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Logging in to

ckla.amplify.com

Go to www.ckla.amplify.com

Scroll down

CKLA 1%t Edition, and click on: Launch Site

Click on: Register

Fill in the information and where it says Access Code type: CKLAO01

An e-mail will be sent to your e-mail so open your mail and check for a letter
from Amplify which includes a link to finalize your registration.

Create a new password when prompted and log in
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Go to ckla.amplify.com
and launch site
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Core Materials

Key point to remember:

Student Reader:
As you flip through a Student Reader, look for
the following:

e Table of Contents

e Glossary

e Bolded or underlined text

To Do: Review one text in the Reader.

Student Activity Book:
As you flip through a Student Activity Book, look
for the following:

e Page numbers (top right and bottom)

e Review the different Activity Pages

e Student Resources (back)

Flipbooks and Image Cards
As you flip through the flipbooks and image
cards, look for the following:
e Knowledge Flipbook page numbers
e Posters in the back of a Knowledge
Flipbook
e Image Card numbering system

Questions to ponder:
How are the Knowledge Flipbooks different than
the Skills Flipbooks?
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Considerations for Planning

Unit Planning

Read Introduction

What information is important to remember?

What skills will be taught in this unit? (Writing, spelling, grammar, etc.)

Materials

After reviewing the Unit Introduction, Lesson at a Glance tables, the Advanced
Preparation sections, what materials do | need?

Unit Assessment

What skills are covered in the unit assessment?

Lesson Planning

Lesson at a What is the objective(s) of the lesson?

Glance
What lesson type is the reading portion of today’s lesson? (If applicable)
What type of writing will students be completing?
What materials do | need to prepare for this lesson?

Assessment How will | assess students on today’s objective? (Activity page, anecdotal
record, etc.)

Teaching What classroom routines do | need to establish?

Strategies

What engagement strategies will | use in the lesson?

Center for
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CKLA in Action!
Introducing the Sound and Spelling

Lesson Lesson “look fors”:

Introduce the Sound & What strands of the rope does this lesson address?
Spelling /ee/ > ‘ee’

What were some examples you saw of explicit instruction?

Grade 1: Skills Unit 2:
Lesson 1

What application activities did you see and how were students
practicing in context?
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CKLA Code Chart
Page 8 only
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CKLA in Action!
Word Recognition

Lesson

Lesson “look fors”:

Grade K- Pocket
Chart For Reading:
Chaining

GK, Skills Unit 5:
Lesson 3: Pocket
Chart For Reading

What changes from one word to the next?

How does a teacher teach with a “sounds-first” approach in a chaining
lesson?

Grade 1- Tricky
Words

Skills Unit 3: Lesson
12: Introduce Tricky
Words: HE, SHE, BE,
ME, WE

How does the teacher show that only part of the word is tricky?

How is CKLA's approach to “tricky words” similar or different to what
you do now?

Grade 2- Spelling
Trees

Skills Unit 1: Lesson
1: Spelling Trees /AE/
AND /A/

How do spelling trees enhance spelling instruction?

How do spelling trees support decoding and encoding?

Center for
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Reading Lesson Types

Whole Group: For a whole group reading lesson, you will provide reading instruction to the whole class. In general, you
will introduce the chapter, review what students have already learned (when appropriate), preview core vocabulary, and
establish a purpose for reading. Then, you will guide students’ reading by focusing on small chunks of text. Using guided
reading supports, you will briefly engage students in discussion, and reference images, captions, and other text features
throughout the lesson. After reading, you will have the opportunity to check students’ comprehension of the text using oral
discussion questions, written activity page items, or some combination of the two. Please review completed activity pages,
preferably with student involvement, to assess and monitor students’ comprehension and to provide rapid clarification and
feedback.

