paragraph to describe Jonas’ community based on what you’ve read and discussed thus far. 
	TLW create a permanent product (e.g.., one-to-three sentences) to describe Jonas’ community based on what has been read and discussed thus far.

	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Introduce the unit

Group Procedures: Pairs

Content of Lesson:
1. Read aloud the beginning of chapter 1 of The Giver.
a. Start at: “It was almost December, and Jonas was beginning to feel frightened.”
b. Stop at: “Apprehensive, Jonas decided. That’s what I am.”
2. Discuss with a partner:
· What emotion words does Jonas consider in this excerpt?
· Why is Jonas apprehensive? Define apprehensive.
· In what ways is the meaning of apprehensive similar to/ different from frightened?
3.Use the discussion as a way to introduce the idea of connotation:
· Say: “These words have similar meanings, but they convey different feelings. This is called connotation, or the idea/feeling that a word evokes in addition to its literal meaning. For example, how does the meaning change when the word eager is used compared to apprehensive?” If needed, give students an example: “How would I feel if I were eager for the big game vs. apprehensive for the big game?”
· Then, ask students: “How does the use of the word apprehensive make the reader feel?” Students should note that it gives a slightly negative connotation, or an idea that something bad could happen.
4. With a partner, re-read paragraphs 1-9 of chapter 1 and answer questions numbers 1-3 on your Split-page notes handout.
5. Conduct a brief whole-class discussion
Ask: “What do these events suggest about Jonas and his community?”
Consider your personal experience and your community: What feels different and/or surprising about Jonas’ community? Why?
6. On your split-page notes handout:
· Write a paragraph to describe Jonas’ community based on what you’ve read and discussed thus far.
· Cite at least two pieces of text evidence to support your description of the community.
Closure and Review: In this lesson, you began reading chapter 1 of The Giver by Lois Lowry.
· You also analyzed word meanings and their connotations, and described the setting of Jonas’ community in the text.
Artifacts: split page notes, vocabulary chart
	Introduction/Gain Attention:

Group Procedures: Pairs preferred, but depends on class dynamics

Content of Lesson:
1. Read aloud the beginning of chapter 1 of The Giver.
c. Start at: “It was almost December, and Jonas was beginning to feel frightened.”
d. Stop at: “Apprehensive, Jonas decided. That’s what I am.”
(During the read aloud, provide a synonym or student-friendly definition for difficult words listed in cognitive supports)
2. Discuss with a partner or as a class:
· What emotion words does Jonas feel?
· Why is Jonas apprehensive? Define apprehensive.
· In what ways is the meaning of apprehensive similar to/ different from frightened?
3. Use the discussion as a way to introduce the idea of connotation
4. Teacher will reread paragraphs 1-9 of chapter 1 or play an audio version, then students will  answer questions numbers 1-3 on their adapted Split-page notes handout. As needed, model completing the first question on the split-page notes handout.
5. Have students answer the following questions: Consider your personal experience and your community: What feels different and/or surprising about Jonas’ community? Why? (Students may need to be questioned with more specific details to lead to the thought that Jonas’ community is different.
Closure and Review: 
·  TLW complete the paragraph using the answer choices provided. (As needed, Prompt students to refer back to their split-page notes handout as needed to support them in describing Jonas’ community.)

Artifacts: 
· Adapted split page notes (fill in the blank or multiple choice)
· Adapted vocabulary chart - picture/definition matching, 4 square Vocab for select words

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	During the read aloud, provide a synonym or student-friendly definition for difficult words. Review the possible words for this text/section.
	“If you, then you” chart
Choice Activity Board
	Visual StoryBoard
Enlarged Text
	Slant board, Velcroe/manipulative activities

	Materials/ Resources

	General
	Modified 

	·  Reading log
·  Split-page notes handout
· Vocabulary chart handout
· Conversation stems learning tool
· Transitions learning tool
· Evidence sentence starters learning tool
·  Accountable talk strategy guide
· Accountable talk conversation stems
	Additional Supports for SWSCDs: 
· Original and adapted versions of The Giver
· Student Response Modes
· Adapting Lesson Plans
· Additional Supports for Diverse Learners - Section 01 of Grade 07 The Giver
· Images and sentences to represent example/non-example for the story’s setting (i.e., Jonas’ community)
· Vocabulary words and student-friendly definitions 
· Essential Elements Cards – Grades 6-8 Literature For example, for (LC.RL.7.3a)

	Assessments 

	General
	Modified 

	Informal:Higher Order Thinking Questions
Formal:Write a paragraph to describe Jonas’ community based
on what you’ve read and discussed thus far.
Exit Ticket:split page notes paragraph
	Informal: Higher Order Thinking Questions
Formal: TLW create a permanent product (e.g.., one-to-three sentences) to describe Jonas’ community based on what has been read and discussed thus far.
Exit Ticket: Red light (I’m confused), Yellow light (I kind of understand), Green light (I’m good to move on)

	Links

	General
	Modified 

	
	www.storyboardthat.com - visual storyboard for The Giver







	The Giver: Section 1 Split-Page Notes

	1. Are Jonas and the other community members scared of fascinated by the strange object in the sky?
	[image: Smiley face drawing | Free SVG]            
	OR
	[image: Emoji Scared Emoticon - Free image on Pixabay]

	
	EXCITED
	
	SCARED

	2. What are they scared of?
	[image: Dump truck vector drawing | Public domain vectors]
	OR
	[image: Aircraft,jet,airplane,military jet,air show - free image from needpix.com]

	
	TRUCK
	
	PLANE

	3. Did Jonas and the other community members follow the rules or break the rules?
	[image: Vector clip art of thumbs up in a green circle | Public domain vectors]
	OR
	[image: Vector drawing of thumbs down in a red circle | Free SVG]

	
	FOLLOW THE RULES
	
	BREAK THE RULES

	4. What have you learned about Jonas’ community?
	[image: SVG > custom rule regulation hook - Free SVG Image & Icon. | SVG Silh]
	OR
	[image: SVG > custom rule regulation hook - Free SVG Image & Icon. | SVG Silh]

	
	They have a lot of rules
	
	They do  not have a lot of rules

	Complete the following paragraph using the answer choices in the box below. 
Chapter one describes Jonas’ community as having _________________________.
When the people saw a strange ___________________________________ in the sky, a voice from a speaker tells them to ________________________________. Jonas and the other people _________________________ the rules and go inside. The speaker tells them later that the pilot made a _________________________ and flew over the community which is ___________________________________ the rules. The pilot is “released” as a form of _____________________________ from making the mistake. This punishment tells me that the community is _________________________ about rules.

	ANSWER CHOICES

	FOLLOW
	A LOT OF RULES
	RULES

	GO INSIDE
	MISTAKE
	AGAINST

	PUNISHMENT
	SERIOUS
	PLANE

	1. Are people in Jonas’ community free to choose their jobs and marry who they want?


	[image: Vector clip art of thumbs up in a green circle | Public domain vectors]            
	OR
	[image: Vector drawing of thumbs down in a red circle | Free SVG]

	
	YES
	
	NO

	2. Does Jonas’ mother tell Lily they can keep the baby?


	[image: Vector clip art of thumbs up in a green circle | Public domain vectors]
	OR
	[image: Vector drawing of thumbs down in a red circle | Free SVG]

	
	YES
	
	NO

	3. Is Jonas’ mom excited or afraid that the repeat offender will make a mistake again?
	[image: Smiley face drawing | Free SVG]
	OR
	[image: Emoji Scared Emoticon - Free image on Pixabay]

	
	EXCITED
	
	AFRAID

	4. Circle the ways your community is the SAME as Jonas’ community. 
	[image: SVG > custom rule regulation hook - Free SVG Image & Icon. | SVG Silh]
	[image: Safety helmet vector clip art | Free SVG]
	[image: Statue New York Freedom The - Free vector graphic on Pixabay]

	
	RULES
	SAFETY
	FREEDOM

	
	[image: SVG > custom rule regulation hook - Free SVG Image & Icon. | SVG Silh]
	[image: Vector symbol for hazardous substances | Free SVG]
	[image: Statue New York Freedom The - Free vector graphic on Pixabay]

	
	NO RULES
	NO SAFETY
	NO FREEDOM

	5. Circle the ways your community is DIFFERENT from Jonas’ community.
	[image: SVG > custom rule regulation hook - Free SVG Image & Icon. | SVG Silh]
	[image: Safety helmet vector clip art | Free SVG]
	[image: Statue New York Freedom The - Free vector graphic on Pixabay]

	
	RULES
	SAFETY
	FREEDOM

	
	[image: SVG > custom rule regulation hook - Free SVG Image & Icon. | SVG Silh]
	[image: Vector symbol for hazardous substances | Free SVG]
	[image: Statue New York Freedom The - Free vector graphic on Pixabay]

	
	NO RULES
	NO SAFETY
	NO FREEDOM









[image: ]
[image: ]

	Class
	7th Grade
	Unit/Lesson
	Giver/Lesson 2

	Standards

	Louisiana Student Standards(LSS)
	LEAP Connectors(LC)

	· RL.7.1 Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 
· RL.7.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6–8 text complexity band proficiently, with scaffolding as needed at the high end of the range.
· RL.7.3 Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). 
· SL.7.1 Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 
· W.7.1 Write arguments to support claims with clear reasons and relevant evidence. 
· W.7.9 Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 
· a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”). 
· W.7.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 

	· LC.RL.7.1a Students will refer to details and examples in a text when explaining what the text says explicitly. 
· LC.RL.7.1b Students will also use two or more pieces of textual evidence to support conclusions, or summaries of text.


	Objectives

	General
	Modified 

	TLW Write a paragraph to describe how Jonas’ community and its values are similar to and different from your community.
	TLW complete a cloze paragraph about the differences and similarities of their community and Jonas’ community.

