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Agenda

• Where are we?

• How did we get here?

• Where should we be?

• The Revolution
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Where Are We?

From: The Condition of College and Career Readiness 2013

Percentage of students who took the ACT but 
were not ready for college-level reading.
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Where Are We? 

From: The Nation’s Report Card, www.nces.ed.gov

4th Graders didn’t achieve proficiency 
on the 2013 NAEP reading test.
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Where Are We? 

• Between 46 and 51% of American adults have an 
income well below the poverty level because of their 
inability to read.

• School dropouts cost our nation $240 billion in social 
service expenditures and lost tax revenues annually.

• Statistics show that 2/3 of students who cannot read 
proficiently by the end of the 4th grade will end up on 
some form of public assistance or in prison.

So What…

http://literacyprojectfoundation.org/community/statistics/ 
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How Did We Get Here? 

YOUR CONCERNS:

• ELA
- Small Group
- Foundational Skills Instruction
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How Did We Get Here? 

Contributing Factors:

• Underprepared Students
• Teacher Effectiveness
• Summer Slide
• Disengaged Students
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Rivers-Sanders, J. C. (1999). 

How Did We Get Here? 

Variability in Teacher Effectiveness

Rate of Growth in 3 Years

0 0.5 1 1.5 2 2.5 3 3.5 4

Effective Teachers

Ineffective Teachers
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The Summer Slide is REAL.

From: Summer Reading, Edited by Richard Allington and Anne McGill-Franzen

How Did We Get Here? 



Our Challenge

How Did We Get Here? 

Students are Disengaged

Elementary School  
24%

Middle School  
49%

High School
56%
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Where Should We Be?

College and Career Ready

Reading Between the Lines: What the ACT Reveals About College Readiness in Reading

Performance with Complex Text
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Where Should We Be?

Who Is College and Career Ready?

On the Revolutions of the Celestial Spheres by Nicolaus Copernicus, 1543
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ELA GUIDEBOOKS
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➢Promote Student Preparedness
➢Increase Teacher Effectiveness
➢Induce Summer Growth
➢Stimulate Student Engagement

Where Should We Be?
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Schools Must Intervene with Urgency Earlier

Where Should We Be?
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Sanders, W. L., & Horn, S. P. (1994, October). The Tennessee Value-Added Assessment System. Journal of Personal Evaluation Education, 8(3), 299-311. 

Where Should We Be?

Teacher 
Effectiveness 

must be a 
CONSTANT, 

not a variable.
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Where Should We Be?

Make summer 
a part of your 

year-long 
literacy plan.
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Where Should We Be?

100% of students are ENGAGED in learning.

Benefits of motivational 

classroom practices for students' 

reading comprehension and 
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Benefits of motivational classroom practices
for students’ reading comprehension and 

achievement

Source: John Guthrie and Nicole Hunenick. (2004). Motivating Students to Read: Evidence for Classroom Practices that Increase Reading Motivation and Achievement
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7 Principles of RtI

Match reader and text level.

Dramatically expand reading activity.

Use very small groups or tutoring.

Coordinate intervention with core instruction.

Deliver intervention by expert teacher.

Focus instruction on metacognition and meaning.

Use texts that are interesting to students.

Where Should We Be?
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Where Should We Be?

Revolutionize your Response to 
Intervention System so that the 

following outcomes are guaranteed:

1.  Systemic reduction in Special Education 
referrals.

2.  Increased student achievement in reading 
and math.
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Where Should We Be?

What percentage of your 
Kindergarten students are already a 

part of the 48% of students NOT
prepared for college 

level reading?
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Which  students 
can do it?

Which students are 
not there yet?

What evidence do 
you have?

Where Should We Be?
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How Do We Get There?
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Your Turn…

pages 26 and 27

Where Should We Be?
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College and Career Readiness in Kindergarten

Where Should We Be?

What does every Kindergarten student need to know and 
be able to do at the end of the academic year in reading?

