
 
Grade <#>  Social Studies: Year-Long Overview
To be productive members of society, students must be critical consumers of information they read, hear, and observe and communicate effectively about their ideas. They need to gain knowledge from a wide array of sources and examine and evaluate that information to develop and express an informed opinion, using information gained from the sources and their background knowledge. Students must also make connections between what they learn about the past and the present to understand how and why events happen and people act in certain ways. 
To accomplish this, students must:
1. Use sources regularly to learn content.
2. Make connections among people, events, and ideas across time and place.
3. Express informed opinions using evidence from sources and outside knowledge.
Teachers must create instructional opportunities that delve deeply into content and guide students in developing and supporting claims about social studies concepts.
In grade <#>, students explore <YEAR-LONG QUESTION> as they learn <AND OVERVIEW OF UNIT CONTENT>. The key themes <LINK> in grade <#> highlight the connections among the GLEs <LINK> that students should make as they develop and express informed opinions about the grade <#> claims.
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[bookmark: _mw0zvp8awibg]
[bookmark: _19na1mfc59r3][bookmark: _mqhnv59grzls][bookmark: m9dytht9yyxo]Grade <#>  Social Studies: How to Navigate This Document
The grade <#>  scope and sequence document is divided into <NUMBER> units. Each unit has an overview, instruction which includes topics and tasks, and a unit assessment. Click on a link below to access the content.

Unit One: <UNIT CONTENT TITLE> Note: Add units needed.
· Unit One Overview 
· Unit One Instruction
· Topic One: <TOPIC TITLE>  Note: Add/remove topics needed.				
· Topic Two: <TOPIC TITLE>		
· Topic Three: <TOPIC TITLE>
· Unit One Assessment

Unit Two: <UNIT CONTENT TITLE>
· Unit Two Overview
· Unit Two Instruction
· Topic One: <TOPIC TITLE>
· Topic Two: <TOPIC TITLE>
· Unit Two Assessment

Unit Three: <UNIT CONTENT TITLE>
· Unit Three Overview
· Unit Three Instruction
· Topic One: <TOPIC TITLE>
· Unit Three Assessment

Unit Four: <UNIT CONTENT TITLE>
· Unit Four Overview
· Unit Four Instruction
· Topic One: <TOPIC TITLE>
· Topic Two: <TOPIC TITLE>
· Topic Three: <TOPIC TITLE>
· Unit Four Assessment

Unit Five: <UNIT CONTENT TITLE>
· Unit Five Overview
· Unit Five Instruction
· Topic One: <TOPIC TITLE>
· Topic Two: <TOPIC TITLE>
· Unit Five Assessment
[bookmark: dphzobylwvw8]

Unit One Overview

Description: Students [explore OR learn about] <UNIT TOPICS AND RELATION TO UNIT CLAIM>.

Suggested Timeline: <#> weeks

	Grade <#> Content
	Grade  <#> Claims

	<UNIT CONTENT TITLE>
	<UNIT CLAIM QUESTION>



Topics (GLEs): Note: Add/remove topics needed.
1. <TOPIC TITLE> (<GLE, GLE, etc.>)
2. <TOPIC TITLE> (<GLE, GLE, etc.>)
3. <TOPIC TITLE> (<GLE, GLE, etc.>)

Unit Assessment: Students <DESCRIBE ASSESSMENT ACTIVITY AND PROMPT>.

Unit One Instruction

[bookmark: f1054qlmgjne]Topic One: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· [bookmark: _GoBack]Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)






[bookmark: kix.irds3jzevi46]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.