Small Group: For a small group reading lesson, you will divide the class into two small groups. Small Group 1 should
include students who need extra scaffolding and support in order to read and comprehend the text. You will provide
instruction to this group using the same procedures as a whole group reading lesson. In addition, you will provide support
as students complete an activity page, either during reading or afterward. There are many advantages to using this
approach with a smaller number of students, including more frequent opportunities for each student to be actively
engaged and to respond orally. This allows you to provide immediate corrective feedback and instruction for individual
students. Small Group 2 should include students who are capable of reading and comprehending the text without guided
support. These students may work as a small group, as partners, or independently to read the chapter, discuss it with
others in Small Group 2, and then complete an activity page. Over the course of the year, students may move from one
group to the other, depending on individual students’ needs. After reading, you will call students together as a class to
briefly discuss the story and wrap up the lesson. Because students in Small Group 2 will complete the activity page
independently, you should make arrangements to ensure they have completed it correctly. You might choose to collect
the pages and correct them individually; provide an answer key for students to check their own or a partner's completed
activity page; or confer with students individually or as a group at a later time.

Partner: For a partner reading lesson, you will pair students to read and discuss the chapter. You may wish to use any or
all of the following pairings at different times: strong readers with readers who need more support; readers of similar skill
levels; or English learners with native speakers. The way you pair students should change throughout the year. You will
explain that both students will read the first page silently, and then one partner will read that page aloud. Next, they will
both read the second page silently, and then the other partner will read that page aloud, and so on. Students can ask their
partner for help to sound out or define words as necessary. You may wish to adjust this structure as students’ needs
change. You may wish to provide guiding questions for students to periodically stop and discuss with their partners.
Students will complete an activity page with their partners either during or after reading. You will call students back
together as a class after reading to discuss the chapter and the activity page.

Close Reading: The CCR Standards emphasize the practice of close reading, including asking text-dependent questions
worthy of students’ time to answer. Explicit instructions are included for utilizing a close reading approach with particular
excerpts of stories from the Reader. These lessons are carefully crafted to focus students’ reading to derive deeper
meaning through close examination of the text.

Read-Aloud: In elementary, listening comprehension generally exceeds reading comprehension for many students. As a
result, students benefit from hearing text read aloud by a fluent and experienced reader. Struggling readers, in particular,
may benefit from hearing text read aloud as they follow along in the Reader. In a typical read-aloud lesson, you will
introduce the chapter, review what students have already learned (when appropriate), preview core vocabulary, and
establish a purpose for reading. Then you will read the chapter aloud while students follow along in the Reader, using
guided reading supports to ask questions, discuss vocabulary, and/ or highlight important aspects of the text. You will also
help students attend to images, captions, and other text features. As in other reading lessons, guided reading supports in
brackets are intended to guide you in facilitating discussion and should not be read verbatim to students. Guided reading
supports in brackets should be read aloud verbatim. After reading, you will have the opportunity to check students’
comprehension of the text using oral discussion questions, written activity page items, or some combination of the two.
Please review completed activity pages, preferably with student involvement, to assess and monitor students’
comprehension and to provide rapid clarification and feedback.

Center for
E. Early Reading




CKLA in Action!

Reading Lesson Types

Prep Lessons:

Lesson “look fors”:

Grade K-Partner
Reading

Skills Unit 6: Lesson
4: Reread “Kit's Hats”
- Partner Reading

Describe what you would see students doing during a partner reading.

How does partner reading support differentiated learning?

How will these procedures support your colleagues who teach Grades
1-57

Grade 1: Skills Unit
1: Lesson 22: Read
“Bud the Cat” - Small
Group Reading

Describe what you would see students doing during small group
reading.

What part of the lesson is taught whole group? Small group?

How will these procedures support your colleagues who teach Grades K
and 2-57?

Grade 2: Skills Unit
3: Lesson 4: Close
Reading “Born to
Spell?”

What is different about the design of these lessons?

How do you use the close reading table to facilitate discussion?

How will these procedures support your colleagues who teach Grades
K-1 and 3-57?

