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[bookmark: _mrhoq7tp8ka]Phonics Continuum

	Inflectional Endings
	-ing, -s, -es, -er, -ed (/d/, /t/, /ed/) 

	Consonant Digraphs (beginning)
	ch, ph, sh, th, wh

	Consonant Digraphs (ending)
	-ch, -ck, -dge, -ng, -sh, -tch, -th

	Consonant Blends (beginning)
	br, cr, dr, fr, gr, pr, tr
bl, cl, fl, gl, pl
sc, sk, sl, sm, sn, sp, st, sw, tw
scr, spl, spr, squ, str

	Multisyllabic Words (closed syllable)
	nap/kin, pic/nik, but/ton

	Consonant Blends (ending)
	ft, mp, nd, nk, nt, pt, sk, st

	Long Vowel/Silent e
	a in made, i in site, o in tote, u in use

	Letter-Sound Variations and Generalizations
	soft c, soft g, qu, x  (/k/, /ks/, /gz/)

	Other Beginnings, Other Endings
	wr-, kn-, gn (gnat, sign) -mb, -mn

	Vowel Digraphs (long)
	ai, ay, ei, ea, ey
oa, oe, ow, ou, ew
ee, ea, ei, ie, ey
ie, ye

	Vowel Digraphs (other)
	ew, oo, oe, ou, ue, ui
oo, ou
au, aw

	R- or L- Controlled
	er, ir, or, ur, ar, al

	Vowel Diphthongs
	oi, oy, ou, ow

	Multisyllabic Words (open syllable)
	pre/vent, pro/gram, va/cate








Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

“Oh, my goodness,” the professor said. As he got up from his desk,				13	

he said to the young man, “Now you will have to excuse me;					26	

the babies are coming…”									30	

“But we’re not finished!” the young man said. 							38	

“You have to give me at least a C or I’ll flunk out of college!”					53

“I cannot give you a C,” the professor said, 							62	

hastily stuffing papers into his briefcase and grabbing his hat.					72	

“You can’t go!” the young man said. “You have to listen to me!”					85	

“Our meeting is concluded,” the Professor said “The babies are coming, 				96	

and I must be at the hospital.”									103

The professor was about to hurry out of the building 						113	

when something occurred to him. He stopped at the secretary’s desk. 				124	

“Did you say babies?”										128











Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display: 
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning. Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

	Richard Feynman became a scientist after his father taught him about scientific thinking. As a child he spent days watching the way things worked, the way animals moved, and asking questions. Using scientific thinking, Feynman explored the world around him. 
	Throughout this unit we will use scientific thinking to understand the world around us. Spending time understanding how the process works and how scientific thinking helps scientists understand the world. We will have the opportunity to gather information and compare contrasting theories using scientific thinking. 




























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from The Templeton Twins Have an Idea.

· I am not writing these words because I want to. 
· I had hoped you would read that and be fooled into thinking you had read an entire book, which I would then not actually have to write. 
· You must be smarter than I thought. 
· He didn’t like giving anyone an F, and he didn’t like arguing over grades. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings: -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words. Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· I am not writing these words because I want to. 
· I had hoped you would read that and be fooled into thinking you had read an entire book, which I would then not actually have to write. 
· You must be smarter than I thought. 
· He didn’t like giving anyone an F, and he didn’t like arguing over grades. 

















Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

The Templeton twins had been asking their parents for a dog					11	

for at least a year. Now, the drama of children asking for a dog					25	

is as old as the human (and dog) race. I would not be surprised to				40	

learn that Cain and Abel, who, as you may know, 						50	

were the children of Adam and Eve, asked their parents for a dog, too.				64

And I expect Adam said, “When you’re older,” 							72	

and Cain said, “It's not fair!” and Abel said, “You won’t have to walk it 				87	

or feed it or anything! We’ll do all that!”								96	

Then, I’m sure, Eve said, “We’ll think about it,” 							105	

and Cain said, “That means no!” 								111	

and Adam said, “You do not talk to your mother that way,” 					123			
and Cain said, “I’m sorry, but we really want a dog!”						134














Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other. Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new. In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask: “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Professor Templeton was a professor at a university. One day he was meeting with a whiny student who was not pleased with his grades. The student was almost shouting at Professor Templeton to change his grade. The Professor did not have time for this, since his wife was at the hospital getting ready to have their first child. The phone rang and the Professor’s assistant told him that he needed to rush to the hospital so he would not miss the birth of his children. The Professor was shocked! He was only expecting one child today!



Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· Each one slept in a little shallow bed hung with a card showing the mother’s last name. 
· I am therefore in the position of having to ask myself to stop asking questions. 
· While chatting en route (which means “on the way”), they decided to devise a Plan to convince their father to get them something they had wanted for a long time. 
· He thought he had heard someone say this on a pay phone in the lobby of a movie theater once, and John decided it was a good, brisk way of saying, “Let’s try this idea out and then examine it and see if it works.”
· On the stage was a stand with a little light and a microphone. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.
5. Point to microphone.
6. Say: “Notice the ph is in the middle of this word, but we are still making the /f/ sound when we read through the word.  
7. Note to teacher: Microphone includes a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· Each one slept in a little shallow bed hung with a card showing the mother’s last name. 
· I am therefore in the position of having to ask myself to stop asking questions. 
· While chatting en route (which means “on the way”), they decided to devise a plan to convince their father to get them something they had wanted for a long time. 
· He thought he had heard someone say this on a pay phone in the lobby of a movie theater once, and John decided it was a good, brisk way of saying, “Let’s try this idea out and then examine it and see if it works.”
· On the stage was a stand with a little light and a microphone. 







Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

The Professor and the Templeton twins walked past the various buildings and			12	

the hedges trimmed into their squared-off, gear toothed patterns and the			24

sculptures of watches and pendulums and springs. They paused before a broad, 			36

grassy quad that was completely deserted and silent. 						44

Suddenly they heard, from every direction, all the hour hands on all the tower clocks		59

reaching the number four. Chimes, bells, and cuckoos all chimed, rang, and 			71

cuckooed four times-at which point the doors of the different buildings banged 			84

open and hundreds of students swarmed outside. 						91





















Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word.  Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

	The Templeton twins, John and Abigail, are two children who lost their mother at a young age. Their father, Professor Elton Templeton raised the children alone. Both of the twins were very intelligent. They spent their days checking on each other and learning new things. Abigail was good with words and John was good at creating things. He can sketch up a design for any invention. They worked well together. 
	There was one thing the twins still wished they had, a dog. The twins want to convince their father to get a new pet. Each of the twins came up with a plan to trick their father into fulfilling their wish of a new dog. They pledged to watch it, bathe it, and play fetch with it. 



Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from The Templeton Twins Have and Idea.

· He made sure a hook was attached to the end of its line, got a small sinker out of the box of fishing supplies, and tied that to the end of the line, too.
· Because this is where the fish are.
· How could two twelve-year-olds do such a thing. 
· Instead, he greeted the twins in a distracted way, checked the day’s mail, washed his hands, and sat down at the table.
· While the Professor was reading and eating, Abigail stood there, holding her breath and sneaking glances toward the ceiling. 
· ...buildings and hedges trimmed into their squared-off, gear-toothed patterns and the sculptures of watches and pendulum and springs. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· He made sure a hook was attached to the end of its line, got a small sinker out of the box of fishing supplies, and tied that to the end of the line, too.
· Because this is where the fish are.
· How could two twelve-year-olds do such a thing. 
· Instead, he greeted the twins in a distracted way, checked the day’s mail, washed his hands, and sat down at the table.
· While the Professor was reading and eating, Abigail stood there, holding her breath and sneaking glances toward the ceiling. 
· ...buildings and hedges trimmed into their squared-off, gear-toothed patterns and the sculptures of watches and pendulum and springs. 







Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

“Who was that, Nanny Nan?” Abigail called out, putting Cassie back on the floor. 			14

“No one,” the nanny said. “Just a man with a silly moustache.”  					26

After lunch the twins were each in their rooms, pursuing their hobbies. John was			40

practicing with his drumsticks on a practice pad (because Nanny Nan still would			53

not let him play the drums themselves.) Meanwhile, Abigail had persuaded Nanny		65

Nan to let her work on her cryptic puzzles for one hour, as long as she read the 			83

clues out loud. She had just read the clue and was thinking about it: 				98

Red treat found in burlap pleasantly (5). 								104

(Here is another hint about solving cryptics: Some clues hide the answer				116

right in front of you, and you don’t even have to unscramble the letters.) 			130

















Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound. Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

It all started at a university when Professor Templeton was listening to a student who was clearly upset about his grade. However, Professor Templeton had to frantically flee the school to see his twin children's birth. Professor Templeton and his wife were blissfully happy when the twins were born. It was love at first glance. As the twins grew, joy they brought to the family was grimly impacted when their mother died. One trick that helped with the grief was creating new inventions or practicing word puzzles. Their home was full of love and learning. The children were pleased with their home and life; however, their father was often grounded by his work. He spent time in his study dreaming up inventions. The twins were much like their father in this way. 


Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· Abigail brought the photograph of the dog into the kitchen and joined her brother. 
· The professor did not notice that the dining room table had been moved a little, and that his place had been set opposite where he usually sat. 
· Instead, he greeted the twins in a distracted way, checked the day’s mail, washed his hands, and sat down at the table.
· Then, pretending to be extremely casual and ordinary about everything, Abigail carried the plate out into the dining room and placed it before her father. 
· He originally created this device for people who play the piano. 
· In fact the dog--a bright white animal with a long, pointed snout, small, flopped-over triangular ears, and lively dark eyes--was staring right at him. 
· “Please, Papa?” John called from the kitchen. 
· “How clever,” he murmured. 
· The twins liked to walk Cassie, the Ridiculous Dog, around the block.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends:
bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· Abigail brought the photograph of the dog into the kitchen and joined her brother. 
· The professor did not notice that the dining room table had been moved a little, and that his place had been set opposite where he usually sat. 
· Instead, he greeted the twins in a distracted way, checked the day’s mail, washed his hands, and sat down at the table.
· Then, pretending to be extremely casual and ordinary about everything, Abigail carried the plate out into the dining room and placed it before her father. 
· He originally created this device for people who play the piano. 
· In fact the dog--a bright white animal with a long, pointed snout, small, flopped-over triangular ears, and lively dark eyes--was staring right at him. 
· “Please, Papa?” John called from the kitchen. 
· “How clever,” he murmured. 
· The twins liked to walk Cassie, the Ridiculous Dog, around the block.

Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Then the twins heard a sharp, loud noise --							8	

a combined clack and slam and band-- 								15	

coming from many different directions all around them. 						23

Each clock, at the same moment, was making its own special two o’clock noise.			37	

Some chimed the familiar ding-dong/ ding-dong tune. 						44	

Others just chimed twice, deeply and loudly. 							51	

On one building, a pair of doors under the clock swung open and, 				64	

to the sound of gnashing gears and stuttering machinery and creaking wood, 			76	

out came an enormous mechanical cuckoo, who cuckooed enormously, twice. 			86	

From the music building came a rippling pattern of bells						96	

that ended in two triumphant bongs.								102	

Abigail and John traded a look that said, “Wow.”							111	

One of them may have been about to say something out loud,					123

but suddenly all the doors of all the buildings flew open, and, 					135	

before they knew it, the quad was boiling with commotion and noise.				147	







Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	There are many different types of scientists. They study different subjects and they learn different skills. For example, doctors are scientists who study the human body. Doctors learn special skills like stitching up scrapes, healing swollen or sprained ankles, and sometimes just removing a small splinter with some tweezers without leaving a scar. Doctors cannot be squeamish around blood either. 
Some scientists study outer space. These scientists try and figure out why comets streak across the sky, or why some planets rotate more slowly than others. Since many parts of space are too far to visit, satelites snap pictures and send them back to Earth.  


Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· This went on for about two weeks, until one morning, while the twins were bustling about getting ready to go to school, they were stunned to see their father come into the kitchen dressed in a sparkling new billowy white shirt and crisp, if baggy, white pants. 
· Instead, Abigail said, “That’s superb, Papa!” and John said, “Wow. Okay!” and the Professor smiled a shy smile, picked up his briefcase, and left. 
· As the Templeton twins and their father drove slowly around the campus they saw a sign at the entrance of each building that announced its name and its department. 
· Some had sweeping second hands, while others did not. 
· In addition, big pieces of sculpture stood here and there on the grassy areas in front of various buildings, and each of them depicted something having to do with the measurement of time: a slowly moving pendulum, a stainless-steel set of interlocking gears, a giant wristwatch, and interesting construction of large brass springs. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· This went on for about two weeks, until one morning, while the twins were bustling about getting ready to go to school, they were stunned to see their father come into the kitchen dressed in a sparkling new billowy white shirt and crisp, if baggy, white pants. 
· Instead, Abigail said, “That’s superb, Papa!” and John said, “Wow. Okay!” and the Professor smiled a shy smile, picked up his briefcase, and left. 
· As the Templeton twins and their father drove slowly around the campus they saw a sign at the entrance of each building that announced its name and its department. 
· Some had sweeping second hands, while others did not. 
· In addition, big pieces of sculpture stood here and there on the grassy areas in front of various buildings, and each of them depicted something having to do with the measurement of time: a slowly moving pendulum, a stainless-steel set of interlocking gears, a giant wristwatch, and interesting construction of large brass springs. 



Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _rprmyw3kzaig]Multisyllabic Words (closed syllable)

About five billion years ago, a huge star exploded into a supernova. This				13

explosion send shock waves rippling through space, creating a swirling				23

cloud of gas and stardust. As the cloud spun faster and faster, it formed				37

disks with glowing red bulges at their centers. One of those bulges began			50

to slowly heat up and eventually became our Sun. At the same time, not				64

far from this bulge, bits of dust and rock containing carbon, silicon, and 				77

ice smashed together to form small objects called planetesimals. These				87

soon merged into the terrestrial, and rocky, planets like Earth.  					97






















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

In the book 13 Planets The Latest View of the Solar System, many scientists and astronomers used scientific thinking to learn about the solar system. Astronomers watch the night sky to discover new nighttime objects. Our solar system consists of stars, planets, and the moons of other planets. When scientists find new objects in the sky, they report their findings by publishing reports or books. A solar system is like a big neighborhood. You can think about the solar system as a large neighborhood with the planets being our neighbors. Each time a scientist discovers a new object, the neighborhood gets a little larger. 





Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from 13 Planets The Latest View of the Solar System.

· They are monster worlds made of frozen gases surrounded by rings and numerous moons. 
· This explosion sent shock waves rippling through space, creating a swirling cloud of gas and stardust.
· Some scientists have called the planet a “cosmic football” because it tumbles end over end like a football kicked for a field goal.  

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· They are monster worlds made of frozen gases surrounded by rings and numerous moons. 
· This explosion sent shock waves rippling through space, creating a swirling cloud of gas and stardust.
· Some scientists have called the planet a “cosmic football” because it tumbles end over end like a football kicked for a field goal.  





Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

They discussed it. Getting Dan D. Dean to open the basement door didn’t			13

seem too difficult. On the other hand, convincing him to get out of the way			28

did seem like a hard problem to solve. John said, “We can’t just ask him to 			44

get out of the way.  Because he’ll say no.” Then Abigail said, “It would work			59

if we could just keep him from being in the way.” John nodded. He looked			74

around the dirty, dank, cluttered, dank basement. “Suppose we get Dan D. 			86

Dean to open the door and come down here,” he said. “What would 				99

surprise him? What’s the last thing you expect to see when you come into 			113

a room?” Abigail thought for a second, then smiled. 						122



















Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st.
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest.
6. Point to and read each word with the blended sound.
7. Point to the word lasted.
8. Ask, “What is the root word in lasted? Where do we see the ending consonant blend in lasted?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word left as /l/ /e/ /f/ /t/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

	Abigail and John Templeton left their old home and moved to a new one. Their first stop was at their father’s new university. They took a walk around the quad. It was quiet. Each building had a clock of some type at the top. The twins almost jumped when the two o’clock chimes rang. Students came out of buildings. The twins kept exploring the area until they saw a bulletin board showing an event. They also saw a poster with their father’s picture. The word “thief” was written in ink over his face. The twins were left shocked. 





























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· A huge truck pulled up in front of the Templetons’ front door, and three men lugged the family’s furniture and boxes out of the house and into the truck. 
· Now she spun around and looked in every direction. 
· It was covered with notices about lost cats and offers of guitar lessons and ads for dramatic productions and information about clubs to join and movies to see and concerts to attend and all the other events and services that might interest students at a big college. 
· The tall brisk woman clapped her hands together.
· At this the entire audience leapt to its feet and applauded and whistled and cheered. 
· “She thinks they’re going to attack us.” 
· She sat at her desk and turned on the desk lamp. 
· “OUT LOUD!” she called over her shoulders as she left. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· A huge truck pulled up in front of the Templetons’ front door, and three men lugged the family’s furniture and boxes out of the house and into the truck. 
· Now she spun around and looked in every direction. 
· It was covered with notices about lost cats and offers of guitar lessons and ads for dramatic productions and information about clubs to join and movies to see and concerts to attend and all the other events and services that might interest students at a big college. 
· The tall brisk woman clapped her hands together.
· At this the entire audience leapt to its feet and applauded and whistled and cheered. 
· “She thinks they’re going to attack us.” 
· She sat at her desk and turned on the desk lamp. 
· “OUT LOUD!” she called over her shoulders as she left. 





Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

For a moment everyone was silent. Then Professor Templeton said, quietly,			11	

“Well, I imagine that concludes tonight’s presentation.						18	

“At this the entire audience leapt to its feet and applauded 					29	

and whistled and cheered. The professor thanked them with a little nod and a wave. 		44	

He caught the eyes of Abigail and John and nodded to them, too. 				57	

Naturally, with all this drama and excitement (and rudeness), 					66	

People couldn’t wait to swarm toward the stage to meet the professor,				78	

To ask about his inventions, and to tell him how terrible Dean D. Dean had been.			94	

While waiting for their father, Abigail said to John, 						103	

“That Dean D. Dean must be the one who wrote ‘thief’ on Papa’s picture.”			117	

John nodded. “I wonder what he meant when he said that this wasn’t over.”			131















Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.



Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	Dean D. Dean became angry with Professor Templeton when he made a failing grade in the class. Dean accused the Professor of giving him a bad grade. Dean tried to make Professor Templeton change his grade, but the professor refused. Then Professor Templeton left the office in a hurry to make it to the hospital to meet his new twin babies. The professor had made a huge mistake and now Dean. Dean planned to make him pay. 
	After twelve years, Dean D. Dean did appear again and he accused the professor of taking his idea for the one man helicopter. He wrote the word “THIEF” in huge letters on a poster. Dean D. Dean could stay mute no longer. Will this be the end of Professor Templeton’s good reputation? Will Dean finally take revenge for that bad grade? How will the twins react to this? 

























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· He was six feet tall, beautifully dressed in an elegantly tailored black suit, a bright white shirt, and a pale blue tie, and very handsome. 
· With a snort, he forced his way past all the people sitting in his row without even saying, “Excuse me” or “Sorry.”
· ...book from Nanny Nan and pointed at the open page. 
· Meanwhile in his room, John had lovingly taken the equipment for his hobby out of its cases. 
· ...Nanny Nan strode in and waved her arms for quiet. 
· How do you file something in the back of your, or anyone’s, mind? 
· ...so late in the afternoon he drove them to the campus of Tick-Tock Tech. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· He was six feet tall, beautifully dressed in an elegantly tailored black suit, a bright white shirt, and a pale blue tie, and very handsome. 
· With a snort, he forced his way past all the people sitting in his row without even saying, “Excuse me” or “Sorry.”
· ...book from Nanny Nan and pointed at the open page. 
· Meanwhile in his room, John had lovingly taken the equipment for his hobby out of its cases. 
· ...Nanny Nan strode in and waved her arms for quiet. 
· How do you file something in the back of your, or anyone’s, mind? 
· ...so late in the afternoon he drove them to the campus of Tick-Tock Tech. 






Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Feeling very happy and satisfied, she had just finished writing the answer in the			14

box when she heard an unfamiliar voice, right behind her, say very quietly, 			27

“Turn around and don’t say anything.” She turned around and didn’t say 				39

Anything. Standing there was a man who looked-well, not like someone she			52

knew. He was wearing blue jeans and a white shirt and a light beige wind-			67

breaker-not a beautiful, wonderful suit and tie. “How did you get in here?” 			82

Abigail asked. “I walked in through the front door,” said the man. “And Cassie			96

didn’t bark at you?” “Who? The dog? She’s asleep on the couch.” 				108





















Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule.  Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words. What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	The Templeton twins and their father had mixed emotions about leaving their home and moving to a new one. Well, the twins expressed more concern than their father. The emotions quickly changed when they saw the new university and house. Soon, they met the new nanny who seemed nice. But she was quick to put them in their place. She forced them to place their clothes exactly where she suggested. She may have wanted to put their dog into a cage. She did not like the animal’s constant barking. In the beginning it seemed that John, Abigail, Professor Templeton, and Nanny Nan were settling into a nice, quiet life. 




