[bookmark: 61co1fb7bikm]Topic Two: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)  






[bookmark: m8n1m73ujsjb]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: k8zdsmul8u1e]Topic Three: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)




[bookmark: kix.8358sv7j0lah]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: jso8zkn6t8o2]Unit One Assessment

Description: Students <DESCRIBE HOW UNIT CLAIM IS ASSESSED. Ex. Students participate in a Socratic seminar in response to the question: What does it mean to be civilized?> 

Suggested Timeline: <#> class periods

Student Directions: <PROVIDE STUDENT DIRECTIONS FOR UNIT ASSESSMENT.>

Resources: 
· <LINK TO ANY ASSESSMENT RESOURCES. EX. Social Studies Extended Response Checklist, Conversation stems>	Comment by Whitney Whealdon: Note: These are included in the Learning Tools section at the end of the scope and sequence document. Use this section of the document to include tools like this that are used across multiple units.

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs <INSERT SS GLEs>. They also meet the expectations for ELA/Literacy Standards: <INSERT ELA/LITERACY STANDARDS. Ex. SL.4.1a, W.5.2a, WHST.6.2>.

<USE THE FOLLOWING LANGUAGE FOR SOCRATIC SEMINAR:  Learn more about how to conduct a Socratic seminar by accessing the Socratic seminar one-pager.

Possible guiding questions during the seminar:
1. <GUIDING QUESTION>? Note: Add/remove as needed.
2. <GUIDING QUESTION>?
3. <GUIDING QUESTION>?

Use a discussion tracker to keep track of students’ contributions to the conversation and use this information to assign a grade to students.>

<USE THE FOLLOWING LANGUAGE FOR A WRITTEN RESPONSE: Use the LEAP assessment social studies extended response rubric to grade this assessment. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written.>







[bookmark: 8lz48u6klylh]Unit Two Overview

Description: Students [explore OR learn about] <UNIT TOPICS AND RELATION TO UNIT CLAIM>.

Suggested Timeline: <#> weeks

	Grade <#> Content
	Grade  <#> Claims

	<UNIT CONTENT TITLE>
	<UNIT CLAIM QUESTION>



Topics (GLEs):  Note: Add/remove topics needed.
1. <TOPIC TITLE> (<GLE, GLE, etc.>)
2. <TOPIC TITLE> (<GLE, GLE, etc.>)

Unit Assessment: Students <DESCRIBE ASSESSMENT ACTIVITY AND PROMPT>.






Unit Two Instruction

[bookmark: m6f5es2z8bjo]Topic One: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)




[bookmark: kix.dhh6vzphfoa2]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: vswpz6rj0y30]Topic Two: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)








[bookmark: kix.qdew44lwggnq]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: ckplkycmua5]Unit Two Assessment

Description: Students <DESCRIBE HOW UNIT CLAIM IS ASSESSED. Ex. Students participate in a Socratic seminar in response to the question: What does it mean to be civilized?> 

Suggested Timeline: <#> class periods

Student Directions: <PROVIDE STUDENT DIRECTIONS FOR UNIT ASSESSMENT.>

Resources: 
· <LINK TO ANY ASSESSMENT RESOURCES. EX. Social Studies Extended Response Checklist, Conversation stems>

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs <INSERT SS GLEs>. They also meet the expectations for ELA/Literacy Standards: <INSERT ELA/LITERACY STANDARDS. Ex. SL.4.1a, W.5.2a, WHST.6.2>.

<USE THE FOLLOWING LANGUAGE FOR SOCRATIC SEMINAR: Learn more about how to conduct a Socratic seminar by accessing the Socratic seminar one-pager.

Possible guiding questions during the seminar:
4. <GUIDING QUESTION>? Note: Add/remove as needed.
5. <GUIDING QUESTION>?
6. <GUIDING QUESTION>?

Use a discussion tracker to keep track of students’ contributions to the conversation and use this information to assign a grade to students.>

<USE THE FOLLOWING LANGUAGE FOR A WRITTEN RESPONSE: Use the LEAP assessment social studies extended response rubric to grade this assessment. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written.>








[bookmark: 714foy6ighq]Unit Three Overview

Description: Students [explore OR learn about] <UNIT TOPICS AND RELATION TO UNIT CLAIM>.