Center for
E. Early Reading




CKLA in Action!
Engagement and Supporting All Learners

Reading Time 15 minutes

Whole Group: “The Chicken Nugget”
Nate to Teacher

Today you will [isten to students read "The Chicken Nugget” as a class. Decide
in advance how you will select students fo read the story. Do not. however,
read the story as a choral read. You want to use this opportunity o hear

‘ students decods words on their own.
Uit 1 Tormorrow studants will read “The Chicken Nugget” in small groups. Students
Reader naading more suppart will read tha story with you in ana group, while maoara
independeant studenis will partner read on thair own. As absays, you will want
Chepiler 2 to pay close attention to students reading today in order to divide students
into two groups tomormae.
Introducing the Story

* Have students get out the Reader, The Cal Bardif.

= [ ook at the Table of Contents together. Ask students the tithe of the story
that comes after "The Hot Dog" and the page where the story starts ("Thea
Chicken Mugget”; page 6). Tell students this is the story they will read today.

* Discuss the titte, Ask students if thay know what a rnugget is.

= [If we use the word rugget to describe food, it means the food is bite-
sized. We might also use the word rogget to describe a lump of gold or
a nugget of wisdom, which is a small piece of good advice.

* RHarmind students vesterday thay paid attention to a speacial punctuation mark.
Remind studants the name of the punctuation mark and what it tells the
reader to do (exclamation point; read with excitement).

= Tell students to once again watch for the exclamation paint in the story and
resmember fo read those sentences with exciternent.

Challenging Vocabulary
= Praview vocabulary that may be unfamiliar to students. For *The Chickan
Nugget,” you may want to preview the word sprang.
Purpose for Reading
= |ntroduce the chart you created, explaining the class will use this chart

to record the cat bandit’s adventures in each story. Explain each column

and promipt the students to tell you what to write under sach column for
yvesterday's story, “The Hot Dog.”

* Based on the fitle of today's story, "The Chicken Nugget,” and what
happaned in "The Hot Dog,” ask studenis to make a prediction about what
will happan in tha stary.

= Tall students thay should read the story carefully to see if their predictions ane
coract.
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Whaole Group Reading
= Have students read “The Chicken Mugget” fogether as a class, with individual
students reading aloud.
= Jot down rmotes while you listen to students read to docurment students”
reading parformance. Check for understanding and correct use of end
punctuation, such as the axclamation point, when reading.

Discussion

= When you ara finished reading the story, discuss the comprehension
gueastions with students. Aemeamber to encourage students to answer in
complete sentences incorporating the question stem.
2 ™

Discussion Questions on “The Chicken Nugget”

1. Inferardial The cat bandit was napping in tha den; what does this mean
he was daoing? (The cat bandit was sleeping.)

. Ligral Whare did Harnk set his dish? (Hank sat his dish in the sink.)

3. Lifaral What was on the dish? (The big chicken nugget was on the
desh.)

4. Inferarhal Why did the cat bandit stop napping? (He smalked the
chickan nugget.)

b, Lifgral How did the cat bandit reach the chicken nugget? (He got
soma boxes, sat them naxt to each othar by the sink, then hea ran up
the bowxas.)

G. Evaluabve What does the cat bandit do in this story that a real cat

would not ba likaly to do? (He moved boxes and arranged them like
staps 0 he could reach the sink.)

Lesson

Lesson “look fors”:

Model Lesson: CKLA
in Action!
- Fluency

Grade 2: Skills Unit 1:
Lesson 12: “The
Chicken Nugget” -
Reading

What does the facilitator do to make the lesson engaging?

What strategies did the facilitator add to support all learners?

-.i..'. 1
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Writing in CKLA

“Writing is many things. It is an art that can be taught and learned. It is an invention -
one of the greatest inventions in human history.”
-Core Knowledge Foundation

What does it mean to be a writer?
Directions: Answer the following questions about your own writing experiences.

e What type of writing did you do most often in college?

e \What type of writing is the most common for you now, as a professional?