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· She told John and Abigail exactly where to store their clothes-what drawers to put their socks or shirts in, where and exactly how to position their shoes, and so on. 
· And you certainly don’t do it because other people force you to-as, for example, they might force you to write a book about the Templeton twins. 
· “It’s quarter to the hour,” the Professor said after looking at the clock atop KER-null Hall.
· Then she suggested that eating meatloaf with ketchup was “childish”. 
· “Hmm,” she said, skimming it quickly. 
· ...and pointed at the open page. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· She told John and Abigail exactly where to store their clothes-what drawers to put their socks or shirts in, where and exactly how to position their shoes, and so on. 
· And you certainly don’t do it because other people force you to-as, for example, they might force you to write a book about the Templeton twins. 
· “It’s quarter to the hour,” the Professor said after looking at the clock atop KER-null Hall.
· Then she suggested that eating meatloaf with ketchup was “childish”. 
· “Hmm,” she said, skimming it quickly. 
· ...and pointed at the open page. 




Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

A panel immediately fell off the column, revealing all the wires and switches and 		14

things that made the car start. The Professor took from his pocket the Swiss			28

Army knife that he always carried--one of those red pocket knives that contain five		43

or ten or even twenty (or more if you can believe it) different blades and tools. I am		61

sure you know what a Swiss Army knife is. But can you tell me, please, why the Swiss		79

(who live in Switzerland, which is a tiny country with no enemies whatsoever) need		93

to have an army? And why the army has to carry around big complicated knives full		109

of screwdrivers and wine openers and nail files and scissors and Allen wrenches and		123

toothpicks? No, you cannot. LET’S MOVE ON.							130



















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Inventions are created when scientists or inventors use their knowledge to make something new. Scientists are condemned to fail if they do not write down their ideas and data. If they are successful, they write the steps they followed so other scientists can try to recreate the same invention. This is called the Scientific Method. A lot of things we do have methods. For example, if you wanted to climb to the top of a mountain, you would know what to do because someone else already did. You would know where to place your hands on a rock, where to grab with your thumb, and which rock to use for your feet. All of this is known because someone wrote it down and showed it to someone else. Otherwise things could go awry.  




Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· On the band was a light that shined down on whatever you were writing.
· Abigail had been working away at the puzzle for about fifteen minutes when she heard a sharp knock on her bedroom door. 
· “I do not sign anything before I read it,” the Professor said. 
· “Put it in a knapsack!” 
· Add the beaten egg, the breadcrumbs, and the onion-ketchup mixture. 
· He waited, gnashing his perfect white teeth…
· They came to a stop in front of a grand brick building with tall white columns on either side of its entrance. 
· Then he said, “Oh, nuts,” and climbed back down. 
· “Before…” Dean D. Dean nodded solemnly. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· On the band was a light that shined down on whatever you were writing.
· Abigail had been working away at the puzzle for about fifteen minutes when she heard a sharp knock on her bedroom door. 
· “I do not sign anything before I read it,” the Professor said. 
· “Put it in a knapsack!” 
· Add the beaten egg, the breadcrumbs, and the onion-ketchup mixture. 
· He waited, gnashing his perfect white teeth…
· They came to a stop in front of a grand brick building with tall white columns on either side of its entrance. 
· Then he said, “Oh, nuts,” and climbed back down. 
· “Before…” Dean D. Dean nodded solemnly. 






Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

So John surveyed the basement to see what kind of equipment the twins had			14

at their disposal. As I have already taken the trouble to inform you, there was 			29

a great deal. The question was, how could they use it to achieve their goal?			44

John said that they could maybe do this, or that, or some other thing. 				58

Then John suggested a certain idea, and Abigail said it was perfect.  				70

At which point, of course, John said- and you may say it with me now-				85

LET’S DO IT AND VIEW IT! 									91

Yes, all of this was very exciting.  								98





















Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started:  rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Everyday people use scientific thinking when they want to know the way something works. The goal of science is to understand and explain the world around us. Our brain is made to question everything. That is the way scientific thinking works, it starts with a question. How does water break rocks? Why do crows croak? How can airplanes stay in the sky? Why do our eyes make tears? How much does an ant weigh? Scientists must make careful observations, even though this can take a long time. After their observations they must show or display their data for others to see. That is why being a scientist takes patience.  



Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· He was wearing blue jeans and a white shirt and a light beige windbreaker…
· “They have to do what I say first.” 
· Behind him a little window in the door to the pantry had shattered. 
· ...at the end of a dirt road, far from the main highway…
· “They’re going to find you guys and throw you in jail.” 
· There was a huge, rusty old wrench that weighed a ton. 
· His sister nodded a little, as though she were thinking of something else. 
· “Maybe we can break our way out of here.” 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· He was wearing blue jeans and a white shirt and a light beige windbreaker…
· “They have to do what I say first.” 
· Behind him a little window in the door to the pantry had shattered. 
· ...at the end of a dirt road, far from the main highway…
· “They’re going to find you guys and throw you in jail.” 
· There was a huge, rusty old wrench that weighed a ton. 
· His sister nodded a little, as though she were thinking of something else. 
· “Maybe we can break our way out of here.” 





Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	though
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Broken glass was everywhere-Nanny Nan lay on the floor, her eyes closed. 			13

Cassie stood nearby, barking, as if that helped matters, which it did not. 				26

Dean D. Dean seized Abigail by her arm and started dragging her toward the front		41

door. “Let’s go.” “But what about Nanny-Nan?” Abigail cried. “Leave her. She’s			54

dead.” “What?” Abigail said. “Are you sure?” “Yes, I’m sure. Now move.”				66

“Then why isn’t she bleeding?” “She had a heart attack!” John started toward			79

the phone on the kitchen wall. “Then we have to call an ambulance.” 				92

Dean D. Dean rudely shoved Abigail toward her brother and held up the gun. 			106





















Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 



Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Professor Elton Templeton is a teacher for college students. One day he was approached by a previous student. This student, Dean D. Dean, accused the Professor of telling a lie about an invention. Dean sounded mean when he yelled at the Professor and twins in the quad. Dean wanted the Professor to admit he was a thief, and had stolen his idea for the one-man helicopter. The Professor could see that Dean was very upset and wanted to get his children away from him as soon as possible; however, Dean continued to accuse the Professor of stealing his idea. The twins and their father said goodbye and went into the building. Did Dean D. Dean want money? Did he want fame? Why wouldn’t he leave them alone? 


Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· The twins were eager to see who could be visiting them so soon after the move into their new home. 
· So Abigail dashed to the front door and picked up Cassie. 
· “That Dean D. Dean must be the one who wrote ‘thief’ on Papa’s picture.” 
· “Not after receiving that F you gave me!” 
· “It’s not just about the money,” he said. 
· “Then a college will give me an honorary degree.”
· “Then a university will hire me to be dean of the college of arts and sciences.”
· ...Nanny Nan lay on the floor, her eyes closed. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· The twins were eager to see who could be visiting them so soon after the move into their new home. 
· So Abigail dashed to the front door and picked up Cassie. 
· “That Dean D. Dean must be the one who wrote ‘thief’ on Papa’s picture.” 
· “Not after receiving that F you gave me!” 
· “It’s not just about the money,” he said. 
· “Then a college will give me an honorary degree.”
· “Then a university will hire me to be dean of the college of arts and sciences.”
· ...Nanny Nan lay on the floor, her eyes closed. 










Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	pie
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

“Papa, can you drive any faster?” The Professor drove faster, and soon they			13

arrived. They turned into the entrance of the campus, which was, as usual, 			26

deserted. They drove to Jerry Hall and parked in front just as Dean D. Dean 			41

floated into view. When he saw the metallic blue car waiting for him, he gave			56

such a start that he almost dropped the controls and plunged to the ground. 			70

But he recovered and stopped, hovering about sixty feet in the air over the 			84

center of the main quad. “Go after him, Papa,” John said. “Drive onto the grass.”			99

The Professor hesitated. “Is … is that truly necessary?” he asked. 				109





















Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started:  flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Dean D. Dean knew that the Professor stole his idea for the one man helicopter. Dean hated that the Professor was the one who got the credit for the invention. He dressed in his blue suit and decided to confront the Professor at his new school. Dean did not have time to listen to the Professor’s excuses. It was Dean’s invention and he wanted his due. He wanted the credit, he did not care that the Professor had his twins with him. He needed to see this through. 
When Dean was not able to get the Professor to confess, he knew what he would have to do. He would have to hurt the Professor by taking his children. He kidnapped the Professor’s children to make the Professor give him credit. Do you think the Professor will give up his invention to save his children? 




Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· Dean D. Dean tore off the big fake moustache and threw it on the floor.
· It was true. 
· Do you want me to shoot her? 
· As soon as your father comes through, I’ll let you go.
· At this everyone in the room fell completely silent. 
· But here is how Abigail figured out this clue. 
· ...when their progress was blocked by a man in a smooth, perfectly cut, dark blue suit and deep red tie. 
· That was when John, having finished pretending to tie his shoe...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Dean D. Dean tore off the big fake moustache and threw it on the floor.
· It was true. 
· Do you want me to shoot her? 
· As soon as your father comes through, I’ll let you go.
· At this everyone in the room fell completely silent. 
· But here is how Abigail figured out this clue. 
· ...when their progress was blocked by a man in a smooth, perfectly cut, dark blue suit and deep red tie. 
· That was when John, having finished pretending to tie his shoe...












Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

 “It’s not my fault!” Dan D. Dean said. “Of course it is,” said John. “Who else’s 			16	

fault could it be?” With his eyes rolled toward the sky and in a long suffering, 			32

this happens-all-the-time tone, Dean D. Dean asked his brother, “Where is 			46

she now?” “How should I know?” Dan D. Dean cried. “I came outside and she			61

was gone!” He pointed to John. “He was still there because he hurt his foot.”			76

“She’s getting the police,” John said. Dan D. Dean looked frightened and panicky. 		89

“He’s right!” Dan D. Dean cried. “Kidnapping is against the law!”  				100

“Who said anything about kidnapping?” Dean D. Dean said. “You kidnapped			111

us!” John said. 											114



















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started: fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

When John and Abigail found themselves trapped in the basement they faced a daunting task. How would they escape and help their father? They started by looking around the basement to see what they could use to help their plan. Luckily their father had taught them all about using their resources to solve problems. They saw a mirror, a lamp, some rope, and some S-hooks. They used the rope and the S-hooks to hang the mirror at the foot of the stairs. When Dan D. Dean opened the door, he was completely caught off guard. Abigail caught his toes with a hammer and Dan let out an awful scream. Dan and Dean tumbled down the stairs and the twins saw their chance. They took off and left the Deans sprawled on the floor of the basement. 






















Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· Around the yard were old pieces of lawn furniture, a rusted-out lawn mower, and not a bit of lawn. 
· And that wasn’t my fault!
· And finally it brought results. 
· I know you are exhausted from following this description of what the Templeton twins did. 
· Dan D. Dean stood there for a second, breathing hard and being infuriated. 
· ...smash him in the foot with a hammer. 


2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Around the yard were old pieces of lawn furniture, a rusted-out lawn mower, and not a bit of lawn. 
· And that wasn’t my fault!
· And finally it brought results. 
· I know you are exhausted from following this description of what the Templeton twins did. 
· Dan D. Dean stood there for a second, breathing hard and being infuriated. 
· ...smash him in the foot with a hammer. 















Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

We used to go to the Catskill Mountains, a place where people from				13

New York City would go in the summer. The fathers would all return 				26

to New York City to work during the week and come back only for the weekend.			41

On weekends, my father would take me for walks in the woods					53

and he’d tell me about interesting things that were going on in the woods.			67

When the other mothers saw this, they thought it was wonderful				78

and that the other fathers should take their sons for walks.					89

they tried to work on them but they didn’t get anywhere at first.					102

They wanted my father to take all the kids, but he didn’t want to because			117

he had a special relationship with me.								124

So it ended up that the other fathers had to take their children					137	

for walks the next weekend.									142













Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound. Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel name. In the word car the letter a does not say the short vowel name. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

Richard Feynman learned at an early age what being a scientist meant. In the first part of his life his father spent time helping him learn how science is everywhere. No matter where you look, science is there. Another lesson Feynmen shared was it is not good enough to know what something is, you need to understand what it is, what it does, what it is used for. Children need to use their imagination to see what they were reading about, not just memorize the facts. Learning this way helped Richard Feynman become a scientist. Have you ever used your imagination to see something that you have read? Using your imagination is a large part of becoming a scientist. 



























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from “The Making of a Scientist.”

· Before I was born, my father told my mother, “If it’s a boy, he’s going to be a scientist.”
· We played with them, my father setting them up vertically on my highchair like dominoes, and I would push one end so they would all go down.
· So he started very early to tell me about the world and how interesting it is.
· But I learned from my father to translate: everything I read I try to figure out what it really means, what it’s really saying.
·  That would mean that if he stood in our front yard…
· The fathers would all return to New York to work during the week and come back only for the weekend. 
·  One kid says to me, “See that bird? What kind of bird is that?”
·  “See that bird?” he says. “It’s a Spencer’s warbler.” 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Before I was born, my father told my mother, “If it’s a boy, he’s going to be a scientist.”
· We played with them, my father setting them up vertically on my highchair like dominoes, and I would push one end so they would all go down.
· So he started very early to tell me about the world and how interesting it is.
· But I learned from my father to translate: everything I read I try to figure out what it really means, what it’s really saying.
·  That would mean that if he stood in our front yard…
· The fathers would all return to New York to work during the week and come back only for the weekend. 
·  One kid says to me, “See that bird? What kind of bird is that?”
·  “See that bird?” he says. “It’s a Spencer’s warbler.” 








Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

Finally Abigail said, “Really? You fainted? Do people really faint?” 				10

“Of course I fainted! Kidnappers running around, dogs barking, guns				20

going off-what else is there to do but faint?” The Professor tried to 				34

restore quiet. “Yes, well,” said. “The important thing is not is that you 				47

are all right.” He moved as thought to walk into the house. But Nanny				61

Nan did not budge. “No, the important thing is, I cannot remain in the 				75

employ of people with such alarming and, if you must know, CRIMINAL				87

class of acquaintances.” “Acquaintances?” Abigail said. “Those weren’t				95	

our acquaintances. They’re two horrible brothers we have never even				105

met before!” “I am a professional nanny,” Nanny Nan said with great				117

dignity. 												118















Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a. Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound. The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al

In the various texts you have read, you learned that scientific thinking happens all the time. Richard Feynman learned at a young age that you should understand how things work, not just what they are. Formal observations are not the only way to discover something. Normal, everyday people who have a general education can make observations and discoveries about the natural world just like scientists.
The Templeton twins used their knowledge and they were able to finally outwit Dean and Dan Dean. All of the years watching their father create small and large inventions gave Abigail and John the ability to fool the set of identical twins. What will you be able to do with all of the knowledge you have gained? 



























Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from The Templeton Twins Have an Idea.