Suggested Timeline: <#> weeks

	Grade <#> Content
	Grade  <#> Claims

	<UNIT CONTENT TITLE>
	<UNIT CLAIM QUESTION>



Topics (GLEs):  Note: Add/remove topics needed.
1. <TOPIC TITLE> (<GLE, GLE, etc.>)


Unit Assessment: Students <DESCRIBE ASSESSMENT ACTIVITY AND PROMPT>.


















Unit Three Instruction

[bookmark: x3zk0r4nae5k]Topic One: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)




[bookmark: kix.80rw0xit1f9x]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: tcux5qrqltoz]Unit Three Assessment

Description: Students <DESCRIBE HOW UNIT CLAIM IS ASSESSED. Ex. Students participate in a Socratic seminar in response to the question: What does it mean to be civilized?> 

Suggested Timeline: <#> class periods

Student Directions: <PROVIDE STUDENT DIRECTIONS FOR UNIT ASSESSMENT.>

Resources: 
· <LINK TO ANY ASSESSMENT RESOURCES. EX. Social Studies Extended Response Checklist, Conversation stems>

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs <INSERT SS GLEs>. They also meet the expectations for ELA/Literacy Standards: <INSERT ELA/LITERACY STANDARDS. Ex. SL.4.1a, W.5.2a, WHST.6.2>.

<USE THE FOLLOWING LANGUAGE FOR SOCRATIC SEMINAR: Learn more about how to conduct a Socratic seminar by accessing the Socratic seminar one-pager.

Possible guiding questions during the seminar:
1. <GUIDING QUESTION>? Note: Add/remove as needed.
2. <GUIDING QUESTION>?
3. <GUIDING QUESTION>?

Use a discussion tracker to keep track of students’ contributions to the conversation and use this information to assign a grade to students.>

<USE THE FOLLOWING LANGUAGE FOR A WRITTEN RESPONSE: Use the LEAP assessment social studies extended response rubric to grade this assessment. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written.>






[bookmark: 72j7kib2yj1z]Unit Four Overview

Description: Students [explore OR learn about] <UNIT TOPICS AND RELATION TO UNIT CLAIM>.

Suggested Timeline: <#> weeks

	Grade <#> Content
	Grade  <#> Claims

	<UNIT CONTENT TITLE>
	<UNIT CLAIM QUESTION>



Topics (GLEs):  Note: Add/remove topics needed.
1. <TOPIC TITLE> (<GLE, GLE, etc.>)
2. <TOPIC TITLE> (<GLE, GLE, etc.>)
3. <TOPIC TITLE> (<GLE, GLE, etc.>)

Unit Assessment: Students <DESCRIBE ASSESSMENT ACTIVITY AND PROMPT>.






[bookmark: 7jhy3uh186f6]Unit Four Instruction

[bookmark: eojchlag19ke]Topic One: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)





[bookmark: kix.3xiydj938xw]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: ene8tbjvmxdv]Topic Two: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)









[bookmark: kix.gf5vrb4p3el0]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: jsslq99xo5ht]Topic Three: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)




[bookmark: kix.kju8h9cu4lj]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: bfzp1hicj3fk]Unit Four Assessment

Description: Students <DESCRIBE HOW UNIT CLAIM IS ASSESSED. Ex. Students participate in a Socratic seminar in response to the question: What does it mean to be civilized?> 

Suggested Timeline: <#> class periods

Student Directions: <PROVIDE STUDENT DIRECTIONS FOR UNIT ASSESSMENT.>

Resources: 
· <LINK TO ANY ASSESSMENT RESOURCES. EX. Social Studies Extended Response Checklist, Conversation stems>

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs <INSERT SS GLEs>. They also meet the expectations for ELA/Literacy Standards: <INSERT ELA/LITERACY STANDARDS. Ex. SL.4.1a, W.5.2a, WHST.6.2>.

<USE THE FOLLOWING LANGUAGE FOR SOCRATIC SEMINAR: Learn more about how to conduct a Socratic seminar by accessing the Socratic seminar one-pager.