What does every Kindergarten teacher need to know and 
be able to do in order to make on grade level reading for 
students a reality?
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ELA GUIDEBOOKS
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Effective RtI

=

Intervention All Day Long

The Revolution
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The Revolution

Tier 3

Tier 2

Tier 1

Problem

Not enough 
attention to 
the quality 

of the CORE
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The Revolution

Tier 3

Tier 2

Tier 1 

Solution

Intervention 
All Day Long
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Tier 1 One on One

The Revolution

Tier 1 - Core Instruction

Tier 2 - Supplemental

Tier 3 - Intensive
Whole 
Group

1 to 1

Small Group

Interventions must be integrated with core instruction.
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ELA GUIDEBOOKS
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Tier 1 One on One

The Revolution

Tier 1 - Core Instruction

Tier 2 - Supplemental

Tier 3 - Intensive

Whole 
Group

1 to 1

Small Group
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The Revolution

Tier 1 - Core Instruction

Tier 2 – Supplemental

Tier 3 - Intensive

Tier 3

Tier 2

Tier 1 

Tier 1 

Tier 2

Tier 3
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93% of Camden Kindergarten Students on Grade Level
SIG: Reading by 3rd Grade

The Revolution

../Desktop/Cold Read with PopOuts.mov
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The Revolution

What role does DATA 
play in your current 

work with 
students/teachers?
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1174 Kindergarten students 

October 1st:  776 (66%) began Kindergarten at 
EMERGENCY levels

The Revolution
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Active Reading 
Strategies

Use the 
sentence pattern 
and pictures to 

“read” the book

Point to each 
word as it is 

said

Sound the first 
letter of the 

new word on 
each page

The Revolution
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1174 Kindergarten students

November 1st:  330 (28%) remain at 
EMERGENCY levels 

The Revolution
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The Revolution

HOW?



Our Challenge

Daily Monitoring of Student Progress

The Revolution
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1st Grade
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1st Grade
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The Revolution
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The Revolution

• Promote Student Preparedness
• Increase Teacher Effectiveness
• Induce Summer Growth
• Stimulate Student Engagement

Look For List



Break



Assessing Text Complexity Using the 
Common Core/ Louisiana State Standards

➢Introduction to the Common Core/ Louisiana State 
Standards and the Issue of Text Complexity

➢Using a CCS-based text complexity system
➢Walk-through: Matching students to appropriately 
complex text
➢Hands-on practice: Assessing the text complexity of 
any trade or textbook



Common Core/ Louisiana State Standards 
What Are They?

The CCS are not just about content – they 
are a call to shift instruction toward deeper 
reading, writing, and thinking.

Instructional Shifts for ELA
1-Building knowledge through content-rich nonfiction

2-Reading and writing grounded in evidence from text,                  

both literary and informational

3-Regular practice with complex text and its academic 

language



Why Text Complexity Matters

Reading Between the Lines:
What the ACT Reveals About College Readiness in Reading

Based on 2005 ACT-tested high school graduates, it appears that only about half 
of our nation’s ACT-tested high school students are ready for college-level 
reading. What’s worse, more students are on track to being ready for college-
level reading in eighth and tenth grade than are actually ready by the time they 
reach twelfth grade.

“Performance on complex texts is the clearest differentiator in reading between 
students who are likely to be ready for college and those who are not. And this is 
true for both genders, all racial/ethnic groups, and all annual family income 
levels.”

http://www.act.org/research/policymakers/pdf/reading_summary.pdf



What Is Text Complexity 
& Why Does It Matter?

• The difficulty of college textbooks, as measured by Lexile
scores, has only increased since 1962. (Stenner, Koons, & Swartz, 
in press)

•The difficulty of K-12 texts, by contrast, has significantly 
decreased in that same period. (Chall, et al., 1977; Hayes, et al., 
1996)

•The result is a 350 Lexile gap between end of HS texts and 
college-level texts—a gap that is more than the Lexile
difference between Grade 4 and Grade 8 texts on the NAEP. 
(Williamson, 2006)
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ELA GUIDEBOOKS



Text Complexity & the CCSS

“The Common Core/ Louisiana State Standards 
hinge on students encountering appropriately 
complex texts at each grade level in order to 
develop the mature language skills and the 

conceptual knowledge they need for success in 
school and life” (p. 3).