	Lesson Procedures

	General
	Modified 

	Introduction/Gain Attention: Introduce the unit

Group Procedures: Pairs

Content of Lesson:
· Ask students to locate their Split-page notes for Section 1 from the previous lesson.
· Access a completed Split-page notes and vocabulary chart handout for Section
· Distribute copies of the text.
· Wait to distribute the chart paper and markers until later in the lesson. 1.
· Say: “I’m going to read the next section of chapter 1 of The Giver aloud. Follow along as I read aloud.”
· Read aloud chapter 1 of The Giver.
· Start at: “Who wants to be first tonight, for feelings?” Jonas’ father asked, at the conclusion of their evening meal.
· Stop at: “Yes,” she said. “This one will be a private talk with Jonas.”
· Read the text on the slide.
· Say: “The characters' interactions at the dinner table reveal important information that helps us draw conclusions about what Jonas’ community is like and what it values. Some of the details may be surprising or feel different than how our community functions.”
· Divide the class into pairs using an established classroom routine.
· Purposefully pair together students with different levels of language proficiency.
· Direct pairs to select a partner A and B.
· Establish norms for the partner work and explain that students will be held accountable for their learning by participating in the whole-class discussion.
· Give students 1 minute to develop their answers to the questions on the slide.
· Then direct partner A to begin the discussion by answering the first question on the slide.
· Allow 1 minute for partner A to share.
· Then direct partner B to respond and share for 1 minute.
· Repeat this process with the second question on the slide, allowing 1 minute for each partner to share.
· Prompt students to use the conversation stems learning tool during the discussion.Read the text on the slide.
· Say: “Now that we’ve analyzed what Lily shared and what this reveals about the community, you will work with a partner to reread what Jonas’ father and mother share. As you read, identify text details that stand out to you - often because they are surprising or feel different from how our community operates - and draw conclusions about what this reveals about Jonas’ community.”
· Direct students to continue working with their partners.
· Direct pairs to reread this section of text:
· Start at: “He listened politely, though not attentively, while his father took his turn…”
· Stop at: “It was hard to imagine”
· Say: “As you read with your partner, discuss the answers to questions 4-7 on your Split-page notes handout.
· Direct pairs to answer questions 4-7 on their Split-page notes handout.
· Students should continue working with their partners.
· Direct pairs to select a partner A and B.
· Establish norms for the partner work and explain that students will be held accountable for their learning by participating in the whole-class discussion.
· Give students 1 minute to develop their answers to the questions on the slide.
· Then direct partner A to begin the discussion by answering the question on the slide: “What does Jonas’ community value? Cite text evidence to support your response.”
· Allow 1 minute for partner A to share.
· Then direct partner B to respond and share.
· Prompt students to use the conversation stems learning tool during the discussion.
· Conclude the discussion by conducting a whole-class discussion in response to the questions on the slide:
· Ask: “What does Jonas’ community value? Cite text evidence to support your response.”
· Direct students to follow the directions on the slide.
· If students have additional time, they can begin reading chapter 2 independently.
Closure and Review: TLW write a paragraph to describe how Jonas’ community and its values are similar to and different from your community. TLW also cite at least two pieces of text evidence to support your description of the community

Artifacts: split page notes, vocabulary chart
	Introduction/Gain Attention:

Group Procedures: Pairs preferred, but depends on class dynamics

Content of Lesson:
· Ask students to locate their Split-page notes for Section 1 from the previous lesson.
· Students will have a modified version of the Split-page notes
· Access a completed Split-page notes and vocabulary chart handout for Section
· Distribute the student’s adapted textbook.
· Say: “I’m going to read the next section of chapter 1 of The Giver aloud. Follow along as I read aloud.”
· Read aloud chapter 1 of The Giver.
· Start at: “Who wants to be first tonight, for feelings?” Jonas’ father asked, at the conclusion of their evening meal.
· Stop at: “Yes,” she said. “This one will be a private talk with Jonas.”
· Discuss with the student:
· What is surprising about this conversation?
· What can you conclude about Jonas’ community given these details?
· What does Jonas’ community value? Cite text evidence to support your response.
· *If the student is unable to respond, ask more direct questions that help the student to compare his family meals and conversations with the meals/conversations that Jonas’ family has. 
· Assist the student in completing an alternative writing assignment.

Closure and Review: Possible alternative writing activities: sentence starters, fill in the blank, use picture icons to describe Jonas’s community,

Artifacts: modified split page notes (fill in the blank or multiple choice), modified vocabulary chart - picture/definition matching, Alternative writing activity.  4 square Vocab for select words

	Supports

	Cognitive Supports
	Behavioral Supports
	Sensory Supports
	Physical Supports

	· During the read aloud, provide a synonym or student-friendly definition for difficult words. Review possible words for this text/section.
	“If you, then you” chart
Choice Activity Board
	Visual StoryBoard
Enlarged Text
	Slant board, Velcroe/manipulative activities

	Materials/ Resources

	General
	Modified 

	·  Reading log
·  Split-page notes handout
· Vocabulary chart handout
· Conversation stems learning tool
· Transitions learning tool
· Evidence sentence starters learning tool
·  Accountable talk strategy guide
· Accountable talk conversation stems
	· Original and adapted versions of The Giver
· Essential Elements Cards – Grades 6-8 Literature (LC.RL.7.1a, LC.RL.7.1b, & LC.RL.7.3a)
· Read aloud texts
· Interactive white board
· Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
· Graphic organizers
· Highlighted text
· Preview of the text, illustrations, and details, frontloading
· Pictures, objects, or tactile representations to illustrate the key details
· Sentence strips that reflect text from the story that supports the key details
· Videos or storyboards/cards of the story for visual supports
· Picture icons on graphic organizers to support non-readers and visual learners
· Peer support, collaborative grouping
· Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to content and facilitate responding
· Provide additional images and sentences of student’s community representing similarities (e.g., family with one girl and one boy, bicycle, etc.) and differences (e.g., people with disabilities, family with more than two children, etc.) between his/her and Jonas’ community
· Graphic organizer, such as a Venn diagram, for comparing/contrasting.
· Writing template with sentence stems (e.g., Jonas and my community both _______.)
· Vocabulary words and student-friendly definitions

	Assessments 

	General
	Modified 

	Informal: Higher Order Thinking Questions
Formal:Write a paragraph to describe how Jonas’ community and its values are similar to and different from your community. Citing evidence.
Exit Ticket:
	Informal: Higher Order Thinking Questions
Formal: TLW complete a cloze paragraph which compares and contrasts his community and Jonas’ community.
Exit Ticket: Red light (I’m confused), Yellow light (I kind of understand), Green light (I’m good to move on)


























	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 4

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Analyze how an author develops and contrasts the points of view of different characters or narrators in a text. RL.7.6
·  Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence. a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style. d. Provide a concluding statement or section that follows from and supports the argument presented. W.7.1
·  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
·  Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9 Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 7 Grade 7 English Language Arts Grade 7 English Language Arts Louisiana Student Standard Louisiana Connectors (LC) a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).  W.7.9a


	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others. LC.RL.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a  Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f 
· No Louisiana Connector for this standard LC.W.7.10
· Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED:. 

	· TLW make inferences about Jonas’ community (the text’s setting) based on character interactions.		
	· TLW compare key events or character’s reaction with Jonas’ reactions or thoughts.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 

Content of Lesson:
· TTW say; We will begin reading chapter 2 of  The Giver today. Continue to pay attention to details about Jonas’s community.
· Read aloud chapter d2 of The Giver
· Start at: “Jonas watched as his father poured a fresh cup of coffee.”
· Stop at: “But they all laughed at that - an appeal went to a committee for study.
· TTW say: The dialogue between Jonas and his mother and father reveal important information about the December ceremonies in the community. They also give/provide additional information that we can use to draw conclusions about Jonas’ community and its values.
· Direct students to reread the following sections
· Excerpt 1:
· Start at: “I enjoy the naming,” Jonas said.
· Stop at: “New child twenty-three,” the namer had read. “Lily.”
· Excerpt 2:
· Start at: Jonas shivered.
· Stop at: “Of course the elders are so careful in their observations and selections”
· In pairs answer questions 1-3 on your split page notes handout, record text evidence and conclusions
· remaining in pairs answer the following question:
· What does Jonas’ conversation with his parents reveal about how decisions are made within their community?Cite text evidence to support your response.
· Conclude the discussion by conducting a whole-class discussion in response to the question 
· On your split-page notes handout:
· Write a paragraph to describe how Jonas’ feels about his community and how it operates.
· Cite at least two pieces of text evidence to support your description of the community.
Closure and Review:
Read chapter 3 of The Giver and complete your reading log for chapter 3.
Artifacts: 
paragraph to describe how Jonas’ feels about his community and how it operates
Group Procedures:
· Divide the class into pairs using an established classroom routine.
· Purposefully pair together students with similar levels of language proficiency.
	Introduction/Gain Attention: 
· TTW begin the lesson with a brief video about making inferences:
https://youtu.be/JdaD2FZQFEY

Content of Lesson: 




Opening Activity  
· TTW say: “We will begin reading chapter 2 of The Giver today. Continue to pay attention to details about Jonas’s community.”
· Read aloud chapter 2 of The Giver.
· Start at: “Jonas watched as his father poured a fresh cup of coffee.”
· Stop at: “But they all laughed at that - an appeal went to a committee for study.”
Identifying Key Events and Character Reactions:
· TTW review what was read in Chapter 2 to check for understanding by asking higher order thinking questions
· TTW provide the student with an adapted version of the split-page notes graphic organizer for Lesson 4
· TTW read aloud each question/prompt and the corresponding answer choices. Additional questioning or prompts may be necessary
Closure and Review:  
TTW review Chapter 2 and pass out an exit ticket.
TLW complete an adapted  exit ticket.

Artifacts: 
· Adapted Split-Page Notes
· Adapted Exit Ticket

Group Procedures: 
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice


	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Split-Page Notes
Adapted Exit Ticket
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Exit Ticket













The Giver, Lesson 4 – Exit Ticket

1. What is an event Jonas is nervous about?

a. [image: ] 			b.  [image: Free Birthday Cliparts Black, Download Free Clip Art, Free Clip Art on  Clipart Library]
Ceremony of 12                     			Birthday Party

2. What was a positive memory Jonas shared with his parents?

a. [image: Cycling Clipart Bike Rider - Bicycle Clip Art Black And White - 600x645 PNG  Download - PNGkit]			              b. [image: International Umbrella Baby Adoption Thank You Note - Cartoon, Cliparts &  Cartoons - Jing.fm]
                 When Jonas learned to ride a bike 		                     When the family acquired Jonas' little sister

















	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 5

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grade 7 reading and content, choosing flexibly from a range of strategies.
· a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
· b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., belligerent, bellicose, rebel).
· c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
· d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Analyze how an author develops and contrasts the points of view of different characters or narrators in a text. RL.7.6
·  Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence. a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style. d. Provide a concluding statement or section that follows from and supports the argument presented. W.7.1
·  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
·  Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9 Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 7 Grade 7 English Language Arts Grade 7 English Language Arts Louisiana Student Standard Louisiana Connectors (LC) a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).  W.7.9a
	· Use context as a clue to determine the meaning of a grade appropriate word or phrase. LC.L.7.4a Consult print or digital reference materials (e.g., dictionaries, glossaries, thesauruses) to find the pronunciation of a word. LC.L.7.4b Consult print or digital reference materials (e.g., dictionaries, glossaries, thesauruses) to find the synonym for a word. LC.L.7.4c Consult print or digital reference materials (e.g., dictionaries, glossaries, thesauruses) to find the precise meaning of a word. LC.L.7.4e Verify the prediction of the meaning of a new word or phrase (e.g., by checking a dictionary). LC.L.7.4f
· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others. LC.RL.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a  Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f 
· No Louisiana Connector for this standard LC.W.7.10
· Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED:

	· TLW make inferences about Jonas’ community (the text’s setting) based on character interactions.		
	· TLW compare key events or character’s reaction with Jonas’ reactions or thoughts.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 

Content of Lesson:
· Students were expected to read chapter 3 and complete their reading log for chapter 3 for homework.Check/collect the homework using an established classroom routine.
· Share your summary from your independent reading with your partner. Then discuss:
· What did you find interesting from the text?
· What questions do you still have?
· Work together to answer your questions and refine your summary, as necessary.
· Read aloud the quotation:
· Everyone had known, he remembered with humiliation, that the announcement ATTENTION. THIS IS A REMINDER TO MALE ELEVENS THAT OBJECTS ARE NOT TO BE REMOVED FROM THE RECREATION AREA AND THAT SNACKS ARE TO BE EATEN NOT HOARDED had been specifically directed at him, the day last month that he had taken an apple home. No one had mentioned it, not even his parents, because the public announcement had been sufficient to produce the appropriate remorse. He had, of course, disposed of the apple and made his apology to the Recreation Director the next morning, before school.
· Students should complete the sentence stem in writing: “The word “humiliation” means….” and “The word “remorse” means. .
· Record these two words on a class vocabulary chart
· Now that we have defined words using the context of the passage, we will discuss Jonas’ memory and why the author chooses to share it with us.
· Discuss with a partner:
· What caused Jonas to feel humiliation?
· How do Jonas’ feelings help you determine the meaning of the word “remorse”?
TTW say: “You’ll continue to reread this excerpt where Jonas shares his memory and answer questions with a partner.With a partner, reread and answer questions numbers 4-6 on split page notes handout.:
· Start at: “Jonas thought again about that incident.”
· Stop at: “The only thing that happened was the announcement later that had singled him out without using his name, that had caused both of his parents to glance meaningfully at his desk where the apple still lay.”
 As you reread, think about why Jonas might be sharing this memory - what does it signal about him or his community?”
conduct a whole class discussion on the following question:
What does this memory reveal about Jonas’ community? What does it reveal about Jonas?
Cite text evidence to support your response.
for homework:
Read chapters 4-5 of The Giver and complete your reading log for each chapter.
Closure and Review:
On a piece of loose-leaf, write 2 statements and 2 questions about Jonas.