Writing within CKLA:

e \What skills have we discussed thus far that students must be able to do in order to begin
complex writing tasks?

gall Center for
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Writing Anchor Standards
Teacher Resource

Text Type and Purpose « Argument
. Inf%rmativequ}lanatnry

+ Marratives

Production and Distribution of Writing » Clear and coherent writing
= WWriting process
= Technology

+ Text-Based evidence

Research to Build on Knowledge +  Multiple sources
+ [Demaonstrating understanding

Starts in 3™ Grade:
= Writing Routinely
= Short and long term assignments

gl Center for
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CKLA in Action!
Language

Spelling Analysis Station (Grade 1, 2, and 3)
Part One: Using the station materials, review the spelling lessons in one unit.

1. What spelling pattern is taught and assessed?

2. Summarize in 3-4 bullet points the progression from the first lesson to the assessment.

Part two: Review the mock student spelling assessment pages.

1. What spelling pattern errors do you see in the mock assessments?

2. How can the Spelling Analysis Guidance page support your analysis?

How does CKLA'’s approach to spelling compare to how you have taught, assessed, and analyzed
student work in the past?

Lesson Warm-ups (Grade K only)
Materials: Skills Teacher Guide: Unit 6
Directions: Read and review the warm-up lessons in the Unit. Record the skill addressed in each warm-up
lessons below:
Example: Lesson 1 : Skill reviewed in the warm-up lesson: Oral Blending

Lesson Skill reviewed in the warm-up lesson:
Lesson Skill reviewed in the warm-up lesson:
Lesson Skill reviewed in the warm-up lesson:

How do these review lessons support all learners?

What skills are practiced in these warm-up lesson?

Center for
g. Early Reading




CKLA Assessments
A Closer Look

Directions: Using your Teacher Guide and Student Activity Book, take a closer look at
the assessments and record your answers below.

Formative Assessment
Materials: Teacher Guide

1. On the first page of every lesson, CKLA lists the “Primary Focus of the Lesson.” What else is
included?

2. How will the “Primary Focus of the Lesson” and the answer to question 1 direct your instruction?

3. What do these icons indicate?

= E1TTs

| e
=

End of Unit Assessment
Materials: Skills Student Activity Book

Directions: In the Student Activity Book, find the Unit Assessment.

What are the different sections that make up the Unit Assessment?

ga )l Center for
& Early Reading




CKLA Skills Assessments
Teacher Resource

All units, except Unit 1, include an end-of-unit assessment, as well as multiple opportunities for other
observation and evaluation throughout the unit. We strongly recommend that you start an
assessment portfolio for each student. Collect various examples of the student’s work, as well as
formal assessments. Remember to include the date on any work you place in this portfolio.

In addition to these major assessments, there are many additional opportunities to assess students.
Almost every exercise or worksheet represents an opportunity to assess students and increase your
awareness of skills they have mastered, and skills which need additional work. We encourage you to
use assessment to systematically guide instruction.

Beginning of the Year Assessment

The primary purpose of the Beginning of the Year Assessment, found in Unit 1, is to gauge students’
reading abilities through a number of assessments. Taking time to assess students is crucial in
ensuring their success as readers. The assessments help you determine which students have the
knowledge and skills needed to profit from your grade-level Skills Units and which students need to
be regrouped to an earlier point in the Skills program. (This does not pertain to Kindergarten, there is
no placement assessment in this grade but rather foundational skills assessments.)

The Beginning of Year Assessment is administered in lessons 6-10 in 15t and 2™ grades; this is to
give students an opportunity to acclimate to the school environment after the summer break.