Independently = 99-100% accuracy
Proficiently = 90% comprehension

Emmett Betts, 1946; Richard Allington, 2011

Text Complexity & the CCS

CCS R10
Read and comprehend complex literary 
and informational texts independently and 
proficiently.



A standards-based leveling system for 
leveling books

The same standards-based leveling system 
for leveling readers

Successfully implementing Standard 10:
What we need



Shorthand for 
the Stages of 
Reading
Acquisition



Power 
Words

1G/2G

Chunking

1B

2 
Syllable

2B

3 
Regular 
Syllable

1R

Tricky/

Irregular

2R

Literary 
Vocab.

Silent Speed 
Reading

Genre 
Expansion

Genre 
Expansion

Author’s 
Craft

Literary 
Analysis

Writing as 
Art



Setting the Foundation
Grade Level    

Equivalency

Major 
Learning

ENTRY 
Requirements—To 
get into this level



Setting the Foundation
Grade Level    

Equivalency

Major 
Learning

ENTRY 
Requirements—To 
get into this level



Setting the Foundation
Grade Level    

Equivalency

Major 
Learning

ENTRY 
Requirements—To 
get into this level



Grade Level    

Equivalency

IRLA-CCSS

Ridley



1. What is student’s current level? 
• What is your supporting evidence?
• What standards do they 

demonstrate using with success?

2. What should you teach to 
accelerate this child’s reading 
growth? 
• How will you help them move 

toward the next color level? 
• What is the student’s Power Goal? 

Questions to Think About During the 
Color Level Videos



Grade Level    

Equivalency
IRLA-CCSS

Alvin



Major Learning

ENTRY 
Requirements—To 
get into this level

Major CCSS addressed in 
this color level

EXIT Requirements—
To move to the next 
level

Grade Level 
Equivalency



Grade Level    

Equivalency
IRLA-CCSS

Jason



Turn and Talk

• What’s the major 

difference between 2G and 

1B?

• What do you need to 

teach a student to do in 

order to move from 2G to 

1B? 



Major Learning

Expectations for 
ENTRY

Major CCSS addressed in 
this color level

Expectations for 
EXIT –
Move to the next 
level

Grade Level 

Equivalency

IRLA-CCSS

Eddie



Architecture of a Color Level and How the IRLA Is Structured

Major 
Learning



Major Learning

Expectations for 
ENTRY

Major CCSS addressed in 
this color level

Expectations for 
EXIT –
Move to the next 
level

Grade Level 

Equivalency

Architecture of a Color Level and How the IRLA Is Structured

Major 
Learning



Major Learning

Expectations for 
ENTRY

Major CCSS addressed in 
this color level

Expectations for 
EXIT –
Move to the next 
level

Grade Level 

Equivalency

Architecture of a Color Level and How the IRLA Is Structured

Major 
Learning



Major Learning

Expectations for 
ENTRY

Major CCSS addressed in 
this color level

Grade Level 

Equivalency

IRLA-CCSS

Dominique

Questions to Think About

1. What is student’s current level? 

2.    What should you teach to 
accelerate this child’s reading 
growth?



Turn and Talk

What has been a major area of learning 
so far? What’s resonating?



By the Third-Grade Level (White), 
Students—

• Master decoding

• Notice unfamiliar academic, 
literary, and technical  
vocabulary words and 
phrases

• Encounter more unfamiliar 
words as the levels increase

Differences in Text Below and Above 
the Third-Grade Level of Text Complexity



Major Learning
Major CCSS addressed in 
this color level

Expectations for 
EXIT –
Move to the next 
level

Grade Level 

Equivalency

Major 
Learning

Architecture of a Color Level and How the IRLA Is Structured



Major Learning

Expectations for 
ENTRY

Major CCSS addressed in 
this color level

Expectations for 
EXIT –
Move to the next 
level

Grade Level 

Equivalency

IRLA-CCSS

Abby



Turn and Talk

What are you thinking in regards to academic vocabulary?