Artifacts: 
On a piece of loose-leaf, write 2 statements and 2 questions about Jonas.
Group Procedures:
	Introduction/Gain Attention: 
TTW begin the lesson by showing a brief video on explicit vs implicit information from the text:
https://youtu.be/GfpOMHkYyeg

Content of Lesson:

Opening Activity 
· Ask students to locate their adapted reading log and adapted split-page notes handout for section 2 from the previous lesson.
· Access a blank and completed adapted split-page notes handout for Section 2.
· Distribute copies of the adapted text.
Referring to details and examples in a text when explaining what the text says explicitly:
· TTW read aloud the quotation on the slide:
Everyone had known, he remembered with humiliation, that the announcement ATTENTION. THIS IS A REMINDER TO MALE ELEVENS THAT OBJECTS ARE NOT TO BE REMOVED FROM THE RECREATION AREA AND THAT SNACKS ARE TO BE EATEN NOT HOARDED had been specifically directed at him, the day last month that he had taken an apple home. No one had mentioned it, not even his parents, because the public announcement had been sufficient to produce the appropriate remorse. He had, of course, disposed of the apple and made his apology to the Recreation Director the next morning, before school.
· TTW direct the student to complete the sentence stem in writing: “The word “humiliation” means….” and “The word “remorse” means. . . “
· TTW assist the student in either using an iPad to look up the word 
· Record these two words on a class vocabulary chart.
· TTW ask, “How might you feel if you were publicly called out or fussed at in front of people  for doing something or breaking a rule?”
· Ask, “What does Jonas do after the announcement? What does this show about his feelings? How does this help you understand the meaning of remorse?”
· TTW say: “Now that we have defined words using the context of the passage, we will discuss Jonas’ memory and why the author chooses to share it with us.”
· Ask “What caused Jonas to feel humiliation?”
· Ask “How do Jonas’ feelings help you determine the meaning of the word “remorse”?”
· Ask: “What caused Jonas to feel humiliation?”
· Ask: “How do Jonas’ feelings help you determine the meaning of the word “remorse”?”
· TTW say, “reread and answer questions numbers 4-6:
· Start at: “Jonas thought again about that incident.”
· Stop at: “The only thing that happened was the announcement later that had singled him out without using his name, that had caused both of his parents to glance meaningfully at his desk where the apple still lay.”
· TTW ask, “Jonas noticed that the apple had changed. Could he explain or describe how it changed? How did that make him feel?”
· Ask, “What does Jonas ask Asher? Why did he ask him this question?”
· Ask, “Why does he decide to take the apple home?”
· TTW ask, “What does this memory reveal about Jonas’ community? What does it reveal about Jonas?
· Ask, “Why does Jonas take the apple? What does this suggest about his personality and willingness to break rules? How does he react when caught?”
· Ask, “What question does he ask Asher? What does this suggest about Jonas compared to Asher?”

Closure and Review:  
TTW review Chapter 3 and pass out an exit ticket.
TLW complete a modified exit ticket.


Artifacts: 
· Adapted Split-Page Notes
· Adapted Reading Log
· Adapted Exit Ticket

Group Procedures:

· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports:  
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED:  

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Exit Ticket














The Giver – Lesson 5, Exit Ticket

1. What do you know so far about Jonas?

a. [image: ] b. [image: ]	c. [image: ]
He has blue eyes	          He can see colors              He is curious

2. What do you want to know about Jonas and his life?

I would like to know _____________________________________________

______________________________________________________________
______________________________________________________________


3­2­1 Summarizer for Independent Reading

As you complete your reading for homework, record notes on the graphic organizer.
Chapter Number: ______
	3
...actions that Jonas takes/ experiences that Jonas has that advance the plot.
	

	2
...things that I found interesting.
	

	1
...question that I still have.
	

	Summary (5 sentences or less):











Reading Log Choice Board
Teachers – Students may use the choice board as an aid to write their answer down on the Reading Log; as a visual board for students who use eye gaze as a response; as a cut/paste activity either as it is or precut and mixed up so that the student has to search for the appropriate response. 

	[image: Free Daddy Cliparts, Download Free Clip Art, Free Clip Art on Clipart  Library]
	[image: Speaker Clip Art at Clker.com - vector clip art online, royalty free &  public domain]
	[image: Boy Blue Eyes Stock Illustrations – 2,683 Boy Blue Eyes Stock  Illustrations, Vectors & Clipart - Dreamstime]

	Jonas’ dad brings home the baby Gabriel
	Jonas thinks about the speakers that share announcements with the community
	Jonas notices Gabriel has blue eyes like him, which is unusual in his community

	[image: 16+ Apple Clipart Png in 2020 | Fruit clipart, Apple clip art, Apple  illustration]
	[image: The Man Who Thinks Things, Man Clipart, Cartoon, Jane Pen PNG Transparent  Clipart Image and PSD File for Free Download em 2020 | Elementos de design,  Placa de promoção, Png]
	[image: ]

	Jonas remembers the apple he took
	Jonas feels confused about why the apple changed
	Jonas remembers the shame he felt after taking the apple














	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 6

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Analyze how an author develops and contrasts the points of view of different characters or narrators in a text. RL.7.6
·  Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence. a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style. d. Provide a concluding statement or section that follows from and supports the argument presented. W.7.1
·  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
·  Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9 Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 7 Grade 7 English Language Arts Grade 7 English Language Arts Louisiana Student Standard Louisiana Connectors (LC) a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).  W.7.9a
	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others. LC.RL.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a  Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f 
· No Louisiana Connector for this standard LC.W.7.10
· Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW analyze repeated incidents in the text and make inferences about their meaning
	· TLW describe “release” and how people in the community view it.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
Previously, we read an excerpt from chapter 3 of The Giver, defined words in context, and analyzed what Jonas’ memory reveals about him and his community.
Now we will analyze incidents where being “released” is described in the text, and make inferences about how release is viewed by Jonas and his community.

Content of Lesson:
· Share your summary from your independent reading for chapter 4 with your partner. Then discuss:
· What did you find interesting from the text?
· What questions do you still have?
· Work together to answer your questions and refine your summary, as necessary.
Today, we’ll reread an excerpt from chapter 4 when Jonas hears about Roberto’s release; we’ll also revisit chapter 1 to consider other times in the text that being released has been mentioned to begin to consider what this means/ how the community views it.
In our last lesson, we discussed how memory moments often provide clues about ideas that are important to the text’s meaning. Another thing that authors often do is to repeat certain words, phrases, or situations over and over again in the text. When you notice something that is repeated, it is often important because it might help you better uncover key ideas or themes in the text. Today, we’re going to examine different times the idea of being released has been mentioned in the book to begin to consider what this might mean/ how it might be viewed by the community.
We’ll start by reading part of the excerpt from chapter 4 together.
Discuss with a partner:
· How does Larissa view Roberto’s release?
· What words and phrases in the text support this?
· What does this suggest about release and how it is viewed?
Model how to complete the incident chart handout by filling in the 1st line.
· With a partner, reread the following excerpt and add to your incident chart handout:
· Start at: Jonas laughed. He rinsed her left arm…
· Stop at: “Right!” she hooted, and Jonas helped her from the tub.
· Then, record 2 other incidents where release is mentioned from previous chapters.
· Discuss: How is being released viewed by Jonas and his community?
· Cite text evidence to support your response.
Closure and Review:
Read chapters 6-7 of The Giver and complete your reading log for each chapter.
Summarize the chapters
· In this lesson, you examined incidents of release in The Giver by Lois Lowry.
· You also analyzed incidents of release to make inferences about how release is viewed by Jonas and his community.
Artifacts: 
Incident chart and summary
Group Procedures:
	Introduction/Gain Attention: 
· TTW begin the lesson by showing a brief video on denotation & connotation:
                  https://youtu.be/Bz9V1FfC6bA

Content of Lesson: 

Opening Activity 
· Access a blank and completed adapted incident chart handout.
· Distribute copies of the adapted text and handout.
Repeated incidents in the text and make inferences about their meaning:
· TTW say: “Today, we’ll reread a part of  chapter 4 when Jonas hears about Roberto’s release; we’ll also revisit chapter 1 to consider other times in the text that being released has been mentioned to begin to consider what this means/ how the community views it.”
· Say: “In our last lesson, we discussed how memory moments often provide clues about ideas that are important to the text’s meaning. Another thing that authors often do is to repeat certain words, phrases, or situations over and over again in the text. When you notice something that is repeated, it is often important because it might help you better uncover key ideas or themes in the text. Today, we’re going to examine different times the idea of being released has been mentioned in the book to begin to consider what this might mean/ how it might be viewed by the community.”
· Say: “We’ll start by reading part of the excerpt from chapter 4 together.”
· Read or ask a student to read the quoted text on the slide.
· Ask: 
· How does Larissa view Roberto’s release?
· What words and phrases in the text support this?
· What does this suggest about release and how it is viewed?
· If students are not providing answers similar to the Student Look-Fors
· Ask, “What words describe Larissa’s emotional state? What does this suggest?”
· Ask, “How word does she use to describe participating in the release? What does this suggest?”
· Model how to complete the incident chart handout.
· Project the Adapted Incident Chart for students.
· Ask: “What is the incident of release? In other words, who is released and why?”
· Model filling in the left-hand column using the completed Incident chart as a model.
· Ask: “Who describes the release? What words/phrases does he/she use? What does this show about how the character feels about release? What is the connotation of release - is it positive or negative?”
· Model filling in the right-hand column using the completed incident chart as a model.
· Direct students to find the word “release” in their adapted text and highlight it. They should then write the page number on their Adapted Incident Chart and look for the corresponding excerpt to cut/paste (depending on their level – see Teacher instructions on answer key). Finally, they will answer the questions in the right-hand column which will help them determine the connotation of the word “release”.
Closure and Review:  
TTW review Chapter 4 - 5 and pass out an exit ticket.
TLW complete a modified exit ticket.