Possible guiding questions during the seminar:
4. <GUIDING QUESTION>? Note: Add/remove as needed.
5. <GUIDING QUESTION>?
6. <GUIDING QUESTION>?

Use a discussion tracker to keep track of students’ contributions to the conversation and use this information to assign a grade to students.>

<USE THE FOLLOWING LANGUAGE FOR A WRITTEN RESPONSE: Use the LEAP assessment social studies extended response rubric to grade this assessment. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written.>






[bookmark: 8vy21phkf9vc]Unit Five Overview

Description: Students [explore OR learn about] <UNIT TOPICS AND RELATION TO UNIT CLAIM>.

Suggested Timeline: <#> weeks


	Grade <#> Content
	Grade  <#> Claims

	<UNIT CONTENT TITLE>
	<UNIT CLAIM QUESTION>



Topics (GLEs):  Note: Add/remove topics needed.
1. <TOPIC TITLE> (<GLE, GLE, etc.>)
2. <TOPIC TITLE> (<GLE, GLE, etc.>)


Unit Assessment: Students <DESCRIBE ASSESSMENT ACTIVITY AND PROMPT>.





[bookmark: h1hfnn8dnajx]Unit Five Instruction

[bookmark: u082c8azqm3t]Topic One: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)




[bookmark: kix.fx428gjbn3hi]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: 36qp7mdl5vhm]Topic Two: <TOPIC TITLE> (<GLE, GLE, etc.>)

Connections to the unit claim: Students <DESCRIBE WHAT STUDENTS LEARN, EXAMINE, UNDERSTAND OR HOW THEY ENGAGE IN THE TOPIC CONTENT TO BUILD UNDERSTANDING TOWARD THE UNIT CLAIM QUESTION>.

Suggested Timeline: <#> class periods

Use this sample task:
· <TASK TITLE LINKED TO BOOKMARK> Note: Add/remove tasks as needed.
· Note: <ADD NOTES TO TEACHER AS NEEDED>.

To explore these key questions:
· <KEY QUESTION>? Note: Add/remove key questions as needed.
· <KEY QUESTION>?
 
That students answer through this assessment:
· <ADD STUDENT WORK THAT TEACHERS CAN USE TO GAUGE STUDENT LEARNING AND BRIEFLY EXPLAIN HOW THEY SHOULD USE IT TO GAUGE LEARNING. EXAMPLE WORDING BELOW.> Note: Add/remove assessments as needed. 
· Students begin a map of the Americas and a timeline to establish the context for when and where the Aztec Empire existed. Check these for accuracy. 
· Students label Washington's Map of the Ohio, 1754 and analyze a political cartoon using the cartoon analysis handout. Collect these for grades. 
· Students work in groups to explore various documents about the events of the French and Indian War and engage in class discussions. Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: <LIST STANDARDS, Ex: SL.5.1a-d, SL.5.6>) 
· Students answer questions about various sources with a partner. If completed in writing, collect these for a grade. 
· Students write a paragraph which explains the immediate effects of the French and Indian War. Grade the written response using the LEAP assessment social studies extended response rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: <LIST STANDARDS, Ex: W.5.2a-e, W.5.4, W.5.5, WHST.6.6, WHST.9-10.10>)




[bookmark: kix.tp7jr26klh9e]Instructional Task: <TASK TITLE>
Unit <#>: <UNIT TITLE, Topic <#>: <TOPIC TITLE>

Description: Students [investigate OR examine OR engage in] <DESCRIBE STUDENT ACTIONS AND LEARNING IN THE TASK>.