Major Learning

Expectations for 
ENTRY

Major CCSS addressed in 
this color level

Expectations for 
EXIT –
Move to the next 
level

Grade Level 

Equivalency

Architecture of a Color Level and How the IRLA Is Structured

Major 
Learning



Architecture of a Color Level and How the IRLA Is Structured

Major Learning

ENTRY 
Requirements—To 
get into this level

Major CCSS addressed in 
this color level

EXIT Requirements—
To move to the next 
level

Grade Level 

Equivalenc

y



Major Learning

Expectations for 
ENTRY

Major CCSS addressed in 
this color level

Expectations for 
EXIT –
Move to the next 
level

Grade Level 

Equivalency

IRLA-CCSS
Dominique

Questions to Think About

1. What is student’s current 
level? What is your 
supporting evidence (what 
Standards do they 
demonstrate using with 
success)?

2.    What should you teach to 
accelerate this child’s 
reading growth (to help 
them move toward the next 
color level)? This is the 
student’s Power Goal.  





Break



Matching Reader and Text Level



Assessing Text Complexity

Text complexity is determined by:

1. Quantitative Measures—Readability and 
other scores of text complexity; often 
measured by computer software.

2. Qualitative Measures—Levels of meaning, 
structure, language conventionality and clarity, 
and knowledge demands; often best 
measured by an attentive human reader.

3. Reader and Task Considerations—Background 
knowledge of reader, motivation, interests, 
and complexity generated by tasks assigned; 
often best made by educators employing their 
professional judgment.

Reader and Task





Books H or L Team 1 Team 2 Team 3 Gail

My Babies L 1G

Friend or Foe? L 1R

The Book Thief H Si

Soccer L 2G

What Are Wetlands? H Pu

Watch Me Throw the Ball! L 2B

Julian’s Glorious Summer L 2R

Beach Blues H Wt

Go Away L Y

Yesterday I Had the Blues H Bk



IRLA Level # of A.V./page Words in Vocab

White 1-2 1,500

Black 3-5 3,000

Orange 6-10 4,500

Purple 11-15 6,000

Bronze 16-20 7,500

Silver 21-25 9,000

Gold 25+ 10,500





Let’s Recap

➢How will your understanding of Text Complexity, or 
determining Text Complexity, impact your current 
practice?

➢How can you use what you learned today about Text 
Complexity?



Break



Strategic Intervention Using Small-Group 
Foundational Skills Instruction



•Target code-based skills
•Flexible/temporary

1.  Matching reader and text level.

2.  Dramatically expanding reading 
activity.

3.  Using very small groups or tutoring.

4.  Coordinating intervention with core 
classroom.

5.  Delivering instruction by expert 
teachers.

6.  Focusing on metacognition and 
meaning.

7.  Using texts that are interesting to 
students.



Foundational Skills Build 
Developmentally

Making Sense

Concept of Word

Initial Consonants

High Frequency Words

Initial Blends & Digraphs

Onset + Sight Word

1-Syllable Word Families

2-Syllable Words

MultisyllabicFind out with what students CAN DO.
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Foundational Skills Toolkit Materials





Sample Lesson 4: - it

Teacher 
Facing



Student 
Facing



Student 
Facing

Teacher 
Facing



Goal in Student-
Friendly Language

Teacher 
Models

Guided Practice

Phonological Awareness

Practice to automaticity 
using multiple modes 
(visual, kinesthetic, etc.)

Sample Lesson 4: - it



Provide Guided & Independent Practice to Support Students

Reading with basic 
comprehension

Fluency practice
Goal: Automaticity 
with new decoding skill

Spelling/Dictation



Provide Guided & Independent Practice to Support Students



How It Works

Repeat



Ensuring accelerated 
reading achievement for all students.
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Thank You!
Angela Brotherton
Account Manager LA & TX
Angela.Brotherton@americanreading.com

Gail Farrell
Senior Executive Coach
Gail.Farrell@americanreading.com

mailto:Angela.Brotherton@americanreading.com
mailto:Matt.Reher@americanreading.com