Artifacts: 
· Adapted Split-Page Notes
· Adapted Incident Chart
· Adapted Exit Ticket

Group Procedures: 
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Exit Ticket


The Giver, Lesson 6 Exit Ticket

1) What is the connotation or feelings surrounding each incident of release?

a. Good            			b. Bad             			c. I don’t know
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	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 7

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Analyze how an author develops and contrasts the points of view of different characters or narrators in a text. RL.7.6
·  Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence. a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style. d. Provide a concluding statement or section that follows from and supports the argument presented. W.7.1
·  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
·  Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9 Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 7 Grade 7 English Language Arts Grade 7 English Language Arts Louisiana Student Standard Louisiana Connectors (LC) a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).  W.7.9a
	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others. LC.RL.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a  Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f 
· No Louisiana Connector for this standard LC.W.7.10
· Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW analyze the Jonas’ character and contrast the character of the other citizens in the community
	· TLW compare/contrast Jonas and the other citizens in his community

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
Previously, We analyzed incidents where being “released” is described in The Giver and made inferences about how release is viewed by Jonas and his community.
Now we will Share your summary from your independent reading for chapter 6-7 with your partner. Then discuss:
· What did you find interesting from the text?
· What questions do you still have?
· Work together to answer your questions and refine your summary, as necessary.
Follow along as I read the beginning of chapter 8 of The Giver.
With a partner, discuss and answer question numbers 7-8 on your split-page notes handout.
Follow along as I continue reading chapter 8 of The Giver.
With a partner, discuss and answer question numbers 9-10 on your split-page notes.
On your split-page notes handout, answer the following question:
· How is Jonas characterized in ways that are similar to and different from his community thus far?
· Cite at least two pieces of text evidence to support your answer.


Content of Lesson:

Closure and Review:
· In this lesson, you read and discussed chapter 8 of The Giver by Lois Lowry.
· You also analyzed how Jonas is characterized in ways that are similar to and different from his community.

Artifacts: 
Split-page notes
summary
Group Procedures:
	Introduction/Gain Attention: 
· TTW begin the lesson by showing a brief video on comparing and contrasting characters in a story:
               https://youtu.be/TRKnOxPow2M

Content of Lesson: 
Opening Activity 
· Say: “I’m going to read the beginning of chapter 8 of The Giver aloud.”
· Start at: "The audience was clearly ill at ease."
· Stop at: “We could not afford another failure.”
Compare and contrast Jonas and the other citizens in his community:
· TTW assist the student in answering questions 7-8 on their split-page notes handout, where they will record their text evidence and conclusions.
· Ask, “What words describe how Jonas walks to the Chief Elder? Why?”
· Ask, “What does Jonas’ heart do when he hears he was not assigned?”
· Ask, “What words/phrases signify how he feels when he is told he was selected?”
· Ask, “How does the community react when the previous Receiver is mentioned? How does the crowd react? What does this suggest?”
· Continue reading aloud chapter 8 from The Giver:
· Start at: “Sometimes,” she went on, speaking now in a lighter tone, relaxing the Auditorium...
· Stop at: Or what would become of him.
· Assist students with answering question numbers 9-10 on their split-page notes handout, rereading as necessary to cite evidence.
· If students are not providing answers similar to Student Look-Fors
· Ask, “How does the Elder explain the pain that he will feel as Receiver?”
· Ask, “Why can’t the community members feel the pain that he will feel?”
· Ask, “What does Jonas see when he looks out at the crowd? What does this remind him of?”

Closure and Review:  
TTW review Chapter 6 - 8 
TLW complete the final section of the adapted split-page notes

Artifacts:.
· Adapted Split-Page Notes

Group Procedures: 
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)



Due to Lesson 7, 8, and 9 all about analyzing Jonas’ character and comparing to the other characters in the story, It is felt that combining these into one lesson would be sufficient for students with severe cognitive disabilities. 




The Giver: Chapters 9-12

	Keywords/Quotations
	Notes

	
1. Circle the key ideas from Jonas’ rules. Given what you know about the community, why are these rules surprising? Circle the word that best completes the sentence.





2. How does Jonas react to the rules he’s been given? Circle the words in the text that convey his emotional response to the rules? 








3. How does the author develop Jonas’ point of view and perception of his community in the text? Why is this significant?
	A. Excused from following expected rules, rituals, and guidelines
B. He may tell others what to do
C. He may lie
D. He is excused from dream telling
E. He may steal
These rules are surprising because they go (against/along with) everything Jonas has ever learned.


A. Jonas is shocked by the rules, and somewhat anxious and nervous. 
B. Jonas is excited by the rules and cannot wait to follow them.  

· Happy
· Stunned
· Shocked
· Unnerved
· Angry




A. The author focuses on the fact that Jonas doesn’t care about the new rules he has been given or the rules of his community.
B. The author focuses on Jonas’ reflections about the last rule, which states, “You may lie.” 

A. Because Jonas is curious about the rules other community members follow, he begins to doubt his community for the first time.
B. Because Jonas doesn’t care about the rules, he isn’t concerned about his community at all.













	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 10

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Analyze how an author develops and contrasts the points of view of different characters or narrators in a text. RL.7.6
·  Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence. a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style. d. Provide a concluding statement or section that follows from and supports the argument presented. W.7.1
·  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
·  Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9 Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 7 Grade 7 English Language Arts Grade 7 English Language Arts Louisiana Student Standard Louisiana Connectors (LC) a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).  W.7.9a
	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others. LC.RL.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a  Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f 
· No Louisiana Connector for this standard LC.W.7.10
· Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED:  

	· TLW analyze the setting and values of Jonas’ community
· TLW continue to analyze how Jonas’ perception of his community changes as a result of his experiences with The Giver
	· TLW analyze the setting and values of Jonas’ community
· TLW continue to analyze how Jonas’ perception of his community changes as a result of his experiences with The Giver

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We read and discussed chapter 11 of The Giver and continued to analyze Jonas’ character and how his perception of his community has begun to change because of his experience with The Giver.
Content of Lesson:
· Read and discuss an excerpt of Chapter 12.
· Share your summary from your independent reading for chapter 12 with your partner. Then discuss:
· What did you find interesting from the text?
· What questions do you still have?
· Work together to answer your questions and refine your summary, as necessary.
· Analyze the setting and values of Jonas’ community.
· Follow along as I read an excerpt from chapter 12 of The Giver.
· Start at: “It happened,” Jonas said. “It happened to the books, but it went away again.”
· Stop at: “I’m going to give you the memory of a rainbow.”
Discuss with a partner:
· What does relinquish mean?
· What does The Giver mean when he says, “We gained control of many things. But we had to let go of others.”? 
Consider all that we have read thus far:
What has the community sacrificed for Sameness? Why?
Cite textual evidence.

· Continue to analyze how Jonas’ perception of his community changes as a result of his experience with The Giver.

Closure and Review:
· In this lesson, you read and discussed chapter 12 of The Giver by Lois Lowry.
· You also analyzed Jonas’ community, and considered how Jonas’ perspective is similar to and different from his community at this point in the text.


Artifacts: 

Group Procedures:
	Introduction/Gain Attention: 
· TTW begin the lesson by showing a brief video on character point of view:
               https://youtu.be/K2JXgEHqQsw

Content of Lesson: 
Opening Activity 
· Ask students to locate their adapted vocabulary chart handout from the previous lessons.
· Access a blank and completed adapted split-page notes handout for Section 3.
· Distribute copies of the adapted text.
· Read aloud Chapter 11
· Model annotations for the student as you read
· Complete the Vocabulary Chart along the way

Analyze Jonas’ characterization:

· Say: “I’m going to read an excerpt from chapter 11 of The Giver. Follow along as I read aloud.”
· Start at: “It happened,” Jonas said. “It happened to the books, but it went away again.”
· Stop at: “I’m going to give you the memory of a rainbow.”
· During the read aloud, provide a synonym or student-friendly definition for difficult words.
· Conduct a classroom discussion
· What does relinquish mean?
· What does The Giver mean when he says, “We gained control of many things. But we had to let go of others.”?
· Ask, “According to The Giver, why did the community relinquish color?”
· Ask, “How could something like color cause problems within the community?”
· Conclude the discussion by conducting a brief whole-class discussion of the question on the slide.
· Ask: “Consider all that we have read thus far: What has the community sacrificed for Sameness? Why?”
· Ask: “What is some textual evidence to support your answer?”
· Ask, “Think of our own community: what would the benefit be of that sacrifice or trade-off?”
· Ask, “How does that sacrifice help the people of Jonas’ community?”
· Ask: “Why has the community made this trade-off?”
· Ask, “When have differences in your own life created conflict? Why?”
· Ask, “What examples do you see in the news in our world today where differences cause instability or conflict? How?”
· Ask, “Based on these examples, what does that suggest about Jonas’ community and why they chose Sameness? Is this a reasonable choice?”
· Ask: “Explain the benefits and drawbacks of the switch to Sameness?”
Closure and Review:  
TTW review Chapter 12
TLW complete the final section on their adapted split-page notes handout
If time permits, TLW read Chapter 13 silently
Artifacts: 
· Adapted Split-Page Notes
Group Procedures:
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED:  

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)





	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 20

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Analyze how an author develops and contrasts the points of view of different characters or narrators in a text. RL.7.6
·  Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence. a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style. d. Provide a concluding statement or section that follows from and supports the argument presented. W.7.1
·  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
·  Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9 Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 7 Grade 7 English Language Arts Grade 7 English Language Arts Louisiana Student Standard Louisiana Connectors (LC) a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).  W.7.9a
	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others. LC.RL.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a  Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f 
· No Louisiana Connector for this standard LC.W.7.10
· Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW analyze Jonas’ characterization
	· TLW summarize key events from chapters 13 - 14

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We discussed our research paragraphs within small groups and engaged in a scholarly discussion to compare and contrast ideas from our research to The Giver.
Content of Lesson:
Today we will:
· Summarize key events from chapters 13-14.
· Share your summary from your independent reading for chapters 13-14 with your partner. Then discuss:
· What did you find interesting from the text?
· What questions do you still have?
· Work together to answer your questions and refine your summary, as necessary.
· With your partner, read the following excerpt from chapter 13:
· Start at: “Do you advise them often?”
· Stop at: “The very highest honor.”
· Discuss and answer question numbers 1-3 on your split-page notes handout.
· Analyze the Giver’s dialogue and demeanor to infer his feelings and perspective about the community.
· Read the quoted text:
The Giver flicked his hand as if brushing something aside. “Oh, your instructors are well trained. They know their scientific facts. Everyone is well trained for his job.
“It just that… without the memories it’s all meaningless. They gave that burden to me. And to the previous Receiver. And the one before him.”
“And back and back and back,” Jonas said, knowing the phrase that always came.
The Giver smiled, though his smile was oddly harsh. “That’s right. And next it will be you. A great honor.”
“Yes, sir. They told me that at the Ceremony. The very highest honor.”
Discuss with a partner:
· What contradiction do you see in the bolded line?
· How does The Giver’s perspective about being The Receiver differ from Jonas’? What does the author do to show this difference?
Answer question number 4 on your split-page notes handout:
· What inference can you make about The Giver’s perspective on his community based on his dialogue and demeanor in chapter 13? Cite evidence from the text in your response.

Closure and Review:
· In this lesson, you read and discussed an excerpt of chapter 13 of The Giver.
· You summarized key ideas from the text and made inferences about The Giver’s perspective based on his dialogue and demeanor in the text.