On day one of this assessment in grades 2-5, students read a story silently and then answer
comprehension questions. (Day 2 in 1% grade) The stories and questions are located in students’
Activity books. They should be scored as soon as possible to determine which students will continue
with the next assessment. You will follow the same procedure each day during the assessment week,
i.e., students who successfully complete the daily Story Reading Assessment will continue to read a
new story and questions the next day.

If students do not successfully complete a Story Reading Assessment, you will give those students an
individually administered word reading assessment in order to more accurately determine individual
reading strengths and weaknesses for placement consideration. You will begin administering the
word reading assessment to any students who do not successfully complete the Story Reading
Assessment assigned that day.

Center for
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CKLA Skills Assessments (cont.)
Beginning of Year Flow Charts

1%t grade
Test Name If the score is... Then the next test will be...
Word Recognition Test 18 or higher Story Reading: “Gwen’s Hens” (Whole Class)
(Whole Class)[MH1]
0-17 Pseudoword Reading Test (1:1)
Story Reading: “Gwen’s |4 or Higher No further assessment
Hens[MH2] ” (Whole - .
0-3 Student rereads story to you while you provide needed support. (1:1) If student

Class)

still struggles, administer Pseudoword Reading Test.

Pseudoword Reading Test

27 or Higher

Story Reading: “Gwen’s Hens” (Whole Class)

0-26 Code Knowledge Diagnostic Test (1:1)
Code Knowledge 23 or higher No further assessment
Diagnostic (1:1) 0-22 Letter Name Test (optional)
2" grade
Test Name If the score is... Then the next test will be...
Story Reading: “Snacks” |5 or higher Story Reading: “Prince Vincent” (Whole Class)
(Whole Class) 0-4 Word Reading Assessment (1:1)
Story Reading: “Prince 5 or Higher Story Reading: “The Beach” (Whole Class)
Vincent” (Whole Class)
0-4 Word Reading Assessment (1:1)
Story Reading: “The 5 or Higher Story Reading: “Sink or Float” (Whole Class) (optional)
Beach” 0-4 Word Reading Assessment (1:1) (optional)

Grade 3:
Test Name If the score is... Then the next test will be...
Story Reading: “The Bug |5 or higher Story Reading: “The Snake” (Whole Class)
Hunt” (Whole Class)
0-4 Word Reading Assessment (1:1)
Story Reading: “The 5 or Higher Story Reading: “Moans at{MH3] Midnight” (Whole Class)
Snake” (Whole Class)
0-4 Word Reading Assessment (1:1)
Story Reading: “Moans at |5 or Higher Story Reading: “The Dog Show” (Whole Class)
Midnight” (Whole Class)  [o_4 Word Reading Assessment (1:1)
Story Reading: “The Dog |5 or Higher Story Reading: “Black[MH4] Diamond” (Whole Class)
Show” (Whole Class) 0-4 Word Reading Assessment (1:1)

Center for
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CKLA Skills Assessments (cont.)
Teacher Resource

Daily/Weekly Formative Assessments
There are many opportunities for formative assessment throughout each Skills unit.

e Weekly Spelling Tests: These begin in Grade 1 and are accompanied by a spelling analysis
sheet. Use of this assessment and careful thought about the errors students make will give
you insight into planning remediation of both decoding and encoding skills. We realize not all
school weeks fall easily into the pattern of introducing words on Monday and assessing
students on Friday. We would simply ask you to consider administering the spelling
assessment every fifth instructional day whether it falls on a Friday or another day of the
week.

e Daily or Weekly Activity Pages: You may choose to assign a given activity page for
individual, independent completion to use as an assessment.

e Daily Anecdotal Records: It is important to listen to each student once or twice each week
S0 you can monitor progress. We have placed an Anecdotal Reading Record in the Teacher
Resources section of your Teacher Guide or you may create your own.

End of Unit Assessments

There is an End of Unit Assessment, starting with Unit 2. If students struggle on this assessment, you
may need to spend a few Pausing Point days reviewing before moving on and/or you may need to do
remedial work with specific students. (See chart on following page for an overview of these
assessments.)