Suggested Timeline: <#> class periods

Materials: <LIST AND LINK/BOOKMARK MATERIALS> 

Instructional Process:
1. <USE THE TASK PROTOCOLS TO DELINEATE THE INSTRUCTIONAL PROCESS>.	Comment by Whitney Whealdon: General Process:
1. Introduction/Purpose
2. Review/Vocabulary
3. Engage with sources (whole class, groups, independent)
4. Engage in formal or informal discussion about work with sources
5. Assess understanding via traditional assessment, presentation, completion of handout, or writing task
2. <INCLUDE THE BLANK AND COMPLETED GRAPHIC ORGANIZERS/HANDOUTS>.
3. <INCLUDE ANY PUBLIC DOMAIN OR CREATIVE COMMONS SOURCES>.



[bookmark: yjecsew7yde2]Unit Five Assessment

Description: Students <DESCRIBE HOW UNIT CLAIM IS ASSESSED. Ex. Students participate in a Socratic seminar in response to the question: What does it mean to be civilized?> 

Suggested Timeline: <#> class periods

Student Directions: <PROVIDE STUDENT DIRECTIONS FOR UNIT ASSESSMENT.>

Resources: 
· <LINK TO ANY ASSESSMENT RESOURCES. EX. Social Studies Extended Response Checklist, Conversation stems>

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs <INSERT SS GLEs>. They also meet the expectations for ELA/Literacy Standards: <INSERT ELA/LITERACY STANDARDS. Ex. SL.4.1a, W.5.2a, WHST.6.2>.

<USE THE FOLLOWING LANGUAGE FOR SOCRATIC SEMINAR: Learn more about how to conduct a Socratic seminar by accessing the Socratic seminar one-pager.

Possible guiding questions during the seminar:
7. <GUIDING QUESTION>? Note: Add/remove as needed.
8. <GUIDING QUESTION>?
9. <GUIDING QUESTION>?

Use a discussion tracker to keep track of students’ contributions to the conversation and use this information to assign a grade to students.>

<USE THE FOLLOWING LANGUAGE FOR A WRITTEN RESPONSE: Use the LEAP assessment social studies extended response rubric to grade this assessment. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written.>










Grade <#> Learning Tools

The following tools are used in multiple units throughout grade <#>.
1. <INCLUDE SOURCES, HANDOUTS, ETC., WHICH ARE INCLUDED IN MULTIPLE UNITS, SO YOU ONLY HAVE TO USE ONE LINK>
2. Conversation stems
3. LEAP assessment social studies extended response rubric
a. Content
b. Claims
4. Discussion tracker





[bookmark: _gjdgxs][bookmark: 858beujt60hj]Grades 3-5 Conversation Stems[footnoteRef:1] [1:  Adapted from Michaels, S., & O'Connor, C. (2012). Talk Science Primer [PDF]. Cambridge, MA: TERC. Retrieved from https://inquiryproject.terc.edu/shared/pd/TalkScience_Primer.pdf 
] 

	Purpose: Clearly express your ideas.

	Listener Prompt
	Speaker Response

	· What do you think about ____?
· How did you answer __[the question]__?
	

	· What is the most important idea you are communicating?
· What is your main point?
	· Overall what I’m trying to say is ____.
· My whole point in one sentence is ____.

	Purpose: Make sure you are listening carefully and clearly understand the ideas presented.

	Listener Prompt
	Speaker Response

	· Let me see if I heard you correctly. Did you say ____?
· I heard you say ____. Is that correct?
· Put another way, are you saying ____?
	· Yes/no. I said ____.

	· Tell me more about ____ or Say more about ____.
· I’m confused when you say ____. Say more about that.
· Give me an example.
	· Sure. I said __[restate what was said and add further explanation or examples]__.
· An example is ____ because __[explain why]__.

	· Who can rephrase what X said?
	· ____ said ____.

	Purpose: Dig deeper and provide evidence to support your claims.

	Listener Prompt
	Speaker Response

	· What from the source(s) makes you think so?
· How do you know? Why do you think that?
· Explain how you came to your idea.
	· According to the source ____. This means ____.
· If you look at ____, it says ____. This means ____.
· I think ____ because ____.