Artifacts: 
Split page notes

Group Procedures:
	Introduction/Gain Attention: 
· TTW begin the lesson by showing a brief video on story setting:
                  https://youtu.be/3BVOIyUnk6s

Content of Lesson: 

Opening Activity 
· Distribute copies of the text, and Section 5 Modified Split-page notes handout.
· Access a completed adapted split-page notes handout for Section 5.
· This lesson includes summarizing complex texts. Access the strategy one-pager to learn more about different strategies for summarizing.
Summarizing key events:
· TTW read the following excerpt from chapter 13:
· Start at: “Do you advise them often?”
· Stop at: “The very highest honor.”
· TLW discuss and answer question numbers 1-3 on his split-page notes handout.
· Ask: “How does The Giver view the decision makers in the community? Cite text evidence from his dialogue and/or demeanor to support your response.
· Ask: “What is significant about the following dialogue from The Giver? Why?”
· Ask: “How does Jonas respond to The Giver saying, “They know nothing.” What does this reveal about Jonas’ character and perspective?”
· Ask, “What words and phrases describe The Giver’s emotions and feelings? What does this suggest about his perspective?”
· Ask, “What does The Giver mean by saying his life is the memories inside him? How does this make him unique? How might that impact his perspective on the community?”
· Ask, “Reread the lines after “They know nothing.” What does Jonas do? Why? What does this show about him?”
· TTW read the quoted text on the slide.
· Ask, “What contradiction do you see in the bolded line?”
· Ask, “How does The Giver’s perspective about being The Receiver differ from Jonas’? What does the author do to show this difference?”
· Ask: “What does the word “contradiction” mean?”
· Ask: “What two words seem to be opposites of one another in this sentence?”
· Ask, “What words are used to describe The Giver’s smile? What seems strange about this?”
· Ask, “What do smiles usually reflect? What words/ dialogue/ evidence from your reading suggests that The Giver does not feel positively about the community and his role?”
· Ask: “What are Jonas’ feelings toward his role as Receiver?”
· Ask: “What does Jonas say that reveals his feelings toward his role as the Receiver?”
· Ask: “What words or phrases in this excerpt reveal how The Giver feels about his role in the community?”
· Ask, “Based on The Giver’s conversation with Jonas and his dialogue, does he believe that his role is a great honor? Why/why not?”
Closure and Review:  
· TLW answer question number 4 on his split-page notes handout:
· What inference can you make about The Giver’s perspective on his community based on his dialogue and demeanor in chapter 13? Cite evidence from the text in your response.
· If students are not writing their response
· Ask, “What emotions and feelings are expressed by The Giver’s demeanor?”
· Ask, “Reread this dialogue. What does it show about his perspective? Why?”
· Prompt students to refer back to their split-page notes handout as needed to support them in responding to the question.

Artifacts:
· Adapted Split Page Notes

Group Procedures: 

· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice













	Cognitive Supports: 
	Behavioral Supports:.
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards






	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)




The Giver: Chapters 17-19

ADAPTED

	Keywords/Quotations
	Notes

	
1. What do Jonas’ reflections about his feelings - and those of his family - demonstrate about his perspective? Cite evidence from the text.






2. How does the incident of Jonas’ friends playing war impact Jonas? What does this show about his perspective compared to others in his community?






3. What realization has Jonas made about himself and his role in the community?
	
 Does Jonas believe his family feels emotions such as happiness, sadness, or anger?               

                                                       [image: Tick and cross web vector icons | Public domain vectors]           
  How has Jonas been able to develop and experience feelings?
                    
a. A wishing well                      b.  The Giver gives him memories




 Jonas does not like his friends playing ___________________ because he remembers the __________________ he felt when The Giver gave him the ____________________ of war. Jonas’ friends are confused by his __________________ which shows that Jonas has become _________________________ from his friends and no longer fits in with his _______________________.

	pain
	war
	fear

	community
	memory
	different




Jonas realizes that he will __________________ be a part of the community as he was before. His _______________________ will never be able to understand what he has __________________________. Although Jonas loves Fiona and Asher as friends, he knows they cannot truly _______________________ with him. Jonas is _______________ because he realizes he is now an outsider in his own community.

	sad
	connect
	friends

	community
	never
	experienced
















	Keywords/Quotations
	Notes

	
4.
	
How did Rosemary’s release impact Jonas’ community? Why? Cite evidence from the text.
	Rosemary’s “_____________________” released the memories that she had received from The Giver into the community, and this resulted in ___________________. The Giver shares with Jonas that her death created a “disaster” because the memories of ________________ and suffering that she
experienced were released into the community and the people did not know how to

	
	
	deal with these _____________________ and ________________________. The Giver was so ____________________ with Rosemary’s death that he could not help the community process the _______________________.

	
	
	

	
	
	
	pain
	emotions
	chaos
	upset

	memories
	release
	experiences
	death




	5.
	How is The Giver described in the final two paragraphs of Chapter 18? Make an inference about what he is contemplating based on his description and his interaction with Jonas. Cite evidence from the text.
	

The Giver



   



   



   


	
	
	

	not lighthearted
	peaceful
	his eyes were very troubled 

	calm
	deep in thought
	happy












	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 21

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Analyze how an author develops and contrasts the points of view of different characters or narrators in a text. RL.7.6
·  Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence. a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically. b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style. d. Provide a concluding statement or section that follows from and supports the argument presented. W.7.1
·  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
·  Draw relevant evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9 Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. 7 Grade 7 English Language Arts Grade 7 English Language Arts Louisiana Student Standard Louisiana Connectors (LC) a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).  W.7.9a
	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others. LC.RL.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a  Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f 
· No Louisiana Connector for this standard LC.W.7.10
· Provide evidence from grade-appropriate literary or informational texts to support analysis, reflection, and research. LC.W.7.9

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW compare and contrast Jonas’ interactions with The Giver and his parents
· TLW analyze changes in Jonas’ character and perspective as a result of his experience with The Giver
	· TLW compare and contrast Jonas’ interactions with The Giver and his parents
· TLW analyze changes in Jonas’ character and perspective as a result of his experience with The Giver

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We summarized chapters 13-14 of The Giver and analyzed The Giver’s dialogue and demeanor to infer his feelings and perspective about the community.
Content of Lesson:
Today we will:
· Summarize key events from chapters 15-16
· Share your summary from your independent reading for chapters 15-16 with your partner. Then discuss:
· What did you find interesting from the text?
· What questions do you still have?
· Work together to answer your questions and refine your summary, as necessary.
· Compare and contrast Jonas’ interactions with The Giver and his parents
· With your partner, read the following excerpt from chapter 16:
· Start at: “Father? Mother?” Jonas asked tentatively after the evening meal.
· Stop at: It was his first lie to his parents.
· Discuss and answer question numbers 5 and 6 on your split-page notes.
· Analyze changes in Jonas’ character and perspective as a result of his experience with The Giver.
· How have Jonas’ character and perspective about his community changed as a result of his experiences?
· Cite textual evidence that demonstrates this change.

Closure and Review:
· In this lesson, you read and discussed an excerpt of chapter 16 of The Giver.
· You summarized chapters 15 and 16, compared and contrasted character interactions, and analyzed how Jonas’ actions and dialogue demonstrate his changing perspective.

Artifacts: 
Split page notes

Group Procedures:
	Introduction/Gain Attention: 

· TTW begin the lesson by showing a brief video on comparing and contrasting:
                  https://youtu.be/SBTldiZu8Sc

Content of Lesson: 

Opening Activity 
· Ask students to locate their adapted split-page notes for chapters 13-16.
· Distribute copies of the adapted text.
· Access a completed adapted split-page notes handout for Section 5.
Summarizing key events:
· TTW read aloud the remainder of chapter 16 from The Giver, with students following along in their individual copies:
· Start at: “It seems to work pretty well that way, doesn’t it?”
· Stop at: “I did like the light they made. And the warmth.”
· TTW read the following excerpt from chapter 16:
· Start at: “Father? Mother?” Jonas asked tentatively after the evening meal.
· Stop at: It was his first lie to his parents.
· TLW discuss and answer question numbers 5 and 6 on his/her split-page notes.
· Ask, “What does Jonas share with The Giver about how he feels about the memory? What does this reveal about how his perspective and feelings for his community have shifted?”
· Ask, “Why does Jonas’ question to his parents require courage? What does this reveal about how his perspective and feelings for his community have shifted?
· Conduct a discussion to determine how Jonas’ character and perspective have changed.
· Ask: “How have Jonas’ character and perspective about his community changed as a result of his experiences?”
· Ask: “What part of the text allows you to see this change in him?”
· Ask, “What has the author done to show how Jonas’ perspective is different from his parents?”
· Ask, “Who does Jonas seem to trust more - his parents or The Giver? Why? What evidence supports your reason?”
· Ask, “What examples do you see in the text of Jonas questioning his community’s values?”
· Ask, “What words or phrases in the text show Jonas’ feelings of doubt? Does Jonas seem convinced when he tells himself and The Giver that things are better the way the community has them?”
Closure and Review:  
· TLW answer question number 5 on his split-page notes handout:

Artifacts: 
· Adapted Split Page Notes

Group Procedures: 

· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports:  
	Physical Supports:.

	Adapted text 
Adapted Split-Page NotesAdapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters















	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)






	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 25

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grade 7 reading and content, choosing flexibly from a range of strategies. L.7.4
· a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
· b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., belligerent, bellicose, rebel).
· c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
· d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary). 
· Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. L.7.5
· a. Interpret figures of speech (e.g., literary, biblical, and mythological allusions) in context.
· b. Use the relationship between particular words (e.g., synonym/antonym, analogy) to better understand each of the words.
· c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., refined, respectful, polite, diplomatic, condescending).
· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
	· Use context as a clue to determine the meaning of a grade appropriate word or phrase. LC.L.7.4a Consult print or digital reference materials (e.g., dictionaries, glossaries, thesauruses) to find the pronunciation of a word. LC.L.7.4b Consult print or digital reference materials (e.g., dictionaries, glossaries, thesauruses) to find the synonym for a word. LC.L.7.4c Consult print or digital reference materials (e.g., dictionaries, glossaries, thesauruses) to find the precise meaning of a word. LC.L.7.4d Verify the prediction of the meaning of a new word or phrase (e.g., by checking a dictionary). LC.L.7.4e
· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· LC.W.7.10


	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW determine word meanings and their connotations, analyze how incidents of plot impact characters
· TLW Analyze an incident in Chapter 18 - Rosemary’s release - and its impact on The Giver and Jonas’ community.
	· TLW determine word meanings and their connotations, analyze how incidents of plot impact characters
· TLW Analyze an incident in Chapter 18 - Rosemary’s release - and its impact on The Giver and Jonas’ community.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We analyzed Jonas’ interactions with other characters in Chapter 17, what they revealed about his perspective, and how it differs from others in his community. We also analyzed an incident of release in the text.
Content of Lesson:
· Determine word meanings in context and their connotations
· Analyze an incident in Chapter 18 - Rosemary’s release - and its impact on The Giver and Jonas’ community.