· There are usually only a few prototypes of a new invention, and often there is only one. 
· I want to be known far and wide as the man who invented the Personal One-Man Helicopter that you put in a knapsack. 
· This mirror was tall and narrow, of the kind that you hang on a closet door so you can see your entire body when you’re trying on clothes to go to the ball…
· Of course, because identical twins are not always entirely identical, it was possible that Dan wasn’t quite as handsome as Dean. 
· So John surveyed the basement to see what kind of equipment the twins had at their disposal. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· There are usually only a few prototypes of a new invention, and often there is only one. 
· I want to be known far and wide as the man who invented the Personal One-Man Helicopter that you put in a knapsack. 
· This mirror was tall and narrow, of the kind that you hang on a closet door so you can see your entire body when you’re trying on clothes to go to the ball…
· Of course, because identical twins are not always entirely identical, it was possible that Dan wasn’t quite as handsome as Dean. 
· So John surveyed the basement to see what kind of equipment the twins had at their disposal.












Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

The man pulled John into the room, shut the door behind him, and pointed the			15

gun at both the Templeton twins. “Now you kids are going to be very, very			30

quiet,” he said in a whisper. “We’re going to go down the steps and out the			46

door and into my car. Period. End of discussion.” “We haven’t had a discussion			60

Abigail pointed out. “Just...quiet. No talking. Period.” “You look familiar,” John said.		73

“I mean, sort of.” “I said, no talking.” that man said very, very quietly. “Now 			88

everyone is just going to just calm down.” “We are calm,” John said. 				101

“Calm and quiet.” The man gestured toward the door with the gun. “Now, very, 			115

very quietly, now, we’re-” 									119



















Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot. Say: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow

The Templeton family had its ups and downs in the book. In the beginning, the family rejoiced when twins were born. One boy, named John, and a girl, named Abigail. Then, the family lost their mother and moved to a new town. Just when things were calming down for the family, Dean and Dan Dean decided to join together and kidnap the twins! Dean wanted to trade the twins for ownership of the personal one man helicopter. He swore he was the one who came up with the idea. But the twins were ready to spoil his plan. 
In the end, our heroic twins, Abigail and John, their dog, Cassie, and the Professor foiled the plan and were reunited. Now, what about Nanny Nan? The last time she was mentioned, she was laying on the ground all alone. Spoiler alert! Nanny Nan was doing fine! She was not injured. The family made it back to their own home, safe and sound. 





















Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from The Templeton Twins Have an Idea. 

· Now they were outside--and free! Free!
· They knew that he would join his brother as quickly as possible once he thought that one of the twins had gotten away. 
· He didn’t enjoy lying to his father, but he decided that that wasn’t exactly what he was doing.
· It is oil extracted from corn, peanuts, safflowers, soybeans, whatever. 
· ...grabbed a rock he had spotted on the ground, jumped up, and slammed it down onto the gun hand of Dean D. Dean. 
· Dean D. Dean made a noise of anger and frustration. 
· “He’s lying about the extra bullet!” 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Now they were outside--and free! Free!
· They knew that he would join his brother as quickly as possible once he thought that one of the twins had gotten away. 
· He didn’t enjoy lying to his father, but he decided that that wasn’t exactly what he was doing.
· It is oil extracted from corn, peanuts, safflowers, soybeans, whatever. 
· ...grabbed a rock he had spotted on the ground, jumped up, and slammed it down onto the gun hand of Dean D. Dean. 
· Dean D. Dean made a noise of anger and frustration. 
· “He’s lying about the extra bullet!” 










Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _lti9l3o75byf]Multisyllabic Words (open syllable)

“That, nobody knows,” he said. “The general principle is that things which			12

are moving tend to keep on moving, and things which are standing still				25

tend to stand still, unless you push them hard.							34

This tendency is called ‘inertia,’ but nobody knows why it’s true.”				45	

Now, that’s a deep understanding. He didn’t just give me the name.				57	

He went on to say, “if you look from side to side, you’ll see that it’s the				74

back of the wagon that you’re pulling against the ball, and the ball stands still.			89

As a matter of fact, from the friction it starts to move forward 					102	

a little bit in relation to the ground. It doesn’t move back.”					114

I ran back to the little wagon and set the ball up again and pulled the wagon.			131

Looking sideways, I saw that indeed he was right. Relative to the sidewalk,			144

it moved forward a little bit.									150














Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)

	Richard Feynman’s father wanted his son to understand the world around him. He wanted Richard to observe the world around him. It was not enough to know what something was, he wanted Richard to understand how it worked, interacted with nature, or how it was built. He told his son to imagine the things he read about and compare them to things around him. 
Richard’s father read to him about dinosaurs. Instead of just learning the facts, Feynman’s father told him to envision how tall and big the dinosaur was. This taught Feynman how to look at the world in a different way. Feynman used these ideas to become a scientist and inventor.   

















Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from “The Making of a Scientist.”

· Not having experience with many fathers, I didn’t realize how remarkable he was.
· My father taught me to notice things. 
·  You’ll only know about humans in different places, and what they call the bird. 
· “That, nobody knows,” he said. 
·  It has motivated me for the rest of my life, and makes me interested in all the sciences. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud. 

· Not having experience with many fathers, I didn’t realize how remarkable he was.
· My father taught me to notice things. 
·  You’ll only know about humans in different places, and what they call the bird. 
· “That, nobody knows,” he said. 
·  It has motivated me for the rest of my life, and makes me interested in all the sciences. 


















Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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