	Purpose: Establish new ways of thinking by elaborating on or challenging the thinking of others.

	Listener Prompt
	Speaker Response

	· Who can add to what X said?
	· Adding to what X said, ____.
· I agree, and I want to add ____.

	· Who agrees/disagrees with X?
	· What X said supports what I am saying because ____.
· I agree/disagree with X because ____.
· I see it similarly/differently because ____.

	· How does that idea compare with X’s idea?
· What do you think about X’s idea?
	· X’s point ____ is important/flawed because ____.

	· Whose thinking has changed as a result of this conversation? How and why has it changed?
	· Before I thought ___, but now I think ___ because ___.
· My new thinking is ____ because ____.

	· Now that you’ve heard __[summarize the conversation so far]__, what are you thinking? What are you still wondering about?
	· I still think ____, but now I wonder ____.



[bookmark: kix.kssb8rv51okr]LEAP Assessment Social Studies Extended Response Rubric
The response should be scored holistically on its adherence to two dimensions: Content and Claims. Each response should be given the score that corresponds to the set of bulleted descriptors that best describes the response. 

	Dimension: Content

	Score
	Description

	4
	The student’s response: 
· Reflects thorough knowledge of [CONTENT] by incorporating ample, focused factual information from prior knowledge and the sources;
· Contains accurate understandings with no errors significant enough to detract from the overall content of the response;
· Fully addresses all parts of the prompt.

	3
	The student’s response: 
· Reflects general knowledge of [CONTENT] by incorporating adequate factual information from prior knowledge and the sources;
· Contains mostly accurate understandings with minimal errors that do not substantially detract from the overall content of the response;
· Addresses all parts of the prompt. 

	2
	The student’s response: 
· Reflects limited knowledge of [CONTENT] by incorporating some factual information from prior knowledge and the sources;
· Contains some accurate understandings with a few errors that detract from the overall content of the response;
· Addresses part of the prompt.  

	1
	The student’s response: 
· Reflects minimal knowledge of [CONTENT] by incorporating little or no factual information from prior knowledge and the sources;
· Contains few accurate understandings with several errors that detract from the overall content of the response;
· Minimally addresses part of the prompt. 

	0
	The student’s response is blank, incorrect, or does not address the prompt.








	[bookmark: 1iclt197ficv]Dimension: Claims

	Score
	Description

	4
	The student’s response: 
· Develops a valid claim that effectively expresses a solid understanding of the topic;
· Thoroughly supports the claim with well-chosen evidence from the sources;
· Provides a logically organized, cohesive, and in-depth explanation of the connections, patterns, and trends among ideas, people, events, and/or contexts within or across time and place. 

	3
	The student’s response: 
· Develops a relevant claim that expresses a general understanding of the topic;
· Supports the claim with sufficient evidence from the sources;
· Provides an organized explanation of the connections, patterns, and trends among ideas, people, events, and/or contexts within or across time and place. 

	2
	The student’s response: 
· Presents an inadequate claim which expresses a limited understanding of the topic.
· Includes insufficient support for the claim but does use some evidence from the sources;
· Provides a weak explanation of the connections, patterns, and trends among ideas, people, events, and/or contexts within or across time and place. 

	1
	The student’s response: 
· Does not develop a claim but provides evidence that relates to the topic; OR develops a substantially flawed claim with little or no evidence from the sources;
· Provides a vague, unclear, or illogical explanation of the connections among ideas, people, events, and/or contexts within or across time and place. 

	0
	The student’s response is blank, incorrect, or does not address the prompt.







[bookmark: 4vexbautge5e]Discussion Tracker
[TYPE OF CONVERSATION]: [QUESTION(S)] Fill in student names prior to the seminar. Capture your notes about each student’s participation and knowledge.
	Student Name
	Draws on preparation and other information to support ideas in discussion and demonstrate understanding
	Uses conversation stems
	Continues conversation by posing and responding to questions, connecting ideas, and reviewing and explaining ideas
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