Closure and Review:
· In this lesson, you read and discussed Chapter 18 of The Giver.
· You determined word meanings and their connotations in context, and analyzed the impact of Rosemary’s release on The Giver and community

Artifacts: 
split-page notes handout for Chapters 17-19
Incident chart
Group Procedures:
	Introduction/Gain Attention: 
· TTW begin the lesson by showing a brief video on word meanings and connotations:
                  https://youtu.be/XRt1N0sJJQo

Content of Lesson: 
Opening Activity 
· Access a blank and completed adapted Section 6 split-page notes handout and incident chart.
· Distribute copies of the adapted text.
· Ask students to locate their split-page notes handout for Chapters 17-19, their vocabulary chart handout, and their incident chart handout, which they used to record incidents of release in the text during previous lessons.
Word Meaning and Connotations:
· TTW say: “I’m going to read the first part of chapter 18 aloud. As I read think about the impact of the incident being described. “
· Read aloud the beginning of chapter 18 from The Giver, with students following along in their individual copies:
· Start at: “Giver,” Jonas asked the next afternoon, “Do you ever think about release?”
· Stop at: “I feel it for you, too,” he added.
· After the reading, direct students to take out their split-page notes for chapter 17-19.
· TTW ask, “What is the meaning of excruciating? What context helped you define its meaning? What is the impact of the word’s connotation? How does using this word make the reader feel?”
· TTW say: “I’m going to read the next part of chapter 18 aloud. As I read think about the impact of the incident being described. “
· Read aloud the beginning of chapter 18 from The Giver, with students following along in their individual copies:
· Start at: “What happened to her?” Jonas asked.
· Stop at: “I never saw her again.”
· After the reading, direct students to take out their split-page notes for chapter 17-19.
· TTW say, “Using context clues to what do you think “inflict,” “anguish,” and “imploringly mean. How do these words, and their connotations, help you understand The Giver’s perspective?”
· TTW Ask, “Why would the author use the word inflict instead of to give? What does inflict suggest about how The Giver feels?”
· Ask, “Why would the author use the word anguish instead of sorrow? How does the use of anguish make you understand The Giver’s feelings?”
· Ask, “What does imploringly suggest about how The Giver feels? Why?”
· Say: “I’m going to read the end of chapter 18 aloud. As I read think about the impact of the incident being described. “
· Read aloud the beginning of chapter 18 from The Giver, with students following along in their individual copies:
· Start at: So that was the failure, Jonas thought.
· Stop at: His thoughts seemed to be elsewhere, and his eyes were very troubled.
· After the reading, direct students to take out their split-page notes for chapter 17-19.
Closure and Review:  
· TTW direct student to discuss and answer questions #4-5 on split-page notes handout.
·  TTW reread as needed
· If time allows, engage student a discussion about questions 4-5.
Artifacts: 
· Adapted Split Page Notes
Group Procedures: 
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)






	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 26

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama. RL.7.4
· Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10

	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Determine the meaning of words and phrases as they are used in a text including figurative (i.e., metaphors, similes, and idioms) and connotative meanings. LC.RL.7.4a Identify alliteration within text LC.RL.7.4b Analyze how the use of rhymes or repetitions of sounds affect the tone of the poem, story, or drama LC.RL.7.4c
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· No Louisiana Connector for this standard LC.W.7.10


	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW determine the meaning of release in Jonas’ community based on incidents in the text
· TLW analyze word meanings and their connotations to determine Jonas’ perspective about release and his community.
	· TLW determine the meaning of release in Jonas’ community based on incidents in the text
· TLW analyze word meanings and their connotations to determine Jonas’ perspective about release and his community.









	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We determined word meanings and their connotations in context, and analyzed Rosemary’s release and its impact on The Giver and Jonas’ community.
Content of Lesson:
· Determine the meaning of release in Jonas’ community based on incidents in the text
· Analyze word meanings and their connotations to determine Jonas’ perspective about release and his community

Closure and Review:
· In this lesson, you read and discussed the meaning of release given evidence in Chapter 19 of The Giver.
· You analyzed word meanings in context and their connotations to determine Jonas’ perspective about release.

Artifacts: 
Incident chart
Group Procedures:
	
Introduction/Gain Attention: 
· TTW begin the lesson by reviewing the previous lesson 
· Word meanings
· Connotation

Content of Lesson: 

Opening Activity 
· Access a blank and completed adapted incident chart handout.
· Distribute copies of the adapted text.
· Ask students to locate their incident chart handout, which they used to record incidents of release in the text during previous lessons.

Word Meaning and Connotations:
· TTW conduct a discussion asking, “How has “release” been portrayed in both positive and negative ways throughout The Giver?”
· Ask, “Where have we seen examples of release used as a punishment?”
· Ask, “Where have we seen examples of release described as a celebration?”
· Ask, “How have different characters reacted when discussing release?”
· Say: “I’m going to read all of chapter 19 aloud.”
· Read aloud chapter 19 of The Giver.
· After reading the chapter aloud, give the student 1-2 minutes to share their thoughts and reactions with a partner.
· Then, engage student in a brief discussion to have students share their reactions given the emotional content of the chapter.
· Ask: “What are your reactions to the events described in this chapter?”
· What words and phrases convey Jonas’ emotions?
· How do these words, and their connotations, impact the reader?
· Ask, “What adjectives and adverbs stand out to you? Why?”
· Ask, “What words describe how Jonas feels as he watches the screen?”
· Ask, “What words describe how Jonas feels when he remembers the war memory? Why?”
· Ask, “What words/ phrase describe how Jonas feels when he realizes that his father has murdered the baby?”

Closure and Review:  
· TTW assist the student in completing his adapted incident chart
· TTW ask, “How does the meaning of release - and Jonas’ curiosity about it - change throughout the book? Why does it change? How does seeing the release from Jonas’ point of view impact your understanding? How does Jonas’ perspective of release differ from his father’s perspective?”
· Ask, “At the beginning of the text, Jonas does not ask questions about the incidents of release that are discussed. Why?”
· Ask, “How does Jonas’ curiosity about release change throughout the text? Why does it change?”
· Ask, “How does Jonas’ father view the release he participates in? Why?”
· Ask, “How does Jonas view the release that he watches his father participate in? Why?”
· Ask, “Why does The Giver insist that Jonas watches the release?”
· Ask, “What does The Giver tell Jonas during the release? Why?”

Artifacts: 
· Adapted Incident Chart

Group Procedures:.

· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)







	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 30

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study. SL.7.2
· Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and the relevance and sufficiency of the evidence. SL.7.3
· Present claims and findings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.SL.7.4
· Include multimedia components and visual displays in presentations to clarify claims and findings and emphasize salient points. SL.7.5
· Write arguments to support claims with clear reasons and relevant evidence. W.7.1
· a. Introduce claim(s), acknowledge alternate or opposing claims,
· and organize the reasons and evidence logically.
· b. Support claim(s) with logical reasoning and relevant evidence,
· using accurate, credible sources and demonstrating an
· understanding of the topic or text.
· c. Use words, phrases, and clauses to create cohesion and clarify
· the relationships among claim(s), reasons, and evidence.
· Establish and maintain a formal style.
· d. Provide a concluding statement or section that follows from and supports the argument presented.
· Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Critically evaluate main ideas and details presented in diverse media (e.g., visually, personal communication, periodicals, social media) and formats for accuracy.
· LC.SL.7.2a Explain if and how ideas presented in diverse media (e.g., visually, personal communication, periodicals, social media) clarify a topic, text, or issue under study. LC.SL.7.2b Identify how information on a topic or text presented in diverse media and formats (e.g., visually, quantitatively, orally) contributes to understanding.LC.SL.7.2
· Evaluate the soundness of reasoning and the relevance and sufficiency of evidence provided in an argument. LC.SL.7.3a Evaluate the soundness or accuracy of reasons presented to support a claim. SL.7.3b
· Present claims and findings, emphasizing salient points in a coherent manner with pertinent descriptions, facts, details, and examples. LC.SL.7.4a Report on a topic, with a logical sequence of ideas, appropriate facts and relevant, descriptive details which support the main ideas. LC.SL.7.4b
· Include multimedia components and visual displays in presentations to clarify claims and findings and emphasize salient points. LC.SL.7.5
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented.LC.W.7.1f
· No Louisiana Connector for this standard LC.W.7.10
· With guidance and support from peers and adults, develop a plan for permanent products (e.g., brainstorm topics, select a topic, gather information, create a draft). LC.W.7.5a With guidance and support from peers and adults, strengthen writing by revising and editing (e.g., review a permanent product, strengthen an informative/explanatory permanent product by adding transitional phrases, vary sentence types).
 LC.W.7.5b

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED:  

	· TLW analyze the text’s conclusion
· TLW develop theories for the text’s conclusion based on evidence from the text
	· TLW analyze the text’s conclusion
· TLW develop theories for the text’s conclusion based on evidence from the text

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 

Content of Lesson:
Opening Activity:
· Distribute copies of the text.
· Ask students to locate their split-page notes handout for Chapters 22-23 from the previous lessons.
· Access the a blank and completed evaluate claims handout.
· Divide the class into small groups of 4-5.
· Wait until later in the lesson when indicated to distribute the chart paper and markers (1 of each per group).
· This lesson uses accountable talk. Access the strategy one-pager to learn about accountable talk.
Evaluating Text-Based Claims:
· Divide the class into groups of 4-5 using an established classroom routine.
· Purposefully pair/group together students with different levels of language proficiency.
· Establish norms for the group work and explain that students will be held accountable for their learning by presenting their claim to the class.
· As students work together, prompt them to use the conversation stems learning tool.
· Direct students to follow the instructions on the slide to develop a text-based claim about the text’s conclusion and support it with evidence.
· Conclude the group work by distributing the chart paper and markers (1 of each per group) to students so that they can record their claim and evidence. Remind students that they will present their theories to their peers, and their peers will evaluate the extent to which their evidence is relevant and supports the claim they generated
· Project the claim-evidence handout and model how to complete it.
· Direct the first group to present.
· Groups should present their claim and share the text-evidence that they selected to support their claim.
· As each group presents, students should record the claim and the text-evidence in their handout. Students may abbreviate text evidence by using the first two-three words and the page number.
· After each group presents, engage students in a brief discussion in response to the following question:
· Ask: “To what extent does the text-evidence support this claim? Why/ why not?”
Closure and Review:
· Direct students to reflect on the presentations and the text’s conclusion, and answer question #5 in their split-page notes handout.
· Remind students that an inference is an educated guess.
· Students should answer this question using a claim and evidence from the text to support that claim.
Artifacts: 
· Section 7 Split-Page Notes
· Evaluating Text-Based Claims Chart
Group Procedures:
	Introduction/Gain Attention: 
· TTW begin the lesson by reviewing the previous lesson 
· Word meanings
· Connotation
· TTW read chapters 20-21

Content of Lesson: 
Opening Activity 
· Distribute copies of the adapted text.
· Ask students to locate their split-page notes handout for Chapters 22-23 from the previous lessons.
· Access a blank and completed adapted evaluate claims handout.


Evaluating Text-Based Claimss:
· TTW conduct a discussion with the student asking him to:
· Share his ideas about the text’s conclusion
· Develop a claim about what happens to Jonas and/or his community at the end of the book.
· Identify relevant text-evidence that support his claim.
· TTW Say: “As you develop your claim, you will want to make sure that it is a strong claim that can be supported by relevant text evidence.”
· Ask, “Why did you develop that claim?”
· Ask, “What evidence from the text best supports this idea?”
· Ask, “How can you convince someone that this is what happens at the end of the text? What evidence from the text would you use, and why?”