Middle of Year and End of Year Assessments

There is a Middle of Year Assessment, indicated in gray on the Unit Overview Table (see next page),
which assesses skills taught up to that point in the year. The End of Unit Assessment mirrors the
Middle of Year Assessment and provides placement information for the teachers in the following
grade-level.

Writing Assessments

In every grade, there are daily writing activities. In the first part of Kindergarten these are
developmentally appropriate and begin with tasks such as labeling but by the end of the year the
students are responding to text in writing. In all other grades, daily response—to-text activities are
included via student activity pages. Starting in Unit 3 of Grade 1, students begin having domain-based
writing assignments which include book reports, narratives, expository, research and informational
projects. These assignments have provided rubrics, which teachers can use to assess student work.

Center for
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Unit Assessment Overview by Grade

Kindergarten Grade 1 Grade 2 Grade 3
Unit 1 —VV.r|t|nQ Str(?kes
-Directionality Beginning of the Year Assessment
-Sound Discrimination
Unit 2 -Writing Strc.nkes -Digraphs o -SPeIIirjg o - Each unit has an
-Oral Blending -Noun Identification -Dictation Identification end of unit
-Reading -Reading Comprehension
Comprehension -Fluency grammar,
CVC Word Spelli Spelli morphology.
Unit3 [ or ropeling o roPeling o reading
Recognition -Word Recognition -Dictation Identification comprehension
-CVC Word Reading -Reading Comp. -Reading Comp. ) .p )
(fiction), reading
-Grammar h ]
Unit 4 -CVC Word -Spelling -Spelling Compr.e .enS|on
ni o . : (non-fiction), and
Recognition -Reading Comp. -Reading Comp. )
-CVC Word Reading* -Word reading in -Grammar optional fluency
Isolation _Fluency assessment.
-Word Identification
Unit 5 -CVC Word -Spelling -Spelling -Weekly Spelllng
Recognition -Word Recognition -Reading Comp .tests are included
-CVC Word Reading -Grammar -Grammar in all units.
-Alphabetizing
-Decoding* -Unit 6 is the
-High Frequency Word* mid-year
} . . assessment and
Unit 6 -Letter Names -Spelling -Spelling includes reading
-Rhyme -Word Recognition -Reading Comprehension comprehension-wri
-CVC Word Recognition -Timed Reading -Fluency tten response,
-CVC Word Reading Comprehension -Word Reading Word Reading in
] . Isolation, and a
Unit7 -CVC, CVCC, cCcvC Word -Spelling mid-unit grammar
Recognition -Reading Comp. and morphology
-CVC, CVCC, CCVC Word -Fluency* assessment.
Reading * -Word Reading
" -Units 7 and 8
Unit 8 -\(Vc:trd F:lecogmtlon include a dictionary
[CRU L EIES skills assessment.
-Tricky Words
-Pseudo word” -Unit 9 is an end of
-Real Words year assessment
-Code Knowledge® which includes the
-Story Reading* same items as the
Unito |Sentence Reading mid-year
assessment.
Unit 10 -Word reading
-Tricky Words
-Sound Writing
-Letter Sounds™
-Letters*

*Administered as needed

**Gray cells represent Middle of Year Assessments
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Supporting All Learners
Directions: During the review of each CKLA tool, record the benefit of each tool and
any additional notes.

CKLA Tool What learner(s) can benefit from this | Additional Notes

tool? (tool location, timing,
material, etc.)

Formative

Assessments

Assessment

and

Remediation

Pausing Points

Fluency
Packet

Language
Studio

Writing Studio
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Amplity.

Amplify Educational Support Team

Today’s Presenter:

Email:
Tech Support: help@amplify.com
Pedagogical Support: edsupport@amplify.com

Phone:
Call toll-free at (800)823-1969
Monday through Friday
7:00 am to 7:00 pm EST
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