Closure and Review:  
· TTW direct students to reflect on the presentations and the text’s conclusion, and answer question #5 in their split-page notes handout.
· Remind students that an inference is an educated guess.
· Students should answer this question using a claim and evidence from the text to support that claim.

Artifacts: 
· Adapted Section 7 Split-Page Notes
· Adapted Evaluating Text-Based Claims Chart

Group Procedures: 

· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: s.
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED:  

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)









The Giver: Lesson 30
Evaluating Text-Based Claims


	Claim
	Evidence
	Reasoning

	At the end, I think Jonas and Gabriel



[image: ] or   [image: ]
live     or        die




	I know this because

[image: Sleeping student | Public domain vectors]
Jonas’ feelings and memories are not real and he struggles to stay awake

or

[image: Stick Figure Family Vector Clip Art | Free SVG]
Jonas sees and hears sounds of families which suggests he is getting close to a town
	
[image: Mental health icon vector clip art | Free SVG]
The text suggests that Jonas’ memories are the same as the ones The Giver gave to him which is unlikely to be true.

or

[image: Musical notes silhouette image | Free SVG]
The text states that Jonas forces himself to stay awake and hears music. He has never heard music which suggests that this is not his imagination and is real.















	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 35

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text RL.7.2
· Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot). RL.7.3
· Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study. SL.7.2
· Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and the relevance and sufficiency of the evidence. SL.7.3
· Present claims and findings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.SL.7.4
· Include multimedia components and visual displays in presentations to clarify claims and findings and emphasize salient points. SL.7.5
· Write arguments to support claims with clear reasons and relevant evidence. W.7.1
· a. Introduce claim(s), acknowledge alternate or opposing claims,
· and organize the reasons and evidence logically.
· b. Support claim(s) with logical reasoning and relevant evidence,
· using accurate, credible sources and demonstrating an
· understanding of the topic or text.
· c. Use words, phrases, and clauses to create cohesion and clarify
· the relationships among claim(s), reasons, and evidence.
· Establish and maintain a formal style.
· d. Provide a concluding statement or section that follows from and supports the argument presented.
· Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5

	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Determine the theme or central idea of a text LC.RL.7.2a Analyze the development of the theme or central idea over the course of the text LC.RL.7.2b
· Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).  LC.RL.7.3
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Critically evaluate main ideas and details presented in diverse media (e.g., visually, personal communication, periodicals, social media) and formats for accuracy.
· LC.SL.7.2a Explain if and how ideas presented in diverse media (e.g., visually, personal communication, periodicals, social media) clarify a topic, text, or issue under study. LC.SL.7.2b Identify how information on a topic or text presented in diverse media and formats (e.g., visually, quantitatively, orally) contributes to understanding.LC.SL.7.2
· Evaluate the soundness of reasoning and the relevance and sufficiency of evidence provided in an argument. LC.SL.7.3a Evaluate the soundness or accuracy of reasons presented to support a claim. SL.7.3b
· Present claims and findings, emphasizing salient points in a coherent manner with pertinent descriptions, facts, details, and examples. LC.SL.7.4a Report on a topic, with a logical sequence of ideas, appropriate facts and relevant, descriptive details which support the main ideas. LC.SL.7.4b
· Include multimedia components and visual displays in presentations to clarify claims and findings and emphasize salient points. LC.SL.7.5
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented.LC.W.7.1f
· No Louisiana Connector for this standard LC.W.7.10
· With guidance and support from peers and adults, develop a plan for permanent products (e.g., brainstorm topics, select a topic, gather information, create a draft). LC.W.7.5a With guidance and support from peers and adults, strengthen writing by revising and editing (e.g., review a permanent product, strengthen an informative/explanatory permanent product by adding transitional phrases, vary sentence types).
 LC.W.7.5b

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW analyze the text’s conclusion
· TLW develop theories for the text’s conclusion based on evidence from the text
	· TLW analyze the text’s conclusion
· TLW develop theories for the text’s conclusion based on evidence from the text

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We developed and supported claims about the text’s conclusion, and evaluated claims from our peers by assessing whether their evidence was relevant and sufficient.
Content of Lesson:
· Introduce the culminating writing task.
· Determine themes that Lowry conveys in The Giver and begin to gather evidence that supports those themes.

Closure and Review:
· In this lesson, you were introduced to the unit culminating writing task.
· You also determined possible themes that Lois Lowry conveys through Jonas’ experiences in The Giver.

Artifacts: 

Group Procedures:
	Introduction/Gain Attention:
· TTW begin the lesson by reviewing the previous lesson 
· Word meanings
· Connotation
· TTW read chapters 20-21

Content of Lesson: 
Opening Activity 
· Distribute copies of the adapted text.
· Ask students to locate their split-page notes handout for Chapters 22-23 from the previous lessons.
· Access a blank and completed adapted evaluate claims handout.


Evaluating Text-Based Claimss:
· TTW conduct a discussion with the student asking him to:
· Share his ideas about the text’s conclusion
· Develop a claim about what happens to Jonas and/or his community at the end of the book.
· Identify relevant text-evidence that support his claim.
· TTW Say: “As you develop your claim, you will want to make sure that it is a strong claim that can be supported by relevant text evidence.”
· Ask, “Why did you develop that claim?”
· Ask, “What evidence from the text best supports this idea?”
· Ask, “How can you convince someone that this is what happens at the end of the text? What evidence from the text would you use, and why?”

Closure and Review:  
· TTW direct students to reflect on the presentations and the text’s conclusion, and answer question #5 in their split-page notes handout.
· Remind students that an inference is an educated guess.
· Students should answer this question using a claim and evidence from the text to support that claim.

Artifacts: 
· Adapted Section 7 Split-Page Notes
· Adapted Evaluating Text-Based Claims Chart

Group Procedures: 
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions

Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions

Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)





	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 36/37

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Cite several pieces of relevant evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. RL.7.1
· By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. RL.7.10
· Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence.
· a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.
· b. Support claim(s) with logical reasoning and relevant evidence,
· using accurate, credible sources and demonstrating an understanding of the topic or text.
· c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style.
· d. Provide a concluding statement or section that follows from and supports the argument presented.
· Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. W.7.4
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5





	· Refer to details and examples in a text when explaining what the text says explicitly LC.RL.7.1
· Read or be read to a variety of literary texts or adapted texts including historical novels, dramas or plays, poetry (including soliloquies and sonnets), and fiction LC.RL.7.10a
· Use a variety of strategies to derive meaning from a variety of print and non-print literary texts. LC.RL.7.10b
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f
· No Louisiana Connector for this standard LC.W.7.10
· Produce a clear, coherent permanent product that is appropriate to the specific task (e.g., topic or text), purpose (e.g., to persuade or inform), and audience (e.g., reader). LC.W.7.4
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. LC.W.7.5
· With guidance and support from peers and adults, develop a plan for permanent products (e.g., brainstorm topics, select a topic, gather information, create a draft). LC.W.7.5a With guidance and support from peers and adults, strengthen writing by revising and editing (e.g., review a permanent product, strengthen an informative/explanatory permanent product by adding transitional phrases, vary sentence types). LC.W.7.5b

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW draft and revise our claims for the culminating writing task.
· TLW identify reasons and gather relevant evidence to support our claims.
	· TLW revise/edit his permanent product.
· TLW write the first draft of their permanent product

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We introduced our culminating writing task and determined themes that Lowry develops through Jonas’ experiences in The Giver.
Content of Lesson:
· Draft and revise our claims for the culminating writing task.
· Identify reasons and gather relevant evidence to support our claims.
· Write a first draft of our culminating writing task essays to demonstrate our understanding of The Giver.

Closure and Review:
· In this lesson, you considered what themes Lowry conveys through Jonas’ experiences in The Giver.
· You also drafted your response to the culminating writing task.

Artifacts: 

Group Procedures:
	Introduction/Gain Attention:
· TTW begin the lesson by showing a brief video on revising and editing: 
https://youtu.be/vLpKgeLgFEg
Content of Lesson: 

Opening Activity 
· Distribute copies of the adapted text.
· Ask students to locate their split-page notes handouts for from the previous lessons as well as the Cut & Paste Cloze Captions they worked on the previous day.
Revise/Edit for CWT:
· TTW go through each cloze statement with the student to ensure they are correct
Write the first draft of the Permanent Product:
· TTW say, “Now we are going to take our captions and put them in the order in which they happened.”
· TTW model finding the first caption for the student using a think-aloud strategy
· TLW use his text and other handouts to determine the order of the remaining captions
Closure and Review:  
· TTW assist the student in reading the cloze statements in the order the student has placed them
· If there are errors, TTW prompt with questioning strategies to assist the student in fixing them
Artifacts: 
· Adapted Section 7 Split-Page Notes
· Adapted  CWT Graphic Organizer
Group Procedures: 
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice

	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters





	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal: 
Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions
Formal:
Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)


























	Class
	7TH GR SWSCD
	Unit/Lesson
	The Giver, Lesson 38

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.W.L.7.1
· Explain the function of phrases and clauses in general and their function in specific sentences.
· b. Choose among simple, compound, complex, and compound complex sentences to signal differing relationships among ideas.
· c. Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modifiers.
· Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. L.7.2
· a. Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,] green shirt).
· b. Spell correctly.
· Use knowledge of language and its conventions when writing, speaking, reading, or listening. L.7.3
· a. Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy
· Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge
when considering a word or phrase important to comprehension or expression L.7.6
· Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed. d. Acknowledge new information expressed by others and, when warranted, modify their own views. SL.7.1
· Write arguments to support claims with clear reasons and relevant evidence.W.7.1
· a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.
· b. Support claim(s) with logical reasoning and relevant evidence,
· using accurate, credible sources and demonstrating an understanding of the topic or text.
· c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence. Establish and maintain a formal style.
· d. Provide a concluding statement or section that follows from and supports the argument presented.
· Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. W.7.10
· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. W.7.4
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. W.7.5
	· Use phrases and clauses accurately within a sentence. LC.L.7.1a When appropriate, use simple, compound, complex, and compound-complex sentences when communicating. LC.L.7.1b Use commas to separate coordinate adjectives. LC.L.7.2c Spell words correctly.LC.L.7.2d
· Use words, phrases, or gathered information to accurately reflect meaning. LC.L.7.3a Choose language that expresses ideas precisely and concisely by eliminating wordiness and redundancy. LC.L.7.3b
· Use grade-appropriate general academic and domain-specific words and phrases accurately. LC.L.7.6
· Describe how the claims within a speaker's argument match own argument. LC.SL.7.1a Discuss how own view or opinion changes using new information provided by others. LC.SL.7.1b Use information and feedback to refine understanding or products. LC.SL.7.1c Use information and feedback to refine own thinking. LC.SL.7.1d
· Produce a persuasive permanent product which has an introduction that introduces a claim and acknowledges alternate or opposing claims. LC.W.7.1a Create an organizational structure in which ideas are logically grouped to support the claim. LC.W.7.1b Support the claim with logical reasoning and relevant evidence from credible sources. LC.W.7.1c Use words, phrases, and clauses to link the claim and reasons and clarify relationships among ideas. LC.W.7.1d Maintain a consistent style and voice. LC.W.7.1e Provide a concluding statement or section that follows from and supports the argument presented. LC.W.7.1f
· No Louisiana Connector for this standard LC.W.7.10
· Produce a clear, coherent permanent product that is appropriate to the specific task (e.g., topic or text), purpose (e.g., to persuade or inform), and audience (e.g., reader). LC.W.7.4
· With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a different approach, focusing on how well purpose and audience have been addressed. LC.W.7.5
· With guidance and support from peers and adults, develop a plan for permanent products (e.g., brainstorm topics, select a topic, gather information, create a draft). LC.W.7.5a With guidance and support from peers and adults, strengthen writing by revising and editing (e.g., review a permanent product, strengthen an informative/explanatory permanent product by adding transitional phrases, vary sentence types). LC.W.7.5b

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: 

	· TLW draft and revise our claims for the culminating writing task.
· TLW identify reasons and gather relevant evidence to support our claims.
	· TLW reread completed draft of product and check against the rubric.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: 

	Introduction/Gain Attention: 
We completed the first draft of our essays for our culminating writing task.
Content of Lesson:
· Analyze a sample paragraph against the culminating writing task rubric.
· Revise a sample paragraph to use precise language and eliminate redundancy.
· Revise our essays based on peer feedback.

Closure and Review:
· In this lesson, you considered what themes Lowry conveys through Jonas’ experiences in The Giver.
· You also exchanged peer feedback, and revised your essay to include precise language and eliminate redundancy.

Artifacts: 
Final draft
Group Procedures:
	Introduction/Gain Attention:
· TTW begin the lesson by reviewing the previous lesson

Content of Lesson: 
Opening Activity 
· Distribute copies of the adapted text.
· Distribute a copy of the adapted rubric.
· Ask students to locate their split-page notes handouts for from the previous lessons as well as the Cut & Paste Cloze Captions they worked on the previous day.
Reread Completed Product:
· TLW read aloud his completed permanent product
· TTW assist the student in making any necessary changes
Check Product Against Rubric:
· TTW go over the rubric with the student
· Model how to check one section of the rubric
· TLW continue to check product against the rubric
Closure and Review:  
· TTW assist the student in completing his final permanent product by  placing them on a comic strip template of the student’s choosing

Artifacts:
· Adapted Section 7 Split-Page Notes
· Adapted  CWT Graphic Organizer
· Comic Strip Template

Group Procedures: 
· Level 1 – Picture Supports, Errorless
· Level 2 – Picture Supports, limited multiple choice
· Example provided 
· Level 3 – Words only, Limited multiple choice




	Cognitive Supports: 
	Behavioral Supports: 
	Sensory Supports: 
	Physical Supports: 

	Adapted text 
Adapted Split-Page Notes
Adapted Exit Ticket
Picture/Visual Supports
Essential Elements Cards
Dictation
Sentence Starters
	If/Then chart
Choice Board
Reinforcers
Visual Board

	Sensory tools
Fidgets
Visual Boards

	Enlarged Text
Gestures
Adapted writing utensils
Slant board
Verbal cues
Manipulatives


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: 

	Text: The Giver
Split-Page Notes
Reading Log
	Adapted Text
Adapted Reading Log
Adapted Split-Page Notes
Adapted Exit Ticket
Story Map
Cloze Summary
Essential Elements Cards

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: 

	Informal: Thumbs Up/Thumbs Down; HOTs Questions

Formal: 

Exit Ticket:  Reading Log
	Informal: Thumbs Up/Thumbs Down; HOTs Questions

Formal:

Exit Ticket: Adapted Split-Page Notes (Adapted Venn Diagram)













Additional overlap panels, text boxes, and speech and thought bubbles
















Picture supports:

[image: Young boy cartoon face vector clip art | Free SVG][image: Young boy cartoon face vector clip art | Free SVG][image: Young boy cartoon face vector clip art | Free SVG][image: Young boy cartoon face vector clip art | Free SVG][image: Young boy cartoon face vector clip art | Free SVG]
Can be used for: Jonas, happy

[image: Public Domain Clip Art Image | Sun and Moon Outline | ID: 13936146618506 |  PublicDomainFiles.com][image: Public Domain Clip Art Image | Sun and Moon Outline | ID: 13936146618506 |  PublicDomainFiles.com][image: Public Domain Clip Art Image | Sun and Moon Outline | ID: 13936146618506 |  PublicDomainFiles.com][image: Public Domain Clip Art Image | Sun and Moon Outline | ID: 13936146618506 |  PublicDomainFiles.com][image: Public Domain Clip Art Image | Sun and Moon Outline | ID: 13936146618506 |  PublicDomainFiles.com]
Can be used for: perfect
[image: Community Four People Holding - Free vector graphic on Pixabay][image: Community Four People Holding - Free vector graphic on Pixabay][image: Community Four People Holding - Free vector graphic on Pixabay][image: Community Four People Holding - Free vector graphic on Pixabay][image: Community Four People Holding - Free vector graphic on Pixabay][image: Community Four People Holding - Free vector graphic on Pixabay]
Can be used for: Community, friends
[image: Unhappy Face Vector Clipart image - Free stock photo - Public Domain photo  - CC0 Images][image: Unhappy Face Vector Clipart image - Free stock photo - Public Domain photo  - CC0 Images][image: Unhappy Face Vector Clipart image - Free stock photo - Public Domain photo  - CC0 Images][image: Unhappy Face Vector Clipart image - Free stock photo - Public Domain photo  - CC0 Images][image: Unhappy Face Vector Clipart image - Free stock photo - Public Domain photo  - CC0 Images][image: Unhappy Face Vector Clipart image - Free stock photo - Public Domain photo  - CC0 Images]
Can be used for: sad, nervous
[image: Business Man Silhouette Free Stock Photo - Public Domain Pictures][image: Business Man Silhouette Free Stock Photo - Public Domain Pictures][image: Business Man Silhouette Free Stock Photo - Public Domain Pictures][image: Business Man Silhouette Free Stock Photo - Public Domain Pictures][image: Business Man Silhouette Free Stock Photo - Public Domain Pictures][image: Business Man Silhouette Free Stock Photo - Public Domain Pictures][image: Business Man Silhouette Free Stock Photo - Public Domain Pictures]
Can be used for: ceremony, speaker
[image: Relaxed Office Job - Free vector graphic on Pixabay][image: Relaxed Office Job - Free vector graphic on Pixabay][image: Relaxed Office Job - Free vector graphic on Pixabay][image: Relaxed Office Job - Free vector graphic on Pixabay] Can be used for: job, work
[image: Human brain 1080P, 2K, 4K, 5K HD wallpapers free download | Wallpaper Flare][image: Human brain 1080P, 2K, 4K, 5K HD wallpapers free download | Wallpaper Flare][image: Human brain 1080P, 2K, 4K, 5K HD wallpapers free download | Wallpaper Flare][image: Human brain 1080P, 2K, 4K, 5K HD wallpapers free download | Wallpaper Flare][image: Human brain 1080P, 2K, 4K, 5K HD wallpapers free download | Wallpaper Flare][image: Human brain 1080P, 2K, 4K, 5K HD wallpapers free download | Wallpaper Flare]
Can be used for: Memory
[image: Spy top secret | Free SVG][image: Spy top secret | Free SVG][image: Spy top secret | Free SVG][image: Spy top secret | Free SVG][image: Spy top secret | Free SVG]
Can be used for: Secrets, Lies

[image: Low Poly Confusion 2 | Free SVG][image: Low Poly Confusion 2 | Free SVG][image: Low Poly Confusion 2 | Free SVG][image: Low Poly Confusion 2 | Free SVG][image: Low Poly Confusion 2 | Free SVG][image: Low Poly Confusion 2 | Free SVG][image: Low Poly Confusion 2 | Free SVG]
Can be used for: Confused
[image: Thought Bubble Dream Balloon - Free vector graphic on Pixabay][image: Thought Bubble Dream Balloon - Free vector graphic on Pixabay][image: Thought Bubble Dream Balloon - Free vector graphic on Pixabay][image: Thought Bubble Dream Balloon - Free vector graphic on Pixabay][image: Thought Bubble Dream Balloon - Free vector graphic on Pixabay][image: Thought Bubble Dream Balloon - Free vector graphic on Pixabay]
Can be used for: Memory or used as a thought bubble
[image: Girl Red Female - Free vector graphic on Pixabay][image: Girl Red Female - Free vector graphic on Pixabay][image: Girl Red Female - Free vector graphic on Pixabay][image: Girl Red Female - Free vector graphic on Pixabay][image: Girl Red Female - Free vector graphic on Pixabay][image: Girl Red Female - Free vector graphic on Pixabay][image: Girl Red Female - Free vector graphic on Pixabay]
Can be used for: Fiona, red hair
[image: 100+ Free Friendship & Friends Vectors - Pixabay][image: 100+ Free Friendship & Friends Vectors - Pixabay][image: 100+ Free Friendship & Friends Vectors - Pixabay][image: 100+ Free Friendship & Friends Vectors - Pixabay][image: 100+ Free Friendship & Friends Vectors - Pixabay][image: 100+ Free Friendship & Friends Vectors - Pixabay][image: 100+ Free Friendship & Friends Vectors - Pixabay]
Can be used for: friends
[image: ][image: ][image: ][image: ][image: ][image: ][image: ][image: ]
Can be used for: sad
[image: Happy family vector clip art | Free SVG][image: Happy family vector clip art | Free SVG][image: Happy family vector clip art | Free SVG][image: Happy family vector clip art | Free SVG][image: Happy family vector clip art | Free SVG]
Can be used for: family with grandparents
[image: Red heart,heart,red,clipart,love - free image from needpix.com][image: Red heart,heart,red,clipart,love - free image from needpix.com][image: Red heart,heart,red,clipart,love - free image from needpix.com][image: Red heart,heart,red,clipart,love - free image from needpix.com][image: Red heart,heart,red,clipart,love - free image from needpix.com][image: Red heart,heart,red,clipart,love - free image from needpix.com][image: Red heart,heart,red,clipart,love - free image from needpix.com]
Can be used for: love
[image: Vector clip art of pills and bottle | Free SVG][image: Vector clip art of pills and bottle | Free SVG][image: Vector clip art of pills and bottle | Free SVG][image: Vector clip art of pills and bottle | Free SVG][image: Vector clip art of pills and bottle | Free SVG][image: Vector clip art of pills and bottle | Free SVG][image: Vector clip art of pills and bottle | Free SVG]
Can be used for: quit taking medicine
[image: Headstone vector image | Free SVG][image: Headstone vector image | Free SVG][image: Headstone vector image | Free SVG][image: Headstone vector image | Free SVG][image: Headstone vector image | Free SVG][image: Headstone vector image | Free SVG][image: Headstone vector image | Free SVG][image: Headstone vector image | Free SVG]
Can be used for: death, died, pain
[image: ][image: ][image: ][image: ][image: ][image: ][image: ]
Can be used for: breaking the rules
[image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images][image: Baby Boy Sitting Vector Clipart image - Free stock photo - Public Domain  photo - CC0 Images]
Can be used for: baby, Gabriel
[image: Vector graphics of runaway boy | Free SVG][image: Vector graphics of runaway boy | Free SVG][image: Vector graphics of runaway boy | Free SVG][image: Vector graphics of runaway boy | Free SVG][image: Vector graphics of runaway boy | Free SVG][image: Vector graphics of runaway boy | Free SVG]
Can be used for: Jonah runs away

Cut & Paste Cloze Captions:
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